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v;a [kyq fo|kfoHkkx% orZekuikBÔp;kZfuekZ.kL; lÄïsrdks orZrsA
O;fDr% le;kuqxq.ke~ vko';drkuqlkja lEc¼fo|kHkkxL; vuqlj.ka
ÑRok LoL; Hkfo";a lqn`<hdrq± furjka iz;rrsA orZekuf'k{kkizfØ;k;k%
eq[;e~ vfuok;ZHkwra p ?kVoaQ ikBÔp;kZ orZrsA ;k f'k{kkizfØ;ka lnSo
funsZf'krka fuf'prk×p drq± ;qT;rsA f'k{kkO;oLFkk;ka vè;kidf'k{kk;k%
egÙoiw.k± LFkkua rnFk± orZrs ;rksfg b;a f'k{kk loZf'k{kk.kka ewyHkwrk
orZrsA vè;kidf'k{kk f'k{kdfuekZ.ks layXuk orZrs rFkk f'k{kd% Hkkfo";L;
fuekZ.ks layXuks orZrsA vusuSo izdkjs.k vè;kidf'k{kk;k% Hkwfedk dL;kfi
jk"VªL; mÂR;S egÙoiw.kkZ HkofrA

f'k{kkxzg.kk; rFkk xzkg.kk; izkphukokZphufof/"kq laxks"BÔk% (lsfeukj)
egÙoHkwra LFkkua ojho£rA ;=k vf/xedrkZj% vf/xedkjf;rkj'p
Lofopkjk.kka foLrkja rFkk ijs"kka fopkjk.kke~ vk/kja lekIuqofUrA vL;So
mís';L; iwrZ;s vLekoaQ fo'ofo|ky;L; f'k{kkladk;su (orZekuf'k{kkihBsu)
f}o"khZ;kè;kidf'k{kkikBÔØekUrxZrs leh{kkRedfo'ys"k.kfo"k;s
(f}o"khZ; 8&9@2018 vè;kidf'k{kkdk;ZØe% leh{kkRedfo'ys"k.k fo"k;
ij) f}fnolh;k;k% jkf"Vª;lÄõks"BÔk% lek;kstua ekpZeklL; 8-9-2018
fnukÄï;ks% vdkfjA ;=k lEiw.kZns'kL; fofHkÂfo'ofo|ky;kuka fo}f‰%
fonq"khfHk% Loh;a 'kks/i=keqiLFkkfire~A rs"kq dfrpu 'kks/i=kkf.k
laxksf"Bdk;ZØeo`Ùks izdk';Urs bfr fu.kZ;% vLenh;a ân;rya furjke~
vkÈkn;frA v;a fo"k;% uwueso vkuUnizn%A ;S% vL;ka laxks"BÔka Hkkx%
x`ghr% rs ykHkkfUork% vHkou~ fd×p iqLrd:is.k izdkf'krs lfr v;a
ykHk% losZH;% f'k{kkizsfeH;% Hk̀'ka izkIL;rsA vfLeÂoljs vga f'k{kkladk;L;
losZH;% dk;Zle£irlnL;sH;% o/kZiukfu /U;oknoqQlqekfu p iz;PNkfeA

izks- eqjyheuksgjikBd%

oqQyifr%]
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lEikndh;
^vPNh iqLrosaQ thoar nso izfrek,¡ gSaA mudh vkjk/uk ls

rRdky izdk'k vkSj mYykl feyrk gSA* f'k{kk O;oLFkk esa iqLrdksa dk
fof'k"V LFkku gSA blosQ ekè;e ls fpUrdksa osQ fpUru dks nh?kZdky
osQ fy, latks;k tkrk gSA ftlls vU; O;fDr;ksa dks ykHk feyrk gSA
vFkok ;w¡ dgsa fd vkus okyh ih<+h dks Hkh mu vPNs fopkjksa ls
ykHkkfUor gksus dk volj izkIr gksrk gSA vr% ,d vPNh iqLrd
lPps fe=k dh rjg lnSo ekxZn'kZu djrh gSA bu rF;ksa dks è;ku esa
j[kdj gh ^laxks"Bh dk;Zo`Ùk* dks iqLrd osQ :i esa izdkf'kr djk,
tkus dk fu.kZ; iz'kaluh; gSA

f'k{kk O;oLFkk fdlh Hkh lekt vFkok jk"Vª osQ mÂ;u dk
eq[; dkj.k ekuh x;h gSA f'k{kk O;oLFkk dks ewrZ:i nsus esa ikBÔp;kZ
rFkk ikBÔØe dk egÙoiw.kZ LFkku gksrk gS] tks le; lkis{k gksrk gSA
ikBÔp;kZ dk fuekZ.k rFkk mlosQ dk;kZUo;u esa f'k{kd dh Hkwfedk
eq[; gksrh gSA f'k{kdksa dks rS;kj djus osQ fy, vè;kid&f'k{kk
dfVc¼ gSA ftlesa ifjorZu] dkyØe esa visf{kr gksrk gSA bldks
è;ku esa j[kdj ^jk"Vªh; vè;kid f'k{kkifj"kn~* (NCTE) us tfLVl
oekZ lfefr osQ lq>ko osQ vuqlkj 2014 esa vè;kid f'k{kk ikBÔØe
esa vkewypwy ifjorZu fd;k rFkk ns'k Hkj osQ lHkh vè;kid f'k{kk
laLFkkuksa esa bls ykxw fd;k x;kA

ifjo£rr ikBÔØe osQ fØ;kUo;u esa vkus okyh dfBukbZ;ksa
dh leh{kk dh n`f"V ls Jh yky cgknqj 'kkL=kh jk"Vªh; laLÑr
fo'ofo|ky; (osQUæh; fo'ofo|ky;)] ubZ fnYyh }kjk fnukad 8&9
ekpZ 2018 dks ¶f}o"khZ; vè;kid f'k{kk dk;ZØe % leh{kkRed
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fo'ys"k.k¸ 'kh"kZd ls f}fnolh; jk"Vªh; laxks"Bh dk vk;kstu fd;k
x;kA ftlesa ns'kHkj osQ fo}kuksa us vius&vius fo'ys"k.kkRed i=k
izLrqr fd,A muesa ls mRÑ"V 22 i=kksa tks Øe'k% laLÑr] fgUnh rFkk
vaxzsth Hkk"kk esa gSa] bl iqLrd esa ladfyr dj izdkf'kr fd;k tk jgk
gSA eq>s izlÂrk gS fd bldk ykHk ns'k osQ fofo/ laLFkkuksa] f'k{kdksa
rFkk Nk=kksa dks izkIr gks losQxkA bl dk;Z esa layXu lHkh ladk; lnL;ksa
dks eSa c/kbZ ,oa /U;okn nsrk gw¡A

&izks- lnu flag

f'k{kkihBkè;{k]
Jh yk-c-'kk-jk-la-fo-fo|ky;] ubZ fnYyh



izfrosnu
jk"Vªh; laxks"Bh (8&9 ekpZ] 2018)

f}o"khZ; vè;kid f'k{kk dk;ZØe %
leh{kkRed fo'ys"k.k

f'k{kk'kkL=k foHkkx }kjk ¶f}o"khZ; vè;kid f'k{kk dk;ZØe
leh{kkRed fo'ys"k.k¸ fo"k; ij f}fnolh; jk"Vªh; laxks"Bh dk
vk;kstu oqQy vkB l=kksa esa fd;k x;kA ftlesa mn~?kkVu rFkk lekiu
l=k lfgr pkj rduhdh l=k] ,d rduhdh lekukUrj l=k ,oa ,d
iSuy ifjppkZ l=k lEiÂ gq,A laxks"Bh osQ lHkh mifo"k;ksa ls tqM+s oqQy
34 i=k izLrqr fd;s x;sA bl laxks"Bh dk 'kqHkkjEHk fnukad 8 ekpZ]
2018 dks izkr% 10-00 cts oqQyifr egksn; }kjk mn~?kkVu l=k ls
fd;k x;kA mn~?kkVu l=k osQ eq[; vfrfFk izks- lksguohj pkS/jh th
(iwoZ mikè;{k] ,u-lh-Vh-bZ-) rFkk vè;{k izks- jes'k oqQekj ik.Ms;
th (oqQyifr] yk-ck-'kk-jk-la-fo|kihB] ubZ fnYyh) FksA vfrfFk;ksa dk
Lokxr f'k{kk'kkL=k foHkkxkè;{k izks- jes'k izlkn ikBd th us vius
Lokxr Hkk"k.k ls fd;kA mUgksaus f}o"khZ; vè;kid f'k{kk dk;ZØe osQ
mís';ksa rFkk pqukSfr;ksa ij izdk'k Mkyrs gq, fpUru'khy vè;kid cuus
dh vko';drk ij cy fn;kA eq[; vfrfFk izks- lksguohj pkS/jh
th us vius oDrO; esa vè;kid f'k{kk ls tqM+s laosnu'khy eqíksa ij
ppkZ djrs gq, dgk fd vè;kid f'k{kk ikB~;Øe dks fu/kZfjr djrs
le; vè;kidksa dh lgHkkfxrk vo'; gksuh pkfg, rkfd ikB~;Øe
vfHkdYiu O;kogkfjd dfBukb;ksa dks è;ku esa j[krs gq, fd;k tk
losQA lkFk gh mUgksaus vè;kid f'k{kk osQ Hkkjrh; izfreku dks
fodflr djus ij cy fn;k ftlls ,sls izHkko'kkyh vè;kid cuk;s
tk losQ ftuesa Kku] dkS'ky ,oa ekuoh; ewY; lekfgr gksaA
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vius vè;{kh; lEcks/u esa oqQyifr izks- vkj-osQ- ik.Ms; th
us ri ,oa Lokè;k; dks vè;kid osQ fy, vko';d crk;kA vPNs
dkO; osQ l`tu esa ftl izdkj izfrHkk] O;qRifÙk rFkk fuiq.krk vko';d
gS mlh izdkj vè;kid esa xq.koÙkk osQ fy, Kku dh fiiklk] vuqHko
rFkk vH;kl vfuok;Z rÙo gSA lkFk gh mUgksaus dgk fd f'k{kk dh
xq.koÙkk dks o"kksZ esa u ekik tk;sA de le; esa Hkh xq.koÙkk yk;h tk
ldrh gS ;fn vè;kid vius mÙkjnkf;Roksa osQ izfr ltx gksdj
vè;;u&vè;kiu esa layXu jgsaA mn~?kkVu l=k dk lekiu izks- ukxsUæ
>k th osQ /U;okn Kkiu ls gqvkA

izFke rduhdh l=k izks- lUrks"k feÙky th (iwoZ foHkkxkè;{k]
f'k{kk'kkL=k] jk-la-la-t;iqj) dh vè;{krk esa izkjEHk gqvk rFkk eq[;
oDrk izks- jktsUæ iky th (vè;{k] 'kSf{kd 'kks/ izHkkx] ,u-lh-bZ-
vkj- Vh-) us vè;kid f'k{kk esa bUVjusV ;k lapkj ekè;eksa osQ }kjk
vkdyu ,oa ewY;kadu ;qfDr;ksa dh ppkZ djrs gq, vkWuykbu ijh{kk
ij cy fn;k rFkk izR;sd vè;kid f'k{kk laLFkk esa ICT dh
iz;ksx'kkyk tSlh ewyHkwr lqfo/kvksa dk gksuk rFkk mudk iz;ksx vko';d
crk;kA rRi'pkr foHkkx ls izks- jpuk oekZ eksgu (laxks"Bh la;ksftdk)
us f}o"khZ; vè;kid f'k{kk ikB~;Øe dk lekykspukRed fo'ys"k.k
djrs gq, blosQ fØ;kUo;u esa vkus okyh pqukSfr;ksa rFkk izHkkoh O;wg
jpukvksa ij izdk'k MkykA blh Øe esa foHkkx ls MkW- fiadh efyd
,oa MkW- iznhi >k us fo|ky; lEc¼rk dk;ZØe dks izHkkoh cukus
gsrq ;qfDr;ksa ij viuk i{k izLrqr fd;kA 'kks/ Nk=kk ufork rFkk
lUrks"k dk.Miky us vè;kid f'k{kk esa uokpkj osQ iz;ksx rFkk uohu
vk;Z us ikB~;Øe esa ;ksx f'k{kk osQ egÙo ij i=k izLrqr fd;kA

iSuy ifjppkZ l=k izks- jktsUæ iky th dh vè;{krk esa izkjEHk
gqvk rFkk eq[; oDrk izks- lUrks"k feÙky th us vè;kid f'k{kk
dk;ZØe dh xq.koÙkk lao/Zu gsrq] uokpkjh vH;klksa osQ vUrxZr
eYVhehfM;k vf/xe izfØ;k] ny] lg;ksxkRed ,oa lgHkkfxrk
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vkèkkfjr vf/xe] O;fDrxr fodkl] lEizs"k.k vk/kfjr vH;kl]
ijkorhZ vè;kid izfreku rFkk ladYiuk fp=k.k vkfn fof/;ksa osQ
iz;ksx ij cy fn;kA blh l=k osQ nwljs eq[; oDrk izks- /uat; tks'kh
th (f'k{kk'kkL=k foHkkx] bUæizLFk fo'ofo|ky;) us f'k{k.k izf'k{k.k
dk;ZØe esa tYnh&tYnh gksus okys ifjorZuksa ls f'k{k.k txr~ ij iM+us
okys udjkRed izHkko osQ izfr fpUrk O;Dr djrs gq, ikB~;Øe
fuekZ.k esa f'k{kk txr ls tqM+s yksxksa dks lfEefyr djus ij cy fn;kA

rduhdh l=k&2 izks- /u×t; tks'kh th dh vè;{krk esa
foHkkxh; vè;kfidk MkW- oqQlqe ;nqyky us ifjorZu ,oa izcU/u]
MkW- foeys'k 'kekZ us uokpkjh vH;klksa rFkk MkW- reÂk dkS'ky us
f}o"khZ; ikB~;Øe osQ fØ;kUo;u dh pqukSfr;ksa ls lEcfU/r fopkj
izLrqr fd;sA blh Øe esa foHkkx ls MkW- vkjrh 'kekZ us f}o"khZ;
vè;kid f'k{kk dk;ZØe }kjk Nk=kkè;kidksa dh {kerkvksa dk fodkl
fo"k; ij i=k izLrqr fd;kA rRi'pkr~ Jherh iwtk fla?ky us
fo|ky; lEc¼rk dk;ZØe osQ fofo/ i{kksa dh pqukSfr;ksa ij vius
fopkj izdV fd;sA 'kks/ Nk=kk eatw oqQekjh us fofHkÂ f'k{k.k dkS'kyksa
rFkk f'k{kkpk;Z f}rh; o"kZ osQ Nk=k eukst tks'kh us ,d o"khZ; ,oa
f}o"khZ; ikB~;Øe dk fo'ys"k.k fo"k; ij vius i=k izLrqr fd;sA

laxks"Bh osQ nwljs fnu rduhdh l=k&3 ekuuh; izks- osQ-ih-
ik.Ms; th (iwoZ oqQyifr] ek-xk- dk'kh fo|kihB] okjk.klh) dh
vè;{krk esa izkjEHk gqvkA eq[; oDrk izks- oh-ih- Hkkj}kt th
(foHkkxkè;{k] vè;kid f'k{kk] ,u-lh-bZ-vkj-Vh-) us vè;kid f'k{kk
osQ orZeku ifjizs{; esa vè;kidksa dh n{krk lao/Zu ij cy nsrs gq,
Nk=kksa esa ftKklq izo`fÙk dks mRiÂ djuk vko';d crk;kA lR; ,oa
ewY; vkèkkfjr f'k{kk laLFkkvksa dh LFkkiuk ij cy fn;kA blh l=k esa
nwljh eq[; oDrk izks- ljkst ik.Ms; th (funsf'kdk] LowQy vkWiQ
,twosQ'ku] bXuw) us vius oDrO; esa vè;kid f'k{kk ikB~;Øe esa
ifjorZu dks vko';drk vk/kfjr cukus ij cy fn;kA lkFk gh vkius
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O;ogkjoknh mikxe osQ LFkku ij ok;xksRldh osQ lkekftd jpukokn
mikxe dks ikB~;Øe esa viukus gsrq lq>ko fn;s rkfd Nk=k osQ
lkekftd lkaLÑfrd ifjizs{; dks è;ku esa j[krs gq, f'k{kk iznku dh
tk;sA mUgksaus ;g Hkh dgk fd vkuUn iw.kZ (Joyful) vf/xe rFkk
ekuoh; (Humane) vè;kid orZeku le; dh vko';drk gS vr%
f'k{kk osQ mís'; ikB~;Øe rFkk dk;kZUo;u ;qfDr;ksa esa leUo; gksus
ij gh ;g lEHko gSA blh l=k esa MkW- lfork jk; us uokpkjh
vH;kl] MkW- izse flag fldjokj us ikB~;Øe dh xq.koÙkk dh
pqukSfr;ksa ij i=k izLrqr fd;sA 'kks/ Nk=kk ;kLehu us fo|ky; lEc¼rk
dk;ZØe rFkk xqfjUnj us uokpkjh vH;kl fo"k; ij i=k izLrqr fd;sA

vius vè;{kh; Hkk"k.k esa izks- osQ-ih- ik.Ms; th us vè;kid
esa izfrc¼rk rFkk Kku osQ ladYi osQ egÙo dks crkrs gq, vè;kidksa
dh lksp cnyus ij cy fn;kA mUgksaus ikB~;Øe osQ rhuksa i{kksa
(lS¼kfUrd] f'k{k.k'kkL=k rFkk iz;ksfxd dk;Z) osQ leUo; ij cy
fn;kA lkFk gh fo|ky; rFkk vè;kid f'k{kk laLFkkvksa osQ eè;
lEcU/ fodflr djuk vko';d crk;k ftlls nksuksa dh xq.koÙkk
c<+k;h tk losQA prqFkZ rduhdh l=k esa izks- osQ-ih- ik.Ms; th dh
vè;{krk esa izks- vks-ih- ik.Ms; (iwoZ vks-,l-Mh-] iz/kuea=kh dk;kZy;)
th us dgk fd vè;kid f'k{kk dk;ZØe esa vkus okyh leL;kvksa rFkk
muosQ lek/ku gsrq lq>koksa dks ea=kky; Lrj rd igq¡pk;k tk;s ftlls
vkxkeh pkj o"khZ; ikB~;Øe dk vfHkdYiu djrs le; bu i{kksa dks
i;kZIr egÙo fn;k tk;s ftlls okLro esa vè;kid f'k{kk dh xq.koÙkk
dks laof/Zr fd;k tk losQA rRi'pkr~ foHkkx ls MkW- vferk ik.Ms;
Hkkj}kt us ikB~;Øe osQ ?kVdksa ij vk/kfjr izHkkoh fØ;kUo;u
;qfDr;ksa ij i=k izLrqr fd;kA blh Øe esa MkW- f'konÙk vk;Z us
fo|ky; lEc¼rk dk;ZØe dh pqukSfr;ksa rFkk muosQ lek/ku] MkW-
fopkjh yky ehuk us vè;kid f'k{kk esa uokpkjh vH;kl] Jh
vt; oqQekj us f'k{k.k dh O;wg jpukvksa rFkk fofHkÂ dkS'kyksa ,oa



( xi )

MkW- Hkkjrh dkS'ky us vè;kid f'k{kk dk;ZØe dh leL;kvksa ,oa
lekèkku fo"k;ksa ij i=k izLrqr fd;sA 'kks/ Nk=k lur oqQekj >k]
xksfoUn nkl] fiz;adk lsB us uokpkjh vH;klksa ij vius i=k izLrqr
fd;s rFkk f'k{kkpk;Z (f}rh; o"kZ) /esZ'k ,oa fo'okfe=k (izFke o"kZ)
us Øe'k% uokpkjksa ,oa vè;kid f'k{kk esa NCTE dh Hkwfedk ij
vius fopkj izdV fd;sA

rduhdh lekukUrj l=k&4 izks- ljkst ik.Ms; th dh vè;{krk
esa lEiÂ gqvkA bl l=k esa izks- osQ- Hkjr Hkw"k.k us fo|ky; lEc¼rk
dk;ZØe esa leL;kvksa rFkk ifj"dj.k osQ mik;ksa ,oa izks- jtuh tks'kh
pkS/jh us f}o"khZ; ikB~;Øe] fØ;kUo;u ,oa ewY;kadu fo"k; ij
vius fopkj O;Dr fd;sA blh Øe esa foHkkx ls MkW- lqjsUæ egrks us
ikBÔppkZ esa Hkk"kk&f'k{k.k'kkL=k] oqQ- eerk us fo|ky; lEc¼rk
dk;ZØe esa xq.koÙkk osQ eqís] Jh ftrsUæ oqQekj us ewY;kadu O;wgjpukvksa]
MkW- jru flag us ikB~;Øe osQ eq[; ?kVdksa osQ fo'ys"k.k ij i=k
izLrqr fd;sA 'kks/ Nk=k n;kfuf/ frokjh rFkk vkfiQ;k ('kks/ Nk=kk]
tkfe;k] fefy;k blykfe;k) us uokpkj vH;kl rFkk ewY;kadu ,oa
u;h rkyhe osQ lUnHkZ esa fopkj O;Dr fd;sA

f'k{kkpk;Z (izFke o"kZ) Nk=k iq"isUæ jkor us ikB~;Øe osQ
izHkkoh fØ;kUo;u gsrq fof/;ksa rFkk O;wg jpukvksa ij i=k izLrqr
fd;kA izks- ljkst ik.Ms; th us vius vè;{kh; Hkk"k.k esa vè;kid
f'k{kk esa xq.koÙkk lao/Zu gsrq pkjo"khZ; vè;kid f'k{kk dk;ZØe ykxw
djus ls iwoZ fo|ky;ksa rFkk f'k{kk laLFkkvksa osQ eè; MOU gLrk{kfjr
djus dh vko';drk ij cy fn;k ftlls fo|ky; lEc¼rk
dk;ZØe lqpk: :i ls lEikfnr fd;k tk losQA

lekiu l=k izks- vkj-ih- ikBd th osQ Lokxr Hkk"k.k ls
izkjEHk gqvkA rRi'pkr izks- jpuk oekZ eksgu }kjk f}fnolh; jk"Vªh;
laxks"Bh dk izfrosnu la{ksi esa izLrqr fd;k x;kA eq[; vfrfFk izks-
vks-ih-ik.Ms; th us vius oDrO; esa thou osQ mnkÙk ewY;ksa dks
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f'k{kk esa fu/kZj.k djus ij cy nsrs gq, LoRo osQ fodkl dks
vè;kid esa vko';d crk;kA vè;kid dks iw.kZ leiZ.k Hkko j[krs
gq, Nk=k dks vK ls izK cukuk vko';d gSA vius vè;{kh; Hkk"k.k
esa oqQyifr izks- vkj-osQ- ik.Ms; th us dgk gS fd xq# dks vius
R;kx rFkk riL;k }kjk Nk=kksa dks vfHkizsfjr djuk pkfg,A Hkkjrh;rk dk
laLdkj foosd dk ewy vk/kj gS vr% Nk=k dks laLdkjoku~ cukuk
vè;kid dk dk;Z gSA vUr esa izks- osQ- Hkjr Hkw"k.k }kjk lHkh dks
èkU;okn Kkiu fd;k x;kA

f}fnolh; jk"Vªh; laxks"Bh esa oSpkfjd eaFku ls izkIr fu"d"kZ
bl izdkj gSa&

1- f}o"khZ; vè;kid f'k{kk ikB~;Øe osQ eq[; ?kVdksa dk
fo'ys"k.k djosQ mlesa fufgr xq.koÙkk lao/Zu osQ fofo/ i{kksa dks
fpfgUr djosQ mudk mfpr izdkj ls fØ;kUo;u djukA

2- f}o"khZ; vè;kid f'k{kk ikB~;Øe osQ fØ;kUo;u gsrq
vfèkxedrkZ osQfUær mikxeksa ;Fkk& jpukoknh vf/xe] lg;ksxkRed
rFkk lgHkkfxrk vk/kfjr vf/xe] vuqHkotU; vf/xe] leL;k
lek/ku] lkekftd iwNrkN iz.kkyh] ladYiuk fp=k.k] jpukRed
ys[ku] tk¡p iM+rky iz.kkyh rFkk lfEefJr vf/xe (Blended

learning) vkfn dk iz;ksx djuk ftlls orZeku ikB~;Øe esa y{; dks
izkIr fd;k tk losQA

3- vkdyu ,oa ewY;kadu O;wg jpukvksa osQ vUrxZr Online

vkdyu ,oa ewY;kadu djuk rFkk jpukoknh ifjizs{; esa lrr ,oa
fujUrj ewY;kadu ij cy nsukA

4- uokpkjh vH;klksa osQ lanHkZ esa leL;k lek/ku vk/kfjr
vH;kl] izk;kstuk dk;Z] lEizs"k.k vk/kfjr vH;kl] O;fDrRo fodkl
gsrq f'kfoj vk;kstu rFkk ijkorhZ f'k{k.k dk iz;ksx djukA

5- fo|ky; lEc¼rk dk;ZØe esa xq.koÙkk ykus gsrq bl
dk;ZØe osQ iwoZ] fØ;kUo;u osQ le; rFkk i'pkr~ esa gksus okyh
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fofo/ fØ;kvksa dh mi;qDr izdkj ls :ijs[kk Hand Book osQ :i
esa fufeZr djuk rFkk blosQ lHkh fØ;kdykiksa gsrq fujUrj i`"Biks"k.k
iznku djuk ,oa ewY;kadu djukA

6- jk"Vªh; vè;kid f'k{kk ifj"kn~ }kjk ikB~;Øeksa dh xq.koÙkk
lqfuf'pr djus osQ fy, mudk vfHkdYiu djrs le; f'k{kkfonksa]
vè;kid f'k{kdksa] fo|ky; osQ f'k{kdksa rFkk iz'kkldksa dks lfEefyr
djus dh vfuok;Zrk gksukA

mijksDr fopkj.kh; fcUnq f}o"khZ; vè;kid f'k{kk dk;ZØe dks
vo'; gh u;k Lo:i iznku djsaxs rFkk bl oSpkfjd eaFku ls izkIr
fu"d"kksZ dk O;kogkfjd Lo:i vè;kid f'k{kk dk;ZØe dh xq.koÙkk
dks fu%lUnsg lqfuf'pr djsxkA

&izks- jpuk oekZ eksgu

(laxks"Bh la;ksftdk)
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vè;kidf'k{kk;ka uokpkjkRedkH;klk%

(Innovative Practices in Teacher Education)

µizks- lUrks"kfeÙky

f'k{kk'kkL=kfoHkkx%]
jkf"Vª;&laLÑr&laFkkue~
t;iqjifjlj%] t;iqje~

f'k{kk;k% mís';kfu le;L; ifjfLFkrhukekuqlkja ifjoR;Zekukfu
ǹ';UrsA rnuqlkjs.k f'k{kkO;oLFkk;ka] f'k{kd&izf'k{k.kizfØ;k;ka] f'k{k.kfofèk"kq
p ifjorZueis{;rsA orZekuizkS|ksfxd;qxs d{kk/kfjrf'k{kk;k% okrkoj.ka
'kuS% 'kuS% tkyk/kfjrsu (Web Based) lkUæeqfædk/kfjrsu (C.D.

Based) LopkfyrxR;k ikfVed{kk:iRosu (Smartclass) p vfèkxeL;
izfØ;ka ifjorZ;r~ n`';rsA ifjofrZrd{kk;k% Lo:ia è;kRok f'k{k.ka dFka
uohureksxeS% vkd"kZda] #fpdja] ljy×p dj.kh;e~ bfr vLekfHk%
fpUruh;e~A lUnHksZ¿fLeu~ uofpUruL; vko';drk orZrsA ;FkksDre~&
^iqjk.kfeR;so u lk/q loZe~*A oLrqr% {k.ks {k.ks ;ÂorkeqiSfr rnso
:ia je.kh;rk;k% HkofrA lkEizra iqjkrua j{k.ka uwrusu lg rL;
leUo;×p furjke~ vko';de~A egkfo|ky;kuka fo'ofo|ky;kuka
xq.koÙkklaoèkZuk; bne~ vko';da orZrs ;r~ lrra uokpkjk.kka iz;ksx%
f'k{k.ks Hkosr~] 'kksèkksUeqf[kfpUrua Hkosr~ ;S% Nk=kk% lfØ;k% L;q%] lrreqÂfriFka
xPNs;q%A ^jk"Vªh; ewY;kÄïu ,oa izR;k;u ifj"kn~* NAAC (National

Accredation and Assessment) b;a laLFkk mPpf'k{kk;k% xq.koÙkklaoèkZuk;
fo'ofo|ky;kuka egkfo|ky;kuk×p fujh{k.ka djksfr eq[;% fuEu&
fyf[krlIrfcUnwukekèkkjs.k vkdyua djksfr p &

1- ikBÔØeL; i{kk% (Curricular aspects)

( 1 )
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2- f'k{k.kkf/xe% ewY;kÄïu×p (Teaching learning and evalua-

tion)

3- vuqlU/kua] ijke'kZ%] foLrkjlsok% (Research consultancy and

extension services)

4- vk/kjHkwrlajpuk vf/xelalk/ukfu p (Infrastructure and

learning resources)

5- Nk=kk.kkÄ~Ñrs lgk;rkizxfr'p (Students support and progress)

6- l×pkyua usr̀Ro×p (Governance and leardership)

7- uokpkjkRedkH;kl% (Innovative practices)

i=ks¿fLeu~ vè;kidf'k{kk;ka uokpkjkRedkH;klk% fo"k;s¿fLeu~
pfpZrk orZUrsA orZekudkys ckydk% 'kS'kokoLFkkr% vk/qfudreksidj.kS%
Kkua izkIuqofUr ;FkksDre~µ

Children have grown up with remote control and they spend

more time in computers internet, playing video games etc. than

reading books, even toys are now filled with bottoms and blinking

lights.

vr% iz'u% lekxPNfr ;r~ dFke~ ,rkn`'kkuka ckydkukÄ~Ñrs
f'k{kk izns;k\ vè;kidf'k{kk;k% Lo:ia dhn`'ka Hkosr~\ mÙkja orZrs ;r~
^uofpUruk/kfjre~* oLrqr% Innovation ^'kCnks¿;a ySfVuHkk"kk;k%*
'Innovare' 'kCnsu fu"iÂks orZrs ;L; vFkksZ¿fLr& 'to change some-

thing into something new'

vè;kidf'k{kkdk;ZØes uokpkjkRedkH;kl% Hkforqa 'kD;rs ;Fkk&

1- lw{ef'k{k.kkH;kl%&

f'k{k.ka dyk foKku×pkfi orZrsA dyk;k% :ia Lohdr`Z`.kka
f'k{kk'kkfL=k.kke~ vuqlkja f'k{kdk% tUetkrk% HkofUr rFkk rs"kq
fof'k"Vf'k{k.kdkS'kykfu fo|ekukfu HkofUrA foKkuL; :ia LohdrZ̀.̀kka
f'k{kk'kkfL=k.kka izf'k{k.ksu fufeZrk% HkofUrA rs"kq fof'k"VdkS'kykuka fodkl%



vè;kidf'k{kk;ka uokpkjkRedkH;klk% 3

drq± 'kD;rsA vL;k% f}rh;/kj.kk;k% vkxeua foKkuL; izkS|kSfxdfodklL;
p izHkkos.k f'k{kktxfr vHkor~A vu;k n`"VÔk f'k{kdizf'k{k.klaLFkkuke~
mÙkjnkf;Roefi vf/da o/ZrsA

fofHkÂkuka f'k{k.kdkS'kykuke~ vH;klk; ̂ O;kolkf;d{kerksÂ;ue~*
bR;LeS volj% iznh;rsA Nk=kkè;kidk% Nk=kkè;kfidk'p fofHkÂkuka
dkS'kykuke~ vH;kla ÑRok lw{eikBkuka leh{k.k×p fo/k; ,o
vUr%o`Ù;kH;kL;@izf'k{kqrk;k% (Internship) Ñrs ok xPNfUrA

2- leL;klek/kuksikxek/kfjrkH;kl%&

leL;klek/kue~ ,d% tfVyO;ogkjks fo|rsA O;ogkjs¿fLeu~
vusdk% euksoSKkfudizfrfØ;k% lfEefyrk% HkofUrA Nk=kk.kka le{ke~
,rkn`';% lkekftdifjfLFkr;% izknqHkZofUrA ;klq l% Lo;a fpUru&roZQ
fujh{k.kknhuka ekè;esu leL;k;k% lek/kua izkIrqa 'kDuksfrA leL;klekèkkua
lkFkZdKkua izn'kZ;frA vfLeu~ ekSfydfpUrua fufgra HkofrA vL; Ñrs
f'k{k.kO;oLFkk fpUruLrjs fØ;rsA ;;k Nk=kk% egÙoiw.kZ'kSf{kdleL;k;k%
lek/kukFk± fuokj.kkFk± ok iz;Rua oqQoZfUr rFkk f'k{kdk% Lo;eso f'k{k.kk;
izsfjrk% HkofUrA f'k{k.kksidj.kS% rs"kka f'k{k.ka izHkkoiw.k± HkofrA
cgqekè;eh;&vf/xeizfØ;k dFka izpyfr bR;fLeu~ fo"k;s dkWUÝ;wf'k;l
egkHkkxsuksDre~ &

I hear and I forget (e;k Jqra foLe`r×p)

I see and I belive (e;k n`"Va fo'oLr×p)

I do and I understand (e;k fofgra vocq¼×p)

Multimedia technology as an innovative teaching and learn-

ing strategy is a problem based learning environment by giving the

students a multimedia project to train them in the skill set.

cgqekè;e}kjk vuqns'kukRedksikxek/kfjrkH;kl% Hkofr]
vuqns'kuizfof/ekè;esu KkukRedksís';kfu vR;UrizHkko'kkfyfof/uk izkIrqa
'kD;UrsA n`';JO;lk/ukuke~ mi;ksxsu izfrikfnrL; vuqns'kuizfo/s%
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fo"k;s Li"VdYiuk izkIrqa 'kD;rsA vuqns'kukRedksikxe% f'k{k.klkèkukuke~
mi;ksxfo"k;s lS¼kfUrdO;ogkfjdlwpuk% iz;PNUrhfr oDrqa 'kD;rsA

3- izk;kstukdk;Ze~ &

izk;kstukdk;ZL; Ñrs Nk=kk.kka le{ka dfri;k% leL;k% izLrqrhfØ;Urs
rFkk rsH;% LorU=krk iznh;rs ;r~ rs leL;k;k% lek/kuk; rF;kfu
rFkk¿U;lkexzhesdf=krka oqQ;qZ%A jkf"Vª;&laLÑr&laLFkkuL; f}o"khZ;kè;kid&
f'k{kkikBÔØes PPT fuekZ.kefi orZrsA PPT fuekZ.kk; izk;kstukdk;±
nkrqa 'kD;rsA izk;kstukdk;± f}fo/a Hkofr&O;fDrxra lkewfgd×pA
fdyiSfVªdegkHkkxsu vL; pRokj% Hksnk% Ñrk% &

dykReda] leL;kReda] jpukRede~] vH;klk/kfjrizk;kstuk&
dk;Z×pA f'k{kdk% vusdkfu izk;kstukdk;kZf.k Nk=ksH;% nÙok rs"kka #fpa
fofHkÂku~ fo"k;ku~ izfr les/f;rqa 'kDuqofUrA O;kolkf;d{kerksÂ;us
^dykf'kYia p* v;a fo"k;ks¿fi fu/kZfjrks orZrs vusu fo"k;s.k lEc¼a
dykRedizk;kstukdk;Zefi nkrqa 'kD;rsA

4- nyf'k{k.ke~] lg;ksxkRed vf/xeizfØ;k ok
(Team teaching, Cooperative or Collaborative learn-

ing Process)

nyf'k{k.ka 'kS{kf.kdl†VuL; ,de~ bZn`'ka :ie~ vfLr ;fLeu~
f'k{k.ks d{kk;ke~ ,dL; vè;kidL; LFkkus fofHkÂfo"k;k.kka fo'ks"kKk%
vè;kidk% lgk;dk% HkofUr ,oa rs losZ fefyRok izHkkfo:is.k f'k{k.kdk;±
oqQoZfUrA nyf'k{k.ka dfri;fo}kal% lewgf'k{k.kfefr rFkk lgdkfjrkf'k{k.k
bRFkefi dFk;fUrA orZekule;s f'k{kkizkS|ksfxD;k% fodklsu lg f'k{k.ks
uohureksidj.kkuke~ mi;ksfxrkuka oh{; f'k{kk'kkfL=k.k% ^nyf'k{k.ka*
d{kk;ka f'k{k.k&vf/xeL; izfØ;ka lE;xzwis.k l×pkyuk; ,da egÙo&
iw.k± lk/ua LohpozqQ%A ,dfLeu~ nys iz/kukè;kid&ofj"Bkè;kid&
lgk;dkè;kid&iz;ksx'kkyklgk;d&izfof/K&fyfidk% lEesY;UrsA



vè;kidf'k{kk;ka uokpkjkRedkH;klk% 5

lg;ksxkRedkf/xeL; izÑfr% ijEijkxrf'k{k.ki¼R;k izkIrkfèkxesu
iw.kZr% fHkÂks HkofrA lg;ksxkRedkf/xeO;wgjpuk;ka ,dL;k% d{kk;k%
Nk=kk% y?kq&u?kq&lewgs"kq izfrLi/kZjfgrokrkoj.ks lg;ksxkRedjhR;k
ijLijlkSgknZiw.kZ'kSY;k fo"k;fo'ks"ks.k lEc¼ikBÔlkexzÔk% vf/xedj.kL;
iz;Rua oqQoZfUrA lg;ksxkRedkf/xeL; uSdk% fo/;% lfUr ;Fkk&
LVwMs.V&Vhe&,phoeSUV fMohtu] ftxlk] izgsfydk] O;fDrxr&
lkewfgdkfèkxe%] lewgkUos"k.ke~] VhEl xse] VwukZesUVfof/% bR;kn;%A
lg;ksxkRedkf/xeL; ifj.kke% mÙkeks Hkofr ;Fkk&

5- lEizs"k.kk/kfjrkH;kl%µ

O;fDrRoL; lok±xh.kfodklk; vè;kidn{krk;k% fodklk; p
vfi vè;kidf'k{kk;k% ikBÔØes L;kr~A lEizs"k.kk/kfjrkH;klsu Nk=kkè;kiosQ"kq
Nk=kkè;kfidklq p lEHkk"k.kdkS'kyL; ;ksX;rk mRi|rsA lEizs"k.kkèkkfjrkH;klk;
f'kfcjk.kkek;kstue~µ

(v) O;fDrRofodklk; f'kfcjk.kkek;kstue~A

(c) lEHkk"k.kf'kfcjk.kkek;kstue~

(l) uwrufo/Li'kkZukek;kstue~

(n) vfHku;izf'k{k.kL;k;kstue~ (ohFkhukVde~)

(;) lEizs"k.kØhMkukek;kstue~

(j) ekSf[kdkH;kl%
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(v) O;fDrRofodklk; f'kfcjk.kkek;kstue~ & lEizs"k.ke~
,dk dyk orZrsA O;fDrRofodklk; izHkkoiw.kZlEizs"k.kL; ,dk dyk
orZrsA O;fDrRofodklk; izHkkoiw.kZlEizs"k.kL; vko';drk HkofrA
izHkkoiw.kZlEizs"k.kk; vkRefo'oklL; vis{kk HkofrA 'Art of Living'

ln`'kh dk;Z'kkykekè;esu vkRefo'oklsu lg O;fDrRoL; fodklks
Hkofr] f}o"khZ;kè;kidf'k{kkikBÔØes EPC vUrxZrs v;a fcUnq% vfi
orZrsA

(c) lEHkk"k.kf'kfcjk.kkek;kstue~ & Hkk"kk vkjEHkLrjs
Hkk"k.kekè;esu ,o vè;kiuh;kA ekr`Hkk"kk rq vuqdj.ksu vkxPNfrA
fdUrq fo|ky;s"kq laLÑrokrkoj.kfuekZ.kk; laLÑrlEHkk"k.ke~ vko';de~A
orZekudkys Hkkjrs laLÑrf'k{k.ks vuqokni¼rs% izk/kU;a orZrsA ,"kk
fLFkfr% vkÄ~XyHkk"kkfo"k;s¿fi orZrsA oLrqr% lokZ vfi Hkk"kk
rÙk‰k"kkekè;esu ikBuh;k] ijh{kk vfi r;k ,o Hkk"k;k Hkosr~A ^Hkk"kk
laoknksUeq[kh* bfr Hkk"kkfoKkuL; izeq[k% fl¼kUr%A Hkk"kk;k% pRokfj
dkS'kykfu lfUr] Jo.ka Hkk"k.ka] iBua ys[ku×pA Jo.ksu Hkk"k.kdkS'kya
rFkk Hkk"k.ksu Jo.kdkS'ky×p o/ZrsA vr% fo"k;f'k{k.kkr~ izkxso Hkk"kkf'k{k.ka
Hkosr~A lEHkk"k.kf'kfcjs"kq Hkk"k.kdykizf'k{k.ka] ltZukRedjpukizf'k{k.ka]
Lej.k'kfDrizf'k{k.ka] iBudkS'kyizf'k{k.kefi ns;e~A ,rkfHk% fØ;kfHk%
Nk=ks"kq lEizs"k.kdkS'kyL; fodklks Hkfo";frA

(l) uwrufo/Li/kZukek;kstue~ & Hkk"kklEc¼kuka LièkkZuk&
ek;kstusu Nk=ks"kq lEizs"k.kdkS'kyL; fodklks HkofrA lEizs"k.kk;
visf{kr'kCnfodkls ykHkdkfjdk% HkofUr ;Fkk& lwpukfjDrrk] fodYi%]
izfriqf"V% Hkk"k.k&dFkkdFku&leL;kiwfÙkZ&iz'uksÙkjh bR;kn;%A

(n) vfHku;izf'k{k.kL;k;kstue~ & izf'k{k.ks¿fLeu~ Nk=kk%
;qxys lewgs p fofHkÂik=k:ikf.k /kj;Ur% fofHkÂHkk"kkiz;ksxku~ f'k{kUrsA
d{kk;ka f'k{kdPNk=k;ks% Nk=kPNk=k;ks% eè;s f'k{kdPNk=kk.kka Nk=kk.kka p
eè;s fofHkÂik=kfuoZguiwoZda lEHkk"k.ke=k HkofrA

(;) lEizs"k.kØhMkukek;kstue~ & ppkZ&ifjppkZ&oknfookn&
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y?kqukVosQR;knhuka xfrfo/huka ekè;esu fofo/lUnHkkZuqowQykuka laoknkuke~
mPpkj.k'kSY;knhuka okrkZykikuk×p vH;kl% dkjf;rO;%A ,fHk% fØ;kdykiS%
Nk=ks"kq lEizs"k.kdkS'kyL; fodklks Hkfo";frA

(j) ekSf[kdkH;kl%& fyÄõdFku&O;qRifÙkdFku&lekldFku&
ledkfydkaXyinlaLÑr:idFkuLi/kZuka ekè;esu rFkk p fofHkÂinkuka]
okD;kuka] xhrkuk×p ekSf[kdkH;klsu lEizs"k'kDrs% fodklks Hkfo";frA
jkf"Vª;laLÑrslaLFkkus&f}o"khZ;kè;kidf'k{kk ikBÔØes EPC vUrxZrs
,dfoa'kfrfnolkRed% Hkk"kkcks/uoxZ% fu/kZfjrks orZrs oxsZ¿fLeu~ laLÑr&
vkÄ~Xy&fgUnhHkk"kko/Zud{kk% izpyfUrA lEizs"k.kk/kfjrk mi;qZDrof.kZrlokZ%
fØ;k% r=k vk;ksT;UrsA

6- ijkofÙkZf'k{k.ka fpUru'khykè;kidf'k{kk p
(Reflecting Teaching and Reflective Teacher Education)

ijkofÙkZf'k{k.ka ,dk ,rkn`'kh izfØ;k orZrs ;L;ka f'k{kd%
Lof'k{k.kkH;klL; fo'ys"k.ka djksfr] fpUr;fr p dFka f'k{k.ka izHkkoiw.k±
Hkosr~ ;su vf/xe% ljyjhR;k Hkosr~\ ijkofÙkZf'k{k.kL; Lo:ia dhn`'ka
Hkofr\ fuEufyf[krfpUru'khykè;kidizfrekusu Li"Va Hkofr&
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7- lfEefJrkf/xe% vè;kidf'k{kk p
(Blended Learning and Teacher Education)

osck/kfjrkuqns'kusu ;=k f'k{kdk% ikB;fUr ;Fkk& LiwQ£rd{kklq
rfPN{k.ksu ;% vf/xeks Hkofr l% fefJrkf/xeks orZrsA vL;ka izfØ;k;ka
ijEijkxr&vk/qfudizfo/huka iz;ksx% ;qxir:is.k HkofrA

Blended Learning commonly describes learning that

combines traditional teaching and learning approaches with

information and communication technologies. It is anticipates that

blended learning will enhance the student learning experience, at

the same time it also demands that the teacher should be trained

as only facilitator.

mi;qZDrfp=ks.k Li"Va Hkofr ;r~ fefJrkf/xeizfØ;k;ka izR;{k:is.k&
Loxfruk& On line lg;ksxsu p vf/xeks HkofrA

fu"d"kZr%& lkEizfrosQ le;s mi;qZDrkuka uokpkjk.kka iz;ksxS%
uohureizfof/fHk'p vè;kidf'k{kk;ke~ vo';eso xq.koÙkklao/Zua
Hkfo";frA

lUnHkkZ%

1- feÙky lUrks"k ^t;Urh* ipea iq"ie~] jkf"Vª; laLÑr laLFkkue~]
(ekfurfo'ofo|ky;%) t;iqje~] 2005
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2- Website- NAAC

3- feÙky] lUrks"k ^Hkk"kkf'k{k.ks uokpkjk%* uopsruk ifCyosQ'kUl]
t;iqj] 2006

4- 'kSf{kd rduhdh ^o/Zeku egkohj [kqyk fo'ofo|ky;*] dksVk]
2008 i`-la- 167

5- feÙky] lUrks"k ^Hkk"kkf'k{k.ks uokpkjk%* uopsruk ifCyosQ'kUl]
t;iqj] 2006

6- Educational Website 'Reflective Teacher Model'

7- Ibid 'Blended Learning'
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vè;kid&f'k{kk dk;ZØe esa
uokpkjh vH;kl

µMkW- foeys'k 'kekZ

,lks-izks-] f'k{kk&foHkkx
Jh yky cgknqj 'kkL=kh jkf"Vª;
laLÑr fo|kihB] ubZ fnYyh

izLrqr i=kd& ¶vè;kid f'k{kk dk;ZØe esa uokpkjh
vH;kl¸ ij vk/kfjr gS ftuosQ }kjk f'k{kd osQ lkFk f'k{k.k
fØ;kvksa esa lq/kj ,oa fodkl fd;k tk ldrk gSA

vè;kid f'k{kk dk;ZØe osQ rgr uokpkjh izorZu fuEufyf[kr
gSa&

1- lw{e f'k{k.k& ;g d{kkxr vè;kiu izfØ;kvksa dh f'k{kk
nsus osQ fy;s uohu f'k{k.k iz.kkyh gSA ftldk mi;ksx f'k{kdksa esa
fof'k"V f'k{k.k dkS'kyksa osQ fodkl osQ fy;s fd;k tkrk gSA tks Nk=kksa
esa visf{kr O;ogkj ifjorZu gsrq izHkko'kkyh gksrs gSaA rFkk f'k{k.k
lEcU/h lS¼kfUrd ,oa O;kogkfjd Kku izkfIr ls Hkh gSA vFkkZr~ Kku
izkfIr osQ dkS'ky vf/xzg.k esa gLrkarj.k fLFkfr esa okLrfod f'k{k.k
dk;Z dh fLFkfr ls gSA bl izfØ;k }kjk Nk=kkè;kid osQ vkRefo'okl
esa o`f¼ gksrh gSA

2- vuqdj.kh; f'k{k.k & bldks ukVdh; fof/ Hkh dgk tkrk
gS fd izHkko'kkyh f'k{kdksa osQ O;ogkj osQ oqQN izk:i gksrs gSa ftudk
vH;kl fd;k tk ldrk gSA vkSj Nk=kkè;kid osQ f'k{kd] Nk=k]
fujh{k.k dh Hkwfedkvksa dks f'k{k.k izk:i osQ :i esa izLrqrhdj.k]

( 10 )
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funku ewY;kadu rÙoksa dks è;ku esa j[krs gq, d{kk f'k{k.k osQ
lkekU; O;ogkj dk fodkl djus dh {kerkvksa esa o`f¼ dh
tkrh gSA

3- vUrfozZQ;k fo'ys"k.k & ;g fof/ f'k{kd O;ogkj dk
ekiu djrh gSA bldk iz;ksx i`"Biks"k.k fof/ osQ :i esa fd;k tkrk
gSA f'k{kd O;ogkj osQ nks i{k 'kkfCnd vkSj v'kkfCnd vUrfoZzQ;k tks
nl oxhZ; i¼fr ij vk/kfjr gS bUgha nl oxks± dh lgk;rk ls d{kk
O;ogkj dk fujh{k.k] vkys[k rS;kj djuk] vkO;wg rkfydk cukdj
x.kuk djuk rFkk O;k[;k djuk gksrk gS ftlls Nk=kksa dks f'k{k.k gsrq
O;ogkjksa dk cks/ djk;k tkrk gSA blosQ }kjk Nk=kkè;kidksa esa
vkReizR;; dk fujh{k.k] LoewY;kadu djus dh {kerk dk fodkl
gksrk gSA

4- vfHkozQfer vuqns'ku & O;fDr vuqns'ku dh fof/ gS
ftlesa Nk=k lfØ; gksdj viuh xfr ls lh[krk gS vkSj mls rRdky
i`"Biks"k.k fn;k tkrk gSA bl fof/ }kjk Nk=kksa dks ikBÔoLrq osQ
rRoksa dk foHkktu] Øec¼ O;oLFkk] Nk=k vuqfØ;kvksa dks
volj] iqucZyu iznku djuk] O;wg jpukvksa dh O;k[;k]
mís';ksa dks O;kogkfjd :i esa fy[kuk rFkk vf/xe ifjfLFkfr;ksa
dks mRiÂ djus dh {kerk dk fodkl fd;k tkrk gSA

5- lewg f'k{k.k & Vksyh f'k{k.k ,d izfof/ gS] blosQ }kjk
ijEijkxr d{kk&f'k{k.k esa cnyko rFkk lq/kj ykus osQ fy;s f'k{kdksa
}kjk f'k{k.k le; izdj.k dk vf/d cks/xE; :i esa izLrqr djus dh
{kerk dk fodkl fd;k gS] Nk=kksa dh detkfj;ksa dk funku gsrq iz;kl
fd;s tkrs gSa rFkk mís';] lk/uksa osQ vuqlkj f'k{k.k dkS'ky {kerk dk
fodkl fd;k tkrk gSA ftlesa f'k{kd Lo;a d{kk f'k{k.k O;ogkj dks
le> losQ] lq/kj yk losQ fu.kZ;kRed {kerk dk fodkl dj losQA
bl izfof/ dk iz;ksx ekuoh; lEcU/ksa osQ fy;s fd;k tkrk gSA
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6- fØ;kRed vuqlU/ku & ;g uokpkjh fof/ gS ftlosQ }kjk
fo|ky; ,oa d{kk f'k{k.k dh leL;kvksa dk vè;;u fd;k tkrk gS
rFkk f'k{k.k izfØ;k esa lq/kj ,oa fodkl fd;k tkrk gSA f'k{kdksa esa
oSKkfud n`f"Vdks.k dk fodkl dj muosQ O;kolkf;d fodkl esa
o`f¼ dh tkrh gSA blosQ izHkkoh rjhdksa dks viuk dj dk;Z iz.kkyh
dks l'kLr cuk;k tkrk gSA bl fof/ }kjk f'k{kd vkRe ewY;kadu
dj ldkjkRed O;kolkf;d vfHko`f¼ fodflr djrk gSA

7- bUVuZf'ki & vè;kid f'k{kk dk;ZØe esa f'k{k.k osQ
vH;kl dks vf/d egÙo fn;k tkrk gSA ;g vH;kl dh fof/
lqèkkjkRed ,oe~ iz;ksxkRed :i esa tkuh tkrh gS ,oa blesa f'k{k.k
vH;kl rFkk funsZf'kr {ks=k vuqHkoksa dk lek;kstu gSA fo|ky;
dk;ZØe vH;kl f'k{k.k] fofHkÂ xfrfof/;ksa esa Hkkxhnkjh osQ volj
Hkh izkIr gksrs gSaA tks O;ogkfjd gksrs gSa rFkk bUgha osQ }kjk fo|ky;
leqnk; ls igpku (Hkkoukvksa) dks fodflr djrk gSA vFkkZr~ LowQy
dh lexz ifjLFkfr;ksa esa mls vkfFkZd i{k dks NksM+dj f'k{k.k
dkS'ky n{krk :ih O;kolkf;d loksZPprk nsus esa leFkZ gksrs gSaA

8- lkeqnkf;d thou & oÙkZeku f'k{kk osQ vUrxZr lkeqnkf;d
thou tks fd cká nqfu;k dk egÙoiw.kZ vk/kj cu x;k gS mlh dks
egÙo iznku dj f'k{kk dk;ZØe cuk;s tk jgs gSaA bl dk;ZØe dk
mís'; & Nk=kksa esa O;fDrxr ,oa lkekftd izHkko'khyrk mRiÂ
djuk gSA

9- vfHkfoU;kl ikBÔØe@dk;ZØe & Nk=kkè;kidksa dks f'k{k.k
dk;ZØe dh izÑfr] egÙkk] {ks=k dh tkudkjh izkIr djuk] mUgsa
nkf;Roksa ,oa vko';drk osQ vuq:i <kyuk] p;fur vè;;u fo"k;
dh tkudkjh rFkk ijke'kZnkrkvksa ls ifjfpr djkuk izeq[k gSA vof/
pkj ls N% fnol dh gksrh gSA blesa ikBÔØe dks rS;kj dj f'k{kd
Nk=kksa osQ eè; l×pkfjr dj fn;k tkrk gS Nk=kksa osQ usr`Ro esa
lkewfgd fopkj foe'kZ }kjk dk;ZØe lEiÂ gksrk gSA
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10- f'k{k.k 'kkL=k & ;g uohu izorZu osQ :i esa tkuk tkrk
gS ftldh izÑfr dykRed vkSj oSKkfud nksuksa gh gSA f'k{k.k 'kkL=k
osQ vUrxZr f'k{kk dh fØ;kvksa] f'k{k.k ,oa izf'k{k.k fØ;kvksa]
vuqns'ku dh fØ;kvksa dks lfEefyr fd;k x;k gSA ftlesa Nk=kksa
esa fØ;kvksa dk Kku] dkS'ky] vH;kl rFkk dykRed i{kksa dh
{kerk fodflr dh tk losQA

11- lwpuk lEizs"k.k rduhdh & ,d izHkko'kkyh uokpkj gSA
ftlosQ }kjk f'k{k.k izfØ;k dks Nk=kksa osQ fy;s jkspd cuk;k tk losQA
lwpuk lEizs"k.k rduhdh dk ikBÔØe osQ lkFk ,dhdj.k Hkk"kk
f'k{k.k osQ lkFk vU; fo"k;h f'k{k.k esa fd;k tkuk pkfg,
ftlls Nk=kksa esa vkbZ-lh-Vh- dk iz;ksx djus dk Kku ,oa dkS'ky
dk fodkl gks losQA

vè;kid f'k{kk dk;ZØe esa fufgr uokpkjh izorZuksa osQ vH;kl
osQ fy, fuEufyf[kr fcUnqvksa dks izLrqr djus dh vko';drk gS&

l izf'k{k.k osQ nkSjku Nk=kkè;kidksa esa uokpkjh izorZuksa osQ izfr
#fp mRiÂ dh tk;] mUgsa tkx:d cuk;k tk;s ftlls
ijEijkxr mikxeksa osQ lkFk la;qDr dj f'k{k.k izfØ;k
dks izHkko'kkyh cuk;k tk;A

l ldkjkRed fopkjksa dh LohÑfr vkaf'kd ekuns; ij
vkèkkfjr gksrh gSA HkkSfrd lqfo/k;sa vkSj vkfFkZd lgk;rk
uohu fopkjksa dks vxzlj djus esa lgk;d gksrk gSA blfy;s
O;fDr dks dk;Z gsrq ekuns; dh O;kidrk gsrq egÙoiw.kZ
vk;ke gSA

l lkewfgd fopkj foe'kZ uokpkj dks mRiÂ djrk gSA ;fn
mikxe leL;k lek/ku osQfUær gks rks lewg osQ lnL;ksa osQ
}kjk fd;k x;k fopkj foe'kZ leL;k lek/ku osQfUær fof/ osQ
fy;s mÙke uokpkjh lajpukRed fopkj gksxkA
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l uokpkjh fopkjksa dh LohÑfr ewY;ksa ij fuHkZj djrh gS] bl
fn'kk esa lq/kj xq.kkRed dh vis{kk dh tkrh gSA cfYd f'k{k.k
vH;kl dh O;oLFkk dks f'k{k.k&vH;kl dk;ZØe Lohdkj
fd;k tk;A

l vfxze uokpkjh vH;kl funkukRed midj.k osQ ekè;e ls
lEHko gSA blosQ fy;s lrr vkUrfjd vkdyu vkSj lseqysfVo
fjdkMZ O;oLFkk dks Lohdkj fd;k tk;A

l vUr esa vè;kid f'k{kk dk;ZØe lexz :i esa f'k{k.k dkS'ky
:ih uokpkj ij vk/kfjr gksuk pkfg,A 'kSf{kd xq.koÙkk ,oa
f'k{k.k ifjLFkfr;ksa esa lq/kj gsrq 'kks/ dks c<+kok fn;k tkuk
pkfg,A
lsokiwoZ f'k{kdksa us izf'k{k.k osQ nkSjku tks Kku] dkS'ky] f'k{k.k

fof/;ksa osQ fo"k; esa tkudkjh izkIr dh gS fo|ky; O;oLFkk esa
ckydksa osQ f'k{k.k vf/xe esa izHkko'kkyh Hkwfedk dk fuokZg dj
losQA d{kk dh ifjfLFkfr;ksa esa lq/kjkRed fof/;k¡ gh f'k{kk osQ {ks=k
esa uokpkjh ekuh tkrh gSA tks Nk=kksa dks lh[kus rFkk fl[kkus esa lkFkZd
fl¼ gks losQA
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µMkW- fopkjh yky ehuk

lgk;d vkpk;Z] f'k{kk'kkL=k foHkkx]
Jh-yk-c-'kk-jk-la- fo|kihB] ubZ fnYyh

Hkwfedkµ

f'k{kk ekuo thou dk vfHkÂ vax gS ;g fodkl dh izfØ;k
gSA euq"; izR;sd ifjfLFkfr esa oqQN u oqQN vo'; lh[krk gSA f'k{kk
gh euq"; dk lokZÄõh.k fodkl djrh gSA lekt osQ fodkl dh
vkèkkjf'kyk Hkh gSA ;g f'k{kk ekuo dk fuekZ.k dj mls O;ogkj ;ksX;
cukrh gSA f'k{kk osQ }kjk gh vUrfuZfgr xq.kksa dk fodkl lEHko gSA bl
fodkl osQ fy, fo|ky; tks y?kq lekt dk izfrfcEc gS bl izdkj
dk okrkoj.k izLrqr djrs gSa tgk¡ jk"Vª osQ Hkfo"; dk fuekZ.k gksrk gSA
vkSj bl fuekZ.k dk;Z dks lqfLFkj fn'kk iznku djus dk dk;Z f'k{kdksa
dk gSA tks bl nkf;Ro dk fuokZg ljyrk ls djrs gSaA bl fuekZ.k dk;Z
osQ fy, gh f'k{kdksa dks czãk] fo".kq] egs'k osQ leku ekuk tkrk gS&

xq#czZãk xq#foZ".kq%] xq#nsZoks egs'oj%A
xq#lkZ{kkRija czã rLeS Jhxqjos ue%«

izks- nkSyrjke dksBkjh vk;ksx 1964&66 osQ vuqlkjµ ¶Hkkjr
osQ HkkX; dk fuekZ.k mldh d{kkvksa esa gks jgk gSaA¸

;g lkekU; rF; gS fd fnu izfrfnu rhozrk osQ lkFk Kku esa
o`f¼ gksrh tk jgh gSA izR;sd {ks=k esa u;s fopkj] rF;] fl¼kUr] fu;e]
fof/;k¡ rFkk rduhdh dk lekos'k lwpukvksa osQ {ks=k dks foLr`r dj
jgk gSA

( 16 )
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jk"Vªh; ikBÔp;kZ dh :ijs[kk (,u-lh-,iQ-) 2005 f'k{kk osQ
mu izR;{k vkSj vizR;{k vk;keksa dh ok¡PNuh;rk ij foLr`r ppkZ ,oa
rkfoZQd n`f"Vdks.k izLrqr djrh gS tks cPpksa osQ lokZÄõh.k fodkl osQ
fy, vko';d gSA f'k{kk dh xq.koÙkk] f'k{kk osQ lkekftd lUnHkZ ,oa
f'k{kk osQ y{; ftlesa ¶cPpksa dks D;k i<+k;k tk;s vkSj oSQls
i<+k;k tk;s¸ dh dlkSVh ij fopkj djrs gq, ikBÔp;kZ fuekZ.k esa
fuEu fl¼kUrksa dk izLrko j[kk x;k gS tks fuEufyf[kr gS&

Ø cPpksa osQ Kku] lEHkkfor {kerk vkSj izfrHkk dk fodklA

Ø 'kkjhfjd ,oa ekufld ;ksX;rkvksa dk iw.kZre lhek rd fodklA

Ø ckyosQfUær vkSj cky lqyHk rjhosQ ls fofHkÂ fØ;k dykiksa
dk vUos"k.kA

Ø [kkst osQ ekè;e ls lh[k mRiÂ djukA

Ø rukoeqDr f'k{kkA

Ø cPpksa osQ Kku ,oa le> dk lrr~ ,oa O;kid ewY;kaduA

Ø ikBÔØe dks xq.koÙkkiw.kZ rjhosQ ls iwjk djukA

Ø fdlh Hkh f'k{kk esa isQy ugha djukA

vè;kid f'k{kk esa uokpkj&

f'k{kk osQ {ks=k esa ¶uohu ,oa vk/qfud izo`fÙk;ksa dk iz;ksx
gh uokpkj gSA¸ uokpkj ,sls fo"k; dh vksj laosQr djrk gS tks
izkphu i¼fr;ksa ls fHkÂ rFkk vk/qfudrk ls lEcfU/r gksrk gSaA vFkkZr~
uokpkj dk vFkZ ,sls ifjorZu ls gS tks iwoZ LFkkfir fof/;ksa] dk;ZØeksa
,oa ijEijkvksa dk lekos'k djrk gSaA ,oa f'k{kk dks thoUr vkSj
le;kuqowQy cukus osQ fy, mldh fo"k;oLrq ,oa f'k{k.k izfof/;ksa esa
uohurk ykuk gSA

uokpkjksa dk iz;ksx djosQ lh[kus fl[kkus dh izfØ;k esa xfr'khyrk
yk;h tk jgh gSA bl n`f"V ls fo|ky;ksa esa nhokj lekpkj] cky
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v[kckj izdk'ku] izkFkZuk LFky ij Nk=kksa }kjk ln~fopkj] izsjd izlax]
lekpkj okpu Hkh 'kSf{kd uokpkjksa osQ uohu mnkgj.k gSA

ckyd vius vuqHko osQ vk/kj ij uohu Kku dk l`tu djrk
gSA blfy, vè;kid dks cPpksa dh izÑfr vkSj okrkoj.k osQ vuq:i
fo|ky; esa xfrfof/ vk/kfjr dk;ZØe vk;ksftr djsa ftlls lHkh
cPpksa dks fodkl dk volj fey losQA lfØ; xfrfof/ osQ tfj;s
gh cPps vius vkl ikl dh nqfu;k dks le>us dh dksf'k'k djrs gSa
blfy, izR;sd lk/u dk mi;ksx bl rjg fd;k tkuk pkfg, fd
cPps dks Lo;a dks vfHkO;Dr djus] oLrqvksa dk iz;ksx djus] vius
izkÑfrd vkSj lkekftd ifjos'k dks tkuus esa enn fey losaQA blosQ
fy, LowQy osQ fo"k;ksa vkSj ikBÔp;kZ osQ {ks=kksa esa uokpkjh f'k{k.k
i¼fr;ksa osQ iz;ksx dh vko';drk gSA bu uokpkjh f'k{k.k i¼fr;ksa osQ
iz;ksx ls cPpksa dks pgq¡eq[kh fodkl osQ volj izkIr gksus osQ
lkFk&lkFk vius Kku dks ckgjh thou ls tksM+us osQ volj izkIr gksrs
gSaA

;g lR; gS fd lHkh lqfo/kvksa ls lEiÂ fo|ky;ksa esa Nk=kksa osQ
ukekadu dh la[;k esa o`f¼ gqbZ gS ijUrq xq.koÙkkijd f'k{kk esa vHkh
vk'kkuq:i o`f¼ ugha gqbZ gS tgka la[;kRed o`f¼ (Quantity) gksrh gS
ogk xq.kkRed o`f¼ esa deh vk tkrh gSa bl deh dks nwj djus osQ
fy, vko';d gS fd d{kk esa #fpiw.kZ f'k{k.k i¼fr viuk;h tk;s
tSls& Hkze.k fof/] [ksy fof/] dgkuh fof/] izn'kZu fof/]
izkstsDV fof/] osQl LVMh fof/] [kkst fof/] Vksyh f'k{k.k
fofèk] vuqdj.kh; f'k{k.k] lw{e f'k{k.k] vkxeu&fuxeu fofèk]
djosQ lh[kuk] jpukoknh f'k{k.k] vfHkØfer vuqns'ku] efLr"d
m}syu] ekbUM esfiax] lgdkjh f'k{k.kA

1- jpukoknh f'k{k.k&

jpukoknh f'k{k.k ,d ,slh j.kuhfr gS ftlesa fo|kFkhZ osQ
iwoZKku] vkLFkkvksa vkSj dkS'ky dk bLrseky fd;k tkrk gS jpukRed
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j.kuhfr osQ ekè;e ls fo|kFkhZ vius iwoZKku vkSj lwpuk osQ vk/kj ij
ubZ le> dks fodflr djrk gSA bl f'k{k.k j.kuhfr esa f'k{k.k rFkk
Nk=k dks lfØ; laokn dh fLFkfr esa jguk pkfg,A bl f'k{k.k esa 5E

ekWMy dk vuqlj.k fd;k tkuk pkfg,&

ü layXurk

ü vUos"k.k@[kkst

ü O;k[;k

ü foLrkj

ü ewY;kadu

2- efLr"d eUFku&

efLr"d eUFku og izfØ;k gS ftlesa oqQN yksx vkil esa
feydj fdlh fo"k; ij ppkZ djrs gSa vkSj vius fopkj j[krs gSaA
izR;sd O;fDr vius roZQ ;k fopkj] lewg osQ lkeus j[krk gS vkSj
mudk fo'ys"k.k djrs gSA izR;sd fcUnq ij ppkZ dh tkrh gSA ftlls
tfVy leL;kvksa dk gy vklkuh ls fudy tkrk gSA

3- vfHkØfer vuqns'ku&

ch-,iQ- fLduj us bl izR;; dks f'k{k.k dh dyk vf/xe dk
foKku dgk gS bldk vkfoHkkZo vf/xe osQ fl¼kUrksa osQ vk/kj ij
vuqns'ku dh ,d j.kuhfr osQ :i esa gqvk gS blesa Nk=kksa osQ vf/xe
osQ fy, ikBÔoLrq dks Øec¼ :i esa NksVs&NksVs inksa eas izLrqr fd;k
tkrk gSa izR;sd in dks i<+us osQ lkFk Nk=k dks vuqfØ;k djuh gksrh
gSa bl vuqfØ;k dh tk¡p og Lo;a djrk gSaA lgh vuqfØ;k ls Nk=k
dks iqucZyu Hkh feyrk gSaA vkSj og vius lh[kus dh xfr osQ vuqlkj
vkxs c<+rk gSA Nk=kksa dh vuqfØ;k,¡ muesa visf{kr O;ogkj ifjorZu
ykus esa lgk;d gSA
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4- ekbZUM eSfiax&

ekbZUM eSfiax ;kuh dksbZ dke ;k izkstDV 'kq# djus ls igys
cuk;k x;k ,d ,slk [kkdk ftlesa fdl izdkj ls og dke fd;k
tk;sxk] mldh lHkh ckrsa Øekuqlkj j[kh gksA tc ge fcuk fdlh
Iyku fd, dksbZ Hkh dke djrs gS rks ;k rks vkf[kjh le; esa dbZ phtsa
;kn vkrh gS ;k dbZ phtsa NwV tkrh gS ,slh gh ckrksa ls cpus osQ fy,
ekbZUM eSfiax dh tkrh gSaA eku yhft, vkidks fdlh cPps ls loZQl
ij ,d fucU/ fy[kokuk gS vkSj vki ml cPps ls vPNk fucU/
fy[kokuk pkgrs gSa rks vki igys mldks loZQl esa iz;ksx gksus okyh
nl phtksa osQ uke fy[kus dks dfg, tSls& tksdj] tkuoj] vkfVZLV]
usV vkfnA bu 'kCnksa dh lgk;rk ls ml loZQl osQ ckjs esa nwljh ckrsa
fy[kus esa dgha T;knk vklkuh gksxhA tc vki fdlh izkstsDV ij dk;Z
dj jgs gSa rks ml izkstsDV ls lEcfU/r tks Hkh ckr vkiosQ fnekx esa
gks mls ,d dkxt ij fy[krs tk;saA

5- lgdkjh f'k{k.k&

lgdkjh f'k{k.k lh[kus dh ,d fof/ gS ftlesa Nk=k ,d lkFk
fdlh lkFkZd ifj;kstuk ij dk;Z djrs gSa Nk=kksa dks NksVs&NksVs lewgksa
esa foHkkftr dj nsrs gSa os vius&vius dke osQ izfr tokcnsg gSaA
lewg osQ dk;Z dk ewY;kadu fd;k tkrk gSA lgdkjh lewg ,d nwljs
osQ lkFk&lkFk dke djrs gS vkSj ,d Vhe osQ :i esa dke djuk
lh[krs gSaA NksVs&NksVs lewgksa esa Nk=k vius Kku dks lk>k djrs gSa vkSj
vius detksj dkS'ky dks Hkh fodflr dj ldrs gSaA os la?k"kZ ls
fuiVuk lh[krs gSaA 'kSf{kd uokpkjksa osQ vUrxZr ewY;kadu osQ {ks=k esa
Hkh uokpkj dk iz;ksx gks jgk gSA ftlesaµ

v jVus dh i¼fr dk vUr

v lrr~ ,oa O;kid ewY;kadu

v funkukRed ewY;kadu
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v lsesLVj iz.kkyh dks ykxw djuk

v xzsfMax iz.kkyh

v f'k{k.k Mk;jh dk iz;ksx

izk;ksfxd uokpkj& izk;ksfxd uokpkj ls rkRi;Z f'k{kk vFkok
f'k{k.k esa ;kfU=kd f'k{k.k fof/;ksa ,oa lwpuk lEizs"k.k rduhdh osQ
iz;ksx ls gSA izk;ksfxd uokpkjksa dks Hkh nks Hkkxksa esa ckaVk tk ldrk gS&

1- vk/qfud uokpkj] 2- vR;k/qfud uokpkj

vk/qfud uokpkj&

1- vkdk'kok.kh

2- nwjn'kZu

3- VsifjdkWMZj

4- O;fDrfu"B vuqns'ku iz.kkyh

5- dEI;wVj

6- iz.kkyh mikxe

vR;k/qfud uokpkj& vk/qfud ;qx dh vo/kj.kk ls vfHkizsr
gS blosQ vUrxZr fuEufyf[kr uokpkj iz;qDr fd;s tk ldrs gS&

1- bZ&vf/xe& dEI;wVj ls eksMse rFkk nwjHkk"k osQ la;kstu
}kjk bUVkusV esa fo|eku lHkh lekpkj ,oa lwpuk,¡ vkfn miyC/ gks
tkrh gSA bZ&esy osQ }kjk fopkj fofue; dk fyf[kr :i Hkh lEHko
gks tkrk gSA rFkk blls f'k{k.kdk;Z ljy gks tkrk gS fofM;ksa dkUizsQflax
osQ }kjk d{kk f'k{k.k lqyHk gks tkrk gS ftlls le; ,oa /u dh cpr
gksrh gSA

2- ,e- vf/xe& ,d ,slk vf/xe gS tks Nk=kksa dks eksckbZy
rduhdh }kjk lh[kus osQ vla[; volj iznku djrk gS blosQ
vUrxZr Text Message, Multimedia Message, Audio talk rFkk Video
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Chat, Video call vkfn osQ ekè;e ls Hkh f'k{k.k dks izHkkoh rFkk
jkspd cuk ldrs gSaA

3- LekVZ Dykl& LowQy esa f'k{kk dh rLohj cny jgh gS vc
d{kkvksa esa Nk=kksa dh i<+kbZ igys ls T;knk lqfo/ktud vkSj gkbZVsd
gks xbZ gSaA ns'k osQ vusd LowQyksa esa CySdcksMZ dh txg izkstsDVlZ]
Vhpj osQ gkFk esa pkWd dh txg LVkbyl fMokbl vkSj cPpksa osQ gkFk
esa iSu iSafly dh txg fjeksV dUVªksy vk x, gS ,sls esa bls
fodkl'khy ns'k esa f'k{kk dh ubZ rLohj dgk tk ldrk gSA

ubZ rduhdh ls f'k{kk ys jgs Nk=kksa dh i<+kbZ osQoy fdrkcksa
rd lhfer ugha gS i<+kbZ osQ bl u, rjhosQ esa cPpksa dks gj pht
ohfM;ksa] fiDplZ vkSj xzkfiQDl osQ ekè;e ls le>kbZ tkrh gSaA VsLV
nsus osQ fy, Hkh gkbZVsd rjhosQ bLrseky gksrs gSaA izkstsDVj ij iz'u
fn[krs gh Nk=k fjeksVZ osQ tfj, viuk tokc nsaxs vkSj rqjUr lgh]
xyr dk irk Hkh py tk;sxkA i<+kbZ dk rjhdk cnyus okyh ;s
VsDuksykWth osQoy cPpksa osQ fy, gh ugha vè;kidksa osQ fy, Hkh
vklku gSaA

4- iVy d{kk& eyVh d{kk ;k fÝyIM Dykl#e vuqns'kkRed
j.kuhfr vkSj CysaMsM yfu±x dk ,d izdkj gS ;g vuqns'kkRed lkexzh
dks d{kk osQ ckgj miyC/ djk dj ijEijkxr f'k{kk O;oLFkk dks
cnyrk gS eyVh d{kk esa Nk=k izf'k{kd osQ usr`Ro esa vkWu ykbZu
ysDpj ns[krs gSa] vkuWykbZu ppkZ djrs gS vkSj fjlpZ djrs gSaA

vUr esa lq>ko osQ :i esa ;g dgk tk ldrk gS fd f'k{kk'kkL=k
esa uokpkjksa dk iz;ksx furkUr vfuok;Z gSA f'k{kd vk/qfud uokpkjksa
ls ;qDr f'k{k.k i¼fr;ksa dk iz;ksx djsa ftlls Nk=kksa dks ljy
O;kogkfjd vocks/ rFkk vf/xe izkIr gks losQA rFkk eq[; :i ls
lS¼kfUrd uokpkjksa osQ vUrxZr f'k{kkfonksa }kjk ,slh uhfr;ksa dk fuekZ.k
fd;k tk, ftlls f'k{k.k dks O;kid O;kogkfjd rFkk izHkkoh cuk;k
tk losQ vkSj ;g rHkh lEHko gks ik;sxk tc f'k{k.k'kkL=kh; laLFkkuksa esa
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uokpkj fo"k; osQ :i esa gks tgk¡ uokpkjksa osQ lS¼kfUrd rFkk izk;ksfxd
nksuksa :iksa dk ldkjkRed rFkk O;kogkfjd vè;;u gks losQA

lUnHkZ%µ

1- f'k{kk esa uofpUru] MkW- jkeiky flag] fouksn iqLrd efUnj]
vkxjk] izFke laLdj.k] 1983

2- f'k{kk esa uokpkj ,oa uohu izo`fÙk;k¡] izks- vkj-osQ- pkscs] iksbUVj
ifCy'klZ] t;iqj] 2004

3- f'k{kk esa uokpkj] MkW- fo'oukFk fcgkjh yky] MkW- ujs'k pUæ
f=kikBh] fouksn iqLrd efUnj] vkxjk

4- 'kSf{kd rduhdh ,oa uohu izo`fÙk] ,l-ih- oqQyJs"B] fouksn
iqLrd efUnj] vkxjk

5- vk/qfud ekiu ,oa ewY;kÄïu] ,l-ih- xqIrk vkSj MkW- vydk
xqIrk] 'kkjnk iqLrd Hkou] bykgkckn] 2010-

6- lwpuk] lEizs"k.k ,oa 'kSf{kd rduhdh] MkW- ,l-osQ- eÄõy]
V.Mu ifCyosQ'ku] yqf/;kuk] 2010-

7- lwpuk] lapkj ,oa 'kSf{kd rduhdh] MkW- ,e-,l- lpnso] izks-
osQ-osQ- 'kekZ] euizhr dkSj] V~oUVh iQLVZ lsUpwjh ifCyosQ'ku]
ifV;kyk] 2012

ggg



vè;kid f'k{kk dk;ZØe dh izHkkfork ,oa
uokpkjh vH;kl

µMkW- lfork jk;

lgk;d izksisQlj] f'k{kk'kkL=kfoHkkx]
Jh yky cgknqj 'kkL=kh jkf"Vª; laLÑr

fo|kihB (ekfur fo'ofo|ky;)] ubZ fnYyh

Hkwfedk

f'k{kk dk Lrj ftruk mPp gksxk lekt osQ ukxfjd Hkh mrus
mÙke gksaxs D;ksafd f'k{kk dks lekt fuekZ.k dh izfØ;k dgk x;k gSA
lekt dh cnyrh vko';drkvksa osQ lkFk gh fuekZ.k dh bl izfØ;k
esa Hkh visf{kr ifjorZu vko';d gSaA vkt f'k{kk f'k{kd osQfUær u
gksdj Nk=k osQfUær gSA fo|kfFkZ;ksa }kjk Lo;a lh[kus gsrq mfpr
ifjfLFkfr;ksa dk fuekZ.k djuk f'k{kd dk dk;Z gSA vkt dk f'k{kd
,d ekxZn'kZd ,oa f'k{k.k&vf/xe ifjfLFkfr;ksa gsrq lqfo/k miyC/
(Facilitate) djkus okyk ekuk tk jgk gSA f'k{kd] f'k{kk izfØ;k esa
Nk=kksa osQ fy, vf/xe ifjfLFkfr;ksa osQ fuekZ.k ,oa vf/xe lkexzh dh
miyC/rk osQ lkFk gh vf/xe gsrq mUgsa mRlqd ,oa ftKklq cukus
rFkk vf/dkf/d okLrfod mís';kas dh izkfIr osQ nkf;Ùo dks vf/d
izHkkoh <a+x ls fuHkk losQ blosQ fy, f'k{kd f'k{kk esa Hkh uokpkj ,oa
uohu izo`fÙk;ksa dks fodflr djus ,oa mUgsa O;kogkfjd :i nsus ij
cy fn;k tk jgk gSA f'k{kd f'k{kk og dk;ZØe gS ftlesa Hkkoh
f'k{kdksa dks muosQ Kku] dkS'ky ,oa vfHko`fÙk dh n`f"V ls rS;kj fd;k
tkrk gSA f'k{k.k O;olk; gsrq f'k{k.k dkS'ky (Teaching skill)] 'kS{kf.kd

( 24 )
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fl¼kar (Pedagogical theory) rFkk O;kolkf;d dkS'ky (Professional

skill) dk Kku f'k{kdksa dks iznku fd;k tkrk gS ftlls os Nk=kksa dks
vKku osQ va/dkj ls Kku osQ izdk'k dh vksj ys tkus esa egÙoiw.kZ
Hkwfedk fuHkk losaQA orZeku esa lwpuk ,oa laizs"k.k rduhdh us vf/
xedÙkkZ dh lwpukvksa rd igq¡p lqfuf'pr dj ,oa fo"k; oLrq
miyC/ djkdj mls LorU=k vf/xe gsrq mfpr okrkoj.k fn;k gSA
laizs"k.k rduhdh osQ {ks=k esa fujarj ifjorZuksa us f'k{kd dks Hkh bl
;ksX; cuk fn;k gS fd og ijaijkxr d{kk f'k{k.k dh xfrfof/;ksa dks
vkWuykbu d{kk xfrfof/ osQ :i esa ifjofrZr dj losQ vFkok
vkWuykbu miyC/ xfrfof/ dks ijaijkxr d{kk&d{k ifjfLFkfr esa
iz;qDr dj losQA orZeku rduhdh osQ ;qx esa f'k{kd dks Hkh uokpkjksa
ls ifjfpr gksrs gq, Lo;a osQ Kku esa ifjektZu djrs gq, Nk=kksa dks
mfpr fo"k;&lkexzh mfpr fof/ ,oa lk/uksa dk iz;ksx djrs gq, iznku
djuk ,d vko';drk gks x;h gSA izLrqr i=k esa f'k{kd f'k{kk
dk;ZØe esa uokpkj ,oa mudh mikns;rk ij foLr`r ppkZ dh x;h gSA

lwpuk ,oa laizs"k.k rduhdh dh Økafr us lwpukvksa osQ vusd
Ïksr iSnk dj fn;s gSaA uohu Kku osQ foLiQksV (Explosion of

Knowledge) us thou i;ZUr vè;;u osQ laizR;; dks ,d u;k
vk;ke fn;k gSA bu lHkh ifjorZuksa osQ chp lsokiwoZ ,oa lsokjr
f'k{kd f'k{kk dk;ZØeksa dks Hkh iqu% voyksfdr dj jk"Vªh; f'k{kd
f'k{kk ifj"kn~ us f'k{kd f'k{kk dk;ZØe dh xq.koÙkk vfHko`f¼ gsrq
bldh vof/ dks c<+k dj nks o"kZ dk dj fn;kA bu lHkh ifjfLFkfr;ksa
osQ fy;s izk;% f'k{kdksa dks rS;kj djuk vè;kid f'k{kk dk è;s; gksrk
gSA vè;kid f'k{kk dk;ZØe esa lq/kj fo|ky;h; f'k{kk dh xq.koÙkk
esa lq/kj dks lqfuf'pr djrk gSA vè;kid f'k{kk esa xq.koÙkk dh n`f"V
ls fopkj fd;k tk;s rks dbZ eqís gSa ftu ij è;ku nsus dh vko';drk
gSA buesa orZeku ifjfLFkfr;ksa esa lcls egÙoiw.kZ eqík uokpkjh vH;klksa
osQ iz;ksx dh vko';drk gSA
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uokpkj %

lhekvksa ls ijs gVdj lkspus dh ;ksX;rk ,oa igys ls fo|eku
esa oqQN ifjorZu djuk ;k u;k djus dh {kerk gh uokpkj gSA uokpkj
vFkok uohu fopkj ;k izo`fÙk;k¡ fodkl dk lwpd gksrh gSA 'kS{kf.kd
ifjfLFkfr;ksa dh ckr djsa rks f'k{kd dh tkx:drk] izfrc¼rk ,oa
lgk;rk osQ fcuk dksbZ ifjorZu laHko ugha gS vkSj u gh Nk=kksa esa uohu
n`f"Vdks.k fodflr fd;k tk ldrk gSA f'k{k.k izf'k{k.k dks Hkh
fparu'khy ,oa uohu fparu ls ;qDr gksuk pkfg, rHkh og f'k{kdksa dks
fparu'khy ,oa v|ru Kku osQ izfr ltx ,oa lroZQ j[k ldrk gSA
bl lanHkZ esa izf'k{k.k laLFkkuksa }kjk pyk, tk jgs f'k{kd f'k{kk
dk;ZØe egÙoiw.kZ Hkwfedk fuHkk ldrs gSa D;ksafd izf'k{k.k Lrj ij gh
f'k{kdksa dks fofHkÂ uohu izo`fÙk;ksa osQ izfr tkx:d ,oa ltx jgus
dk izf'k{k.k nsdj mUgsa rS;kj fd;k tk ldrk gSA foxr~ oqQN o"kks± ls
f'k{kk osQ {ks=k esa vusd ifjorZu vk, gSaA fofHkÂ 'kks/ksa osQ vk/kj ij
f'k{kd ,oa f'k{kd f'k{kk dk;ZØeksa dh xq.koÙkk lao¼Zu gsrq vusd
lq>ko fn, x,A f'k{k.k vf/xe izfØ;k dks izHkkoksRiknd ,oa liQy
cukus osQ fy, f'k{kd f'k{kk dk;ZØeksa esa vusd uohu f'k{k.k fofèk;ksa
,oa f'k{k.k 'kSfy;ksa ij cy fn;k tk jgk gSA

lgdkjh vFkok lg;ksxh vf/xe (Cooperative or Col-

laborative learning) ,oa f'k{kd f'k{kk& izk;% bu nksuksa 'kCnksa dk
iz;ksx leku vFkZ esa fd;k tkrk gS ijUrq f'k{k.k dh bu nksuksa 'kSfy;ksa
eas fdf×pn~ vUrj gksrk gSA lgdkjh (Cooperative) vf/xe ls
rkRi;Z d{kk f'k{k.k dh mu fo'ks"k O;wg jpukvksa ls gS ftuosQ iz;ksx
}kjk vf/xedÙkkZvksa osQ laKkukRed ,oa lkekftd fodkl dks ,d&nwljs
dh lgk;rk ls c<+kok fn;k tkrk gSA bls 'kSf{kd izfØ;kvksa osQ ml
lewg osQ :i esa ifjHkkf"kr fd;k tk ldrk gS tks Nk=kksa dks ,d lkFk
feydj dk;Z djus esa lgk;rk djrh gSA ;g iw.kZr% funsZf'kr ,oa
f'k{kd }kjk fu;af=kr izfØ;k gksrh gSA bl O;wg jpuk esa fofHkÂ
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;ksX;rkvksa okys Nk=kksa osQ NksVs lewg cukdj fofHkÂ izdkj dh
xfrfof/;ksa dh lgk;rk ls fo"k; osQ izfr le> dks fodflr djus
dk iz;kl fd;k tkrk gSA vè;kfir fo"k; dks Lo;a le>us ,oa vius
lkfFk;ksa dks Hkh le>us esa lg;ksx djuk lewg osQ lHkh lnL; dh
ftEesnkjh gksrh gSA dgk tk ldrk gS fd blesa Nk=k iwoZ lajfpr
xfrfof/ ij NksVs&NksVs lewgksa osQ :i esa dke djrs gSaA os vius dke
;k vf/xe osQ fy, vyx&vyx ftEesnkj gksrs gSa lkFk gh lewg osQ
dk;Z dk Hkh ewY;kadu fd;k tkrk gSA blesa Nk=k ,d&nwljs osQ lkFk
dke djrs gSa ,oa lewg esa dk;Z djuk lh[krs gSaA ;g Nk=kksa dks
'kS{kf.kd osQ lkFk&lkFk lkekftd dkS'kyksa dks lh[kus ij Hkh cy nsrk
gSA

lg;ksxkRed vf/xe (Collaborative learning) dk vk/kj
lkekftd lajpukRed (social constructivist) gS tks vf/xe dks
fofHkÂ lkekftd lanHkks± esa Kku osQ fuekZ.k osQ :i esa ns[krk gS vkSj
blesa O;fDrxr osQ LFkku ij lkewfgd vf/xe ;k lh[kus ij cy
fn;k tkrk gSA lkekU;r% nksuksa gh lewg f'k{k.k ij cy nsus okyh
f'k{k.k 'kSfy;ka gSa ftuesa lewg osQ lnL;ksa dks vUr%fØ;k djrs gq,
Kku ,oa lkekftd dkS'kyksa dks lh[kus ij cy fn;k tkrk gSA buesa
Nk=k lfØ;rk ls Hkkx ysrs gSa ,oa f'k{kd osQ lkFk&lkFk lewg osQ
lnL;ksa dks i<+kus dk volj Nk=kksa dks Hkh fn;k tkrk gSA d{kk osQ
Nk=kksa dks y?kq lewgksa esa ckaV dj fofHkÂ fof/;ksa }kjk mUgsa fo"k; ,oa
mís';ksa vFkok ifjfLFkfr osQ vuqlkj Lo;a lh[kus gsrq izsfjr fd;k tkrk
gSA

f'k{kd dh fuiq.krk dh tc ckr dh tkrh gS rks Nk=kksa ls
rkjrE; LFkkfir djus ,oa izHkkoh f'k{k.k gsrq mlesa lkekftd oqQ'kyrkvksa
dk gksuk vko';d gSA blosQ }kjk vUrZoS;fDrd (Interpersonalskills)

vFkok lkekftd dkS'kyksa ;Fkk usr`Ro {kerk] fu.kZ; {kerk] izHkkoh
laizs"k.k rFkk fooknksa dk lek/ku djus dh {kerk bR;kfn osQ fodkl
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esa cgqr lgk;rk feyrh gSA bu lkekftd oqQ'kyrkvksa dks gh
euksfoKku us lkekftd cqf¼ vFkok HkkokRed cqf¼ dh laKk nh gSA
f'k{k.k vf/xe gsrq bu uokpkjksa osQ iz;ksx }kjk Nk=kksa osQ vfHkO;fDr
dkS'ky esa Hkh o`f¼ gksrh gS tksfd vè;kid dk ,d vko';d xq.k
gSA vè;kid f'k{kk dk;ZØe esa Nk=kkè;kidksa dks fo"k; ,oa dkS'kyksa
dk Kku iznku djus osQ fy, bu uokpkjksa dk iz;ksx djosQ mUgsa budk
O;kogkfjd Kku iznku djus osQ lkFk gh buosQ iz;ksx esa mUgsa fuiq.k
cukdj mUgsa Lo;a ,d f'k{kd osQ :i esa bu fof/;ksa osQ iz;ksx gsrq
rS;kj fd;k tk ldrk gSA

lg;ksxkRed f'k{k.k dh fof/;k¡&

ftxlkW (Jigsaw)& bl fof/ esa ik¡p fo|kfFkZ;ksa osQ lewg
curs gSaA blesa Nk=kksa dks lh[kus vFkok i<+us osQ fy, oqQN lkexzh nh
tkrh gS ,oa Nk=k dks mls vius lkfFk;ksa dks i<+kuk gksrk gSA fo|kFkhZ
d{kk osQ vU; leku lewg ls ppkZ Hkh djrs gSaA

fFkad is;j 'ks;j (Think Pair share)& lg;ksxkRed vè;;u
dh bl fof/ esa rhu Lrj gksrs gSaA izFke Lrj esa fo|kFkhZ f'k{kd ;k
vuqns'kd }kjk fn;s x;s iz'u ij 'kkafriwoZd fopkj djrs gSaA f}rh;
Lrj esa nks osQ tksM+s cukdj fopkjksa dk vknku iznku djrs gS ,oa r`rh;
Lrj esa fo|kfFkZ;ksa osQ ;s tksM+s vU; tksM+ksa ;k lewgksa osQ lkFk vius
fopkjksa dks lk>k djrs gSaA

jkmUM jkWfcu czsu LVks£eax (Round Robin Brainstorm-

ing)- lg;ksxkRed f'k{k.k dh bl fof/ osQ vUrxZr d{kk dks 4&6
osQ NksVs lewgksa esa ckaVk tkrk gS ftlesa ,d fo|kFkhZ dks fjdkZMj osQ
:i esa j[kk tkrk gSA ,d iz'u dk ,d ls vf/d mÙkjksa osQ lkFk
izLrqr fd;k tkrk gS rFkk Nk=kksa dks mfpr mÙkj osQ fo"k; esa lkspus dk
le; fn;k tkrk gSA fjdkMZ djus okyk Nk=k lewg osQ Nk=kksa osQ mÙkjksa
dks fy[krk gSA
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1- CysaMsM (Blended) vFkok fefJr vf/xe& fefJr
vf/xe osQ varxZr ijaijkxr d{kk ifjfLFkfr esa lwpuk ,oa laizs"k.k
rduhdh osQ vuqiz;ksx ls f'k{k.k dks izHkkoh cukus dk iz;kl fd;k
tkrk gSA blesa f'k{kd ,oa Nk=k ijaijkxr fo|ky;ksa esa izR;{k
f'k{k.k&vfèkxe dh vUr%fØ;k dks laikfnr djrs gSa lkFk gh fMftVy
lalk/uksa dk Hkh mi;ksx fd;k tkrk gSA O;kolkf;d fodkl rFkk
izf'k{k.k dk;ZØeksa esa mi;ksx dh n`f"V ls ;g egÙoiw.kZ gSA izk;% ;g
ekuk tkrk gS fd vf/xe dh ;g 'kSyh izHkko'kkyh gksrh gS D;ksafd
fofHkÂ rduhdh lk/uksa dk iz;ksx dj fo"k; dh le> Nk=kksa esa c<+kus
dk iz;kl fd;k tkrk gSA vè;kid f'k{kk dk;ZØeksa esa fofHkÂ lk/uksa
;Fkk ewDl vkfnA

Ïksr1

3- fparu'khy (Reflective) f'k{k.k& f'k{kk izfØ;k esa xq.koÙkk
dks cuk;s j[kuk orZeku dh lcls cM+h pqukSrh gSA 'kS{kf.kd ifjfLFkfr;ksa
esa f'k{kd }kjk fy, x;s fu.kZ; dh izklafxdrk ij fopkj djuk Hkh
f'k{kd dk gh mÙkjnkf;Ùo gksrk gSA vr% f'k{kk dh xq.koÙkk ,oa d{kk
izca/u dh n`f"V ls f'k{kd }kjk fy, x, fu.kZ;ksa dk Lo&ewY;kadu Hkh
vR;Ur egÙoiw.kZ gksrk gSA bl n`f"V ls fparu'khy f'k{k.k vR;ar

1- http:///www.theteslaacademy.com



30 f}o"khZ; vè;kid f'k{kk dk;ZØe % leh{kkRed fo'ys"k.k

egÙoiw.kZ gSA fparu voyksdu ,oa fo'ys"k.k dh og izfØ;k gS ftlesa
vrhr esa laikfnr dk;ks± vFkok orZeku dh fØ;kvksa osQ vk/kj ij
Hkfo"; osQ dk;ks± dks mÂr cukus dk iz;kl fd;k tkrk gSA fparu
O;fDrxr] 'kS{kf.kd] lkekftd ,oa uSfrd lanHkks± esa fo|ky;ksa] d{kk&d{k
,oa f'k{kdksa dh fofHkÂ Hkwfedkvksa osQ lkFk tqM+h izfØ;k dh vkykspukRed
leh{kk ,oa dk;ks± ;k vH;klksa esa lq/kj dks bafxr djrk gSA (Knowles,

Cole and Presswood, 1994). bl f'k{k.k izfØ;k esa f'k{kd viuh
f'k{k.k 'kSyh ,oa fof/;ksa ij fopkj djrk gS] fo'ys"k.k djus dk
iz;kl djrk gS fd fo"k; ;k izdj.k fdl izdkj vè;kfir fd;k x;k
vkSj izHkkoh vf/xe gsrq buesa D;k ifjorZu fd;k tkuk pkfg,A d{kk
esa fo"k; ;k izdj.k laca/h D;k fØ;k,a gks jgh gSa] budk mís'; D;k
gS ,oa vf/xe gks jgk gS vFkok ugha] bu lc fcanqvksa ij fparu'khy
f'k{k.k izfØ;k eas izk;% foLrkj iwoZd fopkj fd;k tkrk gSA f'k{kd
vius f'k{k.k dh izHkkfork dk ewY;kadu djus osQ fy;s bl f'k{k.k
'kSyh dk mi;ksx dj ldrk gS ,oa vko';drkuqlkj viuh f'k{k.k
fof/;ksa ,oa O;wg jpuk esa ifjorZu dj ldrk gSA

4- fÝYIM vf/xe (Flipped Learning)& d{kk f'k{k.k ls
iwoZ gh Nk=k fo"k; dks eYVhehfM;k vFkok ohfM;ks@vkfM;ksa dh
lgk;rk ls lqurk] ns[krk ,oa le>rk gS rFkk d{kk&d{k ifjfLFkfr;ksa
esa vU; Nk=kksa ,oa f'k{kd ls ml ij ifjppkZ dj fo"k; laca/h
leL;kvksa ,oa iz'uksa dk lek/ku izkIr dj f'k{kd ls izfriqf"V izkIr
djrs gSaA ;g vf/xe 'kSyh Nk=kksa dks fparu ,oa fo'ys"k.k osQ volj
iznku djrh gSA ijUrq lHkh fo"k;ksa dk bl fof/ ls vf/xe ugha
djk;k tk ldrkA fÝYIM osQ pkj LraHk gS& Flexible Environment,

Learning Culture, Intentional Content, Professional Educator.

5- lajpukoknh (Constructivist) mikxe& lajpukoknh mikxe
laKkukRed euksfoKku ls fodflr ekuk tkrk gSA blesa Nk=kksa dh
Hkkxhnkjh ij cy fn;k tkrk gS ,oa Nk=k osQfUær vUr%fØ;kRed
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xfrfof/;ksa dks LFkku fn;k tkrk gSA lajpukRed vf/xe vkykspukRed
fparu ls lacaf/r vf/xe xfrfof/;ksa esa Nk=kksa dh lfØ; Hkkxhnkjh
dks c<+kok nsrh gSA iwoZ vuqHkoksa ,oa izkIr Kku osQ vk/kj ij Nk=k
uohu ifjfLFkfr;ksa osQ lkFk leUo; dj ,d u;s Kku dk l`tu djrs
gSaA f'k{kd osQoy ,d ekxZn'kZd dh Hkwfedk dk fuokZg djrk gSA

6- leL;k lek/ku (Problem Solving)& ;g Nk=k osQfUær
og vf/xe f'k{kk O;oLFkk gS ftlesa Nk=k fdlh leL;k osQ lek/ku
osQ }kjk fo"k; fo'ks"k dk vè;;u djrs gSaA bl izfØ;k dk mís';
osQoy leL;k lek/ku gh ugha gksrk vfirq blosQ }kjk fofHkÂ izdkj
osQ dkS'kyksa osQ vtZu ij Hkh cy fn;k tkrk gSA blosQ }kjk Kku dh
izkfIr] lewg esa lg;ksxiwoZd vf/xe ,oa laizs"k.k Hkh lfEefyr gSA

7- feJk ,oa dksgyj (2006) us VhiSd (TPACK) ekWMy
dks izLrqr dj 'kS{kf.kd Kku (PK)] fo"k; Kku (CK)] rduhdh Kku
(TK) osQ lanHkZ oqQN esa egÙoiw.kZ fcUnqvksa dh ppkZ dh gSA buosQ
vuqlkj fo|kfFkZ;ksa dh {kerk esa o`f¼ gsrq ;g vko';d gS fd fo"k;
oLrq ,oa f'k{k.k fof/ dks è;ku esa j[kdj gh d{kkxr ifjfLFkfr;ksa gsrq
rduhdh dk p;u fd;k tk;sA

feJk ,oa dksgyj }kjk izLrqr VhiSd ekWMy
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f'k{k.k vf/xe izfØ;k esa uokpkjh vH;klksa osQ mfpr iz;ksx
gsrq lq>ko&

l uokpkj osQ iz;ksx gsrq mfpr d{kk okrkoj.k dk fuekZ.k gksA

l f'k{kd dks mfpr Kku gksuk pkfg, ftlls og f'k{k.k esa mldk
mfpr iz;ksx dj losQA

l f'k{kd dks lwpuk ,oa lEizs"k.k rduhdh dk mfpr Kku gksuk
vko';d gS ftlls og bldk oqQ'kyrkiwoZd ,oa vko';d&
rkuqlkj iz;ksx dj losQA

l lwpuk ,oa laizs"k.k rduhdh dk vuqiz;ksx djus dh n`f"V ls
Nk=k dks l{ke cukuk Hkh f'k{kd dk nkf;Ro gSA

l f'k{kd ,d oqQ'ky ekxZn'kZd gksuk pkfg,A

l f'k{kd vf/xedrkZ dh Hkwfedkvksa osQ izfr ltx gksA

l f'k{kd Nk=kksa dh Hkkoukvksa ls rnkRE; LFkkfir djus esa oqQ'ky
gksA

l f'k{kd Nk=kksa dh vko';drkvksa dks le> ldrk gksA

l fo"k;ksa dk fo'ys"k.k dj rnuqlkj uokpkjh vH;klksa dk iz;ksx
fd;k tkuk pkfg,A

l le; osQ fu;kstu dk è;ku j[kuk vko';d gSA

thou osQ izR;sd {ks=k dh rjg vkt f'k{kk osQ {ks=k esa Hkh vusd
'kS{kf.kd ,oa xSj 'kS{kf.kd leL;k,a fo|eku gSaA vkt f'k{kk dk fxjrk
Lrj fpark dk fo"k; gSA oSf'od ifjn`'; esa gks jgs ifjorZu osQ
iQyLo:i gesa viuh Hkh f'k{kk izfØ;k] fof/;ksa] O;wg jpukvksa ,oa
f'k{k.k&vf/xe dh 'kSfy;ksa ij fopkj dj muesa uohu izo`fÙkvksa ,oa
vH;klksa dk lekos'k djuk vko';d gks x;k gSA vkblhVh (ICT)
vkt osQ thou dh vko';drk gks x;h gS vr% gesa ,sls f'k{kdksa dks
rS;kj djus dh vko';drk gS tks cnyrs le; osQ lkFk Kku dk
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ifjektZu dj vius Nk=kksa dks thou esa vkus okyh pqukSfr;ksa dk lkeuk
djus osQ fy, rS;kj dj losaQA

lanHkZ xzaFk lwph&

l Kumar, T. Pradeep; 2012, Innovative Trends in Educa-

tion, APH Publishing Corporation.

l Mentor, October, 2017, Vol. 11, Issue 5.

l http://www.journalcra.com International Journal of Current

Research Vol. 9, Issue, 04, pp. 49593-49596, April, 2017

l eaxy] ,l-osQ-] mek] f'k{kk rduhdh] ih,pvkbZ yfu±x izkbosV
fyfeVsM] ubZ fnYyh] 2009-

l vkscjkW;] ,l-osQ-] 'kSf{kr rduhdh] vk;Z cqd fMiks] ubZ
fnYyh] 2006-

lanHkZ%

l https://www.teacherswithapps.com

l https://blog.capterra.com

l https://www.tandfonline.com
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vè;kidf'k{kk&ikBÔp;kZ % Hkk"kk
f'k{k.k'kkL=k

µMkW- lqjsUæ egrks

lgk;d vkpk;Z] f'k{kkihB
Jh- yk-c-'kk-jk-laLÑr fo'ofo|ky;

¶vè;kid dks lekt vFkok jk"Vª dk f'kYih dgk x;k gSA
ikBÔp;kZ dks f'kYi dh :ijs[kk vFkkZr~ jk"Vª vius&vki dks l¡okjus
osQ fy,] vius dy dks csgrj cukus osQ fy, viuh ih<+h dks mlh
:i ls rS;kj djrk gS tSlk og cukuk pkgrk gS bl mís'; dh iwfrZ
f'k{kk }kjk gh laHko gSA f'k{kk dks lapkyu vFkkZr~ f'k{k.k&vf/xe dk
eq[; lk/u Hkk"kk gS ftldh lgk;rk ls f'kYih vius f'kYi dks
:ijs[kk osQ vuq:i rjklus dk dk;Z djrk gS vFkkZr~ Hkk"kk dks Nsuh o
gFkkSM+k dgk tkrk gS rFkk f'k{k.k'kkL=k dks dyk dh ckjhfd;k¡ dgsa rks
dksbZ vfrl;ksfDr ugha gksxhA vr% jk"Vª viuh vko';drk vuqlkj
f'k{kkO;oLFkk dks fo'oLrjh; cukus osQ fy, le; osQ vuqlkj mlesa
cnyko djrk gSA Hkkjrh; f'k{kk osQ bfrgkl esa bl izdkj osQ cnyko
gsrq le;&le; ij dbZ lehfr;ksa ,oa vk;ksxksa dk xBu fd;k x;k gSA
f'k{kk O;oLFkk dk es:n.M dgh tkus okyh vè;kid f'k{kk esa Hkh
2014 esa vkewypwy ifjorZu fd;k x;k gS] ftuosQ vUrxZr fofHkÂ
dkslks± dks le; o fo"k;ksa dks è;ku esa j[krs gq, iqu% la?kfVr fd;k
x;k gS ftlesa Hkk"kk rFkk Hkk"kk esa f'k{k.k'kkL=k osQ LFkku dks mn~?kkfVr
djuk bl i=k dk eq[; è;s; jgk gSA¸

( 34 )
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jk"Vªh; fodkl rFkk vè;kid f'k{kk&

¶Hkkjr osQ HkkX; dk fuekZ.k Hkkjrh; fo|ky;ksa osQ d{kk&d{k
esa gks jgk gSA¸1 vFkkZr~ d{kk&d{k esa og f'kYih tks vius f'kYi dks
jk"Vªh; vis{kkvksa osQ vuq#i rjklus osQ dk;Z esa lHkh ifjfLFkfr;ksa esa
layXu jgrk gSA lekt o jk"Vª dk rkuk ckuk ml d{kk&d{k esa rS;kj
gksrk gS tks xk¡o osQ nks dejs dk fo|ky; gks vFkok 'kgjksa osQ lqfoèkk
lEiÂ fo|ky;] lcdk vk/kj ikBÔp;kZ rFkk f'k{kd gh gSA og
f'kYih tks jk"Vª osQ fy, lHkh dh vko';drkvksa dh iwfrZ djus okyksa
dh uhao rS;kj djrk gSA jk"Vª osQ fodkl esa f'k{kk&f'k{kd vkSj
ikBÔp;kZ osQ LFkku dks fuEukafdr vkjs[k osQ ekè;e ls Li"V :i ls
le>k tk ldrk gSA

vkjs[k-1

1- dksBkjh vk;ksx & 1964&66
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mijksDr vkjs[k ls Li"V gS fd jk"Vª osQ fodkl dk eq[;
vkèkkj f'k{kk iz.kkyh gSA ftldk eq[; Ïksr ikBÔp;kZ rFkk ikBÔp;kZ
osQ vUrxZr vè;kid f'k{kk] f'k{kk ifj"kn~ dh ns[kjs[k esa vè;kid
rS;kj fd;s tkus okys vè;kid f'k{kk laLFkkuksa (TEI) osQ ekè;e ls
fd;k tkrk gSA vr% jk"Vª osQ fodkl esa jk"Vªh; vè;kidf'k{kkifj"kn~
dk LFkku Lo;a fl¼ gSA

jk"Vªh; vè;kid f'k{kk ifj"kn~ rFkk vè;kid f'k{kk dk orZeku
ikBÔp;kZ&

Hkkjrh; f'k{kk iz.kkyh esa vè;kid f'k{kk osQ lapkyu dk eq[;
nkf;Ro jk"Vªh; vè;kidf'k{kkifj"kn ij gS] ftldk orZeku Lo:i
Hkkjrh; lafo/ku esa 73ok¡ la'kks/u 1993 osQ vuq:i gS tks 1995 ls
lfØ; :i ls dk;Z djuk izkjEHk dj fn;kA blls iwoZ ;g laLFkk fliZQ
ikBÔp;kZ fuekZ.k dh :ijs[kk rS;kj djus dk dk;Z djrh Fkh ijUrq
1999 osQ ckn vè;kid f'k{kk laLFkkuksa dks ekU;rk nsus o mudk
ewY;kadu dh Hkh ftEesnkfj;k¡ lEHkky jgh gSA

vè;kid f'k{kk ikBÔp;kZ osQ orZeku Lo:i dks ts- ,l- oekZ
lfefr] ,u-lh-,iQ-&2005 rFkk ,u-lh-,iQ-Vh-bZ- 2009 osQ vk/kj ij
jk"Vªh; vè;kid f'k{kk ifj"kn~ (ekU;rk ekun.M vf/fu;e) 2014
osQ vk/kj ij iqul±jfpr fd;k x;k gSA ftlosQ vUrxZr fofo/ dkslks±
dks iquxZfBr fd;k x;k gSA

jk"Vªh; vè;kid f'k{kk ifj"kn~ rFkk vè;kid f'k{kk dkslZ&

1- Mh-ih-,l-bZ-& LowQy iwoZ f'k{kk esa f}o"khZ; fMIyksek]

2- Mh-,y-,M-& izkjfEHkd f'k{kk esa f}o"khZ; fMIyksek]

3- ch-,y-,M-& izkjfEHkd f'k{kk esa prq%o"khZ; Lukrd]

4- ch-,M-& f'k{kk esa f}o"khZ; Lukrd]

5- ,e-,M-& f'k{kk esa f}o"khZ; LukrdksÙkj]
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6- Mh-ih-,M-& 'kkjhfjd f'k{kk esa f}o"khZ; fMIyksek]

7- ch-ih-,M-& 'kkjhfjd f'k{kk esa f}o"khZ; Lukrd]

8- ,e-ih-,M-& 'kkjhfjd f'k{kk esa f}o"khZ; LukrdksÙkj]

9- Mh-,y-,M-& izkjfEHkd f'k{kk esa f}o"khZ; fMIyksek nwjLFk]

10- ch-,M-& f'k{kk esa f}o"khZ; Lukrd nwjLFk]

11- Mh-oh-,-& n`';dyk esa f}o"khZ; fMIyksek]

12- Mh-ih-,-& fu"iknu dyk esa f}o"khZ; fMIyksek]

13- ch-,-ch-,M-@ch-,l-lh-ch-,M-& f'k{kk esa lekdfyr prq"o"khZ;
Lukrd]

14- ch-,M-& f'k{kk esa va'kdkfyu f=ko"khZ; Lukrd ,oa

15- ch-,M-,e-,M-& lekdfyr f=ko"khZ; f'k{kk Lukrd LukrdksÙkjA

orZeku mDr ikBÔØeksa (dkslks±) dh lwph osQ voyksdu ls
Li"V gS fd jk"Vªh; vè;kid f'k{kk ifj"kn~ us va'kdkfyu o nwjLFk
f'k{kk osQ ekè;e ls f'k{kk LukrdksÙkj (,e-,M-) dks iw.kZr% cUn djus
dk dne mBk;k gS tks ,d vPNk igy dgk tk ldrk gSA

nks o"khZ; ch-,M- ikBÔp;kZ rFkk Hkk"kk fodkl&

Hkk"kk] lEizs"k.k dk eq[; lk/u gS vFkkZr~ yksxksa dks vius
O;ogkj dks ljy cukus esa Hkk"kk ekSf[kd] fyf[kr ,oa laosQrkRed gh
ennxkj fl¼ gksrk gSA tSlk fd fiNys vkjs[k esa n'kkZ;k x;k gSA
fofo/ fo|ky;h; fØ;kdykiksa osQ ekè;e ls vè;kid vius fo|ky;
o d{kk&d{k esa f'k{kk }kjk fu/kZfjr ikBÔp;kZ dk fØ;kUo;u djrk
gSA vè;kid dk fuekZ.k vè;kidf'k{kk laLFkkuksa (TEI

s
) esa fd;k tkrk

gSA ftlosQ fy, 2014 esa tks ikBÔp;kZ dk iquxZBu fd;k x;k gS tks
bl izdkj vkjs[k esa n'kkZ;k x;k gS&
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(v) f'k{kk dk ifjizs{; (Perspectives of Education)&

blosQ vUrxZr ckY;koLFkk] ckyfodkl rFkk fd'kksjkoLFkk]
lelkef;d Hkkjr o f'k{kk] Kku rFkk ikBÔp;kZ dk lS¼kfUrd vkèkkj]
f'k{k.k ,oa vf/xe] fo|ky; o lekt osQ lUnHkZ esa tsUMj rFkk
lesfdr f'k{kk dks nks o"kksZ osQ Hkhrj le>us&le>kus dks lekfgr
fd;k x;k gSA

(c) ikBÔp;kZ ,oa f'k{k.k'kkL=kh; vè;;u &
(Curriculum & Pedagogic Studies) &

;g nks o"khZ; ikBÔp;kZ dk egÙoiw.kZ i{k gS ftlosQ vUrxZr
fo"k; osQ izÑfr osQ vè;;u ls lEcfU/r gS tgk¡ fo|ky;h;
ikBÔp;kZ dk leh{kkRed le>] vf/xedÙkkZ osQ lesfdr Kku ls
lUnfHkZr f'k{k.k'kkL=k] vf/xe dk lkekftd o fo"k;xr lUnHkZ rFkk
fd'kksjksa osQ fofo/ vf/xe {ks=kksa ls lUnfHkZr vuqla/ku ls lEc¼ gS
bl osQ vUrxZr fo'ks"k ;g dgk x;k gS fd nks o"kks± osQ Hkhrj ,d
fof'k"V fo"k; dh fo'ks"kKrk gkfly djuk ftl f'k{k.k'kkL=kh; fo"k;
dk f'k{k.kHkfo"; esa djuk gSA blosQ nks Lrj crk, x, gSa tgk¡
ekè;fed o mPprj ekè;fed Lrjh; Lofo"k; lEc¼ f'k{k.k'kkL=k
dk Kku izkIr djukA ;gk¡ ij lEiw.kZ ikBÔp;kZ esa Hkk"kk] fo"k; dk
vuq'kklukRed le>] fo|ky;h; fo"k; dk f'k{k.k'kkL=k rFkk vf/xe
dk vkdyu ls lEc¼ le> fodflr djus dk mís'; j[kk x;kA
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(l) {ks=kh;layXurk (Engagement with The Field)&

blosQ vUrxZr eq[; :i ls rhu fcUnqvksa ij è;ku fn, tkus
dh ckr dh xbZ gSa&

l ikBÔØe ls lEc¼ x`gdk;Z o nÙkdk;Z dks o"kZ osQ vuq:i
foHkDr dj fd;k tkuk r; fd;k x;k gSA

l fo|ky; esa vH;kl rFkk

l O;kolkf;d n{krk lao¼Zu ls lEc¼ dkslZ ftls ikBÔiqLrdksa
osQ okpu ,oa fpUru ls lEc¼] vfHku; o dyk f'k{kk] lwpuk
,oa lEizs"k.k rduhdh dk leh{kkRed le> rFkk Lo;a dh
le> ls lEc¼rk ij cy nsus okyk gks ,slk fufnZ"V gSA

mDr rhuksa gh i{kksa osQ voyksdu ls ;g Li"V gS fd lEiw.kZ
ch-,M- nks o"khZ; ikBÔp;kZ esa ^ikBÔp;kZ ,oa f'k{k.k'kkL=khvè;;u*
osQ vUrxZr ,d dkslZ ^lEiw.kZ ikBÔp;kZ esa Hkk"kk* dks fo'ks"k :i ls
la;ksftr fd;k x;k gSA tks Nk=kkè;kid esa Hkk"kk dh le> ij cy nsrk
gSA ftl ls fo|ky; Lrjh; lEiw.kZ ikBÔp;kZ] Nk=kksa osQ lkekftd
ifjos'k rFkk Nk=kksa dks le>us dh le> fodflr djus ls lEc¼ gSA
NCF-2005 ,u-lh-,iQ-Vh-bZ- 2009] rFkk ekuo lalk/u fodkl
ea=kky; Hkkjr ljdkj }kjk tkjh nLrkost ^i<+s Hkkjr] c<+s Hkkjr*1

2015 esa le> osQ lkFk i<+uk&fy[kuk o xf.kr djus (3&vkj) ij
cy fn;k x;k gSA D;ksafd ,u-,-,l- 2001 jk"Vªh; okf"kZd losZ
(NCERT izFke ,u-th-vks-) ,-,l-b-vkj- 2005 ,oa izFke ,-,l-b-
vkj- 2014 us 577 xzkeh.k ftys] 17]000 xk¡o osQ 60]000] 3&16 o"kZ
osQ Nk=kksa osQ losZ{k.k ls pkSadkus okyk ifj.kke fn;k fd ik¡poh d{kk
osQ Nk=k d{kk nks osQ Lrj osQ iqLrd dks i<+us esa vk/s Nk=k vleFkZ
ik, x,A2

1- ¶i<+s Hkkjr] c<+s Hkkjr¸
2- Report of the committee for evolution of the New Education

policy Govt. of India-30.04.2016
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bu lHkh rF;ksa dks è;ku esa j[kdj vè;kid f'k{kk dks lqn`<+
djus osQ mís'; ls vè;kid f'k{kk osQ ikBÔp;kZ dks rS;kj djrs gq,]
vof/ dks Hkh ifjofrZr fd;k gSA lHkh dkslks± esa Nk=kkè;kid dks
fo|ky;h; o lkekftd ifjos'k osQ lkFk&lkFk Nk=kksa osQ le> dks
le>us osQ fy, Hkk"kk fodkl ij lokZf/d cy fn;k x;k gSA

Hkk"kk dk f'k{k.k'kkL=k (Pedagogies of Language)&

Hkkjr esa Hkk"kk dh fofo/rk gS] izR;sd Nk=k ?kj] fo|ky;]
lekt rFkk fo"k; osQ :i esa ,d lkFk dbZ cksfy;k¡ o Hkk"kk,¡ iz;ksx
esa ykrs gSA vkjs[k&1 esa n'kkZ;k x;k gS fd f'k{k.k vf/xe dk eq[;
lk/u Hkk"kk gSA fdlh fo"k;oLrq dks fdlh&u&fdlh Hkk"kk osQ ekè;e
ls gh le>us&le>kus dk iz;Ru fd;k tkrk gSA ¶fo'ks"kdj Hkkjr esa
Hkk"kk o lk{kjrk osQ fy, Hkk"kk vè;kid dks gh lEc¼ ns[kk tkrk gŞ
ij vusd vuqla/kuksa ls ;g Li"V gS fd fdlh Hkh fo"k; dk f'k{k.k
Hkk"kkeqDr okrkoj.k esa lEHko gh ugha gSA Nk=kksa osQ Hkk"kk o lk{kjrk dks
d{kk vUr%&fØ;k] f'k{k.k'kkL=kh; fu.kZ; rFkk Nk=kksa osQ vf/xe dh
izÑfr dks izHkkfor djrh gSA vr% Nk=kksa osQ ekSf[kd o fyf[kr Hkk"kk
dh le> dks le>dj gh d{kk&d{k vUr%fØ;kvksa }kjk fo"k; fo'ks"k
dk vf/xe djk;k tk ldrk gSA blfy, Hkh Nk=kkè;kidksa ls ;g
vis{kk dh x;h gS fd og fdlh Hkh fo"k; dk f'k{kd cuus dh
rS;kjh esa D;ksa u gksa mls Nk=kksa dh lkekftd Hkk"kk;h ifj{ks=k dk Kku
vfuok;Z :i ls izkIr gks rkfd og d{kk&d{k dh le> dks fodflr
djus osQ mís'; ls izFke o f}rh; Hkk"kk dh le> ftls vius
fo"k;oLrq dks i<+dj Nk=k Lo;a Hkh le> losQ vFkok f'k{kd ml
fo"k;oLrq dks ekSf[kd o okfpd :i ls cks/ djk losQA blfy,
Hkk"kk f'k{kd gh ugha vU; fo"k; osQ vè;kid Hkh Lo;a esa i<+us dh
vknr fodflr djsA rkfd i<+dj cks/ ,oa fpUru dj vfèkxe&f'k{k.k
esa vxzlj gks losQA fo"k;&oLrq osQ i<+us esa&lektfoKku] foKku]
xf.kr vkfn dks O;k[;kf;r djus ls LoHkk"kk fo"k;d iz{ksih fpUru
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ijdrk dks Ldhek fl¼kUr osQ vuq:i izkIr dj losQA ikBÔiqLrd osQ
lajpuk] fo"k;oLrq dk ijh{k.k dj ldus gsrq iBu j.kuhfr;ksa
tSls&uksV~l rS;kj djuk] lkjka'k rS;kj djuk] la{ksi.k djuk] iBu o
ys[ku esa lEcU/ LFkkfir djus ys[ku izfØ;k (ys[kuiwoZ (fparu)
:ijs[kk cukuk] iqujko`fÙk rFkk laiknu) osQ }kjk Nk=kksa osQ vo/
kj.kkRed cks/ dks le>ukA1

ijUrq Hkk"kk f'k{k.k Hkh fo"k;oLrq osQ cks/ djkus ls iwoZ
d{kk&d{k vUr%fØ;k dks lqn`<+ djus osQ fy, rFkk f'k{k.k'kkL=kh;
fl¼karksa osQ vuqiz;ksx gsrq Nk=kksa osQ i`"BHkwfe lekt] Hkk"kk] lk{kjrk
bR;kfn dk Kku vfuok;Z :i ls izkIr djsaA ftlls Hkk"kk dks lk/u o
lkè; nksuksa :iksa esa vè;;u dj f'k{k.k&vf/xe dks ljy o lqxe
cuk losQA bl ij orZeku ikBÔp;kZ esa fo'ks"k cy fn;k x;k gSA

fu"d"kZr% dgk tk ldrk gS fd orZeku vè;kid f'k{kk osQ
fofHkÂ ikBÔp;kZ esa fo'ks"kdj nks o"khZ; ch-,M- ikBÔp;kZ esa Hkk"kk
fodkl rFkk Hkk"kk osQ f'k{k.k'kkL=k dks fo'ks"k egÙo fn;k x;k gSA Hkk"kk
osQ fodkl osQ fcuk ;k ;w¡ dgsa fd fcuk Hkk"kk;h okrkoj.k osQ
f'k{k.k&vfèkxe lEHko ugha gks ldrkA Hkk"kk dk fodkl Hkk"kk
vè;kid osQ fy, gh vko';d ugha gSA vfirq fofo/ fo"k;ksa osQ
vè;kidksa osQ fy, Hkh fofo/ Hkk"kk dkS'kyksa dk Kku vko';d gS
ftlls fo"k;oLrq dks i<+dj le> losQ rFkk le>dj fpUru dj
losQ] rnqijkUr vf/xedÙkkZ dks muosQ le> osQ vuqlkj vf/xe
djkus dh j.kuhfr rS;kj dj d{kk&d{k dks izHkkoh cuk losQA mDr
fØ;k dks lEiÂ djus osQ fy, orZeku ch-,M- ikBÔp;kZ dh vof/
dks nks o"kksZ dk fd;k x;k gS ftlls fd fo|ky;] lekt Nk=kksa dh
lkekftd 'kSf{kd i`"BHkwfe dks le> losQ] fl¼karksa dks le>dj
mldk iw.kZ iz;ksx o vH;kl dj losQA ftls muesa O;kolkf;d n{krk

1- Curriculum frame work for The NCTE Two Year B.Ed

Programme.
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izkIr gks losQA ;fn leqfpr izk;ksfxd ifjfLFkfr miyC/ djkuk
lqfuf'pr fd;k tkrk gS rks ;g ikBÔp;kZ vius mís'; dh izkfIr esa
vFkkZr~ ,d ;ksX;] n{k lekt o jk"Vª f'kYih vè;kid fuekZ.k esa
lkFkZd gks losQxkA

lUnHkZ&

v lc i<+s] lc c<+s! ,e-,p-vkj-Mh-&2015

v th-,l- oekZ lfefr fjiksVZ&2014

v Hkkjrh; f'k{kk dk bfrgkl] f'kizk ifCyosQ'ku] fnYyh 2006

v vè;kid f'k{kk] fouksn iqLrd efUnj] vkxjk] 2006

v ubZ f'k{kk uhfr] 1986

v f'k{kk vk;ksx fjiksVZ] 1966

ggg



vè;kid f'k{kk osQ f}o"khZ; ikBÔØe dh
xq.koÙkk esa pqukSfr;ka

µMkW- izseflag fldjokj

lgk;dkpk;Z (f'k{kk'kkL=k foHkkx)
Jh yky cgknqj 'kkL=kh jkf"Vª; laLÑr

fo|kihB] (ekfur fo'ofo|ky;)
ubZ fnYyh

'kks/lkj&

vè;kid f'k{kk osQ f}o"khZ; ikBÔØe dh xq.koÙkk dks izkIr
djus esa jk"Vªh; vè;kid f'k{kk ifj"kn osQ }kjk le; le; ij vusd
lq>ko fn, tkrs jgs gSaA lkFk gh {ks=kh; dk;kZy;ksa osQ }kjk le; le;
ij vè;kid f'k{kk ls lEcfU/r egkfo|ky;ksa dk fujh{k.k fd;k tkrk
gSA ftlls vè;kid f'k{kk dh xq.koÙkk esa o`f¼ gks losQA f}o"khZ;
ikBÔØe dks izkjEHk djus ls iwoZ Hkh vusd vk;ksxksa ,oa lfefr;ksa us
xq.koÙkk c<+kus gsrq viuh fliQkfj'ksa ljdkj dks nhA vè;kid f'k{kk
ij ts-,l-oekZ lfefr us vxLr 2012 esa vè;kid f'k{kk dk f}o"khZ;
ikBÔØe djus dh fliQkfj'k dhA vusd f'k{kkfonksa us bl ij yEch
cgl Hkh dhA ftlosQ ifj.kkeLo:i jk"Vªh; vè;kid f'k{kk ifj"kn
ubZ fnYyh us vè;kid f'k{kk dks xq.koÙkkijd cukus osQ fy, f}o"khZ;
ikBÔØe dks f'k{k.k l=k 2015 ls ykxw djuk Lohdkj dj fy;k rFkk
vè;kid f'k{kk osQ f}o"khZ; ikBÔØe dks f'k{k.k l=k 2015&17 ls
lEiw.kZ ns'k esa ykxw dj fn;kA vè;kid f'k{kk osQ f}o"khZ; ikBÔØe
dks jk"Vªh; vè;kid f'k{kk ifj"kn }kjk rhu foLr`r {ks=kksa esa oxhZÑr
fd;k gSA tSls&

( 43 )
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1- lS¼kfUrd {ks=k

2- f'k{k.k'kkL=k

3- f'k{k.k vH;kl dk;ZA

lekt osQ fdlh Hkh dk;Z dks liQyrkiwoZd lEiÂ djus osQ
fy, vusd leL;kvksa dk lkeuk djuk iM+rk gSA leL;k,¡ gh
pqukSfr;ksa osQ mRiÂ gksus osQ fy, vk/kjf'kyk dk dk;Z djrh gSA
vè;kid f'k{kk osQ {ks=k esa orZeku le; esa vusd egRoiw.kZ pqukSfr;k¡
ns[kh tk ldrh gSA tks esjh n`f"V esa fuEu gSaµ

1- le; ls ikBÔØe dks iwjk djkus lEcU/h pqukSrhA

2- Nk=kksa dh mifLFkfr lEcU/h pqukSfrA

3- vè;kidksa osQ inksa dh fjDrrk lEcU/h pqukSrhA

4- f'k{k.k vH;kl osQ fy, fo|ky; izkIr djus lEcU/h
pqukSrhA

5- f'k{k.k vH;kl le; ij iwjk djkus lEcU/h pqukSrhA

6- f'k{k.k vH;kl esa xq.koÙkk lEcU/h pqukSrhA

mijksDr leL;kvksa ,oa pqukSfr;kas osQ lek/ku osQ fy, iz;Ru
djuk izR;sd vè;kid f'k{kk osQ f'k{kd] Hkkoh vè;kid@vè;kfidkvksa
osQ fy, nkf;Ro cu tkrk gS D;ksafd f'k{kd dks jk"Vª fuekZrk dk ntkZ
fn;k x;k gSA vr% vè;kid dk dk;Z vkSj vf/d egRoiw.kZ rFkk
mÙkjnkf;Roiw.kZ gks tkrk gSA vè;kid f'k{kk osQ f}o"khZ; ikBÔØe dks
jk"Vªh; vè;kid f'k{kk ifj"kn osQ }kjk ykxw djuk fuf'pr gh
vè;kid f'k{kk dh xq.koÙkk esa o`f¼ dk iz;kl gSA bl 'kks/ i=k esa
vè;kid f'k{kk osQ f}o"khZ; ikBÔØe dh xq.koÙkk esa vusd pqukSfr;ka
gSaA ftu ij è;kukd"kZ.k djuk gh esjk iz;kl gSA

Hkwfedk&

oSfnd dky esa lH;rk vkSj laLÑfr ns'k dh igpku Fkh vkSj
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Hkkjr dks fo'o xq# ekuk tkrk FkkA bl dky esa vè;kid Lokè;k;h
vkSj lPpfj=k O;fDrRo osQ gksrs FksA xq#oqQy iz.kkyh esa iw.kZ LokfeRo
osQ lkFk iw.kZ mÙkjnkf;Ro tqM+k gqvk FkkA ckS¼ dky esa f'k{kd cuus
osQ fy, mPp f'k{kk osQ ckn vkB o"kZ dh ckS¼ /eZ dh f'k{kk dks
xzg.k djuk ,oa ckS¼ la?kksa osQ fu;eksa dk dBksjrk ls ikyu djuk
vrho egRoiw.kZ FkkA mlosQ ckn eè;dky osQ izkjfEHkd le; rks
f'k{k.k dk;Z mfpr <ax ls pyk ijUrq oqQN le; ckn og viuh
okLrfod drZO;ksa ls HkVd x;kA

orZeku dky esa Hkh ekuo dks lqlaLÑr cukus dk ,d ekè;e
f'k{kk gh gSA ;g f'k{kk gekjs vUreZu esa laosnu'khyrk vkSj iz[kj n`f"V
iznku djrh gS ftlls ns'k dh ,drk iYyfor gks jgh gS vkSj
oSKkfud jhfr ls dk;ks± osQ fØ;kUo;u dh lEHkkouk fujUrj c<+ jgh
gSA lekt esa Hkh LorU=k fpUru fodflr gks jgk gSA vè;kid f'k{kk
izfØ;k esa Hkh fujUrj egRoiw.kZ ifjorZu lekt esa ns[ks tk ldrs gSaA
tks u osQoy O;fDrek=k esa gSa] vfirq laLFkkvksa esa Hkh le; osQ lkFk
cnyrs tk jgs gSaA tSls& izTofyr nhid osQ fy, fujUrj tykus osQ
fy, rsy visf{kr gS] mlh izdkj vè;kidksa esa mRÑ"V f'k{k.k osQ
fy, vè;kid f'k{kk dh vko';drk gksrh gSA

blosQ lEcU/ esa MkW- loZiYyh jk/kÑ".ku~ us dgk gS fd&
¶bekjrksa ls f'k{k.k laLFkkuksa dh igpku ugha gS] cfYd f'k{kd o Nk=k
tks Kku lk/uk esa yxs gS] ogh f'k{k.k laLFkkuksa dh vkRek gSaA¸

egkRek xka/h us vè;kidksa osQ lEcU/ esa dgk gS fd&
¶f'k{kdksa dks vius fo|kfFkZ;ksa ls vkfRed lEcU/ LFkkfir djus
pkfg,A¸

vè;kid f'k{kk dh vko';drk&

Hkkjr dh tula[;k dk yxHkx 20 izfr'kr fd'kksjksa dh
tula[;k gSA bu fd'kksjksa osQ f'k{kk vf/dkj vf/fu;e 2009 osQ
vuqlkj f'k{kd Nk=k vuqikr 1 % 30 dks izkIr djus osQ fy, yxHkx
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70 yk[k f'k{kdksa dh vko';drk gksxhA ftlls mu lHkh dks
xq.koÙkkiw.kZ f'k{kk iznku dh tk losQA vè;kid f'k{kk osQ f}o"khZ;
ikBÔØe dks jk"Vªh; vè;kid f'k{kk ifj"kn osQ }kjk lEiw.kZ ns'k esa
yxHkx 16]000 ls vf/d f'k{k.k izf'k{k.k egkfo|ky; fu;fU=kr fd,
tk jgs gSaA ftuesa izfro"kZ yxHkx 15 ls 20 yk[k izf'kf{kr vè;kid
rS;kj gks jgs gSaA

f'k{kk ekuoh; fodkl dk izeq[k fcUnq gSA fdlh Hkh izxfr'khy
ns'k esa f'k{kk dk eq[; dk;Z lekt esa ,slh fopkj/kjk fodflr djus
ls gS] tks ns'k esa fyax Hksn] jk"Vªh; ,drk] tkfrokn vkSj {ks=kh;rk dh
ladh.kZrk lEcU/h erHksnksa dks nwj dj losQA vè;kid f'k{kk esa
xq.koÙkk osQoy HkkSfrd lalk/uksa osQ miyC/ djkus ls ugha vk ldrh]
tc rd ekuoh; lalk/uksa&f'k{kk ea=kh] f'k{kk lfpo] f'k{kk fo'ks"kK]
f'k{k.k laLFkkuksa osQ izcU/dksa] izkpk;ksZ] fyfidksa rFkk vè;kid f'k{kd
,oa Hkkoh vè;kid@vè;kfidkvksa esa vkn'kZoknh n`f"Vdks.k dks ugha
fodflr fd;k tk losQA

vkt osQ le; esa vè;kid d{kk esa ftruk le; nsrs gSa] mlls
vf/d le; mUgsa d{kk ls ckgj nsus dh vko';drk gSA orZeku esa
vè;kidksa dks d{kk ls ckgj le; nsus dh vko';drk ,oa :fp gh
fn[kkbZ ugha ns jgh gSA vkt osQ lgk;d vkpk;Z] lgkpk;Z ,oa vkpk;Z
vf/dka'k le; ,ihvkbZ Ldksj vftZr djus esa yxs gq, gSaA os viuh
d{kkvksa esa de laxks"Bh] lEesyu] dk;Z'kkyk] O;k[;kuksa vkSj fofHkÂ
fo'ofo|ky;ksa osQ iSuyksa esa vf/d ns[ks tk ldrs gSaA vè;kidksa dh
vkfFkZd egRokdka{kk] f'k{kk osQ O;kolk;hdj.k] vR;f/d ek=kk esa
[kqys gq, f'k{k.k laLFkku] xq.koÙkk esa deh gksuk] O;olk; le; ij
izkIr u gksuk] vè;kidksa dh deh gksuk vkfn vusd pqukSfr;k¡ gSaA

vè;kid f'k{kk dh xq.koÙkk esa pqukSfr;k¡ &

vè;kid f'k{kk osQ ikBÔØe osQ vuqlkj vkt vf/dka'k
f'k{kdksa esa f'k{k.k dk;Z osQ izfr opuc¼rk] leiZ.k dh Hkkouk ,oa
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izfro¼rk dk vHkko ns[kk tk ldrk gSA bu pqukSfr;ksa dks f'k{k.k dk;Z
osQ fy, mÙkjnk;h Bgjk;k tk ldrk gSA vè;kid f'k{kk osQ f}o"khZ;
ikBÔØe dks o"kZ 2015&17 ls ykxw dj fn;k x;k gS] ftldh xq.koÙkk
esa vusd pqukSfr;ka ns[kh tk ldrh gSaA tks fuEu gSa&

1- f'k{k.k dk;Z esa uohu mikxeksa osQ iz;ksx dh pqukSrhA

2- oS;fDrd fofHkÂrkvksa dh pqukSrhA

3- le; ls ikBÔØe dks iwjk djkus lEcU/h pqukSrhA

4- Nk=kksa dh mifLFkfr lEcU/h pqukSrhA

5- vè;kidksa osQ inksa dh fjDrrk lEcU/h pqukSrhA

6- f'k{k.k vH;kl osQ fy, fo|ky; izkIr djus lEcU/h
pqukSrhA

7- f'k{k.k vH;kl le; ij iwjk djkus lEcU/h pqukSrhA

8- f'k{k.k vH;kl esa xq.koÙkk lEcU/h pqukSrhA

9- VÔwVksfj;y iz.kkyh osQ iz;ksx dh pqukSrhA

10- f'k{kdksa dh esaVj dh Hkwfedk lEcU/h pqukSrhA

11- ijke'kZnkrk ,oa funsZ'kd dh Hkwfedk lEcU/h pqukSrhA

12- iSQDl] bZ&esy Hkstus lEcU/h dfBukbZA

13- lekt osQ izfr izfrc¼rk dk vHkkoA

14- vuq:fir lkekftd dkS'ky f'k{k.k dk vHkkoA

15- vfHkØfer vf/xe lkexzh fuekZ.k lEcU/h pqukSrhA

f'k{k.k vH;kl ,oa bUVuZf'ki lEcU/h pqukSfr;k¡µ

vè;kid f'k{kk dk lcls egÙoiw.kZ dk;ZØe gS Nk=kkè;kidksa @
Nk=kkè;kfidkvksa dks f'k{k.k vH;kl djkukA ftlls os Hkh izf'k{k.k
izkIr dj vius f'k{k.k dkS'ky dks izHkko'kkyh vkSj Lrjh; cuk losQA
ijUrq izk;% ;g vè;kid f'k{kk dk;ZØe Lrj ij lokZf/d misf{kr
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:i esa fn[kkbZ ns jgk gSA bl izf'k{k.k dk;ZØe osQ fy, le; ij jkT;
ljdkj ,oa osQUæ ljdkj osQ fo|ky;ksa dk u feyuk vkt osQ le;
esa lcls cM+h pqukSrh gSA mlosQ ckn Nk=kkè;kidksa osQ fy, ikB ;kstuk
fuekZ.k djuk] vè;kid fujh{k.k] lgikBh fujh{k.k] fuf'pr le;
,oa fo"k;oLrq esa leUo;] fo'ys"k.kkRed ewY;kadu izR;sd vè;kiu
lEcU/h O;kogkfjdrk dks Lo;a okLrfod fLFkfr esa djus osQ igys
iwokZH;kl dk vR;f/d egÙo gksrk gS] ftlls Nk=kksa dk le; ,oa
ifjJe O;FkZ u"V u gksA

,do"khZ; ikBÔØe esa f'k{k.k vH;kl osQ fy, nl lw{e
f'k{k.k ikB ;kstuk,a ,oa chl&chl nh?kZ ikB ;kstukvksa dk vH;kl
dk;Z djuk gksrk FkkA vc f}o"khZ; ifjofrZr ikBÔØe esa izFke o"kZ esa
fo|ky; fujh{k.k dk;Z ,oa chl&chl ikB ;kstuk vkSj f}rh; o"kZ esa
lksyg lIrkg dk bUVuZf'ki dk;ZØe esa izfrHkkx vko';d fd;k x;k
gSA brus le; osQ fy, jkT; ljdkj ,oa osQUæ ljdkj osQ fo|ky;
izkIr gksuk lcls cM+h pqukSrh gSA

vkUrfjd ewY;kadu dk;Z lEcU/h pqukSrh&

orZeku f}o"khZ; ikBÔØe osQ izFke o"kZ esa 150 vadksa dk
vkUrfjd ewY;kadu dk;Z osQ fy, fu/kZfjr gSaA f'k{k.k vH;kl
fujh{k.k vkSj vkUrfjd ewY;kadu dk;Z osQ fy, dksbZ loZekU;
ewY;kadu i¼fr ugha gS vkSj u gh izfriqf"V iznku djus osQ fy, dksbZ
loZekU; ekud ;k fufnZ"V i¼fr fo|eku gSA bu lHkh dkj.kksa ls
i{kikr osQ vkjksi yxrs jgrs gSaA f'k{k.k vH;kl dk;Z] fujh{k.k vkSj
vkUrfjd ewY;kadu osQ fy, ekudhÑr ewY;kadu fof/;ksa dks iz;ksx
esa ykuk pkfg,A

dk;kZ/kfjr n{krk lEcU/h pqukSrh&

vk/qfud vè;kidh; ikBÔØe dh rS;kjh osQ fy, jk"Vªh;
vè;kid f'k{kk ifj"kn }kjk n{krk osQ lkFk gh dbZ izfrc¼rk osQ {ks=kksa
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dks Li"V djus osQ fy, 1978 esa vius nLrkost ^Vhpj ,twosQ'ku
djhD;wye% , izsQeooZQ* esa ^n{krk vk/kfjr vkSj izfrc¼rk mUeq[k
xq.koÙkk ewyd fo|ky; f'k{kk gsrq vè;kid f'k{kk* esa 'kh"kZd mYys[k
fd;kA ftlesa fuEu izeq[k izfrc¼rk,a n'kkZ;h x;h gSa&

1- vf/xedrkZvksa osQ izfr izfrc¼rk

2- lekt osQ izfr izfrc¼rk

3- vkthfodk osQ izfr izfrc¼rk

4- vkthfodkxr fØ;kdyki esa mRÑ"Vrk lEcU/h izfrc¼rk

5- ewyHkwr ewY;ksa osQ izfr izfrc¼rk

izR;sd vè;kid dks viuh vdknfed izfrc¼rk LFkkfir
djuh gksxhA mls vius rkRdkfyd izyksHkuksa dks NksM+uk iM+sxkA tc
fdlh f'k{kd dh iz'kalk dh tkrh gS] rks mldk vkRefo'okl vkSj
opuc¼rk vkSj c<+ tkrh gSA

Nk=k mifLFkfr dh pqukSrh&

vè;kid f'k{kk osQ ,d o"khZ; ikBÔØe esa Nk=kkè;kidksa osQ
fy, de ls de 75 izfr'kr mifLFkfr vfuok;Z FkhA tcfd vc
f}o"khZ; vè;kid f'k{kk ikBÔØe esa lS¼kfUrd dk;Z osQ fy, 80
izfr'kr mifLFkfr rFkk 16 lIrkg osQ bUVuZf'ki dk;Z esa 90 izfr'kr
mifLFkfr vfuok;Z dj nh x;h gSA vr% Nk=kkè;kidksa dh mifLFkr
c<+kus osQ fy, laLFkk iz/kuksa] vè;kidksa ,oa vfHkHkkodksa dks egkfo|ky;
vkus osQ fy, vfHkizsfjr fd;k tk,A

O;ogkjxr fu"iknu dk;Z lEcU/h pqukSrh&

vè;kid f'k{k.k dk;Z osQ {ks=k esa vf/dka'k f'k{kdksa dh f'k{k.k
fu"iknu xq.koÙkk fuEu Lrj dh gksrh gSA ftldk dkj.k vè;kidksa dk
f'k{k.k dk;Z osQ izfr mnklhu n`f"Vdks.k mÙkjnk;h gksrk gSA vè;kid
f'k{kk osQ {ks=k esa xq.koÙkk c<+kus osQ fy, f'k{kdksa dks f'k{kk osQ {ks=k esa
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gksus okys uohu ifjorZu vkSj :ikUrj.k osQ fy, vuqHko izkIr djus
dh vko';drk vf/d gksrh gSA blosQ fy, vkthfodkxr lHkkvksa esa
lgHkkfxrk] 'kks/ if=kdkvksa osQ lnL; cuuk] mÙkjnkf;Ro] xq.koÙkk
fu;U=k.k] ewY;kadu ,oa f'k{k.k vkpkj lafgrk dk ikyu mlosQ
O;kogkfjd fu"iknu dks liQy cuk ldrs gSaA

f'k{k.k dk;Z esa uohu mikxeksa osQ iz;ksx dh pqukSrh&

vè;kid f'k{kk esa rduhdh osQ izos'k ls uohu mikxeksa dk
iz;ksx orZeku esa fd;k tkus yxk gSA tSls&eYVh ehfM;k ,izksp]
ilZuykbTM flLVe vkWiQ bULVªD'ku] dEI;wVj vflLVSV bULVªD'ku]
bUVjusV] bZ&esy] vUr%fØ;k iz.kkyh] flLVe ,izksp] vfHkØfer
vuqns'ku iz.kkyh] lw{e f'k{k.k] f'k{k.k e'khu vkfnA

f'k{k.k dk;Z esa fuR; uohu uokpkjksa osQ iz;ksx dh pqukSrh &

vkt osQ le; esa f'k{k.k dk;Z dks is'ks osQ :i esa ekU;rk fey
jgh gSA bl is'ks esa liQy gksus osQ fy, vè;kidksa dks Lo;a dks f'k{k.k
dk;Z esa iz;ksx vkus okys uohu uokpkjksa osQ iz;ksx dh pqukSrh gksrh gSA
f'k{k.k dk;Z esa ohfM;ks dkUiszaQl] VSyh dkUizsaQl vkfnA

f}o"khZ; vè;kid f'k{kk osQ izf'k{k.k laLFkkuksa esa iz;ksx'kkykvksa
dh leqfpr O;oLFkk u gksuk] ,d o"khZ; ch-,M- ,oa f'k{kk'kkL=kh
ikBÔØe esa vf/dka'k LofoÙkiksf"kr f'k{k.k laLFkkuksa osQ ikl euksfoKku]
foKku] lkekftd foKku] okf.kT;'kkL=k] x`g foKku vkfn osQ fy,
iz;ksx'kkykvksa dh leqfpr O;oLFkk ugha FkhA f}o"khZ; vè;kid f'k{kk
osQ izf'k{k.k lLFkkuksa esa iz;ksx'kkykvksa dh leqfpr O;oLFkk djuk cgqr
nwj dh ckr gSA vf/dka'k vè;kid f'k{kk osQ izf'k{k.k laLFkkuksa esa
iz;ksx'kkykvksa dks o"kZ Hkj esa eqf'dy ls ,d ;k nks ckj gh fo'ks"k
voljksa ij [kksyk tkrk gSA

vc f}o"khZ; vè;kid f'k{kk ikBÔØe osQ vUrxZr izf'k{k.k
laLFkkuksa esa iz;ksx'kkykvksa dh leqfpr O;oLFkk osQ dBksj fu;e cuk,
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tk, rFkk iSuyksa esa tkus okys ,DliVZ bZekunkj ,oa f'k{kd vkpkj
lafgrk dk ikyu djus okys gksA ftlls fo|kfFkZ;ksa dk lok±xh.k
fodkl esa ekxZn'kZu ,oa lg;ksx dj losaQA

fu"d"kZ&

vkt gekjs ns'k esa f}o"khZ; vè;kid f'k{kk dks vusd dkjd
tSls& vkfFkZd] lkekftd ,oa dbZ izdkj dh eukstfur ijs'kkfu;ksa ls
la?k"kZ djuk iM+ jgk gSA f}o"khZ; vè;kid f'k{kk esa lekosf'kr
n`f"Vdks.k ls vkRefo'okl rFkk vkRe lEeku dh Hkkouk etcwr gksxhA
f}o"khZ; vè;kid f'k{kk esa lgdkfjrk vk/kfjr fof/;ksa osQ iz;ksx ls
fo|kfFkZ;ksa esa lkeqnkf;d Hkkouk dk fodkl gksxkA vr% vkt osQ le;
esa lekos'kh f'k{kk dh egrh vko';drk cu xbZ gSA vkt lekt esa
yksxksa osQ n`f"Vdks.k esa /eZ] oxZ] tkfr] jktuSfrd] lkekftd vkSj
vkfFkZd fopkj/kjk ls mQij mBdj ,d lekos'kh lekt dh lksp vkSj
Hkkouk fodflr djus dh t:jr gS rkfd o"kks± ls misf{kr lekt osQ
mu yksxksa dks Hkh lekt dh eq[;/kjk ls tksM+k tk losaQ vkSj blosQ
fy, Bksl dne mBkus gksaxsA oafpr oxZ dks vè;kid f'k{kk dh eq[;
/kjk ls tqM+us dh {kerk fodflr djus osQ volj miyC/ djkus
gksaxsA ftlls f}o"khZ; vè;kid f'k{kk esa vkus okyh fofHkÂ pqukSfr;ksa
dk eqdkcyk Lo;a dj losaQA

lUnHkZxzUFklwph&

1- Hkkjr dh tux.kuk 2011
2- ,u-lh-Vh-bZ-] ubZ fnYyhA
3- Vhpj ,twosQ'ku djhD;wye% , izsQeooZQ 1978] ,u-lh-bZ-vkj-

Vh- ubZ fnYyhA
4- f=kikBh] foosdukFk] vè;kd f'k{kk esa izfrc¼rk] Hkkjrh; vkèkqfud

f'k{kk] 2015A
5- HkV~Vkpk;Z] th-lh-] vè;kid f'k{kk] fouksn iqLrd efUnj]

vkxjk] 2015A



fo|ky; lEc¼rk dk;ZØe esa xq.koÙkk
lEcU/h eqís ,oa pqukSfr;k¡

µMkW- f'konÙk vk;Z

lgk;d vkpk;Z] f'k{kk'kkL=k foHkkx]
Jhykycgknqj'kkL=khjkf"Vª;laLÑrfo|kihB]

ubZ fnYyh

vè;kid dks lekt ,oa ns'k osQ fodkl esa izeq[k dkjd ekuk
x;k gSA izR;sd liQy ukxfjd osQ ihNs izfrHkk'kkyh vè;kidksa dk
ifjJe fNik gksrk gSA ;fn vè;kid vè;kidh; xq.kksa ,oa ;ksX;rkvksa
ls ;qDr ugha gS rks bldk izR;{k izHkko gekjh orZeku ih<+h ij rks
iM+rk gh gS] lkFk gh lkFk vkus okyk dy Hkh la'k; ;qDr gksrk gSA
vkus okyh ih<+h [kq'kgky gks] ewY; ;qDr thou ft;s] Lodk;Z {ks=k esa
izkIr Kku dk mi;ksx dj losQ] vk/qfud thou ,oa Hkkjrh;
ijEijkvksa esa lkeatL; dj losQ] jkstxkj izkIr dj losQ] ekrk&firk]
xq: rFkk vU; dks vknj] lEeku ,oa izse ns losQ] ns'k dh ,drk ,oa
v[kaMrk dks v{kq..k j[k losQ rFkk fo|kfFkZ;ksa dk lokZÄõh.k fodkl gks
losQ bu egÙoiw.kZ dk;ks± dks ,d ;ksX; vè;kid gh mfpr izdkj ls
lEiÂ dj ldrk gSA vè;kid ;ksX; gks] O;kolkf;d oqQ'kyrk esa n{k
gks] cgqvk;keh gks] fofHkÂ dkS'kyksa ls ;qDr gks] f'k{k.k vf/xe
lEcU/h leL;kvksa dk fujkdj.k djus esa n{k gks bu lHkh n{krkvksa
osQ lkFk&lkFk fofHkÂ ;ksX;rkvksa dk fodkl vè;kid osQ vUrxZr
vè;kid f'k{kk osQ ekè;e ls fd;k tkrk gSA vè;kid f'k{kk dh
egÙkk dks ns[krs gq;s jk"Vªh; vè;kid f'k{kk ifj"kn~ us ch-,M- ,oa

( 52 )
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,e-,M- dk;ZØe dks f}o"khZ; cuk;k Fkk blls lEcfU/r ikBÔp;kZ
dk fuekZ.k dj bls 2015 ls vfuok;Z :i esa ykxw dj fn;k x;k gSA
blh ikBÔp;kZ esa fo|ky; lEc¼rk dk;±Øe dks lekfgr fd;k x;k
gSA ;g dk;ZØe fdl gn rd izf'k{k.kjr vè;kidksa osQ fy, mi;ksxh
,oa vuqi;ksxh gS] bl fo"k; ij izLrqr i=k esa fopkj izLrqr fd, x,
gSaA

foosdkuUn dh fopkj/kjk esa ,d lPpk vè;kid ogh gS tks
rRdky gh fo|kfFkZ;ksa osQ Lrj rd vk tk;s rFkk viuh vkRek dks
fo|kfFkZ;ksa dh vkRek rd gLrkarfjr dj losQ vkSj fo|kfFkZ;ksa osQ dkuksa
ls lqu losQ] vka[kksa ls ns[k losQ rFkk mudh lw>&cw> ls gh le>
losQA ckyd osQ f'k{k.k esa vè;kid dh egRoiw.kZ Hkwfedk gksrh gSA
mls ckyd dh vko';drkvksa rFkk leL;kvksa dks le>uk gksrk gS
vkSj mlh osQ vuqlkj muosQ vf/xe rFkk fØ;kvksa dks funsZf'kr djuk
iM+rk gSA vè;kid dk mís'; /u dekuk ;k izflf¼ izkIr djuk ugha
gS vfirq ekuo izse dk fodkl djuk gSA vè;kid esa fufgr izse gh
f'k{kkFkhZ ij mlosQ izHkko dk okLrfod lk/u gSA vè;kid gh og
'kfDr gS tks fo|kFkhZ dks vlR; ls lR;] vU/dkj ls izdk'k rFkk
e`R;q ls vu'ojrk rd ys tkrh gSA vè;kid esa mPp vkn'kks±] ewY;ksa
,oa f'k{k.k lEcfU/r dkS'kyksa dk fodkl vè;kid f'k{kk osQ ekè;e
ls fd;k tkrk gSA orZeku esa vè;kid f'k{kk dh n;uh; fLFkfr esa
lqèkkj gsrq f}o"khZ; ikBÔØe dk lapkyu fd;k tk jgk gSA fo|ky;
lEc¼rk dk;ZØe iwoZ esa 2 ls 3 eghus dk gksrk Fkk ftlesa izf'k{kq
lS¼kfUrd Kku dk lgh ls vH;kl ugha dj ikrs Fks blh dkj.k bl
dk;ZØe dh vof/ dks nksxquk fd;k x;k gS ftlls izf'k{kqvksa dks
vH;kl osQ fy, i;kZIr le; feyrk gSA fo|ky; lEc¼rk dk;ZØe
ftldk eq[; mís'; ;g gS fd izf'k{k.kjr Hkkoh vè;kid okLrfod
f'k{k.k ifjfLFkfr;ksa esa vkus okyh leL;kvksa dk lek/ku oSQls djsaxs]
bldk os bl dk;ZØe osQ vUrxZr vH;kl djrs gSa rFkk viuh
O;kolkf;d n{krk dks vfHko`¼ djrs gSaA
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orZeku esa vè;kid f'k{kk ls lEcfU/r laLFkk;sa xq.koÙkkiw.kZ
vè;kid f'k{kk iznku djs rFkk ,d ;ksX; f'k{kd dk fuekZ.k gks
blfy, DokfyVh dkmfUly vkWiQ bf.M;k }kjk lHkh vè;kid f'k{kk
laLFkkvksa ls fiNys ikap o"kks± osQ HkkSfrd rFkk ekuoh; lalk/uksa dk
laKku fy;k x;k tks bl tkudkjh dks nsus esa vliQy jgs vFkok
ftudh tkudkjh viw.kZ jgh ,slh yxHkx 3000 laLFkkvksa dh ekU;rk
lekIr gksus osQ dxkj ij gSA vè;kid f'k{kk xq.koÙkkiw.kZ gks bl vksj
;g ,d iz'kaluh; dne gSA ek=k oqQN 'kSf{kd laLFkk;sa gh fo|ky;
lEc¼rk dk;ZØe dks lqpk# :i ls pykrh gSaA blh dkj.k tks
xq.koÙkk vè;kidksa esa ifjyf{kr gksuh pkfg, og ugha fn[k jghA
orZeku esa tgka ij Hkh fo|ky; lEc¼rk dk;ZØe py jgk gS ogka
ij Hkh fu;kstu] iz'kklu] izcU/u ,oa ewY;kadu lEcU/h vusd eqís
,oa pqukSfr;ka gSa] ftlosQ dkj.k izf'k{k.kjr vè;kidksa dks iw.kZ ykHk
ugha fey ik jgk gSA vè;kid f'k{kk osQ xq.koÙkk LFkkf;Ro gsrq fofHkÂ
eqíksa ,oa pqukSfr;ksa ij rRdky è;ku nsus dh vR;Ur vko';drk gS
ftlls fo|ky; lEc¼rk dk;ZØe dh lkFkZdrk fl¼ gks losQA

fo|ky; lEc¼rk dk;ZØe lEcU/h eqís ,oa pqukSfr;k¡&

Ø ikB;kstuk dh rS;kjh

Ø f'k{k.k lEcU/h fu;eksa ,oa fl¼kUrksa dk iz;ksx u djuk

Ø f'k{k.k lgk;d lkexzh dk p;u ,oa iz;ksxhdj.k

Ø fofHkÂ fØ;kvksa dk vfHkdYiu

Ø Nk=kkè;kidksa osQ vkRefo'okl esa deh

Ø Hkk"kk lEcU/h leL;k

Ø Nk=k izcU/u

Ø vuq'kklu

Ø le; izcU/u
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Ø f'k{k.k dkS'kyksa esa n{k u gksuk

Ø fo|ky; osQ iz/kukpk;Z] f'k{kd ,oa deZpkfj;ksa dk vlg;ksx

Ø fujh{kd }kjk lrr~ ewY;kadu u dj ikuk vFkok mis{kk Hkko

Ø lEc¼ fo"k;ksa gsrq dkyka'k miyC/ u gksuk

Ø f'k{k.kkH;kl gsrq p;fur fo|ky;ksa dh nwjh

Ø O;fDrxr leL;k (LokLF;] Hkkstu] ruko] vkfFkZd)

Ø uokpkfjrk dk vHkko

Ø izf'kf{kr vè;kidksa dh deh

fo|ky; lEc¼rk dk;ZØe lEcU/h mi;qZDr pqukSfr;ksa osQ
lek/ku osQ fy, fuEufyf[kr mik; fd;s tkus pkfg,&

Ø fo|ky; lEc¼rk dk;ZØe lEcU/h vfHkfoU;kl dk;ZØe

Ø lw{e f'k{k.k osQ ekè;e ls vkRefo'okl ,oa f'k{k.k vuqHkoksa
esa o`f¼

Ø fo|ky;ksa dk p;u de nwjh esa djuk

Ø mfpr fo|ky;ksa dk p;u (tgk¡ fo"k; lEc¼ d{kk;sa miyC/
gksa)

Ø vè;kid f'k{kk iznku djus okyh laLFkkvksa dk Lo;a dk
fo|ky; gksuk

Ø mfpr fu;kstu ,oa fofHkÂ O;wg jpukvksa }kjk fo|ky; lEc¼rk
dk;ZØe lEiÂ djukA

Ø foHkkxh; vè;kidksa ,oa izf'k{kqvksa osQ eè; lrr~ laokn vkSj
var%fØ;k gksuk (leL;k mRiÂ gksus ij)

Ø mfpr funsZ'ku ,oa ijke'kZu (f'k{kd] esUVj] iz'kklfud deZpkjh)

Ø mipkjkRed vuqns'ku
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Ø laosnu'khyrk ,oa lg;ksx ls fo|ky; lEc¼rk dk;ZØe
lEcUèkh leL;kvksa dk gy [kkstus gsrq izsfjr djuk

Ø izfriqf"V izkIr djuk

Ø fu"i{k ewY;kadu

Ø fo|ky; lEc¼rk dk;ZØe liQy djus gsrq fØ;kRed
vuqlUèkku dk iz;ksx djuk

fu"d"kZr% ;g dguk mfpr gksxk fd vè;kid f'k{kk dks nks
o"kZ djus ij Hkh vHkh Hkh bl f'k{kk esa xq.koÙkk dh vR;f/d deh
gSA xq.koÙkk esa lq/kj gsrq blls layXu lHkh O;fDr;ksa dks la;qDr :i
ls drZO; dk fuokZg rks djuk gh gksxk rFkk vfrfjDr iz;kl Hkh djus
gksaxsA ftlls ;g egRoiw.kZ dk;Z mfpr izdkj ls lEiÂ gks losQ vkSj
Hkkoh vè;kid ;ksX; cu losQA

lUnHkZ xzUFk lwph&

l 'kqDyk] MkW- xzh"ek] (2009) vè;kid f'k{kk dh {ks=k izklafxdrk]
Dykfldy ifCyf'kax dEiuh] ubZ fnYyh

l Curriculum Framework For Quality Teacher Education

(1998) NCTE, New Delhi.

l National Curriculum Framework 2005, NCERT, New

Delhi.

l National Curriculum Framework for Teacher Education,

2009, NCTE, New Delhi.

l NCTE, Discussion Document, 2004

l Some Specific Issues and Concerns of Teacher Education.

NCTE, 2003.
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f}o"khZ; vè;kid f'k{kk dk;ZØe }kjk
Nk=kkè;kidksa dh n{krkvksa dk ßkl ;k fodkl

µMkW- vkjrh 'kekZ

lgk;dkpk;kZ (f'k{kk'kkL=k foHkkx)
Jhykycgknqj'kkL=khjkf"VªlaLÑrfo|kihB]

ubZ fnYyh

laf{kfIrdk (Abstract)

vè;kid f'k{kk osQ {ks=k dk ek=k ,d dk;ZØe gh ugha cfYd
,d ,slk fe'ku ;k vk;kstu gS ftlosQ ekè;e ls jk"Vªh; lUnHkZ esa
vk/qfud ,oa ifjofrZr vè;kidh; Hkwfedk osQ fuogZu osQ fy, n{krk
rFkk oqQ'kyrk izkfIr gsrq O;fDr;ksa dks f'kf{kr fd;k tk losQA O;kid
lUnHkZ esa dgk tk ldrk gS fd fofHkÂLrjh; ,oa oxhZ; vè;kidksa dks
bl rjg ls f'kf{kr djus osQ fy, iz;Ru] fd vfxze iztUe dks Kku
,oa ewY;ksa osQ gLrkUrj.k osQ lkFk gh muosQ leLr 'kSf{kd ,oa
fodklkRed nkf;Roksa dks xzg.k ,oa ogu djus {kerk fodflr djukA
rduhdh oqQ'kyrk] oSKkfud psruk] lalk/u lEiÂrk rFkk uokpkfjdrk
osQ lkFk lkaLÑfrd tkx`fr ,oa ekuork cks/ dk leUo;kRed fodkl]
m|exr uhfr cks/ ,oa laosxkRed i{k esa Hkh n{krk iznku djus dh
O;oLFkk gh vè;kid f'k{kk osQ izeq[k y{; gSaA tSlk fd ge tkurs
gSa fd vkt fpUru'khy (Reflective) f'k{kd cukus ij cy fn;k tk
jgk gSA f'k{kd osQUæ&fcUnq fo"k;xr Kku osQ lkFk dkS'ky ,oa n{krk
rd igq¡p pqdk gSA ,slh fLFkfr esa ljdkj }kjk vè;kid f'k{kk esa

( 57 )
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xq.koÙkk c<+kus osQ fy, egÙoiw.kZ dne mBk;s tk jgs gSaA tSls& ,d
o"khZ; vè;kid f'k{kk dk;ZØe dh ifjf.kfr f}o"khZ; vè;kid f'k{kk
dk;ZØe osQ :i esaA bl ifjorZu ls Nk=kkè;kidksa dh izeq[k n{krkvksa
;Fkk lUnHkZxr] ladYiukRed] fo"k;oLrqxr] lEizs"k.k lEcU/h] f'k{k.k
vf/xe lkexzh fuekZ.k lEcU/h vkfn esa miyfC/ fopkj djuk bl
i=k dk izeq[k mís'; gSA

ifjp;&

"The right kind of teacher is one who possesses a vivid

awareness of his mission. He, not only loves his subject, but he

loves also those whom he teaches. His success will be measured

not in terms of percentage of passes alone, not even by the quan-

tity of original Contribution to knowledge important as they are,

but equally through the quality of life and character of men or

women whom he taughts."              (fo'ofo|ky; f'k{kk vk;ksx)

vFkkZr~ okLrfod vè;kid og gksrk gS ftlesa vius dk;Z&y{;ksa
osQ ckjs esa Li"V tkx:drk gks] u osQoy vius fo"k; dk cfYd
mlosQ fy, os Hkh fiz; gksa ftUgsa og i<+krk gksA mldh liQyrk dk
vkdyu u osQoy mÙkh.kZ izfr'kr osQ vk/kj ij fd;k tk ldrk gS
vkSj u osQoy Kku osQ {ks=k esa muosQ }kjk fd;s x;s egÙoiw.kZ ;ksxnku
osQ ifjek.k ls gh djuk mi;qDr gks ldrk gS] cfYd leku :i ls
muosQ }kjk i<+k;s x;s Nk=kksa osQ thou dh xq.koÙkk vkSj muosQ pfj=k
osQ vk/kj ij Hkh fd;k tk ldrk gSA

blosQ fy, vè;kid f'k{kk gh ,d ,slk dk;ZØe gS ftldh
lgk;rk ls vUr% vfHkizsj.kk;qDr vè;kidksa dh rS;kjh lEHko gSA
vè;kid f'k{kk osQ mís';ksa osQ fu/kZj.k esa Hkh ;g fu/kZfjr fd;k fd
vk/qfud Kku vkSj vf/xe lEcU/h fl¼kUrksa osQ lUnHkZ esa fo"k;xr
f'k{k.k lEcU/h n{krk dk Nk=kkè;kidksa esa fodkl djuk] muesa Nk=kksa
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osQ lok±xh.k fodkl vkSj ekxZn'kZu gsrq vocks/] #fp] vfHko`fÙk ,oa
lEcfU/r dkS'kyksa dks fodflr djuk] iztkrkfU=kd lektksi;ksxh ewY;ksa
osQ lUnHkZ esa jk"Vªh; psruk osQ fodkl gsrq Hkkjrh; i`"BHkwfe esa 'kSf{kd
mís'; rFkk y{;ksa osQ izfr vocks/ mRiÂ djuk rkfd os fo|ky; esa
vè;kidh; Hkwfedk dks Bhd ls le> losaQA

vè;kid f'k{kk osQ fof'k"V mís';ksa esa Hkh ;gh yf{kr fd;k
x;k fd vè;kid f'k{kk osQ ekè;e ls Nk=kkè;kidksa esa vf/xedÙkkZ]
vf/xe fØ;k] vf/e lUnfHkZr ,oa oS;fDrd leL;k,¡] fo|ky;
laxBu rFkk iz'kklu] ewY;kadu rduhd] fodklkRed leL;k,¡ ,oa
lkekftd vUrfØZ;kRed lEcU/ vkfn osQ ckjs esa Kku rFkk vocks/
fodflr djuk] muesa oqQ'ky ,oa izHkkoh lEizs"k.k {kerk] ikBÔ&lgxkeh
fØ;kvksa dk vk;kstu] ljy ewY;kadu] mfpr ekxZn'kZu] m|exr
vfHko`fÙk] jk"Vª rFkk iztkrU=koknh oSKkfud vfHko`fÙk rFkk leL;k
lek/kuijd izo`fÙk;ksa dk fodkl djuk gSA

bUgha lHkh mís';ksa dh iwfrZ esa tc U;wurk ifjyf{kr gksus yxh]
dkj.k ryk'kus ij izk;% le; lhek ;k dk;Z&fnol de gksus dh ckr
>ydh] bl leL;k ij fopkj eUFku dj f'k{kkfonksa }kjk ,do"khZ;
ch-,M- ikBÔØe dh dkykof/ c<+kdj f}o"khZ; dj nh x;hA vc
fpUrukRed fo"k; ;g gS f}o"khZ; vè;kid f'k{kk dk;ZØe ykxw
djus ij Nk=kkè;kidksa dh n{krkvksa esa fodkl gqvk gS vFkok ßklA
n{krkvksa ls vFkZ ;gk¡ vaxzsth 'kCn Competency ls gSA ftls
lkekU;r% bl izdkj ifjHkkf"kr fd;k tkrk gS&

"A person's competencies may be defined in terms of one's

knowledge, Skills and behaviours."

;fn f'k{k.k esa n{krk D;k gS bl fo"k; esa fopkj fd;k tk;s
rks& "Competence is understood as excellent capability. Compe-
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tence includes knowledge, Skills, attitudes and experiences, which

has to be target category of profession of educator. Ability to

perform or cary out defined tasks in a particular context, at a high

level of excellence."

oLrqr% lHkh f'k{kkfonksa dk ekuuk gS fd f'k{kd f'k{k.k dyk
esa fuiq.k] dk;Z oqQ'ky] Kkuoku] mfpr ,oa uohu n`f"Vdks.k ls ;qDr
gksA f'k{kd dks dk;Z oqQ'ky cukus osQ fy, ,oa izHkkfor djus osQ fy,
O;ofLFkr :i ls n{krk vk/kfjr f'k{kd f'k{kk dk;ZØe ykxw djus
dk izko/ku fd;k x;k gSA

n{krk dk vfHkizk; O;olkf;d ;ksX;rk] ftlesa vftZr Kku ,oa
mPp Lrj dh vo/kj.kk izLrqr djus dh ;ksX;rk 'kkfey gSA n{krk dk
vFkZ gS Nk=kksa dks dk;ZoqQ'kyrk vkSj laj{k.k dk lE;d~ Kku nsukA n{krk
dk izf'k{k.k blfy, fn;k x;k gS fd izf'kf{kr f'k{kd fØ;k'khy
;ksX;rkvksa ;k xq.kksa osQ }kjk fodkl dj losaQA blfy, n{krk osQ dbZ
{ks=k Hkh vkoafVr gSaA tSls&

1- lUnfHkZr n{krk (Contexual)

2- ladYiukRed n{krk (Conceptual)

3- fo"k;oLrqxr n{krk (Content)

4- lEizs"k.k lEcU/h n{krk (Transactional)

5- f'k{k.k vf/xe lkexzh fuekZ.k lEcU/h n{krk (Develop

Teaching Learning Materials)

6- ewY;kaduxr n{krk (Evaluation)

7- izcU/u n{krk (Management)

8- vfHkHkkod&lg&dk;Z lEcU/h n{krk (Working with Parents)

9- vU; 'kSf{kd fØ;kdyki lEcU/h n{krk (Other educational

Activities)
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vkb;s] fopkj djrs gSa fd f}o"khZ; vè;kid f'k{kk dk;ZØe
osQ nkSjku Nk=kkè;kidksa dh fdu&fdu n{krkvksa dk igys ls vfèkd
fodkl gqvk gS vkSj fdu&fdu dk ßkl&

1- lUnfHkZr n{krk (Contextual Competencies) &

blesa bl ckr ij cy fn;k tkrk gS fd tc rd Nk=kkè;kid
ikBÔ&oLrq osQ lUnHkZ fcUnqvksa osQ ckjs esa Hkyh&Hkk¡fr ifjfpr ugha gks
ikrs gSa] mls Bhd ls ugha le> ldrs gSa] tSls& fofHkÂ lkekftd&vkfFkZd
ifjfLFkfr;ksa osQ lUnHkZ esa gh fdlh ?kVuk ;k O;ogkj dks mfpr ;k
vuqfpr Bgjk;k tk ldrk gSA vr% lkekftd] vkfFkZd] lkaLÑfrd]
Hkk"kk lEcU/h rFkk /kfeZd lUnHkZ osQ ckjs esa Nk=kkè;kidksa esa Li"V
tkudkjh ;k vocks/ dk gksuk vfr vko';d gSA blh izdkj fofo/
lkeqnkf;d laxBu] lkekftd U;k; rFkk lkE;] leku 'kSf{kd volj
dh vko';drk vkfn osQ ckjs esa le>nkjh dk gksuk Hkh lUnfHkZr
n{krk osQ vUrxZr fufgr gSA

f}o"khZ; vè;kid f'k{kk dk;ZØe esa le;kof/ vf/d izkIr
gksus ls Nk=kkè;kidksa dks izR;sd fo"k;oLrq ikBÔ&oLrq osQ lUnHkZ
fcUnqvksa ls ifjfpr gksus osQ fy, i;kZIr volj feyrs gSaA blesa tks
Nk=kkè;kid vf/d lfØ; jgrs gSa] mudh n{krk c<+rh gS D;ksafd os
izR;sd va'k ij fopkj foe'kZ dj fo'ys"k.k djrs gSa] vè;kidksa }kjk
fufnZ"V okLrfod ifjfLFkfr;ksa ls vfHkHkwr gksus ij Hkh iz;kl djrs gSaA

2- ladYiukRed n{krk (Conceptual Competencies) &

ladYiuk gh] og vk/kj gS ftl ij vf/xe dks LFkkfir rFkk
fodflr djus osQ fy, lkFkZd iz;kl dj ikuk lEHko gks ldrk gS]
tSls& ;fn fdlh Nk=k dks laLÑr dh izkjfEHkd lafØ;kvksa osQ ckjs esa
Kku u gks rks og dHkh Hkh vkxs pydj mPp laLÑr lafØ;kvksa dks
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djus esa l{ke ugha gks ldrkA ;gh dkj.k gS fd n{k vè;kid osQ
fy, ladYiuk lEcU/h n{krk dks egÙoiw.kZ ekuk x;k gS rkfd mlesa
Li"V ladYiukRed vocks/ fodflr gks losQA 'kkjhfjd] ekufld
vkSj lkaLÑfrd fodkl osQ fy, vf/xedÙkkZvksa dh vko';drk,¡
D;k gSa] muosQ fodklkRed oSf'k"VÔ D;k gSa] buosQ ckjs esa tkudkjh
j[kuk visf{kr gSA D;ksafd ;g tkuus osQ ckn gh izHkkodkjh <ax ls
ikBÔØe dk izLrqrhdj.k djuk ;k izk;ksfxd dk;Z dks lapkfyr dj
ikuk lEHko gks ldrk gSA fof'k"V vko';drk okys Nk=kksa osQ ckjs esa
ladYiukRed Kku osQ lgkjs gh d{kk esa mudh le; ls igpku dj
ikuk f'k{kd osQ fy, lEHko gks ldrk gSA

oLrqr% f}o"khZ; ikBØe esa tc Nk=kkè;kid bUVuZf'ki osQ fy,
tkrs gSa vkSj ogk¡ d{kk esa Nk=kksa osQ fofo/ Lrjksa dks fdruk le>dj
mUgsa vocks/ djkus dk iz;kl djrs gSa] blls mudh ladYiukRed
n{krk dk ifjp; gksrk gSA f}o"khZ; ikBÔØe osQ ckotwn Hkh bl
n{krk esa U;wurk gh fn[kkbZ nsrh gSA

3- fo"k;oLrqxr n{krk (Content Competencies)&

,d vè;kid osQ fy, viuh fo"k;oLrq esa iw.kZ vf/dkj
vifjgk;Z gSA mls f'k{k.k osQ igys ikBÔØe dk fo'ys"k.k djrs gq,
vocks/ ;ksX; vuqØe esa lfTtr djuk gksrk gS vkSj muesa ikjLifjd
lglEcU/ksa dks Hkh Li"V djus dh vko';drk gksrh gS rkfd Nk=k
dk;Z&dkj.k lEcU/ksa osQ ckjs esa lgh tkudkjh izkIr djus esa l{ke gks
losaQA ;gh dkj.k gS fd Nk=kkè;kidksa dks ikB;kstuk fuekZ.k djrs
le; ikBÔ&iqLrd osQ lkFk gh mPp Lrjh; lUnHkZ xzUFkksa dk
voyksdu djus vkSj ikB&;kstuk esa mudk mYys[k djus osQ fy,
dgk tkrk gS rkfd os f'k{k.k fo"k; osQ leLr vo;oh rÙoksa ,oa
vkèkqfud ifjorZu vkfn ls Hkyh&Hkk¡fr ifjfpr gks losaQA
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f}o"khZ; ikBÔØe esa bUVuZf'ki dk;ZØe gksrs gq;s Hkh Nk=kkè;kidksa
dks ,d gh izk:ik/kfjr ikB;kstuk cukus osQ fy, ckè; fd;k tkrk
gS] ftlls os f'k{k.k fo"k; osQ leLr vo;oksa ls ifjfpr ugha gks ikrs
gSa vkSj fo"k;oLrqxr n{krk iw.kZr% izkIr djus esa v{ke jgrs gSaA

4- lEizs"k.k lEcU/h n{krk (Transactional Competencies)&

f'k{kd dk izeq[k dk;Z fo"k;xr Kku dk gLrkUrj.k djuk gksrk
gSA ikB fu;kstu dks O;kogkfjd :i iznku djuk vkSj miyfC/ Lrj
dk vkdyu djuk blesa fufgr gSA bl gsrq vusdkusd euksoSKkfud
rFkk izcU/ lEcU/h fu;e ,oa fl¼kUrksa osQ lkFk lkekftd i{kxr
vo/kj.kkvksa ls ifjp; ,d n{k vè;kid osQ fy, vifjgk;Z cu
tkrk gSA lEizs"k.k n{krk gsrq fofo/ rduhd] fof/ ,oa O;wg&jpukvksa]
uokpkjksa osQ iz;ksx esa n{krk dk gksuk t:jh gSA

izk;'k% vkpk;Z jkeewfÙkZ vk;ksx (1992) osQ izfrosnu esa f'k{k.k
vH;klkRed i{k dh fujUrj mis{kk dks gh bl n{krk osQ vHkko dk
dkj.k ekuk x;k FkkA ijUrq orZeku esa vH;klkRed i{k ij vf/d
cy fn;k tk jgk] fofo/ fØ;k iz/ku O;wg&jpukvksa ({ks=kh; Hkze.k]
fujh{k.k] dgkuh dFku] izk;ksfxd dk;Z) esa Hkh oqQ'ky cukus ij tksj
fn;k tk jgk gSA bu dkS'kyksa esa n{krk osQ fy, ikBÔØe esa vusd
ikBÔfcUnq ;ksftr gSa] fiQj Hkh tks ifj.kke fn[kkbZ nsus pkfg,] muls
ge dkiQh nwj gS] ,slk izrhr gksrk gS] D;ksafd vH;kl osQ fy,
vkoafVr vf/d dkykof/ Hkh Nk=kkè;kidksa esa dgha u dgha uhjlrk
iSnk djrh gSA

5- f'k{k.k vf/xe lkexzh fuekZ.k lEcU/h n{krk
(Competencies to Develop Teaching-learning materials)

vè;;u&vè;kiu ifjfLFkfr osQ vuqlkj izHkkodkjh f'k{k.k osQ
fy, vusdkusd f'k{k.k vf/xe lkefxz;ksa dh vko';drk gksrh gSA
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mu lkefxz;ks dks Lo;a rS;kj djus dh dyk esa vè;kid dks n{k gksuk
pkfg, rkfd mudh vuqiyC/rk dh fLFkfr esa Hkh f'k{k.k dks
izHkkodkjh :i nsuk lEHko gks losQA Lokè;k; lkexzh dh vko';drk
d{kkd{k vUrfØZ;k dks c<+kus osQ fy, gksrh gSA vk/qfud rduhdh
fuHkZj f'k{k.k&vf/xe lkefxz;ksa (tSls&JO;] n`'; ;k JO;&n`'; Vsi]
LykbM rFkk ikjnf'kZ;k¡] lax.kd vk/kfjr midj.k] eYVh ehfM;k
vkfn) osQ mi;ksx ls Hkh f'k{k.k osQ izHkko dks LFkkbZ cukuk lEHko gS]
,slk rHkh lEHko gks ldrk gS tc Nk=kkè;kid muls ifjfpr gksrs gq,
mUgsa d{kkd{k ifjfLFkfr;ksa esa vko';drkuqlkj iz;qDr djus esa n{k
gksaA le`f¼lk/d (Enrichment) lkefxz;k¡] lq/kjkRed f'k{k.kksi;ksxh
midj.k osQ ckjs esa tkudkjh gksuk Hkh t:jh gSA bl n{krk osQ ekè;e
ls de ls de le;kof/ esa vf/dkkf/d vf/xedÙkkZvksa dks
liQyrkiwoZd f'kf{kr fd;k tk ldrk gSA f}o"khZ; vè;kid f'k{kk
dk;ZØe osQ vUrxZr bl rjg dh f'k{k.k&vf/xe lkexzh fuekZ.k osQ
vusd volj Nk=kkè;kidksa dks izkIr gksrs gSA izR;sd Hkk"kk iz'u&i=k osQ
vUrxZr Hkh lkexzh fuekZ.k djuk fl[kk;k tkrk gSA I.C.T. tSls i=kksa
osQ ekè;e ls rduhdh fuHkZj f'k{k.k vf/xe lkexzh fuekZ.k izfØ;k
fl[kkbZ tkrh gSA bl izdkj ge dg ldrs gSa fd f}o"khZ; ikBÔØe
ls bl n{krk dk fodkl gqvk gSA

6- ewY;kaduxr n{krk (Evaluation Based Competencies)-

ewY;kadu dk mís'; vf/xe esa n{krk dh lhek dks Li"V
djuk vkSj vf/xe dks izksRlkfgr djuk gSA pw¡fd ewY;kadu dks f'k{k.k
dk gh ,d vfoHkkT; vax ekuk tkrk gS] vr% ewY;kaduxr n{krk osQ
vHkko esa dksbZ Hkh vè;kid n{krk osQ Lrj dks izkIr ugha dj ldrk
gSA d{kk esa fujUrj vkSj funkukRed ewY;kadu osQ vHkko esa vf/xe
lEcU/h dfe;ksa dks nwj dj ikuk izk;% lEHko ugha gks ikrk gSA ,d
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n{k vè;kid osQ fy, vk/qfud ekiu vkSj ewY;kadu dh fofHkÂ
i¼fr ,oa rduhdksa ls fo'ks"k ifjp; dk gksuk vko';d gSA

f}o"khZ; vè;kid f'k{kk dk;ZØe osQ vUrxZr Hkh izk;% bl
n{krk esa U;wurk ns[kh xbZ gSA Nk=kkè;kidksa dk Kku bl lUnHkZ esa U;wu
fn[kkbZ nsrk gS] ,d cks> dh rjg os ewY;kadu dk;Z djrs gq;s ut+j
vkrs gSa fcuk fdlh rduhd vFkok i¼fr osQ iz;ksx osQA

7- izcU/u n{krk (Management Competencies)&

mÙke ,oa izHkkodkjh f'k{k.k osQ fy, vè;kid dks d{kkuq'kklu
vkSj izcU/ dkS'kyksa esa oqQ'kyrk dh egrh vko';drk gksrh gSA
fofHkÂ 'kSf{kd vkSj ikBÔØesrj dk;ZØeksa osQ vk;kstu esa Hkh mUgsa
izcU/u dkS'kyksa dks iz;qDr djus dh vko';drk gksrh gSA ,d oqQ'ky
izcU/u djus okyk vè;kid fdlh Hkh Lrj osQ d{kk esa i<+us okys
Nk=kksa dk ekxZn'kZu dj ldrk gS] fdlh lkewfgd fØ;kdyki esa
layXu vkSj izsfjr djrs gq, muesa lkekftd nkf;Rocks/ vkSj lsokHkkouk
dk fodkl dj ldrk gS] tcfd blosQ foijhr vè;kid dk dk;Z
ek=k d{kkè;kiu rd gh lhfer gksdj jg tkrk gSA

vè;kid f'k{kk dk;ZØe osQ ekè;e ls Nk=kkè;kidksa dks izcU/
dkS'ky fl[kk;s tkrs gSa fdUrq f}o"khZ; vè;kid f'k{kk dk;ZØe ls bl
dkS'ky esa fo'ks"k cnyko utj ugha vkrk] D;ksafd bl i=k osQ
ikBÔØe esa Hkh T;knk cnyko ugha fd;k x;k gS vkSj ftu Nk=kkè;kidksa
esa usr`Ùo xq.k cyorhZ gksrh gS] mudk n{k n{krk esa fodkl fn[kkbZ
nsrk gS] vU; lHkh lkekU; gh jgrs gSaA

8- vfHkHkkod lg&dk;Z n{krk (Competencies Related to

working with Parents)&

pw¡fd vf/xedÙkkZ vf/dka'k le; ?kj ij vius ekrk&firk ;k
vfHkHkkodksa osQ }kjk gh fu;fU=kr gksrs gSa] vr% izkjfEHkd f'k{kk Lrj
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osQ vè;kidksa osQ fy, rks vfHkHkkod lg&dk;Z dkS'ky esa n{krktZu
vR;ko';d gS D;ksafd bl Lrj ij vojks/u vkSj vf/xe ifjR;kx
dh lEHkkouk Hkh vf/d jgrh gSA vU; Lrjksa ij Hkh vè;kidksa dk
leqnk; vkSj lekt osQ lkFk lEcU/ LFkkfir djus esa ;g lgk;d
fl¼ gks ldrh gSA 'kSf{kd LrjksÂ;u gsrq fo'ks"k nkf;Roksa esa vè;kidksa
dks vius Nk=k@Nk=kkvksa osQ ekrk&firk rFkk vfHkHkkod leqnk; dks Hkh
lkekftd fgrdkjh fo"k;ksa esa tkx:d cukus osQ fy, lkFkZd iz;kl
djus iM+rs gSaA blfy, Nk=kkè;kidksa esa bl n{krk dks fodflr djuk
Hkh furkUr vko';d gSA

f}o"khZ; vè;kid f'k{kk dk;ZØe esa blosQ fy, dksbZ fo'ks"k
dk;ZØe fuf'pr ugha fd;k x;k gS] osQoy O;fDro`Ùkkè;;u osQ nkSjku
Nk=kkè;kid O;fDrxr Lrj ij ekrk&firk ;k vfHkHkkod ls lEioZQ
djrs gSaA bUVuZf'ki esa Hkh P.T.M. osQ nkSjku Nk=kkè;kidksa dks cgqr
de fo|ky;ksa esa fgLlk cuk;k tkrk gS] ftls os bl O;ogkj oqQ'kyrk
ls izk;% of×pr jg tkrs gSaA vkSj bl n{krk esa U;wurk gh >ydrh gSA

vU; 'kSf{kd fØ;kdykixr n{krk (Competencies Related

to other Educational Activities)&

ikBÔØexr fØ;kdykiksa osQ lkFk&lkFk HkkokRed rFkk euksxked
fodkl osQ fy, ikBÔØesrj fØ;kdykiksa esa n{k gksuk Hkh vko';d
gSA tSls ewY;cks/ osQ fodkl osQ fy, vuqdj.k }kjk vf/d lkFkZd
:i ls xzg.k fd;k tk ldrk gSA fofHkÂ jk"Vªh; rFkk lkekftd ioZ
,oa ?kVukvksa ls lEcfU/r frfFk;ksa osQ vuqikyu ls] lkeqnkf;d thou
lgdk;Z (tSls LoPNrk dk;ZØe] Jenku] Hkze.k] jDrnku] lektlsok]
l`tu'khy O;fDr;ksa ls izR;{k lEioZQ vkfn) osQ vuqiz;ksx }kjk rFkk
nSfud izkFkZuk] lHkk] fopkj&fpUru vkfn osQ vk;kstu ls vf/xedÙkkZ
vusd HkkokRed izf'k{k.k Lo;a gh izkIr dj ldrs gSaA
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f}o"khZ; vè;kid f'k{kk dk;ZØe esa bu fØ;kdykiksa esa n{krk
fodflr djus osQ fy, izfrfnu ,d dkyka'k fuf'pr fd;k x;k gSA
ftlesa bu dk;ZØeksa osQ fy, ;kstuk fuekZ.k vkSj muosQ vk;kstu
lEcU/h dkS'kyksa dk Kku ,oa izR;{k iz;ksx djok;s tkrs gSaA i;kZIr
dkykof/ izkIr gksus ls izk;% bl n{krk dk fodkl gqvk gSA

fu"d"kZ&

fu"d"kZ :i esa ge dg ldrs gSa fd f}o"khZ; vè;kid f'k{kk
dk;ZØe ugha ojnku fl¼ gqvk gS rks dgha vfHk'kkiA vFkkZr~ i;kZIr
volj izkIr gksus ls Nk=kkè;kidksa dh dbZ vko';d n{krkvksa esa o`f¼
gqbZ gS vkSj dbZ mlh :i esa fodflr gks jgh gS tSlh ,do"khZ;
vè;kid f'k{kk dk;ZØe esa FkhA bUVuZf'ki esa vf/d dkykof/
Nk=kkè;kidksa esa dgha u dgha uhjlrk dk Hkko tkx`r dj jgh gSA
fo|ky; lEc¼rk dk;ZØe esa Hkh ikB;kstuk lEcU/h dM+s fu;e Hkh
dgha u dgha Nk=kkè;kidksa dh n{krkvksa esa ßkl dk dkj.k cu jgs gSaA
;fn mls izfrfnu LorU=k :i ls ubZ&ubZ f'k{k.kfof/;ksa] rduhfd;ksa ls
i<+kus osQ volj fn;s tk;sa] fo|ky;ksa esa i;kZIr dyka'k fn;s tk;s vkSj
mUgsa izR;sd xfrfof/ dk fgLlk cuk;k tk;s rks i=k esa pfpZr n{krk;sa
vkSj Hkh vf/d fodflr dh tk ldrh gSaA ikBÔØe esa Hkh lq/kj
dh vko';drk gSA dbZ i=kksa dk lek;kstu fo|ky; lEc¼rk
dk;ZØe ls igys fd;k tkuk pkfg,A Scouts Guide Camp Hkh
bUVuZf'ki ls igys fd;k tkuk pkfg, rkfd Nk=k mlesa fl[kk;s x;s
dkS'kyksa dk vuqiz;ksx fo|ky;ksa esa dj losaQA
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vè;kid f'k{kk ,oa fo|ky;
lEc¼rk dk;ZØe

µMkW- iznhi oqQekj >k

vfl-izks- (lafonk)] f'k{kk'kkL=k&foHkkx
Jhykycgknqj'kkL=khjkf"Vª;laLÑrfo|kihBe~

uonsgyh

f'k{kd izf'k{k.k dk;ZØe osQ }kjk O;fDr dks fofHkÂ dkS'kyksa ls
iw.kZ djosQ mls ^vè;kid* tSls egÙoiw.kZ in ij fcBk;k tkrk gSA
vè;kid cuus ls iwoZ ;|fi mlesa vè;kiu osQ vukSipkfjd :i ls
cgqr lkjs xq.k] vfHk#fp] Kku] bPNk] vfHkyk"kk,¡ bR;kfn fo|eku
jgrs gSa ysfdu vkt osQ orZeku le; esa vkSipkfjd :i ls fdlh
izf'k{k.k osQUæ (fo'ofo|ky;] egkfo|ky; vkfn) ls ^vè;kid
izf'k{k.k dk;ZØe* dk izek.k i=k izkIr djus osQ ckn gh ;ksX; ekuk
tkrk gSA ,d liQy vè;kid esa Kku vkSj lEizs"k.k&dkS'ky dk
leqfpr lekos'k gksuk vko';d gSA bl lUnHkZ esa laLÑr lkfgR; osQ
egkdfo dkfynkl us Hkh vius xzUFk esa mYys[k djrs gq, crk;k gS&

f'y"Vk fØ;k dL;fpnkRelaLFkk
laØkfUrjU;L; fo'ks"k;qDrkA

;L;ksHk;a lk/q l f'k{kdk.kka
/qfjizfr"Bkif;rO; ,o«

vFkkZr~ dksbZ Hkh vè;kid rc rd liQy vè;kid ugha gks
ldrk tc rd fd og vius Kku dks leqfpr fof/;ksa] izfof/;ksa]
i¼fr;ksa] lk/uksa bR;kfn osQ }kjk liQyrk iwoZd lEizsf"kr u dj losaQA

( 69 )
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blh lEizs"k.k dkS'ky dh 'kfDr dks lqn`<+ djus osQ fy, vè;kid
f'k{kk dh t:jr eglwl dh tkrh gSA

vè;kid f'k{kk dk ikBÔØe izf'k{k.kkFkhZ dks gj izdkj ls
enn djrk gS mls ,d ;ksX; vè;kid cukus esaA lS¼kfUrd fo"k;ksa
osQ lkFk&lkFk tks fo|eku lEc¼rk dk;ZØe pyk;k tkrk gS mldk
lEcU/ lk{kkr~ Nk=kkè;kidksa osQ vf/xe fØ;k ls lEcfU/r O;ogkj
ifjorZu ls gSA fo|ky; lEc¼rk dk;ZØe vè;kid&izf'k{k.k dk;ZØe
dk eq[; vk/kj gSA blh dks vk/kj cukdj blosQ oqQN eq[; mís';
fu/kZfjr fd, x, gSa tks fuEufyf[kr gSa&

Ø Nk=kkè;kidksa osQ O;kolkf;d n{krk esa o`f¼ djukA

Ø d{kk&d{k izcU/u dks fudV ls tkuukA

Ø fo|ky;h;&okrkoj.k osQ lkFk lek;kstu djukA

Ø f'k{k.k osQ fy, mi;qDr f'k{k.k&lkexzh dk p;u o fuekZ.kA

fo|ky;h; dk;ZØe ls tqM+us osQ ckn gh Nk=kkè;kid Lo;a dks
vè;kid osQ xq.kksa ls ;qDr djus osQ iz;kl eas tqV tkrs gSaA vU;
vè;kidksa dks ns[kdj] muosQ dk;Zdykiksa dks ns[kdj] vè;kiu osQ
rkSj&rjhdksa dks ns[kdj Nk=kkè;kid lh[krs gSa vkSj vius O;kolkf;d
n{krk esa fodkl djus dk gjlEHko iz;kl djrs gSaA d{kk esa vè;kiu
ls iwoZ nl fnu dk ,d fujh{k.k&dk;ZØe pyk;k tkrk gS ftlosQ
}kjk Nk=kkè;kid fo|ky;h; vè;kidksa osQ vè;kiu izfØ;k dk
fujh{k.k djrs gSa vkSj xq.koÙkk iw.kZ vè;kiu&'kSyh dks vkRelkr~ djus
dk iz;kl djrs gSaA fo|ky;h; okrkoj.k esa Nk=kkè;kid vius&vkidks
<kyus dk iz;ru djrs gSa vkSj mlosQ }kjk vè;kiu ,oa vf/xe dh
izfØ;kvksa dk ldkjkRed fodkl djrs pys tkrs gSaA vius vuqHko
'kfDr dk Hkh lkis{k fodkl gks tkrk gSA bl vuqHko osQ vk/kj ij
gh Nk=kkè;kid d{kk&d{kk ,oa fo|ky;h; leL;kvksa dk lek/ku dj
ikus esa l{ke gks ikrs gSaA d{kk&d{k osQ izcU/ dk O;kogkfjd Kku Hkh
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bu ifjfLFkfr;ksa osQ }kjk gh fodflr gks ikrs gSaA vuq'kklu lEcU/h
leL;kvksa ls fucVus dh ;ksX;rkvksa dk Hkh fodkl Øfed :i ls gks
tkrk gSA d{kk esa vuq'kklu dh O;oLFkk oSQls cukbZ tk; bu {kerkvksa
dk fodkl bl fo|ky; lEc¼rk dk;ZØe osQ }kjk lEHko gks tkrk
gSA leL;k;qDr Nk=kksa dh igpku djus rFkk mlosQ fy, mi;qDr ;qfDr
osQ }kjk leL;k lek/ku djus dh O;kogkfjd izo`fÙk;ksa dk fodkl gks
tkrk gSA fur u, vuqHkoksa osQ }kjk Nk=kkè;kid Nk=kksa osQ eè;
izHkkokRed vuq'kklu LFkkfir djus osQ O;kogkfjd rkSj&rjhdksa ls
voxr gks tkrk gSA og tku tkrk gS fd vuq'kklu LFkkfir djus osQ
fy, Kku ,oa lEizs"k.k osQ lkFk&lkFk NksVh&NksVh cgqr lkjh ;qfDr;ksa
dk iz;ksx oSQls fd;k tk ldrk gSA bl dk;ZØe osQ }kjk Nk=kkè;kid
fo|ky; esa 'kSf{kd rFkk v'kSf{kd deZpkfj;ksa osQ lkFk&lkFk cPpksa osQ
lkFk Hkh lek;kstu djus dh 'kfDr;ksa dk fodkl dj ysrk gS rFkk
vius dks ,d 'kSf{kd O;fDrRo esa <kyus dk iz;kl 'kq# dj nsrk gSA
bl izdkj ^fo|ky; lEc¼rk dk;ZØe* ,d O;fDr dks ,d f'k{kd
cukus dh izfØ;k dh izkjfEHkd dM+h osQ leku gSA fo|ky; lEc¼rk
dk;ZØe osQ }kjk Nk=kkè;kid ljdkj osQ }kjk fo|ky; osQ fy, pyk,
tk jgs fofHkÂ dk;ZØeksa ls #c# gksrk gS rFkk mlesa viuh lgHkkfxrk
Hkh iznku djrk gSA pkgs og dk;ZØe eè;kÉ Hkkstu dk gks] LoPNrk
vfHk;ku dk gks ;k lk{kjrk&vfHk;ku ls lEcfU/r gks] gj txg og
viuh mifLFkfr iznku dj oqQN u oqQN vuqHko izkIr djrk jgrk gSA

fo|ky; lEc¼rk dk;ZØe osQ nwljs pj.k osQ rgr Nk=kkè;kid
f'k{k.kkFkZ d{kk esa izos'k djrk gS vkSj vius Kku dks lEizsf"kr djus
osQ fy, fofHkÂ mikxeksa] rduhdksa] ;qfDr;ksa] izfof/;ksa] i¼fr;ksa]
'kSfy;ksa bR;kfn dk iz;ksx djosQ vf/xe fØ;k dks ljy] ljl]
lq#fp ,oa vkd"kZd cukdj vf/xe vuqHko ij ldkjkRed izHkko
Mkyus dk iz;kl djrk gSA blosQ fy, lcls igys f'k{k.k gsrq ,d
vPNh ikB;kstuk dk fuekZ.k djrk gSA ikB;kstuk esa okpukRed]
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KkukRed] vocks/kRed rFkk iz;ksxkRed fo"k;kocks/ ls lEcfU/r
fo"k;ksa dk lekos'k dj Nk=kksa osQ ekufld fodkl dks è;ku esa j[kdj
;kstuk cukbZ tkrh gS vkSj d{kk esa mldk fØ;kUo;u fd;k tkrk gSA
bl fØ;kUo;u esa le; lhek fu/kZfjr (30&35 feuV) dk gksrk gSA
blh le; dk lnqi;ksx dj lEiw.kZ ikB dks lEizsf"kr djus dk iz;kl
fd;k tkrk gS rFkk fofHkÂ lksikuksa dk lw{e&è;ku Hkh j[kk tkrk gSA
vr% blesa le;&izcU/u dh egrh Hkwfedk gksrh gSA d{kk esa f'k{k.k
osQ fy, Nk=kkè;kid lgk;d f'k{k.k lkexzh dk oqQ'kyrk ls iz;ksx
djuk lh[k tkrk gS rFkk vius f'k{k.k dks izHkkoh rFkk vfèkxe&vuqHko
dks lkis{k cukus dk iz;kl djrk gSA Nk=kkè;kid lgk;d&lkexzh osQ
fuekZ.k dh izfØ;k lh[k tkrk gS rFkk ;Fkkle; mldk visf{kr iz;ksx
HkhA ikB;kstuk fuekZ.k esa rFkk f'k{k.k esa Lrjkuqlkj fofHkÂ O;wg&jpukvksa]
i¼fr;ksa] ;qfDr;ksa] fof/;ksa vkfn osQ vuqiz;ksx djus esa l{ke cu tkrk
gS rFkk blls f'k{k.k ij ldkjkRed izHkko Hkh iM+rk gSA bl izfØ;k
esa Nk=kkè;kid xq.kkRedrk vk/kfjr ikB;kstuk osQ fuekZ.k dh izfØ;k
lh[k tkrk gS rFkk mldk iz;ksx HkhA izcU/u osQ fofHkÂ ?kVdksa dks
lh[krs&lh[krs le;&lkfj.kh osQ fuekZ.k dh izfØ;k Hkh lh[k ysrk gS
rFkk dc vkSj dgk¡ fdl fo"k; dk fu;kstu djuk gS rFkk fdl izdkj
dh le;&lkfj.kh dc izHkkoh gks ldrh gS] bls Hkh tkuus dk volj
izkIr gks tkrk gSA

bl izdkj ns[kk tk, rks fo|ky; lEc¼rk dk;ZØe osQ }kjk
Nk=kkè;kid vè;kiu ,oa izcU/u dh fofHkÂ ifjfLFkfr;ksa ls vPNh
rjg ls voxr gks tkrk gS tks fd bl fu/kZfjr dk;ZØe dk eq[;
mís'; Hkh gSA ijUrq O;kogkfjd :i ls blesa dbZ lkjh leL;k,¡ Hkh
gSa tks bl dk;ZØe dks mlosQ mís'; rd ys tkus ls oafpr dj nsrh
gSA lS¼kfUrd :i esa ftl izdkj blosQ fu;kstu dh izfØ;k x<+h x;h
gS ml :i esa ;g vius mís'; rd igq¡p ugha ikrh gSA Nk=kkè;kid
mlh <jsZ ij pyrs gq, fo|ky; rks tkrs gSa ijUrq mlesa ml
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'kSf{kd&thoarrk dk vHkko fn[krk jgrk gSA ikB;kstuk dks vk/qfud
cukus dk dksbZ iz;kl ugha fd;k tkrk] fo"k; vk/kfjr lgk;d lkexzh
dk vHkko] fof/;ksa dk ogh iqjkuk rU=k ysdj fo|ky; vkuk vkSj
fujh{kd }kjk ikB;kstuk fdlh izdkj ls LohÑr djkuk gh mudk ije
iz;kstu jg tkrk gSA d{kk&d{k O;oLFkkiu esa Hkh #fp dk vHkko ns[kk
tkrk gSA lgk;d lkexzh dk leqfpr iz;ksx rFkk mlosQ fuekZ.k esa Hkh
#fp dh deh fn[krh gSA Nk=kkè;kidksa osQ Kku dk Lrj Hkh oSlk ugha
gksrk tSlk osQ fu/kZfjr d{kk osQ f'k{k.k osQ fy, visf{kr gSA
fo|ky;h; okrkoj.k esa lek;kstu dh leL;k Hkh fn[kkbZ nsrh gS
ftlosQ dkj.k mudk tqM+ko fo|ky; ls ugha gks ikrk gSA bl dkj.k
ls Nk=kksa osQ vfHk#fp dk vHkh"V fodkl ugha gks ikrkA Lo;a osQ }kjk
le; dk vuqikyu u djuk Hkh ,d cM+h leL;k cu tkrh gSA bl
izdkj bu leL;kvksa dks ns[kdj ,slk izrhr gksrk gS fd fo|ky;
lEc¼rk dk;ZØe cl ,d fn[kkos dk dk;ZØe Hkj jg x;k gSA

fu"d"kZµ

^fo|ky; lEc¼rk dk;ZØe* dh fo'ks"krk ,oa leL;kvksa
dk fo'ys"k.k djsa rks ikrs gSa fd blesa O;kogkfjd leL;k,¡ rks gSa ijUrq
bls nwj djosQ ikBÔØe osQ vHkh"V y{; dks izkIr fd;k tk ldrk
gSA ch-,M- ikBÔØe dh dYiuk blosQ fcuk lEHko ugha gSA ;g
dk;ZØe lEiw.kZ ikBÔØe dk izk.kHkwr rÙo gS D;ksafd blosQ }kjk gh
Nk=kkè;kid dks izFker% f'k{k.k vf/xe izfØ;k dks fudV ls tkuus
dk volj feyrk gSA ;g dk;ZØe Nk=k dks vè;kid cukus osQ fy,
eq[; laLdkj dh rjg gSA Nk=kkè;kid dks vf/xe fØ;k rFkk vf/
xe vuqHko dk Kku ;gha ls feyrk gSA bl ^fo|ky; lEc¼rk
dk;ZØe* dks vkSj vf/d ifj.kkeh cukus osQ fy, oqQN lq>ko gSa tks
fuEufyf[kr gSa&

1- ch-,M- d{kk esa izos'k osQ le; buosQ fo"k; lEcfU/r
KkukRed ijh{k.k dh izfØ;k dk Lrj mQ¡pk gksA
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2- ikB;kstuk osQ Lo:i esa lekurk gksA

3- d{kk esa i<+kus osQ ckn fujh{kd osQ }kjk mfYyf[kr lq>ko
fcUnq osQ vk/kj ij O;kogkfjd ewY;kadu gksA

4- f'k{k.k & lkexzh vfuok;Z rFkk mldk ewY;kadu Hkh gksA

5- laLFkku osQ }kjk fo|ky; dk izcU/u vius gkFk esa fy;k tk;A

6- f'k{k.k esa rduhdh vk/kfjr lkexzh dk iz;ksx lqfuf'pr fd;k
tk;A

7- Nk=kkè;kid dh mifLFkfr lqfuf'pr dh tk;A

8- fujh{kd dh iw.kZdkfyd 'kr&izfr'kr mifLFkfr lqfuf'pr fd;k
tk;A

9- fo|ky;h; okrkoj.k dks ldkjkRed cuk;k tk,A

10- Nk=kkè;kidksa dk lkIrkfgd ewY;kadu laLFkk osQ }kjk fd;k
tk;A
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f}o"khZ; vè;kid f'k{kk dk;ZØe %
leL;k,¡ ,oa muosQ lek/ku

µMkW- Hkkjrh dkS'ky

lgk;d vkpk;kZ (vuqcfU/r)
Jh yky cgknqj 'kkL=kh jkf"Vª; laLÑr fo|kihB]

ubZ fnYyh

lkj

¶Hkkjr osQ HkkX; dk fuekZ.k mldh d{kk d{k esa gksrk gSA¸
dksBkjh vk;ksx dh bl mfDr osQ vuqlkj fdlh Hkh ns'k ;k jkT; dh
f'k{kk iz.kkyh esa ml ns'k dh rLohj ns[kh tk ldrh gSA f'k{kk iz.kkyh
esa vè;kid f'k{kk dk egÙoiw.kZ ;ksxnku gksrk gSA f'k{kk iz.kkyh dh
xq.koÙkk vkSj ekunaM f'k{kd dh xq.koÙkk ij fuHkZj djrk gSA vr%
f'k{kk O;oLFkk dks le;kuq:i cukus ls rr~ jkT;ksa vFkok ns'k dh
vè;kid f'k{kk lqn`<+ djuk egÙoiw.kZ ekuk gSA ;wusLdks rFkk ,u-lh-
bZ-vkj-Vh- (Hkkjr) nksuksa dk ekuuk gS fd le; dh ek¡x osQ vuq:i
f'k{kk O;oLFkk esa ifjorZu vfuok;Z gksrk gSA bldks è;ku esa j[krs gq,
,u-lh-Vh-bZ- us vè;kid f'k{kk dks xq.koÙkkijd cukus osQ fy, Hkkjr
ljdkj osQ xtV flrEcj 2014 osQ vuq:i vè;kid f'k{kk ikBÔp;kZ
dks lajfpr djrs gq, f'k{k.k l=k 2015 ls f}o"khZ; ikBÔØe ykxw dj
fn;k x;kA lalkj osQ fdlh dk;Z dks liQyrk iwoZd lEiÂ djus esa
dbZ O;kogkfjd leL;kvksa dk lkeuk djuk iM+rk gSA orZeku i=k esa
ch-,M- f}o"khZ; ikBÔØe ls mRiÂ gksus okyh leL;k,¡ o muosQ
lek/kuksa ij è;ku osQfUær djus dk iz;kl fd;k x;k gSA

( 75 )
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Hkwfedk

f'k{kk ekuoh; fodkl dk izkjfEHkd fcUnq gSA fdlh Hkh
izxfr'khy jk"Vª esa f'k{kk dk ewy drZO; gS fd og lekt esa ,slh
fopkj /kjk dks fodflr djs] ftlls ns'k esa vjktdrk] fyax Hksn]
tkfrokn vkSj {ks=kh;rk dh ladh.kZrk dks lekIr fd;k tk losQA f'k{kk
dh mÂfr osQ fy, vPNs vè;kidksa dh vko';drk gksrh gSA
vè;kid f'k{kk esa xq.koÙkk osQoy HkkSfrd lalk/uksa dks miyC/ djkus
ls gh ugha vk ldrh] tc rd ekuoh; lalk/uksa&iz/kukpk;Z] vè;kid]
f'k{kd ,oa Hkkoh vè;kid@vè;kfidkvksa esa vkn'kZoknh n`f"Vdks.k dks
u fodflr fd;k tk,A 1963 esa vè;kid la?k }kjk vUrjkZ"Vªh; Lrj
ij vk;ksftr dkWUizsaQl esa dgk x;k Fkk fd ^vPNk vè;kiu vPNs
f'k{kd ij fuHkZj gSA* f'k{kd dh xq.kkRed mÂfr djuk gekjk y{;
gksuk pkfg;sA

f'k{kk ekuoh; Kku dk vk/kj LrEHk gSA bls Kku osQ fodkl
dh izfØ;k osQ :i esa ns[kk tk ldrk gSA vr% f'k{kd f'k{kk laLFkkuksa
dh ekuo O;fDrRo fodkl esa egÙoiw.kZ Hkwfedk gSA f'k{kd f'k{kk
laLFkk 'kS{kf.kd vkSj lekthdj.k dh izfØ;k osQ ekè;e ls Hkkoh
f'k{kdksa esa dk;Z n{krk] dkS'ky vkSj ewY; dks laxfBr dj ldrs gSaA
ijUrq vè;kid f'k{kk dh xq.koÙkk ij iz'u fpÉ mBrs jgs gSaA
le;&le; ij xfBr vk;ksxksa@lfefr;ksa us xq.koÙkk c<+kus gsrq viuh
fliQkfj'ksa ljdkj osQ le{k izLrqr dh gSaA vxLr 2012 esa ts-,l-
oekZ] lfefr us vè;kid f'k{kd dh xq.koÙkk dks c<+kus osQ fy,
vè;kid f'k{kk dk;ZØe dks nks o"khZ; djus dh fliQkfj'k dhA
ftlosQ rgr jk"Vªh; f'k{kd f'k{kk ifj"kn~ osQ }kjk NCTE Regulation

2014 osQ vuqlkj ns'k Hkj esa ch-,M- vkSj ,e-,M dks nks o"khZ;
'kS{kf.kd vof/ osQ lkFk ,d O;kolkf;d dkslZ osQ :i esa ekU;rk nh
xbZ gSA ch-,M- vkSj ,e-,M- osQ fy, uohu ikBÔØe dks ubZ
lEHkkoukvksa vkSj izkFkfedrkvksa osQ lkFk fØ;kfUor fd;k x;k gSA
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vè;kid f'k{kk osQ f}o"khZ; ikBÔØe dks jk"Vªh; f'k{kd f'k{kk ifj"kn~
}kjk tkjh fn'kk funsZ'kksa esa rhu foLr`r {ks=kksa esa oxhZÑr fd;k x;k&
vk/kfjd {ks=k] f'k{k.k'kkL=k vkSj bUVuZf'ki ,oa f'k{k.k vH;kl dk;ZA
lHkh ikBÔØeksa esa lS¼kfUrd i{k osQ lkFk {ks=k vk/kfjr izk;ksfxd ,oa
ifj;kstuk dk;Z Hkh 'kkfey gSaA ikBÔØeksa dk fØ;kUo;u fofHkÂ
n`f"Vdks.kksa osQ ekè;e ls fd;k tk;sxkA tSls& O;SfDrd vè;;u] lewwg
izLrqfr;k¡] ppkZ o leqnk; osQ lkFk lkekftd] lkaLÑfrd okrkoj.kksa esa
ckrphrA

mQij dgs x;s fopkj u, ekWMy ikBÔØe osQ oqQN vPNs
dneksa dks n'kkZrs gSa] ysfdu f'k{k.k f'k{kk lkexzh dk iquxZBu djus osQ
fy, ikBÔØe dk ,d ek=k ifjorZu cká gks ldrk gS rc rd
tehuh Lrj ij lq/kj ugha gksrkA bl u, ikBÔØe osQ fØ;kUo;u osQ
mijkUr vusd nqfo/k,a o leL;k,¡ n`f"Vxkspj gksrh gSaA

f}o"khZ; vè;kid f'k{kk dk;ZØe dh leL;k,¡

1- izf'k{k.k izkIr djus okys Nk=kksa dh la[;k esa ßkl ;k deh %

orZeku esa ch-,M- dk;ZØe dh vof/ f}o"khZ; gks tkus ls
izf'k{k.kjr Nk=kkè;kidksa dh la[;k esa U;wurk vk;h gSA ftldk eq[;
dkj.k ch-,M- dh iQhl dh vf/drk o le; vof/ dk c<+ tkuk
gSA
2- izos'k osQ ekun.Mksa esa fofo/rk %

f'k{kd f'k{kk dh cgqr lh leL;kvksa esa ls ,d leL;k
izf'k{k.k laLFkkvksa osQ ekun.Mksa esa fofo/rk gSA bldk dkj.k ;g gS
fd izf'k{k.k laLFkkvksa osQ izos'kkfFkZ;ksa osQ pquko dk vk/kj /u o
fliQkfj'k gSA ,slh fLFkfr esa fuEu ;ksX;rk okys ,oa f'k{k.k esa vfHk#fp
u j[kus okys O;fDr;ksa dk p;u gks tkrk gSA f}o"khZ; izf'k{k.k
dk;ZØe esa izf'k{k.k laLFkkvksa esa fuEu ;ksX;rk osQ O;fDr;ksa osQ izos'k
osQ nks ifj.kke ns[kus dks feyrs gSa ftlesa izFke vuq'kklughurk esa
o`f¼ vkSj f'k{kk ,oa f'k{k.k osQ Lrjksa esa vf/d fxjkoVA
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3- izf'k{k.k laLFkku esa Lo;a osQ iz;ksxkRed fo|ky;ksa dk
vHkko%

f}o"khZ; ch-,M- ikBÔØe esa f'k{k.k vH;kl dh vof/
yxHkx lk<+s ik¡p ekg ls N% ekg gS tks f'k{k.kkH;kl osQ fy,
mi;qDr gS ftlesa Nk=kksa esa leqfpr dkS'kyksa dk fodkl fd;k tk
ldrk gSA ftu foHkkxksa osQ ikl lEc¼ iz;ksxkRed fo|ky; dh
mifLFkfr gS ogk¡ f'k{k.k vH;kl esa dfBukbZ ugha vkrh gS ijUrq ftu
foHkkxksa osQ ikl Lo;a osQ lEc¼ iz;ksxkRed fo|ky; ugha gS] ogk¡
izf'k{k.kjr Nk=kkè;kidksa dks 'kSf{kd iz;ksx ,oa vè;kiu dk;ks± esa
dfBukbZ gksxhA

4- f}o"khZ; ikBÔØe eas lekfgr vk/qfud fo"k;ksa osQ fy,
vuqi;qDr ikBÔiqLrosQ %

vè;kid f'k{kk osQ {ks=k esa vPNh iqLrdksa dk vHkko gSA cktkj
izk;% iz'uksÙkj] lLrs uksV~l vkfn ls Hkjk jgrk gSA iqLrosaQ {ks=k osQ
vuqHkoh vè;kid osQ }kjk fy[kh tk;saA

5- vPNh iz;ksx'kkykvksa dk vHkko %

f}o"khZ; ikBÔØe esa izk;ksfxd dk;Z dks vf/d cy fn;k x;k
gS ijUrq vf/dka'kr% laLFkkvksa esa os lqfo/k,a miyC/ ugha gSaA vxj
iz;ksx'kkyk gS Hkh rks muesa mfpr midj.kksa dk vHkko gSA mnkgj.kkFkZ&
iz'u i=k dks i<+kus osQ fy, d{kk esa izf'k{k.kjr Nk=kkè;kidksa dh
la[;k 50 ls 60 gS tcfd iz;ksx'kkyk esa dEI;wVj dh la[;k 10 ls
15 gSA

6- 'kSf{kd fo"k;ksa osQ p;u esa dfBukbZ %

f'k{kk foHkkxksa esa Nk=kkè;kidksa dks vè;kiu osQ fo"k;ksa dk p;u
lko/kuh ls djuk pkfg,A izos'k osQ le; gh bl vksj è;ku fn;k
tk;sA dHkh&dHkh oqQN fo|kFkhZ ,sls fo"k;ksa dk p;u dj ysrs gSa tks
muosQ ikl Lukrd esa ugha FksA
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7- f'k{k.kkH;kl d{kk&f'k{k.k esa Nk=kkè;kidksa dh ykijokgh %

f'k{k.kkH;kl dh le; vof/ vf/d gksus dh otg ls
Nk=kkè;kid blesa ykijokgh cjrrs gSa] os [kkukiwfrZ djrs gSaA ikB;kstukvksa
dh udy djrs gSaA fcuk ikB;kstuk i<+k,¡ LowQy osQ vè;kidksa ls
gLrk{kj djk ysrs gSaA

8- vuqi;qDr Nk=kkè;kid & f'k{kd vuqikr %

nks l=k osQ Nk=kksa f'k{k.k o f'k{k.kkH;kl gksus ls Nk=kkè;kid o
f'k{kd osQ fuf'pr vuqikr dh fLFkfr 'kkspuh; cu x;h gSA D;ksafd
fu;qDr vè;kidksa dh la[;k de jgrh gSA f}o"khZ; dkslZ esa vf/d
dk;Z gksus osQ dkj.k dk;Z foHkktu esa dfBukbZ gksrh gSA

9- mfpr fujh{k.k dk vHkko &

Nk=kkè;kidksa osQ vè;kiu osQ le; fujh{kd o fo|ky;
vè;kid fujh{k.k dk;Z djrs gSaA blesa izk;% ykijokgh cjrh tkrh gSA
bl vksj fo'ks"k è;ku nsus dh vko';drk gSA fujh{k.k iw.kZ gksA og
iw.kZr;k oLrqfu"B gksA lq>ko okLrfod rFkk Bksl gksaA

10- ijh{kkvksa esa lEiknu vkSj ewY;kadu dh leL;k %

vè;kid f'k{kk dh ijh{kk iz.kkyh nks"k iw.kZ gksrh tk jgh gSA
iz;ksxkRed dk;Z osQ ewY;kadu esa oLrqfu"Brk dk vHkko gSA vad
izkfIr osQ fy, Nk=k vè;kidksa dh pkiywlh djus yxrs gSaA dgha&dgha
vè;kidksa esa cnys dh Hkkouk ikbZ tkrh gS] mldk cqjk izHkko
Nk=kkè;kidksa ij iM+rk gSA oqQN izkbosV@futh laLFkkvksa esa rks lS¼kfUrd
ijh{kkvksa esa Hkh ysu&nsu rFkk udy dk izko/ku gS ftlls fnu&izfrfnu
vè;kid f'k{kk osQ Lrj esa fxjkoV vkrh tk jgh gSA iz;ksxkRed dk;Z
esa cgqr T;knk vad iznku dj fn, tkrs gSaA

11- vkfFkZd leL;k,¡ %

f}o"khZ; ch-,M- dk;ZØe dk izHkko Nk=kkè;kidksa o laLFkkvksa
nksuksa osQ gh vkfFkZd Lrj ij n`f"Vxr gksrk gS tgk¡ Nk=k ,d o"kZ osQ
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mijkUr thfodksiktZu gsrq vkthfodk vftZr djus yxrs Fks ogha vc
og fo|ky; esa ukekadu djkus osQ mijkUr va'kdkfyd O;olk; ls
tqM+ tkrs gSa ftldk izHkko f'k{kd f'k{kk dh xq.koÙkk ij iM+rk gSA

12- lg;ksx ,oa lEioZQ dk vHkko %

LowQyksa rFkk f'k{kk&foHkkxksa esa lEioZQ dh Hkkjh deh gSA muesa
dksbZ lkE; ugha gSA muosQ n`f"Vdks.kksa esa Hkh cM+k vUrj ik;k tkrk gSA
f'k{kk&foHkkxksa }kjk viukbZ xbZ fof/;k¡] izfof/;k¡ rFkk lgk;d lkexzh
f'k{kk foHkkx rd gh lhfer jg tkrh gSA LowQyksa esa eq[;r% iqjkuh
ijEijkxr iqLrd ikBu fof/ dk izpyu gSA Nk=kkè;kid f'kdk;r
djrs gSa fd muosQ LowQyksa osQ vè;kid (esUVj) bl dk;Z esa #fp ugha
ysrs gSaA

13- ikBÔØe esa vf/d ikBÔoLrq dks lekfgr djus dh
leL;k %

lS¼kfUrd fo"k;ksa dk f'k{k.k djrs le; ns[kk x;k gS fd tks
ikBÔoLrq Nk=k izR;sd iz'u i=k esa ,d o"kZ esa i<+rs Fks vc og N%
ekg esa i<+k;k tkrk gSA vf/dka'kr% vè;kid ikBÔØe dks iw.kZ djus
esa yxs jgrs gSaA vr% tks okLrfod o O;kogkfjd Kku Nk=kkè;kidksa
dks fn;k tkuk pkfg, os mlls oafpr jg tkrs gSaA

14- Nk=kkè;kidksa dk udkjkRed n`f"Vdks.k %

f}o"khZ; ch-,M- dk;ZØe gksus ls Nk=kksa esa udkjkRed n`f"Vdks.k
ns[kus dks feyrk gS] os mUgsa Hkkj Lo:i yxrh gSA gesa bl n`f"Vdks.k
esa ifjorZu ykus dk iz;kl djuk pkfg,A vr% f'k{kk&foHkkx osQ
vè;kidksa dks ,d LoLFk o vk'kkoknh n`f"Vdks.k Nk=kkè;kidksa osQ
le{k izLrqr djuk pkfg,A

f}o"khZ; vè;kid f'k{kk dk;ZØe dks mÂr cukus osQ lq>ko

1- fo"k; Kku dk iqu% LFkkiu djuk %

bldk vfHkizk; gS fd Nk=kkè;kid us tks Hkh fo"k; vè;kiu
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osQ fy, pqus gSa mudh fo"k; oLrq dks n`<+ djkus dh vksj Hkh
è;ku fn;k tk;sA dksBkjh vk;ksx us fliQkfj'k dh fd Vkbe
Vscy dk 20 izfr'kr le; bl dk;Z dks fn;k tk,A

2- f'k{k.kkH;kl dh vof/ dks nks Hkkxksa esa foHkktu %

Nk=kksa dks izFke o"kZ esa rhu ekg osQ fy, fo|ky; Hkstk tk;s
rnqijkUr muosQ le{k mRiÂ gksus okyh dfBukbZ;ksa dk lekèkku
djrs gq, mUgsa f}rh; o"kZ esa iqu% rhu ekg osQ fy, f'k{k.k
vH;kl djk;k tk;sA

3- izos'k osQ fy, fuf'pr ekun.Mksa dk fu/kZj.k djuk tks lHkh
fo|kfFkZ;ksa rFkk laLFkkvksa ij ykxw gksA

4- ljdkj }kjk Bksl dne mBk, tk,¡ fd og ch-,M- djkus okys
laLFkkvksa dks fo|ky; miyC/ djk,¡ ftlls izf'k{k.k izkIr
djus okys fo|kFkhZ Bksl izdkj ls izf'k{k.k izkIr djsaA

5- ikBÔØe izsQe djus ls iwoZ ;g tk¡p fy;k tk, fd ml fo"k;
ij mi;qDr ikBÔiqLrosaQ gSa ;k ughaA vxj iqLrosaQ miyC/ ugha
gSa rks igys laLFkk o vuqHkoh vè;kidksa }kjk ikBÔlkexzh dk
fodkl djk;k tk, rkfd i<+us vkSj i<+kus okys dks dfBukbZ;ksa
dk lkeuk u djuk iM+sA

6- f'k{k.k laLFkkvksa esa iz;ksx'kkyk osQ fy, leqfpr lk/u iznku
fd, tk;saA

7- foHkkxh; vè;kidksa }kjk le;&le; ij fo"k;ksa osQ p;u osQ
fy, Nk=kkè;kidksa dks lykg iznku dh tkuh pkfg,A lkFk gh
izos'k osQ le; gh gS.M cqd nh tk, ftlesa izR;sd fo"k; dks
i<+us osQ mijkUr mldh mi;ksfxrk dk o.kZu gksA

8- fuf'pr vuqikr esa vè;kidksa dh fu;qfDr dh tkuh pkfg,A

9- vè;kiu esa lq/kj vPNs fujh{k.k ij fuHkZj djrk gSA fujh{kdksa
dk n`f"Vdks.k O;kid o oLrqfu"B gksuk pkfg,A
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10- fujh{kd dks Hkh le; ij fo|ky; esa mifLFkr gksuk pkfg, o
fo|ky; vè;kid osQ lkFk lg;ksx o lEioZQ cukdj j[kuk
pkfg,A

11- lS¼kfUrd ijh{kkvksa dk lEiknu lko/kuh ls fd;k tk, rkfd
Nk=kkè;kid udy u dj losaQA

12- izk;ksfxd ijh{kk esa vR;f/d vad nsus dh izo`fÙk dks jksdk
tk,A bls jksdus dk ,d mik; gks ldrk gS fd 80 izfr'kr ls
vf/d vad ikus okys fo|kfFkZ;ksa dh ,d dkseu iSuy }kjk
osQUæh; LFkku ij iqu% ijh{kk djk;h tk,A

13- vkfFkZd leL;k osQ lek/ku gsrq ;k foÙkh; lgk;rk bUVuZf'ki
osQ nkSjku Nk=kkè;kidksa dks foÙkh; lqfo/k iznku dh tk, rFkk
ljdkj o foHkkx }kjk tgk¡ rd lEHko gks vf/d ls vf/d
Nk=kksa dks Nk=ko`fÙk iznku dh tk,aA

14- ch-,M- esa i<+k, tkus okys izR;sd i=k esa vko';d o
egÙoiw.kZ fo"k;oLrq dks lfEefyr djsa o vuqi;ksxh fo"k;
oLrq dks mlesa ls gVk nsaA

15- vè;kidksa dks ,d LoLFk o vk'kkoknh n`f"Vdks.k Nk=kkè;kidksa
osQ le{k izLrqr djuk pkfg;sa rkfd Nk=kkè;kidksa esa ldkjkRed
Hkko iuius yxsaA

fu"d"kZ%

fu%lansg f}o"khZ; vè;kid f'k{kk dk;ZØe f'k{kd f'k{kk osQ
{ks=k esa cM+k ifjorZu gSA ikBÔØe osQ fØ;kUo;u esa oqQN leL;k,¡
n`f"Vxkspj gksrh gSaA izLrqr i=k esa oqQN blh izdkj dh leL;k,¡ o
muosQ lek/ku ij izdk'k Mkyus dk iz;kl fd;k x;k gSA bu lek/
kuksa osQ }kjk vè;kid f'k{kk esa ldkjkRed o lekosf'kr n`f"Vdks.k ls
vkRefo'okl ,oa vkRe lEeku dh Hkkouk dk fodkl fd;k tk
ldrk gSA lkeqnkf;d Hkkouk dk fodkl gksxkA vr% ge dg ldrs
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gSa fd vè;kid f'k{kk osQ Lrj esa lq/kj o xq.koÙkk ykus osQ fy,
crk;s x, mijksDr rF;ksa ij è;ku nsuk gksxk rFkk orZeku fLFkfr dks
fu;fU=kr djus osQ fy, Bksl dne mBkus gksaxs rHkh ge f}o"khZ;
ikBÔp;kZ dks Bhd izdkj ls fØ;kfUor dj losaQxsA

lUnHkZ xzUFk&

1- HkV~Vkpk;Z th-lh- (2015)_ vè;kid f'k{kk] vkxjk] fouksn
iqLrd efUnj

2- HkV~Vukxj] ,-ch- (2014)_ Hkkjrh; f'k{kk iz.kkyh % bfrgkl
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3- yky] jeu fcgkjh (2005)_ Hkkjrh; f'k{kk dk fodkl ,oa
mldh leL;k,¡] jLrksxh ifCyosQ'kUl] esjB

4- f=kikBh] foosdukFk (2015)_ vè;kid f'k{kk esa izfrc¼rk]
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vè;kid f'k{kk ikBÔØe osQ eq[; ?kVdksa
dk fo'ys"k.k

µMkW- jruflag

lgk;d izksisQlj
nsgkr fodkl bafLVVÔwV vkWiQ

,twosQ'ku ,.M VsDuksykWth] frxk¡o] iQjhnkckn

vè;kid lekt dk fuekZ.k&drkZ gksrk gS vkSj 'kS{kf.kd
fØ;kdykiksa osQ vk;kstu dk ,d eq[; lk/u HkhA f'k{kd Nk=kksa dh
mÂfr dk ekxZn'kZd ,oa pfj=k&fuekZ.k Hkh djrk gSA Hkkjr tSls&fo'kky
ns'k esa vè;kid dks cgqr lEeku fn;k tkrk gSA f'k{kd Nk=kksa dks
thou dh mQ¡pkbZ dh vksj vxzlj djrk gS] f'k{kd dks bZ'oj ls cM+k
ntkZ izkIr gSA

Hkkjrh; lekt izkphudky ls gh f'k{kd iz/ku gS] Hkkjrh;
lekt 'kjhj] eu vkSj vkRek dks ,d fodkl dk lk/u ekurk gS] rks
f'k{kd dks lekt dk ftEesnkj O;fDrA

,slk ekuk tkrk gS fd ;fn thou esa f'k{kd ugha rks ¶f'k{k.k¸
laHko ughaA f'k{kk dk osQUæh; ?kVd Nk=k gksrk gS vkSj ekxZn'kZd
f'k{kd gksrk gSA

ysfdu vkt ifjorZu gks jgk gS] lekt osQ lHkh ?kVd tSls&
fopkj] ewY;] O;fDr] laLÑfr] leqnk; bR;kfn lHkh ifjorZu ls vNwrs
ugha gSaA ifjorZu f'k{kk dks Hkh izHkkfor dj pqdk gSA lHkh cnyrs
ifjorZu osQ lkFk cnyrs tk jgs gSa] Nk=k f'k{kd Hkh bl ifjorZu ls
cp ugha losQ] vr% f'k{kd dks f'k{kk osQ izfr lekt osQ vuq:i
cnyuk gksxk vkSj bu ifjorZuksa dk Kku f'k{kd dks izkIr djuk gksxkA

( 84 )



vè;kid f'k{kk ikBÔØe osQ eq[; ?kVdksa dk fo'ys"k.k 85

ns'k osQ izxfr esa f'k{kk loksZifj gSA ns'k dh mÂfr esa f'k{kd dh
vge~ Hkwfedk gksrh gSA vkt osQ ;qx esa dksbZ Hkh ns'k f'k{kdksa osQ
O;kolkf;d mRFkku esa ihNs ugha gSA vr% fdlh Hkh ns'k dk drZO;
gS fd og vè;kid f'k{kk dh xq.koÙkk cuk, j[ksA ysfdu vkt
cnyrs ifjos'k esa ijEijkvksa osQ dkj.k vè;kid f'k{kk vkt iqjkuh
fo"k;&oLrq fl¼kUr ,oa ijEijkvksa ij vk/kfjr gSA

ikBÔØe osQ izdkj

ikBÔØe osQ fofHkÂ izdkj bl izdkj gSa%&

ikBÔØe izk:i % lS¼kfUrd {ks=k
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vè;kid f'k{kk dk orZeku ikBÔØe O;kolkf;d dkS'ky ij
vf/d cy nsrk gS vkSj f'k{k.k&fof/;ksa rd lhfer gSA blesa f'k{kd
osQ O;fDrRo osQ fodkl osQ fy, de LFkku gSA vr% f'k{kd vius
u;s fopkjksa dks tUe u nsdj f'k{kdksa fopkjksa dk miHkksDrk cu tkrk
gS ikBÔØe vè;kid dks mÂfr o xq.koÙkk dh vksj vxzlj djrk gSA
ftlls Nk=k f'k{kd osQ xq.kksa rFkk fopkjksa dk vuqlj.k dj losQ vkSj
jk"Vªfgr esa viuk LFkku izkIr dj losQ rFkk viuk iw.kZ fodkl dj
losQA

oSdfYid fo"k;

fuEufyf[kr esa ls dksbZ nks %

ch-,M- f'k{kk dk;ZØe esa Nk=kkè;kid dks oSdfYid fo"k; osQ
:i esa dksbZ nks fo"k; pquus dk volj fn;k tkuk pkfg,A ftlls
Nk=kkè;kid vius ;ksX;rk vuqlkj oSdfYid fo"k; pqudj viuh
{kerk vuq:i vè;;u dj f'k{kk izkIr dj losQA
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ikBÔØe vè;kiu vH;kl

Ø fo|ky; vuqHko osQ fy, fo|ky; lEc¼ dk;Z

Ø fo|ky; esa vè;kiu vH;kl

Ø 'kkjhfjd f'k{kk] [ksy&owQn] vU; fo|ky;h xfrfof/;k¡

Ø lkSUn;kZRed fodkl lEcfU/r dk;ZØe rFkk xfrfof/;k¡

Ø dk;Z f'k{kk

Ø nks fo|ky;h fo"k;ksa dk f'k{kk&'kkL=kh; fo'ys"k.k

Ø ekWMy ikBksa dk voyksdu

Ø leqnk; vk/kfjr dk;ZØeksa lfgr {ks=kh; dk;Z

Ø fØ;kRed vuqlU/ku

Ø izk;ksfxd dk;Z

Ø l`tukRedrk rFkk O;fDrRo fodkl dk;ZØe

f'k{kk esa Lukrd (ch-,M-) Lrj ij vc ikBÔØe nks o"kZ dk
gks pqdk gSA vc ikBÔØe esa u;k izk:i tksM+ fn;k x;k gSA vc u;s
ikBÔØe ij fopkj djosQ ,oa lq/kj o la'kks/u djosQ u;k ikBÔØe
ykxw fd;k tk jgk gSA ftlesa Nk=kksa dks O;kolkf;d rFkk dkS'kyksa ls
ifjiw.kZ ikBÔØeksa dh izkfIr gksxhA u;s izk:i esa ¶fØ;kRed vuqlUèkku¸
dks Hkh lfEefyr fd;k x;k gSA

f'k{k.k 'kkL=kh; fo'ys"k.k dks vè;kiu vH;kl osQ fo"k;ksa esa
vfuok;Z dj fn;k x;k gSA ftlls Nk=kkè;kid dks ubZ iz.kkyh iznku
dh tk losQ rFkk f'k{kd Lo;a Lokè;;u dj vius fo"k; ij iw.kZ
vf/dkj izkIr dj losQA

ikBÔØe osQ vk/kj

ikBÔp;kZ osQ pkj vk/kj gSa tks bl izdkj gS%&
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ikBÔp;kZ dh izfØ;k rFkk blosQ lksiku

bl izfØ;k dks ikap lksikuksa esa bl izdkj ckaVk x;k gS%&

ikBÔØe&izfØ;k

fo|ky; ,oe~ f'k{kk dh leL;k ij fopkjxks"Bh &

ch-,M- osQ Nk=kksa dks vfxze leL;kvksa ls voxr djkdj Nk=kksa
dks vkxs pydj ekè;fed Lrj osQ fo|ky;ksa esa vkus okyh leL;k
ls ifjp; djkuk rFkk jk"Vª esa f'k{kk dh leL;kvksa ls ifjfpr djkuk
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vkSj viuh O;kolkf;d leL;k osQ fy, fopkjxks"Bh ,oa ppkZ,¡ dh
tkuh pkfg,A vr% vkt ;g loZekU; lR; gS fd Nk=kkè;kidksa dks
nks&pkj xksf"B;ka djk;h tk;sa ftlls os fo|ky; ,oa f'k{kk dh
leL;kvksa dk Kku izkIr dj losaQA

ikBÔØe lEcU/h vkykspuk;sa &

Ø vkt- ch-,M- vkSj ,e-,M- osQ ikBÔØe esa lS¼kfUrd fo"k;ksa
dh la[;k iqjkuh gSA

Ø vkt ,e-,M- osQ ikBÔØe dh iqLrosaQ cktkj esa iw.kZ :i ls
fey ugha ikrhA

Ø ,e-,M- dk ikBÔØe vyx&vyx fo'ofo|ky;ksa dh iqLrdksa
dks ,df=kr djosQ izkIr fd;k tkrk gSA

Ø vkt ch-,M- ,oa ,e-,M- osQ lS¼kfUrd iz'u&i=kksa esa ikBÔoLrq
dh vf/drk gSA

Ø vkt vè;kid ikBÔØe rS;kj djus esa vleFkZrk eglwl
djrk gSA

Ø vkt osQ ikBÔØe lS¼kfUrd T;knk gs] O;kolkf;d ,oa
dkS'kykRed deA

Ø vkt osQ ikBÔØe esa O;k[;kuksa dh deh gSA

Ø Nk=kksa dh vko';drkvksa dk è;ku ughaA

Ø vkt dk ikBÔØe ijh{kk iz.kkyh dks vf/d egÙo nsrk gSA

Ø O;fDrxr fofHkÂrkvksa dh mis{kkA

vr% dgk tk ldrk gS fd gekjs ikBÔØe esa vusdksa izdkj
dh dfe;k¡ gSaA tks gesa rFkk gekjh f'k{kk dks izHkkfor djrh gSa vkt
ikBÔØe dh dfe;ksa ij fopkj djus dh t:jr gS] vkt UGC,

NCTE, NCERT ikBÔØe dh dfe;ksa dks nwj djus dk iz;kl dj
jgh gSaA
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lq>ko

mijksDr rF;ksa osQ vk/kj ij ge ;g fu"d"kZ fudkyrs gSa fd
vkt gesa ikBÔØe esa ifjorZu djus dh vko';drk gS vxj
ikBÔØe esa ifjorZu gksxk rks gekjh f'k{kk dh xq.koÙkk esa lq/kj
vk,xkA vkt dk f'k{kkFkhZ vius f'k{k.k esa O;olk; dks viuk jgk gS
D;ksafd vkxs pydj mls viuh vkthfodk osQ fy, dksbZ ekè;e
pkfg, tks og O;kolkf;d f'k{k.k }kjk izkIr djsxkA ;fn vkt gekjs
ikBÔØe esa O;kolkf;d&f'k{k.k dks lfEefyr fd;k tk,xk rks
lEHkor% vkt gj f'k{kkFkhZ vkxs pydj vius thou esa vkus okyh
vkfFkZd fLFkfr ls lkeuk dj losQxkA

u;s lq>ko bl izdkj gSa %&

Ø n`';&JO; midj.kksa dk iz;ksxA

Ø uohu vuqlU/kuksa dh tkudkjhA

Ø Nk=kkè;kidksa dks xksf"B;ksa] lsfeukjksa esa Hkkx ysus nsukA

Ø ikBÔØe O;kolkf;d gksukA

Ø ikBÔ&lgxkeh dk;ZØeksa dh mi;ksfxrkA

Ø okafNr dkS'kyks dk iqutkZxj.kA

Ø okafNr n`f"Vdks.k dk fodklA

Ø l`tukRedrkvksa dk ikBÔØe esa LFkkuA

Ø lw{e&f'k{k.k dks vf/d egÙo nsukA

Ø jk"Vªh; ,dhÑr ikBÔØe rS;kj fd;k tk,A

Ø yksdrkfU=kd ewY;ksa dk fodkl fd;k tk,A

Ø jk"Vªh; ,drk] lkekftd ,drk] vUrjkZ"Vªh; vocks/ dks
c<+kok fn;k tk,A

Ø fo"k;ksa ls lEcfU/r dEI;wVj izksxzke cuok;k tk,A

Ø ikBÔØe Nk=kksa dks y{; dh vksj vxzlj djsA
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mijksDr rF;ksa osQ vk/kj ij dgk tk ldrk gS fd ;g rHkh
lEHko gksxk] tc ge vkSj gekjh ljdkj viuh ftEesnkjh dks le>rs
gq, ns'kfgr esa viuk ;ksxnku nsaA gekjs ns'k esa gks jgs lsfeukjksa]
fopkj&xksf"B;ksa esa ikBÔØe leL;k ij iw.kZ:i ls fopkj fd;k tk,
vkSj cnyrs ifjos'k esa f'k{k.k&fof/;ksa] ikBÔØeksa esa lq/kj djosQ
xq.koÙkk dks c<+kok fn;k tk,A

lUnHkZ

1- flag] MkW- n;k 'kadj] 2003] ¶vè;kid f'k{kk xq.kkRed fodkl¸]
vè;;u ifCy'klZ ,.M fMLVªhC;wVlZA

2- lDlSuk] feJk] eksgUrh] 2008] ¶vè;kid f'k{kk¸] vkj-yky
cqd fMiksA
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vè;kid f'k{kk dk;ZØe esa
uokpkjh vH;kl

µlur oqQekj >k

'kks/ Nk=k (f'k{kk'kkL=k foHkkx)
Jhykycgknqj'kkL=khjkf"Vª;laLÑrfo|kihBe~

uo nsgyh

lh[kus dh izfØ;k euq";ksa osQ euksoSKkfud ,oa lkekftd
fodkl Øe dk ,d fu/kZjd rÙo gS] f'k{kk osQ è;s; dks ewyr% Kkr
osQ izlkj ,oa vKkr osQ izfr vuqlU/kukRed vfHk#fp osQ fodkl esa
lekfgr fd;k tk ldrk gS] chloha lnh rd osQ lkekftd ,oa
oSKkfud fodkl dh xfr bruh rhoz ugha Fkh fd ikjEifjd f'k{kd
dh iz.kkfy;k¡ vkSj O;oLFkk,¡ mls laHkky u losQ ijUrq bDdhloha lnh
us oqQN ;qxkUrjdkjh ifjorZuksa ls viuh ;k=kk vkjEHk dh gSA

igyk cM+k ifjorZu dEI;wVj dk vkxeu gS ftlus ,d rjiQ
rks Kku dh ,d iwjh 'kk[kk dk fodkl djosQ Kkr dh lhekvksa dks
c<+k fn;k gS vkSj f'k{kdksa dk Hkkj ^U;wure le; esa vk/qfudre
iz.kkfy;ksa dh mi;ksxh {kerk osQ fodkl dh vko';drk* osQ lkFk c<+
x;k gSA dguk u gksxk fd fl[kkus vkSj lh[kus dh xfro`f¼ osQ fy,
vR;Ur dkjxj mik; osQ :i esa dEI;wVj LykbM 'kks] ÝyS'k fiQYeksa
vkfn osQ lkFk vfuok;Z gksrk tk jgk gSA

nwljk cM+k ifjorZu rF;ksa vkSj lans'kksa osQ egkleqæ esa [kkst vkSj
vfHkO;fDr dh lsok nsus okyh lkbVksa dk vkxeu gSA xwxy vkSj
isQlcqd ekuoh; efLr"d dh rF;kRed le`f¼ dks vuko';d vkSj
vrhr dh ckr cukus esa tqVs gSaA ,slk yxus yxk gS fd Nk=kksa dks

( 92 )
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vkadM+s vkSj vU; oLrqfu"B rF;ksa osQ fy, Le`fr ij fuHkZj djkuk
Lej.k 'kfDr dk nq#i;ksx curk tk jgk gSA Kku dk foLiQksV dk
miknku cukdj izdV gqvk gSA dksbZ Hkh f'k{k.k iz.kkyh mlls fojDr
jgdj le; osQ lkFk ugha py ldrhA

rhljk cM+k vkSj Hkfo";ksUeq[k ifjorZu vR;k/qfud rduhd
vkSj fopkj/kjkvksa osQ lkFk fo'o dh ,dhÑr lkekftd fLFkfr gSA
bfrgkl ifjizs{; osQ lkFk cny tkrk gS vkSj ^Xykscy foyst* esa
vUrjkZ"Vªh; Hkkoukvksa osQ lkFk oLrqfu"B fpUru dk fodkl vko';d
gks x;k gSA dguk u gksxk fd f'k{kdksa dk leqnk; vc Kku dh
f[kM+dh ugha jg x;k gSA Nk=kksa osQ ikl Kku osQ vU; csgn fodflr
vkSj leFkZ Ïksr miyC/ gks x, gSa vkSj f'k{k.k esa ,VhVÔwM] roZQ
fodkl vkSj ekuoh; xq.kksa dk chtkjksi.k vf/d egÙoiw.kZ gksrs tk jgs
gSaA uokpkj ifjorZu dh blh vko';drk ij osQfUær fopkj/kjk gS tks
dbZ vFkks± esa izdV gksrh gSA ekuo lalk/u osQ fodkl dh vko';drk
uokpkj dks dHkh jpukRedrk osQ fuekZ.k osQ vFkZ nsrh gS rks dHkh
f'k{k.k i¼fr esa jpukRed vonkuksa osQ mi;ksx dhA

f'k{kk esa uokpkj

izR;sd oLrq ;k fØ;k esa ifjorZu] izÑfr dk fu;e gSA
ifjorZu ls gh fodkl osQ pj.k vkxs c<+rs gSaA ifjorZu ,d thoUr]
xfr'khy vkSj vko';d fØ;k gS tks lekt dks orZeku O;olk; osQ
vuqowQy cukrh gSA ifjorZu thou osQ izR;sd {ks=k esa gksrs gSaA bUgha
ifjorZuksa ls O;fDr vkSj lekt dks LiwQfrZ] psruk] mQtkZ ,oa uohurk
dh miyfC/ gksrh gSA

ifjorZu osQ lEcU/ esa f'k{kkfon~ fdyiSfVªd dh Li"V voèkkj.kk
gS&

^ifjorZu fopkjk/hu ckr dk iw.kZ ;k vkaf'kd ifjorZu gSA
bldk rkRi;Z ;g ugha gS fd ifjorZu vPNh ckr osQ fy, gS ;k cqjh
ckr osQ fy,A*
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bl izdkj ifjorZu dh izfØ;k fodkloknh (Evolutionary)]
larqyukRed (Horeostatic) ,oa uoxR;kRed (Heomobilistice) ifjorZu
ls tqM+h gksrh gSA ifjorZu ,oa uokpkj ,d nwljs osQ vU;ksU;kfJr gSA
ifjorZu lekt dh ek¡x dh LokHkkfod izfØ;k ls tqM+k rF; gSA
blfy, ifjorZu] uokpkj vkSj f'k{kk dk vkilh lEcU/ Li"V gS&

^uokpkj dksbZ u;k dk;Z djuk gh ek=k ugha gS] oju~ fdlh Hkh
dk;Z dks u;s rjhosQ ls djuk Hkh uokpkj gSA*

uokpkj dk f'k{kk ij izHkko

O;fDr ,oa lekt esa gks jgs ifjorZuksa dk izHkko f'k{kk ij Hkh
iM+k gSA f'k{kk dks le;kuqowQy cukus osQ fy, 'kSf{kd fØ;kdykiksa esa
uwru izo`fÙk;ksa us viuh mi;ksfxrk Lo;afl¼ dj nh gSA

Vªk;Vsu osQ vuqlkj& ^'kSf{kd uokpkjksa dk mn~Hko Lor% ugha
gksrk oju~ bUgsa [kkstuk iM+rk gS rFkk lqfu;ksftr <ax ls bUgsa iz;ksx esa
ykuk gksrk gS] rkfd 'kSf{kd dk;ZØeksa dks ifjofrZr ifjos'k esa xfr
fey losQ vkSj ifjorZu osQ lkFk xgjk rkjrE; cuk;s j[k losaQA*

bl izdkj ^uokpkj ,d fopkj gS] ,d O;ogkj gS vFkok oLrq
gS] tks uohu vkSj orZeku dk xq.kkRed Lo:i gSA*

vè;kidksa osQ fy, uokpkj ;k uokpkjh f'k{kk

f'k{kk dks thoUr vkSj lek;kuqowQy cukus osQ fy, mldh
fo"k;oLrq ,oa f'k{k.k izfof/;ksa esa uohurk ykuk vko';d gSA uokpkj
dk vFkZ ,sls ifjorZu ls gS tks iwoZ LFkkfir fof/;k¡] dk;ZØeksa ,oa
ijEijkvksa dk lekos'k djrk gSA 'kSf{kd uokpkjksa dh dksbZ lhek ugha
gSA ewY;kadu osQ {ks=k esa Hkh uokpkj gqvk tSls jVus dh i¼fr dks
[kRe djuk] lsesLVj iz.kkyh ykxw djuk] xzsfMax iz.kkyh vkfnA f'k{kd
Mk;jh Hkh uokpkj dk gh iz;ksx gS ftlesa laosQrd fy[kdj Nk=kksa dk
vf/xe ewY;kadu fd;k tkrk gSA
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uokpkjksa dk iz;ksx djosQ fl[kkus dh izfØ;k esa xfr'khyrk
yk;h tk jgh gSA bl n`f"V ls fo|ky;ksa esa Learning Corner, nhokj
lekpkj] iqLrdky;] cky v[kckj izdk'ku vkfnA

izkFkZuk LFky ij Nk=kksa }kjk lf}pkj] izsjd izlax] eq[; lekpkj
okpu Hkh bu 'kSf{kd uokpkjksa osQ mnkgj.k gSA

d{kk&d{k esa uokpkj dk iz;ksx

d{kk&d{k esa ifjorZu djus osQ fy, Hkh uokpkj djk;s tk
ldrs gSaA tSls&

1- le; le; ij d{kk d{k esa yxs pkVZ vkSj fp=kksa dks
cnyokdj d{kk lTtk djokukA

2- Learning Corner esa le; esa ifjorZu djosQ vkSj Nk=kksa }kjk
cuk;h TLM dks egÙo fn;k tk;A

3- Rotation System lHkh Nk=kksa dks ckjh ckjh ls iafDr esa cSBus
osQ volj nsukA

4- cPpksa dks viuh bPNkuqlkj dHkh dHkh fy[kus o dyk cukus
dk volj nsukA

5- fu"iz;kstu oLrqvksa ls Craft ;k Project rS;kj djokukA

6- dgkfu;k¡] xhrksa] xfrfof/;ksa dks ikBÔ fo"k;ksa esa lEcfU/r
djukA

7- foKku osQ NksVs NksVs iz;ksx d{kk&d{k esa djokukA

8- cPpksa dks Learning by Self dk volj nsukA

9- lkekU; Kku izfr;ksfxrk] lqys[k izfr;ksfxrk] dyk izfr;ksfxrk]
foKku izfr;ksfxrk] O;kdj.k izfr;ksfxrk dk vk;kstu djukA

10- rst o /heh xfr ls lh[kus okys cPpkas dk Group cukdj
Educational Suport nsukA
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11- vfHku; ;k ukVd dk iz;ksx fo"k;oLrq dks le>us osQ fy,
fd;k tk ldrk gSA

12- xf.kr iz;ksx'kkyk dk fuekZ.k ftlesa Nk=kksa o f'k{kdksa osQ lg;ksx
ls cuh phtksa] vkÑfr;ksa] flDosQ] xksyh] lw=k ifV~Vdk] blls
jVus dh ctk; le> fodflr gksus esa enn feysxhA

fu"d"kZr% f'k{kk osQ cnyrs gq, ifjfLFkfr osQ vuqlkj vè;kid
dks f'k{kk esa uokpkj dk iz;ksx c<+&p<+dj djuk gh Js;Ldj gSA
f'k{kk dks lqxe cukus osQ fy, uokpkj dk iz;ksx djuk vR;Ur
ykHknk;d gSA

lUnHkZxzaFkµ

l pkScs] vkj-osQ- (2014)] f'k{kk esa uokpkj ,oa uohu izo`fÙk;k¡]
iksbUVj ifCy'klZ] t;iqj

l ik.Ms;] MkW- osQ-ih- (1998)] 'kSf{kd vuqlU/ku] fo'ofo|ky;
izdk'ku] okjk.klh

l HkV~Vkpk;Z] th-lh- (2010)] vè;kid f'k{kk] vxzoky
ifCyosQ'kUl] vkxjk

l eaxy ,l-osQ ,oa mek_ f'k{k.k rduhdh] vk;Z cqd fMiks] ubZ
fnYyh

l 'kekZ] MkW- ,l-vkj- (2011)] Hkk"kk f'k{k.k] vtqZu ifCyf'kax
gkmQl] ubZ fnYyh

l 'kekZ vkj-,- (1994)] f'k{kk rduhdh] ykW;y cqd fMiks] esjB

ggg



vè;kid f'k{kk ikBÔØe esa fo|ky;
izf'k{kqrk dk;ZØe dh xq.koÙkk fodkl gsrq

mik;

µ;klehu v'kjiQ

'kks/ Nk=kk] f'k{kk'kkL=k foHkkx
Jh yky cgknqj 'kkL=kh jkf"Vª; laLÑr fo|kihB

uo nsgyh

vè;kid f'k{kk

f'k{kk ,d lrr pyus okyh izfØ;k gS] ftldks osQoy fdlh
dkS'ky ;k dk;Z laiknu rd flfer ugha fd;k tk ldrk gSA bl
izfØ;k esa O;fDr esa fo|eku vkarfjd {kerkvksa dk fodkl lEiw.kZ #i
ls djus osQ lkFk gh oS;fDrd lkekftd rFkk jk"Vªh; lUnHkZ esa
mi;ksxh rFkk lalk/u laiÂ O;fDrRo osQ fuekZ.k osQ fy, iz;Ru fd;k
tkrk gSA

ek=k f'k{kk osQ ekè;e ls ,sls O;fDrRo dk fuekZ.k dj ikuk
laHko gS tks okrkoj.k ,oa ewY;ksa osQ laj{k.k osQ lkFk gh vuqowQy
ifjos'k osQ fuekZ.k esa Hkh lgk;d fl¼ gks ldrk gSA vr,o dgk tk
ldrk gS fd vè;kid f'k{kk og 'kSf{kd vk;kstu gS ftlesa fofHkÂ
Lrj osQ vè;kidksa dks bl izdkj ls f'kf{kr djus dk iz;Ru fd;k
tkrk gS fd Kku ,oa ewY;ksa osQ gLrkarj.k osQ lkFk gh vè;kidksa osQ
leLr 'kSf{kd ,oa fodklkRed nkf;Roksa dks xzg.k ,oa ogu djus esa
os l{ke gks losaQA

( 97 )
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bl izdkj vè;kid f'k{kk ek=k ,d dk;ZØe gh ugha gS cfYd
,d ,slk vk;kstu gS ftlosQ }kjk jk"Vªh; lUnHkZ esa vk/qfud ,oa
ifjofrZr vè;kidh; Hkwfedk osQ fuoZgu osQ fy, n{krk rFkk oqQ'kyrk
izkfIr gsrq O;fDr dks f'kf{kr fd;k tk losQA f'k{kk dks lkekftd
vko';drkvksa dh iwfrZ osQ ekè;e osQ lkFk gh lkekftd ifjorZu dk
dkjd Hkh ekuk tkrk gS] vr% vè;kid f'k{kk lkekftd 'kSf{kd
ekxZn'kZu laca/h vko';drkvksa dh iwfrZ osQ fy, ,d l{ke vfHkdj.k
gSA vk/qfud f'k{kk ikBÔØe esa i;kZIr yphykiu gksuk T+k:jh ekuk tk
jgk gS] D;ksafd lkekftd rFkk lkaLÑfrd ifjn`'; esa vkt rsT+kh ls
ifjorZu gks jgk gSA vr% ,d uopkfjd iz.kkyh osQ :i esa vè;kid
f'k{kk dk egÙo vkt Hkh cgqr gSA ftlosQ ekè;e ls lsokiwoZ rFkk
lsokdkyhu nksuksa gh Lrjksa ij lS¼kafrd rFkk izk;ksfxd uopkfjd
'kSf{kd ifjorZuksa dks LFkkfir djuk laHko gks losQA

vk/qfud ifjisz{; esa vè;kid f'k{kk gh ,d ,slk ekè;e cu
pqdk gS ftldh lgk;rk ls fo|ky;h f'k{kk dk laca/hdj.k mPp
f'k{kk osQ lkFk fd;k tk ldrk gSA Hkkoh vè;kidksa osQ lkekth dkj.k
dh fn'kk esa lg;ksxh ifj.kkeksUeq[k lkfcr gks ldrk gS bl izdkj ge
fofHkÂ n`f"Vdks.k ij fopkj djrs gq, vk/qfud vè;kid f'k{kk dks
,d egRoiw.kZ vk;kstu osQ :i esa izfrf"Br ,oa vè;kid f'k{kk dks
fo|ky;h O;oLFkk dh mHkjrh gqbZ ekaxksa osQ izfr vf/d laosnu'khy
gksuk pkfg,A mls f'k{kdksa dks bl izdkj rS;kj djuk pkfg, fd os
viuh Hkwfedk fuHkk,a rFkk vè;kid f'k{k.k esa ,sls rRo lekfgr gks
tks fo|kFkhZ f'k{kd dks fuEu fn'kkvksa esa l{ke cuk,aµ

ü lh[kuk fdl izdkj dk gksrk gS bldh le> mlesa gks vkSj og
mlosQ vuqowQy ekgkSy cuk;sA

ü ,sls mi;qDr {kerkvksa dk fodkl og dj losQ ftlls
okLrfod fLFkfr;ksa esa mldh u osQoy le> gks] cfYd og
mudh jpuk Hkh dj losQA
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ü ,sls mi;qDr {kerkvksa dk fodkl og dj losQ ftlls
okLrfod fLFkfr;ksa esa mldks u osQoy le> gks cfYd og
mudh jpuk Hkh dj losQA

ü viuh vkdkU{kkvksa] Locks/ {kerkvksa vkSj #>kuksa dks igpkusA

jk"Vªh; 'kSf{kd vuqlU/ku vkSj izf'k{k.k ifj"kn~ osQ vuqlkj
ekè;fed Lrj ij vè;kid f'k{kk osQ lkekU; mís';
fuEufyf[kr gSa&

l vk/qfud Kku vkSj vf/xe lEcU/h fl¼karksa osQ lUnHkZ esa
fo"k;xr f'k{k.k lEcU/h n{krk dk izf'k{kq vè;kidksa esa
fodkl djukA

l muesa Nk=kksa osQ lok±xh.k fodkl vkSj ekxZn'kZu gsrq vocks/]
:fp] vfHko`fÙk ,oa lacfU/r dkS'kyksa dks fodflr djukA

l iztkrkaf=kd lkekftd ewY;ksa osQ lanHkZ esa jk"Vªh; psruk osQ
fodkl gsrq Hkkjrh; i`"BHkwfe esa 'kSf{kd mís'; rFkk y{;ksa osQ
izfr vocks/ mRiÂ djuk rkfd os fo|ky; osQ lkFk gh bl
fn'kk esa vè;kidh; Hkwfedk dks Bhd ls le> losaQA

l muesa m|exr psruk dk fodkl djuk rkfd vkxs pydj
lEcfU/r vis{kkvksa dh iwfrZ ,oa nkf;Roksa dk fuokZg djuk
lEHko gks losQA

fof'k"V mís';µ

l vè;kid f'k{kk osQ ekè;e ls Nk=k vè;kidksa esa vf/xedrkZ]
vf/xefØ;k] vf/xe lanfHkZr rFkk oS;fDrd leL;k,¡] fo|ky;
laxBu rFkk iz'kklu] ewY;kÄïu] rduhdh fodklkRed leL;k,¡
,oa lkeftd varfoZzQ;kRed lEcU/ vkfn osQ ckjs esa Kku rFkk
vocks/ fodflr djukA

l muesa oqqQ'ky ,oa izHkkoh lEizs"k.k {kerk] ikBÔlgxkeh fØ;k
dk vk;kstu] ljy ewY;kÄïu] ekè;fed f'k{kk osQ mís';ksa fd
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iwfrZ osQ fy, mi;qDr dk;ZØe rFkk ikBÔØe vk/kfjr fØ;kvksa
dk vk;kstu n{krk osQ lkFk gh fofHkÂ f'k{k.k fof/;ksa osQ iz;ksx
lEcU/h oqQ'kyrkvksa dk fodkl djukA

fo'ofo|ky; f'k{kk vk;ksx (1948&49) esa vè;kid f'k{kk

bl vk;ksx dh fjiksVZ esa vè;kid f'k{kk osQ fo"k; esa dgk x;k
gS fd mudk fu/kZj.k djrs le; lgh vè;kid osQ fuekZ.k ij cy
fn;k tk,A ,d lgh vè;kid og gksrk gS ftlesa vius dk;Z&y{;ksa
osQ ckjs esa Li"V tkx:drk gksA u osQoy vius fo"k; dk izseh gks
cfYd mlosQ fy, os Hkh fiz; gksa ftUgsa og i<+krk gksA mldh
liQyrk dk vkadyu u osQoy Kku osQ {ks=k esa muosQ }kjk fd;s x,
;ksxnku ls gh gks ldrk gS vkSj u osQoy mÙkh.kZ izfr'kr osQ vk/kj
ij fd;k tk ldrk gSA

dksBkjh vk;ksx (1964&66) esa vè;kid f'k{kk

f'k{kk vk;ksx vFkok dksBkjh vk;ksx us vè;kid f'k{kk fd
xq.koÙkk osQ mÂ;u osQ lEcU/ esa izfrosnu izLrqr djrs gq, dgk fd
fo"k;Kku osQ iqufoZU;kl osQ lkFk gh blosQ fy, m|exr vè;;u
vkSj 'kks/dk;ks± dks iquthZou iznku djuk] f'k{k.k vkSj ewY;kÄïu
lEcU/h iz.kkfy;ksa esa LrjksÂ;u djuk] Nk=k f'k{k.k ;k f'k{k.k vH;kl
dk;ZØe dks lq/kjuk] fof'k"V ikBÔØe rFkk dk;ZØeksa dks fodflr
djuk rFkk le;&le; ij vè;kid f'k{kk ikBÔØe esa lq/kj djuk
vkSj mÂ;u lEHkkouk vkfn dks cuk, j[kuk] vè;kid f'k{kk dh
xq.koÙkk Lrj dks mÂr ,oa vk/qfud cuk, j[kus osQ fy, vifjgk;Z
gSA

orZeku le; esa vè;kid f'k{kk osQ {ks=k esa vusdkusd leL;k,¡
fo|eku gS rFkk fuR; uohu pqukSfr;k¡ mHkj jgh gSaA blosQ ihNs vusd
lkekftd] vkfFkZd] 'kSf{kd dkj.k fufgr gSaA izR;sd Lrj ij vè;kid
f'k{kk dk ewyHkwr y{; mÙke vè;kid ,oa vè;kidksa dh rS;kjh dks
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lqfuf'pr djuk gS ftuesa xq.kkRed Lrj mPp gks rFkk tks lekt ,oa
leqnk; osQ fy, fn'kk&funsZ'k osQ #i esa dk;Z djus osQ #i esa lnSo
l{ke gksA

fo|ky; izf'k{kqrk dk;ZØe % ifjofrZr ifjn`';

fiNys oqQN lkyksa esa Hkkjr esa LowQy baVuZf'ki ikBÔØeksa dh
vo/kj.kk esa ,d vkn'kZ cnyko vk;k gSA vH;kl&f'k{k.k dh igys
dh 'krZ esa ,d Nk=k&f'k{kd }kjk i<+k, tkus okys fo"k;ksa esa vè;kiu
osQ iwoZ&fu/kZfjr ikBla[;kvksa dks fl[kkus osQ fy, f'k{k.k ;k fof/;ksa
dks fo"k;ksa osQ :i esa 'kkfey fd;k x;k FkkA ,u-lh-Vh-bZ fofu;e]
2009 us Nk=k&f'k{kdksa dks LowQy dh lHkh xfrfof/;ksa vkSj dk;ZØeksa
dk vuqHko iznku djus osQ egRo ij cy nsdj vH;kl&f'k{k.k osQ
nk;js dks O;kid cukus dk iz;kl fd;kA

,u-lh-Vh-bZ- fofu;e] 2014 us ^Mh-,y-bZ-,M-*] ch-,y-,M]
ch-,M- tSls izkFkfed vkSj ekè;fed f'k{kd f'k{kk dk;ZØeksa esa blosQ
fy, 20 lIrkg dh yach vof/ fu/kZfjr djosQ ^{ks=k&O;olk;* osQ
?kVd dks vkSj etcwr djus dh ?kks"k.kk dh gSA D.E1.Ed., B.E1.Ed,

B.Ed., B.A.B.Ed., and B.Sc. B.Ed. and B.Ed.-M.Ed.20 lIrkg
osQ ^{ks=k O;olk;* dks nks&lkyksa osQ dk;ZØeksa osQ igys o"kZ esa 4
lIrkg vkSj nwljs o"kZ esa 16 lIrkg dk vk;kstu djus okys nks Hkkxksa
esa foHkkftr fd;k x;k gSA blosQ vykok] oqQy baVuZf'ki le; nks
izdkj osQ LowQyksa osQ chp foHkkftr fd;k tkuk gS] 80% vkSj 20%

dh nj lsA

LowQy baVuZf'ki dh vof/ osQ laca/ esa ,u-lh-Vh-bZ-fofu;e]
2014 dh izklafxd 'krks± dks la{ksi esa fn;k x;k gS
Bachelor of Education (B.Ed.)

S.No 1st Year 2nd Year Total

1. Internship Duration 2 weeks 18 weeks 20 weeks

(2nd Sem) (3rd Sem)
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2. Total Programme 40 40 80

Credit

3. Internship Credits 4 16(14+2) 20

4. Total Marks assigned 1000 1000 2000

5. Marks assigned for 100 400 500

Internship

6. Weightage in terms 10% 40% 25%

of Credits

7. Weightage of Intership 10% 40% 25%

in terms of marks

mQij nh xbZ lkj.kh crkrh gSa fd dk;ZØe fMtkbu osQ osaQæ
pj.k esa f'k{kd f'k{kk dk;ZØeksa osQ ikBÔØe dh cM+h gqbZ vof/ vkSj
c<+ko okys Hkkj] LowQy baVuZf'ki vkSj ^{ks=k O;olk;* ?kVd osQ dkj.k
vosQys bl ?kVd dks yxHkx 25% egÙo fn;k x;k gSA ;g mEehn
gS fd ^baVuZf'ki* iwjk gksus osQ ckn] izf'k{kq f'k{kd Lora=k :i ls ,d
f'k{kd dh ftEesnkfj;ksa dks mBkus osQ fy, rS;kj gksxkA baVuZf'ki dh
c<+h vof/ dk eryc gS fd /u] le; vkSj iz;klksa osQ lanHkZ esa
lalk/uksa dh tcjnLr jkf'k dh vko';drk gksxh vkSj blfy, mUgsa
baVuZf'ki osQ liQy fØ;kUo;u dks lqfuf'pr djus osQ fy, ,d
;kstukc¼ vkSj O;ofLFkr rjhosQ ls mi;ksx djuk gksxkA

visf{kr ifj.kkeksa dh izkfIr lqfuf'pr djus osQ fy,] baVuZf'ki
dh ;kstuk vkSj laxBu uhps fn;s x, fl¼karksa ij vk/kfjr gksuk
pkfg,A

baVuZf'ki dk vk;kstu % oqQN egÙoiw.kZ fl¼kar

l f'k{kd rS;kjh % ,u-lh-Vh-bZ] jkT;f'k{kkfoHkkxksa] LowQyksa] lac¼
laxBuksa dh la;qDr ftEesnkjh

l Vh-b-vkbZ vkSj LowQyksa }kjk izn'kZu vkdyu

l iw.kZdkfyd f'k{kdksa osQ :i esa izf'k{kq f'k{kd
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l izf'k{kd vkSj f'k{kdksa osQ :i esa bPNqd baVuZf'ki LowQy
f'k{kd

l fofHkÂ lanHkks± esa LowQy vuqHko 80% ljdkjh LowQyksa] 20%

xSjljdkjh LowQyksa

l ySc LowQyksa osQ :i esa baVuZf'ki LowQy

(d) tcfd baVuZf'ki dks ukfer LowQyksa esa Nk=k&f'k{kd }kjk j[kk
tk,xk] ckdh pkj gÝrs nwljs lsesLVj esa iSQys gq, gksaxs vkSj
LowQy dh ;k=kk] d{kk voyksdu] O;fDrxr vkSj lewg vlkbuesaV
tSlh xfrfof/;ksa dks 'kkfey fd;k tk,xkA 16 lIrkg iw.kZdkfyd
LowQy baVuZf'ki esa ls nks lIrkg lkeqnkf;d dke osQ fy, gksaxs
vkSj 'ks"k vH;kl vkSj lHkh LowQy&vk/kfjr xfrfof/;ksa osQ
chp leku :i ls foHkkftr gksaxsA

([k) LowQy ls fizafliy vkSj laj{kd f'k{kdksa osQ ekxZn'kZu vkSj
i;Zos{k.k osQ rgr baVuZf'ki osQ nkSjku Nk=k&f'k{kdksa@izf'k{kq&f'k{kdksa
dks iw.kZdkfyd f'k{kd osQ :i esa dke djus osQ fy, cqyk;k
tkuk pkfg,A nwljs 'kCnksa esa] mUgsa ,sls Hkh dk;Z djus dh
vko';drk gksuh pkfg, tSls LowQy osQ fu;fer f'k{kdksa }kjk
fd;k tkrk gSA blosQ vykok] mUgsa LowQyh ikBÔØe vkSj
lg&ikBÔØe xfrfof/;ksa vkSj LowQy dh xfrfof/;ksa ls ckgj
LowQy dh lHkh xfrfof/;ksa dk fujh{k.k] Hkkx ysus vkSj ;ksxnku
djus osQ volj iznku fd, tkus pkfg,A

(x) ^baVuZf'ki LowQy* osQ oqQN l{ke vkSj bPNqd f'k{kdksa dks
¶eSaVjf'k{kd¸ osQ :i esa ukfer fd;k tk ldrk gS ,d
'kS{kf.kd l=k esa] 3&4 Nk=k&f'k{kdksa dks muosQ fo"k; dh
fo'ks"kKrk dks è;ku esa j[krs gq, xq#&f'k{kd osQ lkFk layXu
fd;k tk ldrk gSA Kkr f'k{kd&f'k{kdksa dks] tks f'k{kd osQ
foLrkfjr f'k{kd f'k{kk ladk; osQ lnL;ksa osQ :i esa ekuk tk
ldrk gS] mUgsa lalk/uksa dh cckZnh ls cpus osQ fy, ,d
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laj{kd f'k{kd dh ftEesnkfj;ksa dks xgu vfHkfoU;kl iznku
fd;k tk,xkA xq#&f'k{kdksa osQ dk;Zdky dh fLFkjrk lqfuf'pr
djus osQ fy, ;g okaNuh; gksxkA

(?k) vkerkSj ij 'kgjh vkSj xzkeh.k {ks=kksa esa ljdkjh@futh LowQyksa
tSls fofHkÂ lanHkks± esa vius izksisQ'kuy oSQfj;j osQ nkSjku dke
djus osQ fy, vf/dka'k f'k{kd cksyrs gSaA 'kgjh] xzkeh.k vkSj
vkfnoklh {ks=kksa esa fLFkr LowQyksa esa baVuZf'ki iwjk djosQ fofHkÂ
lanHkks± esa dke djus dk vuqHko gkfly djus osQ fy,
Nk=k&f'k{kd dks volj iznku djuk okaNuh; gksxkA ;g ljdkj
esa baVuZf'ki osQ fy, 80% le; vkSj futh LowQyksa esa 20%

le; fu/kZfjr djus dk izLrko gSA

(Ä) baVuZf'ki dh estckuh djus osQ fy, igpkus tkus okys LowQyksa
dks ,d TEI osQ iz;ksx'kkyk LowQyksa osQ :i esa ekuk tkuk
pkfg, rkfd f'k{kdksa vkSj Nk=k&f'k{kdksa dks LowQy osQ Nk=kksa]
f'k{kdksa vkSj LFkkuh; leqnk; osQ lkFk ,d fujarj rjhosQ ls
tqM+us osQ fy, l{ke fd;k tk losQ] ftlls le>nkjh gks losQ
f'k{kkiz.kkyh] Lo;a] Nk=k] leqnk; vkfn dk ;s LowQy fo|ky;
vkSj Nk=kksa dks fujh{k.k] iz;ksx] ckrphr] lwpuk ,d=k djus]
vkfn osQ fy, iwjs o"kZ miyC/ gksuk pkfg,A

(p) LowQy baVuZf'ki osQ laxBu lfgr izkjafHkd f'k{kd dh rS;kjh
osaQæh; Lrj ij f'k{kd f'k{kk fu;ked dh la;qDr ftEesnkjh osQ
:i esa gksxh] jkT; f'k{kk foHkkx] lac¼ laxBu] f'k{kd f'k{kk
laLFkkuksa vkSj baVuZf'ki ;k gksLV LowQy mi;qZDr laLFkkuksa@,tsafl;ksa]
Hkfo"; osQ f'k{kdksa dh xq.koÙkk esa fgr /kjd gksus dh laHkkouk
ls igys ifjHkkf"kd vkSj mi;qDr lhekafdr ftEesnkfj;ksa osQ
lkFk leUof;r rjhosQ ls dk;Z djus dh mEehn gSA

(N) Nk=k baVuZf'ki osQ nkSjku fofHkÂ pj.kksa esa Nk=k f'k{kd osQ izn'kZu
vkSj miyfC/;ksa dk ewY;kadu izek.ku mís';ksa osQ fy, vko';d
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laxBu }kjk fu/kZfjr ewY;kadu dh ;kstuk osQ vuqlkj gksxkA
muosQ }kjk fd, x, dk;ks± esa baVuZf'ki izn'kZu dk vkdyu
f'k{kd f'k{kk ladk;] LowQy osQ fizafliyksa vkSj xq#f'k{kdksa }kjk
la;qDr :i ls fd;k tk,xkA f'k{kd f'k{kk laLFkku LowQyksa dks
ewY;kadu ;kstuk osQ fy, foLr`r fn'kk funsZ'k miyC/ djk,axsA

ikBÔØe osQ vafre o"kZ osQ Nk=kksa dks lfØ; #i ls f'k{k.k esa
izo`Ùk fd;k tkrk gSA mUgsa nks Lrjksa mPp izkFkfed (d{kk 6&8) rFkk
ekè;fed (d{kk 9&10) vFkok mPp ekè;fed (d{kk 11&12)
ftlesa de ls de 16 lIrkg ekè;fed@mPp ekè;fed d{kkvksa osQ
fy, gksrs gSaA nks o"khZ; dk;ZØe osQ varxZr fo|ky;ksa esa baVuZf'ki de
ls de 20 lIrkg fd gksrh gS] (4 lIrkg izFke o"kZ esa vkSj 16 lIrkg
f}rh; o"kZ esa) blesa f'k{k.k vH;kl osQ vfrfjDr ,d lIrkg dh
izkjafHkd izkoLFkk gksxh ftl vof/ esa Nk=kkè;kid lkekU; d{kk esa
fu;fer vè;kid osQ #i esa vè;kiu dk;Z dk izs{k.k djuk gksrk gS
rFkk blosQ vykok vH;kl ikBksa dk led{k izs{k.k Hkh lfEefyr gksrk
gSA

fo|ky; izf'k{kqrk dk;ZØe dk mís';

fo|ky; izf'k{kqrk dk;ZØe dk eq[; mís'; O;kolkf;d n{krk
dk fodkl djuk gS ftls fuEufyf[kr mís';ksa }kjk izkIr djus dk
iz;kl fd;k tkrk gS&

l Nk=kkè;kidksa dks fo|ky; osQ okLrfod ifjos'k dk vuqHko
iznku djukA

l fo|ky;h; xfrfof/;ksa ls ifjfpr djkukA

l okLrfod ifjfLFkfr;ksa esa f'k{k.k dk;Z dk vH;kl iznku djukA

l ikBÔkstukuqlkj f'k{k.k dk vH;kl iznku djukA

l ikBÔØe esa fu/kZfjr f'k{k.k fo"k;ksa osQ f'k{k.k esa ikjaxr
djukA
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fo|ky; izf'k{kqrk dk;ZØe dh ikBÔØeh; fØ;k,¡

Ø fo|ky; ifjos'k dks tkuukA

m lEc¼ fo|ky; osQ fu;fer vè;kidksa osQ vè;kiu dk;Z dk
voyksduA

m lEc¼ fo|ky; dh xfrfof/;ksa ,oa vfHkys[kksa ij vk/kfjr
izfrosnuA

m lEc¼ fo|ky; osQ lkeqnkf;d ifjos'k dk izs{k.k ,oa izfrosnuA

Ø d{kk f'k{k.k vfHkeq[khdj.k

m lEc¼ fo|ky; osQ f'k{kdksa ,oa vè;kid izf'k{kd osQ funsZ'ku
esaA

Ø ikB;kstuk vk/kfjr f'k{k.k vH;kl
(mPp izkFkfed Lrj 6&8 d{kk)

m nks f'k{k.k fo"k;ksa ij f'k{k.k vH;kl

m fo|ky;h; xfrfof/;ksa esa izfrHkkx

Ø ikB;kstuk vk/kfjr f'k{k.k vH;kl
(ekè;fed ,oa mPp ekè;fed Lrj osQ fy,)

m nks f'k{k.k fo"k;ksa ij f'k{k.k vH;kl

m fo|ky;h; xfrfof/;ksa esa izfrHkkx

Ø leh{kk ikB

m leh{kk ikB izLrqrhdj.k gsrq vH;kl

m leh{kk ikB ewY;kÄïu

m lgikBh d{kk f'k{k.k izs{k.k

fo|ky; izf'k{kqrk dk;ZØe dh fo'ks"krk

vè;kid f'k{kk dk;ZØe dk lokZf/d egÙoiw.kZ vo;o
f'k{k.k vH;kl gksrk gS ftlosQ ekè;e ls Nk=kkè;kid Nk=kkè;kfidkx.k
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;FkkFkZ#i ls vè;kidh; Hkwfedk rFkk nkf;Roksa osQ fuoZgu osQ fy,
rRij gksus dk iz;kl djrs gSaA vè;kid f'k{kk dks lgh fn'kk&funsZ'ku
iznku djus gsrq f'k{kk osQ lS¼kafrd vkSj O;ogkj esa larqyu LFkkfir
djuk foosdiw.kZ fu;kstu rFkk Øe fu/kZj.k dk fo"k; gSA bldk
Nk=kkè;kidksa ij fuEufyf[kr izHkko iM+rk gS&

m f'k{kk izfØ;k ls O;kogkfjd <ax ls ifjfpr djkrk gSA

m vè;kiu dkS'ky esa] f'k{k.k&vH;kl ,oa okLrfod fo|ky;h;
vè;;u vè;kiu ifjfLFkfr esa leLr 'kSf{kd dk;ZØeksa ls
voxr djkrk gSA

m ikBÔoLrq lg izfof/ tSls i¼fr dks lekdykRed rkSj ij
fofHkÂ voljksa esa iz;ksx djus esa n{k djrk gSA

m f'k{k.k dk;Z ,oa f'k{k.k brj dk;ks± esa O;ogkj&oqQ'ky gksrk gSA

m fo|ky; izf'k{kqrk dk;ZØe Nk=kksa esa vkRefo'okl mRiÂ djrk
gSA

m "kM~eklh; baVuZf'ki Nk=kkè;kidksa esa mÙkjnkf;Ro fuoZgu djus
dh {kerk iznku djus fd {kerk iznku djrk gSA

m bl dk;ZØe osQ ekè;e ls Nk=kkè;kidksa dks fofHkÂ izdkj osQ
f'k{k.k dkS'kyksa dk Kku djk;k tkrk gSA

m fo|ky; izf'k{kqrk dk;ZØe Nk=kkè;kidksa esa lqfu;kstu] Øec¼rk
,oa O;oLFkkiu dh Hkkouk fodflr djrk gSA

m fo|ky; izf'k{kqrk dk;ZØe Nk=kksa esa fofHkÂ izdkj osQ dk;ks±
tSls d{kk f'k{k.k osQ fy, vkadyu lwph (Assessment

Schedule) foHkkxh; fyf[kr nÙk dk;Z vFkok ,d izkstsDV tks
ikBÔlgxkeh fØ;k dyki ls lacfU/r gksrk gS mlesa izfrHkkx
djrk gSA

m bl dk;ZØe osQ }kjk Nk=kkè;kid fo|ky;h; lap;h vfHkys[k
vFkok fo|ky;h; fo'ks"kdj ekè;fed Lrjh; Nk=kksa dh 'kSf{kd
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rFkk O;kolkf;d ;kstukvksa dk fuekZ.k djus lEcaf/r dk;Zdykiksa
esa izfrHkkfxrk djrs gSaA

m baVuZf'ki osQ varxZr Nk=kkè;kidksa esa izs{k.k ,oa ewY;kadu
dkS'kyksa dk fodkl gksrk gSA f'k{k.k vH;kl osQ mijkar bl
izdkj osQ ewY;kÄïu dk vk;kstu fd;k tkrk gSA

m fo|ky; izf'k{kqrk esa f'k{k.k vH;kl fd dk;kZof/ c<+ tkus ls
Nk=kkè;kidksa esa izf'k{k.k dk i;kZIr vuqHko ,oa n{krk izkIr
gksrh gSA

m fo|ky; izf'k{kqrk dk;ZØe esa Nk=kkè;kidksa dks fn'kk&funsZ'ku
dk;ZØe osQ ekè;e ls vk;ksftr O;k[;ku] okrkZyki] fopkj&foe'kZ
rFkk izn'kZu ,oa Hkwfedk fuoZgu dk mi;ksx rFkk Li"V voèkkj.kk
fuekZ.k dk volj fn;k tkrk gSA

m fo|ky; izf'k{kqrk dk;ZØe osQ }kjk Nk=kkè;kidksa esa fo|ky;
izca/u vkSj dkfeZd lg;ksx osQ fy, rRijrk bR;kfn lEcafèkr
dk;ZØe ls ifjfpr djk;k tkrk gSA

m bl dk;kZof/ esa Nk=kkè;kid izn'kZu fo|ky;ksa esa pyus okyh
d{kkvksa dk fujh{k.k djrs gq, f'k{k.k dkS'kyksa osQ vuqiz;ksx dks
le>us osQ fy, l{ke gks ikrk gSA

fo|ky; izf'k{kqrk dk;ZØe esa xq.koÙkk gsrq lq>koµ

Ø f'k{kd&Nk=kksa dk ijLij var%laca/ lgt gksuk pkfg,A

Ø Nk=kksa dks baVuZf'ki esa tkus ls iwoZ fo|ky;h; thou ls ifjp;
djuk pkfg,A

Ø f'k{k.k vH;kl esa tkus ls iwoZ Nk=k&vè;kidksa dks 'kSf{kd
lek;kstu dk Kku gksuk pkfg,A

Ø fo|ky; izf'k{kqrk dk;ZØe vè;kid f'k{kk ikBÔØe dk ,d
egRoiw.kZ vo;o gS] vr% Nk=kkè;kidksa osQ fofHkÂ dkS'kyksa gsrq
iwoZ ijh{k.k fd vof/ c<+kuh pkfg,A
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Ø lEiw.kZ baVuZf'ki dk;ZØe gsrq izFke ,oa f}rh; o"kZ esa leku
o"kZ esa lkeku #i ls vadks dk foHkktu fd;k x;k gS tcfd
nksuksa o"kks± esa baVuZf'ki fd vof/ Øe'k% 4 lIrkg ,oa 16
lIrkg gSA

Ø vyx vyx o"kks± esa vyx fofHkÂ fØ;kdyki ,oa xfrfofèk;k¡
djkb tkrh gSa vr% mudk vad vkoaVu Hkh fHkÂ gksuk pkfg,A

fu"d"kZ
vè;kid f'k{kk dk;ZØe dk lcls egÙoiw.kZ vo;o f'k{k.k&

vH;kl gksrk gS ftlosQ ekè;e ls Nk=kkè;kidksa dks ;FkkFkZ #i ls
vè;kidh; Hkwfedk rFkk nkf;Roksa dks fuoZgu djus osQ fy, rRij gksus
dk iz;kl fd;k tkrk gSA fo|ky; izf'k{kqrk dk;ZØe osQ ekè;e ls
Nk=kkè;kidksa esa fofHkÂ izdkj osQ ikBksa esa tkudkjh] rduhdh midj.kksa
dk j[kj[kko rFkk mi;ksx osQ ckjs esa n{krk dh izkfIr] Nk=kksa osQ fy,
leqfpr ijke'kZ&lsok vkSj ekxZn'kZu osQ izca/u gsrq ;ksX;rk dk vtZu]
KkukRed i{k osQ mfpr fodkl djus fd {kerktZu] iztkrkfU=kd
i¼fr;ksa osQ izfr J¼k ,oa lEeku fd Hkkouk dk fodkl djuk]
fo|ky; ,oa leqnk; osQ eè; leUo; LFkkiuk] Nk=kksa esa Lokè;k;]
Lo&ewY;kÄïu] muosQ O;fDrRo osQ lok±xh.k fodkl osQ fy, l{ke
gksuk vkfn vU; vusd dk;Z gSa ftuosQ lEiknu gsrq Hkkoh vè;kidx.kksa
dks ;ksX; cukus osQ fy, izca/u] vè;kiu vH;kl (Teaching

Practice) lgk;d mís'; gSA
bl izdkj dg ldrs gSa fd vè;kid f'k{kk dk;ZØe esa osaQæ

fcUnq Lo:i f'k{k.k vH;kl osQ vHkko esa ek=k lS¼kafrd i{k osQ
d{kkè;kiu }kjk izHkkodkjh vè;kidksa dk fuekZ.k djuk dnkfi lEHko
ugha gks ldrk gSA

ggg



f}o"khZ; vè;kid f'k{kk dk;ZØe esa
;ksxf'k{kk dh vko';drk

µuohu vk;Z

'kks/Nk=k] f'k{kk'kkL=kfoHkkx]
Jh yky cgknqj 'kkL=kh jkf"Vªh; laLÑr fo|kihB

ubZ fnYyh

vè;kid f'k{kk og 'kSf{kd vk;kstu gS] ftlesa fofHkÂ Lrjh;
,oa oxhZ; vè;kidksa dks bl rjg ls f'kf{kr djus dk iz;Ru fd;k
tkrk gS fd vxyh ih<+h dks Kku ,oa ewY;ksa osQ gLrkUrj.k osQ lkFk
gh muosQ leLr 'kSf{kd ,oa fodklkRed nkf;Roksa dks xzg.k ,oa ogu
djus esa os l{ke gks losaQ rFkk muesa rduhdh oqQ'kyrk] oSKkfud
psruk] lalk/u lEiÂrk osQ lkFk lkaLÑfrd míhiu ,oa ekuork cks/
dk leUo;kRed fodkl djuk laHko gks losQA vè;kid f'k{kk
O;fDr osQ KkukRed o HkkoukRed ;ksX;rkvksa osQ fodkl esa lgk;d
gSA blosQ vUrxZr os lHkh fØ;k,¡] dk;Zdyki ,oa ?kVuk,¡ vkrh gSa]
ftuosQ }kjk Hkkoh f'k{kdksa dks tkx:d cuk;k tkrk gSA ,d jk"Vª dh
xq.koÙkk mlosQ ukxfjdksa ij fuHkZj djrh gS vkSj ukxfjdksa dh xq.koÙkk
mudh f'k{kk ij fuHkZj djrh gS rFkk f'k{kk dh xq.koÙkk mlosQ f'k{kd
lekt ij fuHkZj djrh gSA f'k{kd vFkok vè;kid ,d ,slk vkn'kZ
,oa iFk izn'kZd gS] tks vkt osQ fo|kFkhZ dks Hkkoh ukxfjd osQ :i esa
rS;kj djrk gSA blfy, vko';d gS fd f}o"khZ; vè;kid f'k{kk
dk;ZØe dks vf/d ls vf/d xq.koÙkkijd fo"k;ksa ls ;qDr fd;k
tk;sA

( 110 )
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MkW- loZiYyh jk/kÑ".ku~ osQ vuqlkj & ¶lekt esa vè;kid
dk LFkku vR;Ur egÙoiw.kZ gSA og ,d ih<+h ls nwljh ih<+h dks
ckSf¼d ijEijkvksa ,oa rduhdh dkS'ky igq¡pkus dk osQUæ gS vkSj
lH;rk osQ izdk'k dks izTTofyr j[kus esa lgk;rk nsrk gSA¸

vkpk;Z fouksck Hkkos us dgk gS& ¶izkphu dky ls vkt rd tks
Hkkjr cuk] mldks f'k{kdksa us gh cuk;k gSA izkphu dky ls vokZphu
dky rd ;gk¡ vkpk;ksZ dh ijEijk pyh vk;h gSA mUgksaus lekt dks
rS;kj fd;k vkSj viuh vksj ls fo|knku fn;k¸1A

;ksx Hkkjrh; laLÑfr dh vewY; /jksgj gSA viuh bl izkphu
fo|k osQ ekè;e ls fo'o vkSj lEiw.kZ ekuork dks ,d ubZ jks'kuh
iznku djus dk Js; Hkkjr dks tkrk gSA egf"kZ iratfy us ;ksx osQ
vH;klksa dks lqO;ofLFkr :i ls izLrqr fd;kA iratfy osQ i'pkr~
vusd Íf"k;ksa vkSj ;ksfx;ksa us blosQ fodkl esa viuk ;ksxnku fn;k
ftlosQ ifj.kke Lo:i ;ksx lEiw.kZ fo'o esa vkSj izpfyr gks x;k gSA
¶blh Øe esa 11 fnlEcj 2014 dks la;qDr jk"Vª egklHkk us 193
lnL;ksa osQ lkFk ^21 twu* dks vUrjk"Vªh; ;ksx fnol osQ :i esa eukus
osQ izLrko dk vuqeksnu fd;k¸2 vc rd oSf'od Lrj ij rhu
^fo'o ;ksx fnol* euk, tk pqosQ gSaA tc oSf'od Lrj ij ;ksx dks
ekU;rk fey pqdh gSA ,sls esa f}o"khZ; vè;kid f'k{kk dk;ZØe esa
;ksx f'k{kk dks vfuok;Z fo"k; osQ :i esa lekfgr fd;k tkuk
vko';d gS vkSj izklafxd Hkh gSA

^vè;kid f'k{kk* osQ vUrxZr izf'k{kq&f'k{kd dks bruk ifjiDo
gks tkuk pkfg, tks bl izdkj dh O;oLFkk dk fuekZ.k dj losQ ftlls
fd fo|kfFkZ;ksa dk 'kkjhfjd] ekufld] ckSf¼d] pkfjf=kd] lkaosfxd]
fodkl gks losQA og vius fo|kfFkZ;ksa esa uSfrd ewY;ksa] l`tukRed o

1- f'k{k.k fopkj] fouksck] i`"B 187] loZ lsok la?k izdk'ku] okjk.klhA
2- ;ksx&LoLFk thou thus dk rjhdk&ekè;fed Lrj] i`"B&3] jk"Vªh;

'kSf{kd vuqlU/ku vkSj izf'k{k.k ifj"kn~A
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vU; {kerkvksa dk fodkl dj losQA bl izdkj osQ vè;kidksa dk
fuekZ.k djus gsrq f}o"khZ; vè;kid f'k{kk dk;ZØe esa ;ksx f'k{kk dk
lekos'k vR;Ur vko';d gSA

,d izf'k{kq&f'k{kd dks f}o"khZ; vè;kid f'k{kk dk;ZØe osQ
vUrxZr izf'k{k.k izkIr djosQ fo|ky; esa f'k{k.k dk;Z djuk gksrk gS
,d ifjiDo vè;kid Kkujkf'k dk fo|kfFkZ;ksa ij vuqiz;ksx djrs gq,
okafPNr O;ogkjxr ifjorZu ykus dk iz;kl djrk gSA bl O;ogkj&
xr ifjorZu esa ;ksx f'k{kk lgk;d fl¼ gksrh gSA vkt fo|kfFkZ;ksa esa
volkn] ruko] ekufld }U}] vkØkedrk] Øks/] Hk;] d{kk&d{k esa
fuæk vkuk] fo|ky; esa iyk;u] ijh{kk osQ le; ekufld ncko]
eknd æO; dk lsou] pksjh djuk] >wB cksyuk vkfn foÑfr;k¡ fujUrj
c<+rh tk jgh gSA fo|kfFkZ;ksa dks bu foÑfr;ksa ls futkr fnykus osQ
fy, ¶;ksx f'k{kk¸ ehy dk iRFkj lkfcr gks jgh gSA

vè;kid f'k{kk osQ mís';µ

jk"Vªh; vè;kid f'k{kk ifj"kn~ osQ }kjk ikBÔØe izk:i esa dbZ
lkekU; mís';ksa dks Li"V djus dk iz;kl fd;k x;k gSA tSls&

1- Hkkjrh; lafo/ku esa fufnZ"V jk"Vªh; ewY; rFkk y{;ksa dks
fodflr djus dh {kerk dk mÂ;u djukA

2- vè;kid dks vk/qfudhdj.k vkSj lkekftd ifjorZu osQ
fy, ekè;e ;k vfHkdj.k osQ :i esa dk;Z djus osQ fy, ;ksX;
cukukA

3- lkekftd lÂ¼rk] vUrjkZ"Vªh; vocks/] ekuokf/dkj rFkk
cky vf/dkjksa dh j{kk ,oa mÂ;u osQ fy, vè;kidksa dks cks/l{ke
cukuk ;k laosnu'khy cukukA

4- mHkjrh gqbZ vo/kj.kkvksa osQ izfr vè;kid rFkk vè;kid&
f'k{kdksa dks cks/ l{ke cukuk] tSls& i;kZoj.k] ikfjfLFkfrdh] tula[;k]
fyax] lekurk vkfnA
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5- Nk=kksa esa rkfoZQd fpUru rFkk oSKkfud ekufldrk dks
fodflr djus osQ fy, vè;kidksa dks l{ke cukukA

6- lkekftd ;FkkFkZ osQ izfr vkykspukRed ltxrk fodflr
djuk vkfn vè;kid f'k{kk osQ lkekU; mís'; gSa1A

f}o"khZ; vè;kid f'k{kk dk;ZØe esa ;ksx f'k{kk

f}o"khZ; vè;kid f'k{kk dk;ZØe osQ vUrxZr ikBÔØe esa
¶;ksx f'k{kk¸ uked fo"k; dh izklafxdrk visf{kr gks tkrh gSA tSls&

izf'k{kq&f'k{kdks osQ 'kkjhfjd LokLF; gsrq ;ksx f'k{kk&

egf"kZ iratfy izfrikfnr v"Vkax;ksx esa lfÂfgr vklu] izk.kk;ke
vkfn 'kkjhfjd LokLF; dh n`f"V ls egRoiw.kZ Hkwfedk dk fugZou
djrs gSa ¶fLFkjlq[keklue~̧ 2 lw=k osQ O;klHkk"; esa iÁklu] ohjklu]
Hkæklu] LokfLrdklu] n.Mklu] m"Vªklu bR;kfn dk o.kZu feyrk gSA
vklu jh<+ dh gM~Mh vkSj 'kkjhfjd ekalisf'k;ksa osQ mfpr xBu
fu;U=k.k vkSj mUgsa yphyk rFkk 'kfDr'kkyh cukus esa lgk;d gSA
ikpu fØ;k dks lgh izdkj fu;fU=kr djus esa lgk;d gSA vklu
;ksxkH;kl jDr osQ ncko] ân;&xfr rFkk 'kjhj rkieku vkfn dks
lkekU; ,oa mi;qDr cukus esa lgk;d gSA blosQ vfrfjDr vklu]
izk.kk;ke rFkk vU; ;kSfxd fØ;k,¡ vk;q osQ vuqlkj mi;qDr mQ¡pkbZ]
Hkkjr rFkk vU; 'kkjhfjd {kerkvksa dk mi;qZDr fodkl djus rFkk
nh?kkZ;q cuk, j[kus esa lgk;d gSaA vr% izf'k{kq&f'k{kd 'kkjhfjd
LokLF; esa lgk;d ¶;ksx f'k{kk¸ ls ifjfpr gks losaQxs vkSj O;ogkj
esa yk losaQxsA

izf'k{kq&f'k{kdksa osQ ekufld fodkl gsrq ;ksx f'k{kk&

;ksxf'k{kk 'kkjhfjd fodkl osQ gh ugha vfirq ekufld fodkl

1- vè;kid f'k{kk] MkW- th-lh- HkV~Vkpk;Z] i`- 66
2- ikraty;ksxlw=ke~] 2-46
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esa Hkh egRoiw.kZ ;ksxnku djrh gSA ;ksxkH;kl osQ }kjk LoLFk gq, 'kjhj
esa LoLFk eu Lor% gh lekfo"V gks tkrk gSA ;kSfxd fØ;k,¡ 'kjhj o
eu osQ eSy dks lkiQ dj] fpÙk dks izlÂ ,oa ruko jfgr j[kus esa
lgk;d gSaA egf"kZ iratfy }kjk izfrikfnr ;e rFkk fu;e Øe'k%
¶vfgalklR;kLrs;czãp;kZifjxzgk% ;ek%¸1 vFkkZr~ vfgalk] lR;] vLrs;
(pksjh u djuk) czãp;Z] vifjxzg (laxzg u djuk) ;s ;e gSA
¶'kkSplUrks"kriLok/;k;s'ojizf.k/kukfu fu;ek%¸2 vFkkZr~ 'kkSp (LoPNrk)]
larks"k] ri] Lok/;k; (vPNk lkfgR; i<+uk] Lo;a dks tkuuk) vkSj
bZ'ojizf.k/ku (bZ'oj@loksZPp 'kfDr osQ izfr fu"Bk j[kuk) ;s fu;e
gSaA ;s ;e] fu;e vkfn ;kSfxd fØ;k,¡ vkfn eu dh papyrk vFkkZr~
fpro`fÙk;ksa ij vaoqQ'k yxkus ij lgk;d gSA vfgalk lR; vifjxzg
Lokè;k; vkfn KkusfUæ;ksa dks LoLFk] lcy ,oa laosnu'khy cukrh gSA
bu ;kSfxd fØ;kvksa ls roZQ'kfDr] fopkj'kfDr fujh{k.k 'kfDr] xzg.k
'kfDr] Lej.k ,oa fu.kZ; 'kfDr dk fodkl gksrk gSA

fpÙk dks izlÂ oSQls j[kk tk;s\ bl lUnHkZ esa ikraty;ksxlw=k
esa o.kZu gS fd ¶eS=khd#.kkeqfnrksis{k.kka lq[knq%[kiq.;kiq.;fo"k;k.kka
Hkkoukrf'pÙkizlknue~̧ 3 vFkkZr~ lq[kh O;fDr;ksa esa eS=kh Hkkouk j[kuh
pkfg,] nq%f[kr izkf.k;ksa esa d#.kk] iq.;kRekvksa esa eqfnrk@izlÂrk rFkk
viq.;kRekvksa@ikih tuksa esa mis{kk djuh pkfg,A blls fpÙk eqfnr
vFkkZr~ izlÂ gksrk gSA vr% ;s ;kSfxd fØ;k,¡ ekufld O;kf/;ksa rFkk
vLoPNrk dh voLFkk esa i;kZIr mipkj djus esa lgk;d gSaA vr%
f}o"khZ; vè;kid f'k{kk dk;ZØe osQ vUrxZr izf'k{kq&f'k{kd ¶;ksx&f'k{kk¸
}kjk ekufld fodkl lEcfU/r tkudkjh ik losaQxsA vkSj vkRelkr~
dj losaQxsA

1- ikraty;ksxlw=ke~] 2-30
2- ikraty;ksxlw=ke] 2-32
3- ikraty;ksxlw=ke~] 1-33
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izf'k{kq&f'k{kdks osQ laosxkRed ,oa uSfrd fodkl gsrq ;ksx
f'k{kk&

¶fo|kfFkZ;ksa osQ fy, vè;kid vkn'kZ gksrs gSA vxj vè;kid
dk 'kkafr osQ izfr #>ku ugha gS] rks os vutkus esa fgalk dk nq"izpkj
djus esa Hkwfedk fuHkkrs gSaA dgk tkrk gS] ¶tks eSa tkurk gwa ogh i<+rk
gwa vkSj tks eSa gw¡ ogh fn[krk gw¡A¸ vè;kid dk igyk mÙkjnkf;Ro
fo|kfFkZ;ksa dks ,d vPNk O;fDr cuus esa lgk;rk djuk gS vkSj viuh
{kerkvksa dk lEiw.kZ iz;ksx djus osQ fy, mRlkfgr djuk gSA ,slk
fliZQ mlosQ fgr esa gh ugha cfYd lekt dh HkykbZ osQ fy, Hkh
gSA¸1

f}o"khZ; vè;kid f'k{kk dk;ZØe osQ vUrxZr izf'k{kq&f'k{kdksa
osQ laosxkRed vkSj uSfrd fodkl  dh fn'kk esa ;ksx f'k{kk dkjxj
fl¼ gksrh gSA ;kSfxd fØ;k,¡ bfUæ; fuxzg dj mi;qDr le; ij
mi;qDr <ax ls laosxkRed O;ogkj dj ldus esa lgk;d gSA ;ksx dk
fl¼kUr vfgalk] ijLij lkSgknZ] lR;fiz;rk] bZekunkjh] lfg".kqrk] n;k]
lgkuqHkwfr] izse] 'kkfUr vkSj lg;ksx vkfn ekuoh; xq.kksa dks iksf"kr
djus esa egÙoiw.kZ Hkwfedk fuHkkrk gS tks izf'k{kq&f'k{kdksa osQ fy,
visf{kr ,oa okaNuh; gSA blosQ vfrfjDr ;ksx dk lS¼kfUrd i{k
ekuo eu dh cqjkbZ;ksa rFkk va/dkj tSls bZ";kZ] ?k`.kk] oSeuL;] va/h
izfrLi/kZ] Øksèk] Ny] diV] /ks[kk/M+h] u'khys inkFkks± dk lsou]
bfUæ; tfur vkSj lkalkfjd fo"k;&oklukvksa esa vR;f/d vklfDr
vkfn ls nwj j[kus esa lgk;d gSA

izf'k{kq&f'k{kdksa osQ lkekftd fodkl gsrq ;ksx f'k{kk&

¶;ksx f'k{kk¸ O;fDr osQ lkekftd lek;kstu rFkk fodkl ,oa
izxfr dh fn'kk esa egRoiw.kZ Hkwfedk fuHkkrh gSA

1- ^'kkafr osQ fy, f'k{kk* jk"Vªh; iQksdl lewg dk vk/kj&i=k] i`- 10]
jk"Vªh; 'kSf{kd vuqla/ku vkSj izf'k{k.k ifj"kn~] ubZ fnYyhA
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lH; O;fDr;ksa osQ fuekZ.k ls gh lH; lekt dh dYiuk dh
tk ldrh gSA ru vkSj eu dks LoLFk j[k dj O;fDr;ksa dh dk;Z{kerk
esa o`f¼ dj lekt dks [kq'kgky cuk;k tk ldrk gSA ¶;ksx f'k{kk¸
lnkpkj] lkfRod Hkkstu] la;fer ,oa ifo=k thou 'kSyh dh f'k{kk
iznku djrh gS] tks fodkl'khy lekt osQ fy, vko';d Hkh gSA ;ksx
f'k{kk HkkSfrdewY;ksa osQ LFkku ij uSfrd rFkk vkè;kfRed ewY;ksa dh
LFkkiuk dj lekt esa O;kIr cqjkbZ;ksa dks nwj djosQ vkn'kZ lkekftd
O;oLFkk cukus esa lgk;d gSA vr% ;g lqfuf'pr gS fd ¶;ksx f'k{kk¸
dks vkRelkr~ fd;k gqvk f'k{kd&lewg lekt dks lgh fn'kk iznku
djrk gSA

izf'k{kq&f'k{kdks osQ vkè;kfRed fodkl gsrq ;ksx f'k{kk&

Hkkjr fofHkÂ /eZ] laiznk;] iUFk] er] etgc] bZeku vkSj
fopkj/kjkvksa dk ns'k gSA gekjh laLÑfr fofHkÂ fopkj/kjkvksa ls
iqf"ir iYyfor gSA izR;sd /eZ esa fdlh u fdlh loksZPp 'kfDr dks
Lohdkj fd;k tkrk gSA pkgs mls bZ'oj] vYykg] jke] xksM ;k vU;
fdlh ukefo'ks"k ls lEcksf/r fd;k tkrk gks] lkekU;r% Lohdk;Z gSA
;ksx mlh loksZPp 'kfDr dks ik ysus dk ekxZ gSA ;ksx 'kjhj vkSj eu
ls ijs] vkRek vkSj LFkwy 'kjhj ls vfrfjDr lw{e'kjhj osQ vfLrRo dk
cks/ djkus esa lgk;d gSA ;ksx l`f"V dks bZ'oje; rFkk lHkh izkf.k;ksa
esa ijekRek dk va'k tkudj lHkh ls izse ,oa vknjHkko j[kus esa
lgk;d gSA ekuo thou dk vafre mís'; ijekRek osQ vfLrRo esa
yhu gksuk] eks{k izkfIr djuk rFkk thou&ej.k osQ pØ ls eqDr gksuk
gS] bl rF; dks cks/ djkus esa ,d ek=k ;ksx gh Js;Ldj ekxZ gSA
fpÙko`fÙk;ksa ij fujks/ djosQ ijekRek ls feyu vkSj vkfRed vkuUn
dh izkfIr gh ;ksx dk eq[; mís'; gSA

izf'k{kq&f'k{kdksa osQ O;fDrRo fodkl gsrq ;ksx f'k{kk&
;ksxlw=k osQ iz.ksrk egf"kZ iratfy dgrs gSa & ¶;ksxf'pÙkòfÙkfujksèk%¸1

1- ikraty;ksxlw=ke~] 1-2
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vFkkZr~ fpÙko`fÙk;ksa dk fu;U=k.k gh ;ksx gS ;ksx vUreqZ[kh cukrk gqvk
laosxkRed fu;U=k.k esa lgk;d gS] ;ksx (vklu] izk.kk;ke] è;ku
vkfn) osQ vH;kl izf'k{kq&f'k{kdksa osQ mÙke O;fDrRo fodkl esa
lgk;d gSaA O;fDrRo dks O;ogkj dk iw.kZ tksM+ dgk tk ldrk gS]
ftlesa vfHko`fÙk;k¡ laosx] fopkj] vknrsa vkSj xq.k 'kkfey gksrs gSaA

¶vkyiksVZ¸ osQ vuqlkj& ¶O;fDrRo O;fDr osQ Hkhrj mu
euks'kkjhfjd ra=kksa dk xR;kRed laxBu gS tks okrkoj.k esa mlosQ viwoZ
lek;kstu dks fu/kZfjr djrs gSaA¸1 vklu vkSj izk.kk;ke osQ fu;fer
vH;kl ls vkstfLork vkrh gS ;ksx ls jksx nwj gksrs gSaA ;ksx 'kjhj dks
LoLFk cukrk gSA LoLFk 'kjhj esa LoLFk efLr"d dk fuekZ.k gksrk gSA
LoLFk efLr"d lqfopkj] ln~O;ogkj] lnkpkj] laosxkRed fu;U=k.k]
ldkjkRed n`f"Vdks.k dk |ksrd gksrk gSA vr% ;ksxf'k{kk izf'k{kq&f'k{kdksa
osQ O;fDrRo osQ izk;% lHkh vk;keksa tSls&'kkjhfjd vk;ke] HkkokRed
vk;ke] ckSf¼d vk;ke] lkekftd vk;ke rFkk vkè;kfRed vk;ke
lHkh igyqvksa ij ldkjkRed izHkko Mkyrk gS vkSj ;g ldkjkRed
izHkko Js"B O;fDrRo fuekZ.k esa lgk;d gSA ,oa Js"B O;fDrRo dk
gksuk ,d vè;kid osQ fy, vR;ko';d gSA

¶;ksx f'k{kk¸ izkIr f'k{kd }kjk fo|kfFkZ;ksa ij vuqiz;ksx

;ksxf'k{kk :ih Kkufuf/ dks fl¼kUr:i esa vkRelkr djosQ
mls O;kogkfjd :i esa iz;qDr djuk vko';d gSA ¶fl¼kUr dk
fuekZ.k gekjs vius fo'oklksa osQ ;kstukc¼ lajpuk ;k Øec¼rk ls
gksrk gS rFkk i¼fr dk fuekZ.k gekjs iz;kl dh laxfr ls gksrk gS
izk;ksfxd Kku ml vk/kj f'kyk dk dke djrk gS ftl ij iwjk Kku
fVdk jgrk gSA leLr lS¼kfUrd Kku ml Kku dk mPpkj.k gS] ftls
geus vius leqnk; dh i¼fr;ksa esa Hkkxhnkjh djosQ lh[kk gŞ 2

1- f'k{kkeuksfoKku] i`- 467] v:.k oqQekj flag
2- ^f'k{kk osQ y{;* jk"Vªh; iQksdl lewg dk vk/kj&i=k] i`- 7] jk"Vªh;

'kSf{kd vuqla/ku vkSj izf'k{k.k ifj"kn] ubZ fnYyhA
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f}o"khZ; vè;kid f'k{kk dk;ZØe osQ vUrxZr ¶;ksx f'k{kk¸ izkIr
vè;kfir f'k{kd fo|ky;ksa osQ fo|kfFkZ;ksa ij vuqiz;ksx dj losaQxsA
tSls&

1- fo|kfFkZ;ksa osQ 'kkjhfjd fodkl gsrq vklu] izk.kk;ke vkfn dh
f'k{kk iznku dj losaQxsA

2- fo|kfFkZ;ksa dh fofHkÂ ekufld jksxksa] v'kkafr] papyrk ls eqfDr
osQ mik; crk losaQxsA

3- fo|kfFkZ;ksa osQ laosx fu;U=k.k djus gsrq ;kSfxd fØ;kvksa osQ
rjhosQ crk losaQxsA

4- fo|kfFkZ;ksa osQ vè;;u&vf/xe esa eu u yxus ij ,dkxzrk
c<+kus gsrq /kj.kk] è;ku vkfn fØ;kvksa ls ifjfpr djk losaQxsA

5- fo|kfFkZ;ksa ls v"Vkax;ksx osQ varxZr vkus okys ;e fu;e vkfn
dk thou ij iM+us okys ldkjkRed izHkko dh tkudkjh ns
losaQxsA

6- fo|kfFkZ;ksa esa ijh{kk osQ le; gksus okys ruko ls futkr ikus
gsrq izk.kk;ke vkSj è;ku dh ;kSfxd fØ;kvksa ls voxr djk
losaQxsA

7- fo|kfFkZ;ksa esa lnkpkj] lqfopkj] vPNh vknrsa] rFkk ldkjkRed
vfHko`fÙk@n`f"Vdks.k vkfn dks fodflr dj losaQxsA

8- fo|kfFkZ;ksa dks ;ksxlw=k esa of.kZr vfgalk] lR;] vLrs;] czãp;Z]
vifjxzg vkfn ewY;ksa dks vkRelkr djk losaQxsA

9- fo|kfFkZ;ksa esa mÙke O;fDrRo osQ fuekZ.k ls lEcfU/r ;kSfxd
rF;ksa dh tkudkjh miyC/k djk losaQxsA

10- fo|kfFkZ;ksa esa ijLij lg;ksx] lkSgknZ] bZekunkjh vkfn ln~xq.kksa
dh f'k{kk iznku dj losaQxsA
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milagkj

;ksx LoLFk thou thus dh 'kSyh gS] ftldk mn~Hko Hkkjr esa
gqvk] vc bls fo'oHkj esa foKku dh ,d 'kSyh osQ :i esa Lohdkj
dj fy;k x;k gSA ik'pkR; laLÑfr Hkh bls oSKkfud O;k;ke dh ,d
LoLFk 'kSyh osQ :i esa Lohdkj dj jgh gSA ,d lkekU; tu osQ fy,
;ksx esa ;e] fu;e] vklu] izk.kk;ke] izR;kgkj] fØ;k vkSj è;ku osQ
vH;kl gSa] tks izf'k{kq&f'k{kd gh ugha] vfirq lHkh O;fDr;ksa dks
'kkjhfjd :i ls LoLFk] ekufld :i ls pqLr vkSj HkkokRed :i ls
larqfyr j[krs gSaA

fo|ky;h fo|kfFkZ;ksa gsrq mPp izkFkfed Lrj ,oa ekè;fed Lrj
osQ fy, jk"Vªh; 'kSf{kd vuqlU/ku vkSj izf'k{k.k ifj"kn~ us ;ksx dh
ikBÔp;kZ rS;kj dh gS tks fo|kfFkZ;ksa osQ lok±xh.k fodkl esa lgk;d
gks losQxhA blh osQ lkFk jk"Vªh; vè;kid f'k{kk ifj"kn~ us Hkh ch-,M-
dk;ZØe] ,e-,M- dk;ZØe gsrq ;ksxf'k{kk uked ikBÔØe rS;kj dj
ikBÔiqLrd dk :i nsdj vPNh igy dh 'kq:vkr dh gS] rkfd
vè;kid f'k{kk osQ vUrxZr pyus okys dk;ZØeksa osQ ikBÔØe osQ
nkSjku ¶;ksx f'k{kk¸ dks fo"k; osQ :i esa i<+k tk losQ vkSj
izf'k{kq&f'k{kdksa dks ¶;ksx f'k{kk¸ dk lS¼kfUrd ,oa O;kogkfjd Kku
iznku fd;k tk losQ vkSj ;gh izf'k{kq&f'k{kd izf'k{k.k izkIr djosQ
¶;ksx f'k{kk¸ osQ leLr rF;ksa dks fo|kfFkZ;ksa ij vuqiz;ksx dj losaQ
rFkk fo|kfFkZ;ksa dk lok±xh.k fodkl dj losaQA

lUnHkZxzUFk lwph

1- fouksck % f'k{k.k fopkj % loZ lsok la?k&izdk'ku] jkt?kkV]
okjk.klh] fnlEcj 2016

2- 'kqDyk] MkW- xzh"ek % vè;kid f'k{kk dh {ks=k izklafxdrk %
Dykfldy ifCyflax dEiuh] ubZ fnYyh] izFke laLdj.k&2009
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3- v=kh] fouksn oqQekj % mnh;eku Hkkjrh; lekt esa f'k{k.k %
lqfer ,UVjizkbtst] ubZ fnYyh izFke laLdj.k&2005

4- flag] v:.k oqQekj % f'k{kk euksfoKku % Hkkjrh Hkou (ifCy'klZ
,.M fMLVªhC;wVlZ)] ubZ fnYyh] r`rh; laLdj.k&2010

5- HkV~Vkpk;Z%] MkW- jke'kadj % ikraty;ksxlw=ke~ % Hkkjrh; fo|k
izdk'ku] fnYyh] laLdj.k&2001

6- eaxy] MkW- ,l-osQ % ;ksxf'k{kk % vk;Z cqd fMiks] fnYyh] r`rh;
laLdj.k&2005

7- HkV~Vkpk;Z] th-lh % vè;kid f'k{kk % vxzoky ifCyosQ'kUl]
vkxjk] "k"B laLdj.k&2011

8- f'k{kk osQ y{;] jk"Vªh; iQksdl lewg dk vk/kj&i=k % jk"Vªh;
'kSf{kd vuqla/ku vkSj izf'k{k.k ifj"kn~] ubZ fnYyh] fnlEcj
2012

9- 'kkafr osQ fy, f'k{kk] jk"Vªh; iQksdl lewg dk vk/kj&i=k %
jk"Vªh; 'kSf{kd vuqla/ku vkSj izf'k{k.k ifj"kn~] ubZ fnYyh] twu
2010

10- ;ksx&LoLFk thus dk rjhdk % ekè;fed Lrj] jk"Vªh; 'kSf{kd
vuqlU/ku vkSj izf'k{k.k ifj"kn~] ubZ fnYyh] izFke laLdj.k&2016
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Teacher is the top most academic and professional person

in the educational pyramid. He is the pivot around which all the

educational programme rotate in so far as their implementation is

concerned. The success of any educational programme depends

on the quality of teachers and quality of teachers, in turn depends

to a large extent upon the quality of teacher education. The main

focus of the entire process of teacher education lies in its curriculum,

design, structure, organization and transaction modes, as well the

extent of its appropriateness. Teacher education programme should

be sensitive enough towards changing needs of the society and

field conditions. It should also be flexible to accommodate, absorb,

delete in relation th changing field needs. Obviously, this requires

continuous effort in all aspects of curriculum. Such efforts

comprises continuous appraisal of curriculum components, arriving

at a plausible and relevant framework as a model for different

forms of teacher education, generating and testing newer pactices

and components, trying out innovative edeas and schmes, and

generating a knowledge base through systematic conceptuali-

zation.

Effort in these directions has received greater emphasis since

Independence. After the establishment of the NCTE as a statutory

( 121 )
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body in 1995, it took steps to develop a new curriculum framework

published in 1998. This framework revealed that it envisages a

curriculum rooted in India reality and culture and promotes a

mutually supportive system of teacher education in which training

institutions and community interaction is promoted and

strengthened. NCF (2005) also emphasized on the level and quality

of subject matter knowledge, the repertoire of pedagogical skills

the teacher should possess to meet the needs of diverse learning

situations, Teachers should be sensitive to contemporary problems.

Level of motivation is also important as in influences poupil learning

and the larger processes of social transformations.

Considering the complexity and significance of teaching as

professional practice NCFTE (2009) recommended four years

integrated model at the bachelor's degree level or two years

bachelor's degree programme. Further Justice verma commission

on Teacher Education recommended that the duration of the

programmes of Teacher Education needs to be enhanced.

Following these recommendations National Council for Teacher

Education (NCTE) came up with a new regulation called NCTE

(Recognition Norms and Procedure) Regulations, 2014 which

was published in the Govt. of India Gazette on Dec 2014. As per

the new regulation, the B.Ed and M.Ed have been recognized as

a professional course with duration of two academic  years. The

new curriculum for B.Ed. and M.Ed has been implemented from

the academic session 2015-16 with new prospects and priorities

across the nation. Through the course structure and experiences

provided to the students, will help them to become reflective

practitioners. The course structure offers a comprehensive

coverage of themes and rigorous field engagement with the child,

school and community. The programme is comprised of three inter

related curricular areas-

1. Perspective in Education.

2. Curriculum and Pedagogic Studies.
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3. Engagement with the field

B.Ed. curriculum is divided into 11 courses which comprises

theorty and projects plus 4 EPC courses.

All the courses include in-built field-based units and projects

along with theoretical inputs from an interdisciplinary perspective.

Engagement with the field is the curricular component which is

meant to holistically link all the ourses. It also includes special

courses for Enhancing Professional Competencies (EPC) of the

student teachers. These courses will be transacted by using variety

of approaches such as- case studies, group presentations, pojects,

seminars, discussion on reflective journals, observations of children,

workshop, collaborations and cooperative learning and interaction

with the community in multiple sociocultural environment.

Perspectives in Education Courses

In first curricular area six papers have been included as (i)

Childhood and growing up, (ii) Contemporary India and Education,

(iii) Learning and Teaching, (iv) Theoretical foundations of

knowledge and curriculum (v) Gender in the context of school

and society and (vi) Inclusive education these courses are designed

to enable student teachers to engage with studies on Indian society

and education, acquire conceptual knowledge for social analysis

and getting experience of engaging with diverse communities,

children and schools. Conceptual understanding about issues of

diversity, inequality and marginalization in Indian society throught

the course on contemporary India and Education can be developed.

The course on Teaching and Learning focuses on aspects of social

and emotional development, self and identity etc. Understanding

about culture, policies and practices help them to understand the

importance of creating on inclusive school. Teaching learning

process can be understood appropriately when see in the

sociological, economic, political, philosophical and educational

context in which they operate.
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Curriculum and Pedagogic Studies

In second curricular area five courses namely (1) Language

across the curriculum (2) Understanding disciplines and subjects

(3) Pedagogy of a school (4) Assessment of Learning (5) Optional

course have been included.

Objectives of Various Courses and Student Teacher's

Role

1. Childhood and Growing up-This paper deals with child

development and adolescent Psychology. The main focus

is to enable student teachers to arrive at an understanding

of how different socio-political realities construct different

childhoods within children's lived contexts: family, schools,

neighborhoods and community. The student teachers can

understand this by bringing their own experiences to the

classroom discussion. Through biographies, stories,

narrations of growing up in different cultures, observations

about children, children's diaries the teachers can develop

better understanding of children of his class.

2. Contemporary India and Education- This course focuses

on diversity, inequality and marginalization in society and

policy framework for public education in India. The student

teacher will come to know about diversity which enriches

our lives as well as poses challenges for universal education.

They will study the constitution (fundamental rights, duties

and divertive principle) which will help them to deal diversity

in their classroom effectively. Discussion about varius

policies, their implementation gives them a broad vision of

education of marginalized groups like women, delits and

tribal people.

3. Learning and Teaching- This is core course which gives a

view on theoretical frames from psychology, philosophy

and sociology, Student teacher will become able to
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understand theories and convert it to behavioral and testable

component. They will be able to understand the difference

between learning in school and learning outside school. It

will include following component:

l Understanding Learning : socio cultural and cognitive

processes

l Understanding the learner

l Learning in and out of school.

4. Language across the curriculum - Teaching cannot take place

in a language free environment. Language and literacy

background of students influence classroom interaction so

it is important to know language background of the students.

To ensure optimal learning of the subject area language

should be given priority.

5. Gender, school and society - It is an important area because

gender dicriminations is created and influenced by family,

religion, culture, society and media. This course will enable

the students to critically evaluate and challenge gender

inequlities, while becoming sensitive to social groups and

exploring the roles of the family, caste, religion, media etc.

in gender discrimination.

6. Knowledge and Curriculum- This course helps student

teachers to identify various dimensions of the curriculum

and their relationship with the aims of education. They can

trace the relationshp between the curriculum framework

and syllabus. The student teacher learns to critically analyse

various samples of textbooks, children's literature and

teacher's handbook etc.

7. Assessment for learning- In traditional notion of assessment,

it is performed at the end of teaching, using a paper pencil

test. But this new curriculum has changed this notion as

constructivist approach is suitable for it. According to this,
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assessment is an ongoing process where the teacher closely

observes learners during the process of teaching-learning,

records learning landmark and supports them by providing

relevant feedback. Student teacher will learn to explore

diverse methods and tools of assessing an array of learning/

performance outcomes of diverse learners specially in

inclusive school where constructs of disability and failure

are seen as the other face of notion of ability and achevement

as promoted by school.

Engagement with the Field

It has three components-

1. Sessional Work related to each theory paper.

2. Internship.

3. Enhancing Professional Competencies (EPC)

Enhancing professional Competencies - This curriculum

framework has emphasize on enhancing professional competencies

among teacher and teacher educators through activities. These

activities are related to each course so that student teacher may

get actively involved in teaching learning and reflect on their

experiences. For this constructivist approach will be applied and

student teacher will contribute in construction of knowledge instead

of mere rote memorization of content by the students. Student

teacher will be able to understand the learner, textbooks,

assessment in a holistic manner in the existing socio-economic &

political context. They will work for the holistic development of

the child and make them a critical and creative thinker.

i. Reading and reflecting on texts will enable student teachers

to read and respond to variety of texts in different ways.

Responses may be personal, creative or critical, Students

will also develop metacoginition awareness to become

conscious of their own thinking process as they grapple

with diverse texts. This will enhance their capacities as
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reader and writers by becoming participants in the process

of reading.

ii. Drama and art in education helps in creating relationship

between the head, heart and hand. NCF (2005)

recommends that the school curriculum must integrate

various domains of knowledge, so that the 'curricular'

encompassess all curricular as well as extracurricular. The

ability to feel empathy for and relate with the other can be

nurtured through drama based on experience, emotion and

interpretation. It also involves community to participate in

educational and social change. Aesthetic sensibilities can

be developed and visit of places of art, exhibition and

cultural festivals enhances understanding of local culture and

art forms.

iii. Critical understanding of ICT goes beyond computer

literacy and ICT aided learning and help student teacher

imterpret and adapt ICT in line with educational aims and

principles. It will also help student teachers to learn

integrating technology tools for teaching learning, mateial

development, developing collaborative networks for sharing

and learning.

iv. Understanding the self-course helps to develop

understanding of student teacher about themselves as a

person and as a teacher though continuous ongoing

reflection. They will develop sensibilities, despositions and

skills that will help them in facilitating their own growth as

well as their student's growth. To enhance capabilities of

body and mind yoga will be useful. It will promote sensibilities

that help to live in peace and harmony with one's

surroundings.

Challenges in Implementation of the Curriculum:

These curricular areas no doubt focuses on good quality
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teacher education by including theroetical papers, EPC and other

educational activities in comprehensive manner. But at the same

time it also poses some challenges in its implementation---

1. There is confusion over the content to be taught.

2. There is not training and orientation of teacher educators

towards new curriculum.

3. Teacher educators are not aware of varius methods and

strategies suitable for this type of curriculum.

4. How can community be linked with various programmes

of the school?

5. Which strategies should be followed to teach in inclusive

setting schools?

6. Due to time restriction in semester system teacher

educators are not able to finish their course properly. Because

some practical activities demand more time.

7. In some papers syllabus is vague. Each teacher educator

may cover the topic according to their own interpretation.

8. Constructivist approach is difficult to implement as not

of students in a class is more than required. So it becomes difficult

to cater individual needs in a period of 40 to 45 min.

9. School internship programme consists of 20 weeks in

two semesters. Schools do not allow student teacher to come to

schools for internship in both semesters.

10. Experts in some subjects as drama & art, yoga education

are not avilable in most of the TEI. Also facilities to teach these

subjects are not avilable. So regular teachers are assigned the

duties for such subjects. But they are not able to do it properly  as

they lack expertise in the field.

As this two year teacher education curriculum has become

totally learner centered instead of teacher centered, teacher will

have to change traditional strategies to implement it.
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Strategies for effective Implementation of this programme

To effectively implement this two year learner centered

teacher education programme, first of all the teacher educators &

administrators have to change their traditional outlook about this

programme. Now it is in the process of establishing it as a

professional course, so rigorous training & teaching is required.

Accordingly methods and strategies should be changed. Few

effective strategies will be as follows-

l Contrusctivist approach is based on the contributions of

cognitive psychologist like piaget, Vygotsky, Gardner,

Novak etc. They believed that learners construct knowledge

on the basis of their prior knowledge and personal

experience. So teacher should provide interventions to help

children construct their own concepts. In this process

student's active participation in problem solving and critical

thinking regarding a learning activity is essential. Teacher

should facilitate cognitive change by presenting difficulties

through specific tasks that pose dilemmas to students in

such a way that stimulate purposeful, reflective thinking in

arriving at a rational solution.

l Reflective teaching should be done in which teacher must

examine their belief, assumptions and biases regarding

teaching and learning and determine how these beliefs

influence classroom, practice. Reflection refers to the

ongoing process of critically examining and refining practice

taking into careful consideration the personal, pedagogical,

ethical & societal context associated with schools,

classrooms and the multiple roles of teachers.

l Blended learning may be used which combines traditional

teaching and learning approaches with information and

communication technologies.

l Concept mapping for meaningful learning is another

emerging method in learner centered framework. The steps
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involved in concept mapping are selecting the key concepts

and sub concepts, linking the concepts and sub concepts

through prepositions and making meaning out of horizontal

and vertical linkages. It helps the teacher to understand the

existing concept of the learner as well as diagnose the

misconceptions of students.

l Social Inquiry Approach can be used. This approach

requires students to collect analyse and interpret data, draw

generalizations. It involves community participation.

l Creative writing method can be used to develop cognitive

and affective abilities of a higher order among students.

This method can be used to teach all subjects like language,

science, social science etc. It helps in developing abilities

of reporting, arguing, explaining, reflecting, coping and

evaluating.

l Collaborative and cooperative learning is a successful

teaching strategy in which students in a small group with

different levels of ability, do a variety of learning activities

to improve their understanding of a subject. Students work

through the assignment until all group members successfully

understand and complete it.

l Problem solving method is also learner centered. By this

method students develop the thinking, observation and

enquiry skills.

l Investigatory approach will also be useful as it develops

the abilities to formulate hypothesis, planning, enquiry and

communication. Posing useful questions, plainning out

investigation, hypothesizing, predicting and evaluation are

the steps of this approach, It is helpful in learning natural

and social science subjects.

In the end it can be said that this two year teacher education

curriculum at Bachelor's level is totally dedicated to learner so to
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improve the quality of education in our schools learner centered

approaches of teaching should be adopted at secondary stage as

learner centered approaches are supported by philosophical

assumptions and have strong psychological basic.

Constructivism views knowledge as subjective & Contextual

so learner centered approaches enhance the quality of education

by taking into account learner's capabilities, learning styles, context

(social, political) and culture.
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Teacher Education programme is the most important sector

for a developing nation. It needs day to day changes as per the

demands of society. Today our students as learner have wide

exposure to digital technology and getting lots of information within

seconds through the web. This coming generation learners have

less interaction opportunities with their community and society

around them. but much more interaction with social media through

their gazettes. Learning opportunities from social interactions are

getting low which effects the emotional upbring of children. Our

ancient and Indian values are deteriorating and children are

adopting values of foreign cultures. They are growing characteristics

of self-centredness and introversion. Currently, two years teacher

education programme in an effort to develop such a teacher who

can understand the current requirement of child and develop the

learner with good Indian values. This two years teacher Education

programme is the topic of controversy among academicians. It

has completed its pilot phase of implementation in 2017. This

paper discusses the critical appraisal of Curriculum, Programme

Implementation and Assessment of two years teacher education

programme of B.Ed. course as per NCTE notification of 2014.

( 132 )
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In nut shell, this notification of NCTE 2014 deals with all

fifteen types of teacher education courses from diploma in pre-

school teacher education to master's degree in teacher education.

This notification covers all the aspects of teacher education in

detail such as Preamble, Duration, Admission procedure,

Curriculum, programme implementation and Assessment, Staff and

their qualifications and Facilities including all the infrastructure which

facilitates all the activities of teacher education as 'Norms and

Standards' for Bachelor of Eduction (B.Ed.) degree and Masters

of Education (M.Ed.) degree in appendix (4) and (5) respectively.

Recommendations for curriculum of B.Ed. under heading

(4.1) says that the B.Ed. curriculum shall be designed to integrate

the study of subject knowledge, human development, pedagogical

knowledge and communication skills under the following four broad

curricular areas:

1. Perspectives in Education.

2. Curriculum and Pedagogic Studies, and

3. Engagement with the Field/Practicum

4. School internship

1. Perspective in Education.

Perspectives in Education includes courses in the study of

childhood, child development and adolescence, contemporary

India and education, philosophical and sociological perspectives

in education, theoretical foundation of knowledge and curriculum,

teaching and learning, gender in the context of school and society,

and inclusive education. The course in childhood studies shall enable

student-teachers to angage with studies on Indian society and

education, acquire conceptual tools of sociological analysis and

hands-on experience of engaging with diverse communities,

children and schools. The course on 'Contemporary India and

Education' shall develop a conceptual understanding about issues
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of diversity, inequality and marginalization in Indian society and

the implications for education, with analysis of significant policy

debates in Indian education. The course on 'Knowledge and

curriculum' will address the theoretical foundation of school

knowledge from historical, philosophical and sociological

perspectives, with critical analysis of curricular aims and context,

and the relationship between curriculum, policy and learning. The

course on 'teaching and learning' will focus on aspects of social

and emotional development; self and identity, and cognition and

learning. As per this notification, these courses under each of these

curricular areas will be based on a close reading of original writings,

seminar/term paper presentations and continuous engagement with

the field. Transaction of the courses shall be done using a variety

of approaches, such as, case studies, discussions of reflective

journals, observations of children and interaction with the

community in mulitiple socio-cultural environments. Information

and Communication Technology (ICT), gender, yoga education

and disability/inclusive education shall form an integral part of the

B.Ed. curriculum.

'Perspective in Education' of this notification for two-year

teacher education programme has a number of good characteristics

and positive points which are necessary for the development of a

good teacher as given below-

1. The course  on 'Contemporary India and Education' will

help our pupil-teachers to know our society's issue such as

diversity, inequality and marginalization in Indian society and

can identify their problems for education and they will be

able to acquire conceptual tools of sociological analysis

and hands-on experience of engaging with diverse

communities.

2. This will also help the pupil teachers to analyse the significant

policy debates in Indian educaion.
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3. The course on 'Knowledge and Curriculum' will also help

in analysing the curricular aims and context and the

relationship between curriculum, policy and learning.

4. the course on 'Teaching and Learning' will focus on social

and emotional development of self and identification of roles

of a teacher in our society.

5. Cognition and learning which are again an important part

of the teacher education.

6. This course gives emphasis on Gender in the context of

school and society which is the contemporary need of our

society.

7. Inclusive education which cannot be left behind in any

teacher education programme in a developing country.

2. Curriculum and Pedagogical Studies.

This programme recommends that the Courses in

Curriculum and pedagogical Studies shall include aspects of

language across the curriculum and communication, understanding

of a discipline, social history of a school subject and its pedagogical

foundation with a focus on the leaner and course on the theoretical

perspectives on assessment for learning. Curriculum and Pedagogic

Studies courses shall  offer a study of the nature of a particular

discipline, critical understanding of the school curriculum, pedagogy

as the integration knowledge about the learner the discipline and

the societal context of learning and research relating to different

aspects of young children's learning. The design of the programme

would enable student to specialize in on disciplinary area, viz.

social science, Science, Mathematics, Languages and a subject

area from the same discipline, at one/two levels of  school. The

courses shall aim to develop in students an understanding of the

curriculum, linking school knowledge with community life. A variety

of investigative projects shall be included to reconstruct concepts

from subject knowledge through appropriate pedagogic processes
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and to communicate meaningfully with children.

This curricular area is more elaborated than the one year

teacher education programme and is the expansion of one year

programme which will helpful to develop a knowledgeable,

resourceful teacher for the society because-

1. Curriculum and Pedagogic Studies shall offer a study of

the nature of a particular discipline, critical understanding

of the school curriculum, pedagogy as the integration of

knowledge about the learner, the discipline and the societal

context of learning and research relating to different aspects

of young children's learning.

2. The discipline and the societal context of learning and

research relating to different aspects of young children's

learning.

3. The design of the programme would enable student to

specialize in one disciplinary area, viz. Social science,

Science, Mathematics, Languages and a subject area from

the same discipline, at one/two levels of school.

4. The courses shall aim to develop in students an

understanding of the curriculum.

5. Linking school knowledge with community life.

6. A variety of investigative projects shall be included to

reconstruct concetps from subject knowledge through

appropriate pedagogic processes and to communicate

meaningfully with children.

3. Engagement with field/Practicum and School internship.

This B.Ed. Programme recommends the Child, Community

and School shall have sustained engagement with the Self curricular

areas at different levels through establishing close connections

between child and community through school internship. The

curricular areas of 'Perspectives in Education' and 'Curriculum
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and Pedagogic studies' shall offer field engagement through different

tasks and projects with the community, the school, and the child

in school and out-of-school. These tasks and projects may include

collaborative partnership with the schools for developing CCE

practices, establishing study circles/forums for professional

development of in-service school teachers or dialoguing with the

School Management Committee, etc. Community-based

engagement may also include oral history projects with a

community of artisans as part of 'Contemporary India and

Education' or 'Pedagogy of social Science/History'......Likewise,

the pedagogy course on science may include environment-based

projects to address concerns of a particular village/city or a

community. Several specialised courses shall be offered to enhance

professional capacities of a student-teacher such as courses on

language and communication, drama and art, self-development

and ICT. Courses that would focus on developing the professional

and personal self of a teacher will be designed to integrate the

oretical and practical components, transacted through focused

workshops with specific inputs on art, music and drama. These

courses shall offer opportunities to study issues of identity,

interpersonal relations, adult-child gaps, personal and social

constructs, schools as sites for struggle and social change;

understanding and practicing yoga education, devoloping social

sensitivity and the capacity to listen and emphasize.

School Internship would be a part of the broad curricular

area of 'Engagement with the Field' and shall be designed to lead

to development of a broad repertoire of perspectives, professional

capacities, teacher sensibilities and skills. The curriculum of B.Ed.

shall provide for sustained engagement with learners and the school

(including engaging in continuous and comprehensive assessment

for learning), thereby creating a synergy with schools in the

neighbourhood throughout the year. Student-teachers shall be

equipped to cater to diverse needs of learners in schools.These
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activities shall be organized for 4 weeks in the first year of the

course. Students are to be actively engaged in teaching for 16

weeks in the final year of the course. They shall be engaged at

two levels, namely, upper primery (classes VI-VIII) and secondary

(IX-X) or senior secondary, with at least 16 weeks in the

secondary/senior secondary classes. They should be provided

opportunities to teach in schools with systematic supervisory

support and feedback from faculty. Internship in schools will be

for a minimum duration 20 weeks for a two-year programme (4

weeks in the first year and 16 weeks in the second year as noted

above). The should also include, besides practice teaching, an

initial phase of one week for observing a regular classroom with a

regular teacher and would also include peer observations, teacher

observations and faculty observation of practice lessions.

This section of the programme explains a number of new

concepts which are helpful in developing the personality of a

teacher-

1. Sustained engagement with the Self, the Child, Community

and the School at different levels and through establishing

close connections between differnt curricular areas.

2. Collaborative partnership with the schools for developing

CCE practices, establishing study circles/forums for

professional development of in-service school teachers or

dialoguing with the School management Committee, etc.)

and different tasks and projects with the community, the

school, and the child in school and out-of-school.

3. School Internship broad curricular area of 'Engagement with

the Field' and development of a broad repertoire of

perspectives. professional capacities, teacher sensibilities

and skills.

4. Creating a synergy with schools in the neighbourhood

throughout the year by engaging in continuous and

comprehensive assessment for learning.
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5. Equipping the student teacher to cater to diverse needs of

learners in schools.

6. Engaging pupil teachers for 4 weeks in the first year of the

course.

7. Sending students for actively engaged in teaching for 16

weeks in the final year of the course.

8. Engaging student teacher at two levels, namely, upper

primary (classess VI-VIII) and secondary (IX-X) or senior

secondary, with at least 16 weeks in the secondary/senior

secondary classes. This should also include, besides practice

teaching, an initial phase of  one week for observing a regular

classroom with a regular teacher and would also include

peer observation, teacher observations and faculty

observations of practice lessons.

2. Programme Implementation.

Programme implementation is a speciality and urgency for

this two years programme as it gives guidelines to teacher education

institutions. This part of this programme indicates about specific

demands of implementation, calendar for all activities, schools for

the Internship, transaction of the Perspectives in Education and

Curriculum and Pedagogic Studies course with multiple and variety

of approaches such as case studies, problem solving, discussions

on reflective journals in colloquie, observations of children in

multiple socio-cultural environments, initiate discourse on education

by periodically organising seminars, debates, lectures and

discussion groups for students and faculty, academic enrichment

programmes prrticipate in academic pursuits and pursue research

especially in school. etc.

This implementation part is praise worthy as

1. It is necessary to guide and make all the teacher education

institutions for working in synchronization.
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2. The recommendation about to make agreement for

mentoring, supervising, assessing the students is quite natural.

3. The establishment of grievances cell for students is new

approach.

4. Few recommendation such as research with schools and

communities seems difficult in present work culture social

situations.

5. The implementation for organising colloquium is also over

expectation from student teachers.

3. Assessment

This part explains how the student teacher should be

evaluated and gives the following recommendations for assessment

of external and internal assessment-

1. 20 to 30% marks of Continuous Internal Assessment.

2. 70 to 80% marks of External Examination.

3. One fourth of the total marks shall be allocated to assessment

in practice teaching.

4. Transparent, feedback should be given progessively by

telling them their grades.

5. The bases of internal assessment shall be assignment,

observation, records, student profile, diaries, journal etc.

It can be concluded that the idea of two year B.Ed. is a

wonderful idea because teacher education needs two years for

inculcating the professional skills and ethics of teaching. This

notification/teacher education programme is enriched with full of

thoughts and It is also as per the need of the hour as our society is

changing day by day. No doubt, this a very good document for

teacher education, but It seems that all policy makers have given

their best aspiration for making the best teacher of the world but

implementing the programme may face problems to meet our

ground realities and expectations.
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Abstract

Education reforms invariably accord highest priority

to improve teacher effectiveness. It requires consistent up

gradation of teacher education programmes. Over the last

two decades in India, the issue of curriculum renewal and

extended duration of secondary stage teacher education has

received serious attention. Indian education can no longer

afford to remain a sleeping titan. 'Update or perish' is the

need of the time. It was against his backdrop that the NCTE

undertook a major exercise of developing a new National

Curriculum Framework for Teacher Education in 1998 and

for the first time made the recommendation for beginning a

two year B.Ed. programme to prepare quality teachers and

also recommended updated curricula for teacher education

for various levels of school education from the primary stage

to the senior secondary stage- for academic and vocational

streams. Changes in norms and curriculum were made to make

qualititive improvements in teacher education in India and

providing it true statusof a professional course. After

implementation of new regulations, the second allotment of

( 142 )
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two year B.Ed. course is going on across the nation. It is

observed that there is confusion over many aspects of new

B.Ed. curriculum among administrator's teacher educators,

students and other stakeholders. Teachers and students are

in problematic situation by the complexities of the rapid

changes in educational programs and planning. So an attempt

is made to highlight some of the dilemmas, fear, problems

which are overcoming some positive points of Two Year course

of B.Ed.

Key Words: B.Ed., New Regulation-2014, NCTE

Curriculum

Introduction

Teacher education and school education have a symbiotic

relationship. Developments in both these sectors mutually reinforce

the concerns necessary for the qualitative improvement of the entire

spectrum of education. Education reforms invariably accord highest

priority to improve teacher effectiveness. It requires consistent up

gradation of teacher education programmes. Over the last two

decades in India, the issue of curriculum renewal and extended

duration of secondary stage teacher education has received  serious

attention. A perusal of the reports of various commissions and

committees indicate the preference for longer duration of B.Ed.

programme. It was also endorsed by the Hon'ble Supreme Court

of India in its judgment on 15 June 1993. "The Training Institutes

are meant to teach children of impressionable age and we cannot

let loose on the innocent and unwary children the teachers who

have not received proper and adequate training. True, they will be

required to pass the examination but that may not be enough.

Training for a certain minimum period in a proper organised training

institute is essential before a teacher before a teacher may be duly

launched." It was against this backdrop that the NCTE undertook

a major exercise of developing a new National Curriculum

Framework for Teacher Education which is both contextual and
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in tune with the emerging concerns and imperatives of the fast

changing canvas of education both nationally and globally. Hence

the NCTE prepared the curriculum framework for teacher

education in 1998 and for the first time made the recommendation

for beginning a two year B.Ed. programme to prepare quality

teachers.

Widely known as "NCTE Curriculum Framework-1998",

it took stock of the context and concerns of teacher education

ranging from 'constitutional goals' to 'commitment and performance

in teacher education'; it emphasized the symbiotic relationship

between pre-service and in-service teacher education and

recommended updated curricula for teacher education for various

levels of school education from the primary stage to the senior

scondary stage-for academic approach to the task of curriculum

updating. Indian education can no longer afford to remain a sleeping

titan. 'Update or perish' is the need of the time. Accordingly, the

two year B.Ed. course aims at a complete development of the

student-teacher; particularly in knowledge and skills, in individual

care of the learner and also in methods and evaluation designed to

facilitate learning.The course in divided into two parts. It aims at

developing understanding of and teaching-learning situation

apprehended through intensive study of conceptual explanations,

observation and analysis of live classroom situations as well as

hand on experiences and longer duration of field experience.

Interactive processes, i.e. group reflection, critical thinking and

meaning making have been encouraged. The syllabus retains the

essence of student teachers being active participants in the learning

process and prepares the student teachers for facing the emerging

challenges resulting out of globalization and its consequences.

Competence to render disciplinaryknowledge into forms relevant

to stage specific understanding of teaching-learning situation. Its

two year B.Ed. programme promises good quality teacher

education by including wide ranger of subjects, topics and
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practical's but at the same time it also poses some challenges in its

implementation which are as follows:-

Challenges Identified-

Questions on quality improvements: These new

regulations were made for qualitative improvement in TEI but at

the end of first semester of these courses, discussion among most

of the teacher educators are not related to quality dimension at all.

New trends of dummy admissions, confusions over the content to

be taught, questions, doubts and criticism on the curriculum

prepared by various universities are main points of discussion in

the community of teacher educators. These may be due to initial

stage of implementation but it is also true that some fundamentals

issues are yet to be addressed. Some of them are given below.

Ø What types of arrangements are made for training and

orientation of teacher-educators toward new curriculum?

Ø What should be the criteria to give number of units to

teacher Education Institutions?

Ø How states and Centre will frame policies in school

education to create jobs for the teachers?

Ø How schools will accommodate pupil teachers for long

duration of internship?

Ø What will be the sturcture of internship and how it will be

practiced and supervised?

Overload of papers and time restrictions: The numbers

of papers are more in each semester which consists of core papers

as well as practical papers. It has increase the work load instead

of reducing it al all of them have to be covered in particular

semester. In each semester some days are also to be allotted to

preliminary School Engagement which further reduces the tuition

time in college.

Overlapping of content- Overlapping can be seen in the
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content of various core papers. Many of the topics like- gender

stereotype, inclusive education etc. are repetitive in various papers.

Content lacks demarcation- The content given in the

syllabus is vague in the sense that topics are not clearly demarked

or defined. Each teacher educator may cover the topic according

to their individual interpretation which inhibits uniformity like in

Language across the Curriculum socio-cultural variations in

languages: Accents and linguistic variations.

Field works- Each core paper has some of the field works

which are to be covered along with the theoretical content. These

field works are more in number and difficult to be covered in the

given time as theoretical content is vast and lesser time is available.

Lack of Logical sequencing of topics- Few of the units

of core papers are not in proper sequence which restrict the proper

flow of content like in childhood are growing up theories of

development are given in first unit whereas their meaning and details

are dicussed in later units.

Practical- Some of the aspects of practical also have

overlapping with field works of core papers like in childhood and

growing up paper field work demands B.Ed. trainees to collect

etc and in understanding the self practical also they are required

to do a seminar related to similar group. So it becomes difficult to

demarcate the work clearly from internal and external viewpoint.

Similarly few workshops require them to do a number of

observation which also overlapped with practical related to

preliminary school engagement. It is also difficult for B.Ed. trainees

to understand their relevance.

Teaching of pegagogy- Teaching of pedagogy has been

divided into two semesters with teaching of pedagogy one in I

semester and teaching of pedagogy two in II semester. The

challenge related to this is that the B.Ed. trainees will lose touch

with the pedagogy which they have studied in first semester as
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preparing lesson plans and delivering them will be part of third

semester during internship. Moreover there are field works in

pedagogy which can be done better during internship period like

Achevement test record so they are difficult to be covered during

earlier semesters.

Preliminary School Engagement-  Earlier it was called

as School experience programme which used to be of 40 days. In

two year curriculum it has been expanded into three semesters.

First and second semester involves 15 days school engagement

and thrid semester consist of 16 weeks intersnship in a school.

New the challenges related to school engagement is that althrough

the duration has been increased but the activities which are

supposed to be done are difficult to implement in schools. For

example students need to observe regular class teachers of school

in their classes and maintain written record of these observations

which may create problems for some schools and ethical grounds.

Also during internships B.Ed. trainees need to be in schools for

16 weeks, schools are apprehensive about allowing trainees to

be in schools for such a long period as many schools feel the

performance of their students will be badly affected and it will

affect the overall result and reputation of the school. Moreover as

a matter of fact may of the schools are not aware about the changes

made in the B.Ed. programme as they have not been ofiicially

intimated regarding the same.

Unavailability of Books. The two year course has

inroduced many new subjects like language across the curriculum,

understanding discipline and subjects but the reference material

and books related the them are not easily available, Suggested

readings mentioned in the curriculum include books of mostly foreign

authors which are difficult to access.

Teacher's Content knowledge - Teacher content

knowledge does influence classroom instruction and the richness

of learner's experiences. As many of the new subjects and new
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topics have been introduced in two year curriculum it is clear that

the introduction of new topics is going to place a greater burden

on these teachers because of the complex nature of the topics and

teacher's unfamiliarity with the content. Teachers lack clarity on

curriculum reforms as they were not part of the curriculum

development process and they lack orientation which is needed

for properly completing these courses.

Lack of Institutional arrangements- In two year B.Ed.

programme various practical have been introduced including

Drama and Art in Education, Yoga etc which requires resource

persons and experts in these areas and also proper institutional

facilities and arrangements but most of the institutions do not have

such experts and facilities and even recruiting such experts for

one practical and making institutional arrangement also adds to

their expenditure. Most of the colleges will assign the duties for

such practial the their regular teachers who lack expertise in the

field and it will also add to their work load.

Difficulties in Evaluation- As most of the fieldworks

involve variety of observations and digital aspects so it is difficult

on the part of the internal and external evaluator to chech the

authenticity of these observations and field works. Also it is equally

difficult to evaluate the digital profiles of all activities due to

workload of teachers and lack of ICT arrangements.

Measures to be taken to address these challenges

Ø Number of papers need to be evenly distributed or reduced

to reduce the curriculum load.

Ø Overlapping of content can be reduced by correlating

differnt subjects and covering them in proper sequence.

Ø Content need to be specific and properly defined so that

each topic can be delimited which will bring uniformity.

Ø Overlapping of activities related to field engagement and

practical can be reduced by combining them together.



Challenges in Implementation of Two Year New.... 149

Ø Some of the Field work activities need to be made

suggestive rather than mandatory.

Ø Teaching of pedagogy should be part of one semester only

and it should include some content knowledge along with

its pedagogy.

Ø School authorities need to be officially intimated regarding

the expectations from schools according to the changed

curriculum so that they can cooperate with the teacher

education programmes. The viewpoints of school authorities

need to be taken into consideration while implementing

school engagment programmes.

Ø ICT should be a part of core theory papers along with its

practical aspect and it should be introduced in the first

semester so as to remove the requirement on the part of

learners to be computer literate at entry level.

Ø Proper reference material and good quality books should

be made readily available related to the new syllabus.

Ø Detailed orientation related to new subjects and topics

should be provided to the teachers.

Conclusion

This paper illustrates the complexity of curriculum reform.

We feel that many of the Issues and challenges discussed above

apply not only to new content, but also apply to its execution and

evaluation within a new framework. While the new Curriculum is

appreciable but there are few teacher who will be able to translate

the very complex and vaguely stated outcomes of the curriculum

into appropriate learning programmes. It this paper we have

attempted to illustrate the ranger of practical demands and

challenges placed on teachers and colleges involved in making

this curriculum successful.
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Abstract

NCTE, 2014 has given so many changes in the curriculum

framework of B.Ed. The whole curriculum is distributed in the

two broad categories viz. (i) Theory courses (ii) Engagement with

field activities. The Theory courses again divided into two parts:

Perspectives in Education and Curriculum and Pedagogical

Studies. In the course, Engagement with field activities: Task and

Assignments that run through all the Courses, School Internship

Programme and Enhancement of Professional Capacities. For

teaching of all these new subjects, NCTE has suggested to focus

on so many components. The present day educational discourse

centres around the concepts of self-learning, self knowledge and

constructivist approach to teaching and learning which implies the

students need to be facilitated to graduate from being mere

recipients of knowledge to become assimilators and generators

of knowledge. The B.Ed programme provides an opportunity to

the prospective teachers to link the educational theory and

pedagogical concepts with their practice on the one hand and on

the other to test the validity of theoretical propositions in actual in

( 151 )
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and out school settings. But there are many problems in two year

teacher education programme with reference to theoretical as well

as practical aspects. There is a need to analyse the issues and

concerns during School Internship Programme. Hence, this paper

explored the issues and concerns during the School Internship

Programme in teacher education.

Key Words: B.Ed, School Internship, Issues, Concerns,

Suggestions

Backdrop

Teacher is the creator of all the scientists, officers and

leaders. An efficient and sincere teacher can only serve the purpose.

Basically this could be possible only through the practice done by

the teacher in his/her pre-service training period. Earlier it was

known as teaching practice but after the implementation of new

norms given by NCTE, it is renamed widely as School Internship

Programme (SIP). Internship program in Teacher Education is of

immense significance because it ensures the professional

preparation of forthcoming teachers. It provides them a practical

chance to develop true understanding of the teaching profession

and future projection of working conditions in the profession. A

continuous contact through internship would help teachers to

choose, design, organize and conduct meaningful classroom

activities, seriously reflect upon their own practices through

observations, record keeping and analysis and develop strategies

for evaluating student's learning for feedback into curriculum and

pedagogic practice (NCFTE 2009). But our teachers as well as

pupil-teachers are facing many challenges during the school

internship programme. Now the issues and concerns related to

school engagement is that although the duration has been increased

but the activities which are supposed to be done are difficult to

implement in schools.
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Issues Concerning with Reference to School Internship

Programme

The concerned authorities are clarified all their responsibility

but in spite of all clear cut instructions given to concerned

authorities. But there are many issues in the implementation of

school internship programme. These are mentioned below at the

three levels (i) pre internship  programme (ii) Internship in school

(iii) at school level:

Phase-1: Pre-Internship

The pre internship phase shall comprise of 4 weeks, and

activities relating to this phase be conducted within the institute/

department.

a) Model/Demonstration Lessons:

The teacher-educator of the concerned method/pedagogy

subject will present demonstration lesson and each student-teacher

shall observe one demonstration lesson in each of his/her method

subjects. But sometimes teacher educators are not competent to

deliver the model lesson effectively. And above all there is no

separate provision in the curriculum to deliver a model lesson as it

was mentioned earlier.

b) Micro Teaching Practice:

Each student-teacher will undergo micro teaching practice

session for 5-8 teaching skills in each method subject under the

supervision of concerned teacher-educator. Most of the skills are

not clear to the students.

c) Simulated Teaching:

During pre-internship each student will deliver at least 4-5

lessons under simulated settings, where he/she is expected to

integrate all the teaching skills that have been learned by him/her

under micro-teaching. Most of the times, they are not able to

integrate all the skills. It needs more and more practice. But student
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teachers do not take seriously and all the lessons are not properly

evaluated by their teachers.

d) Teaching Learning Materials:

The pre-internship period will also be used for providing

basic understanding about the audio visual aids and training on the

development of Teaching Learning Mateials in their respective

method subjects. The teaching aids are not well prepared by pupil

teachers.

Phase-II: Internship in School

In Phase-II of internship the student-teachers will be

attached to a particular school for teaching practice for 12 weeks,

and during this period they will be expected to deliver 50 lessons

in actual classroom situation (i.e. 25 lessons in each method

subject), under the supervision of the concerned teacher educator

and mentor teacher from within the practicing school. There are

some challenges faced by teacher education programme when

the internship in conducated in schools:

Incompetency of students and teachers:

The current training programme does not provide proper

opportunities to the student teachers to develop competency

because the organizers of teacher's training programme are not

aware of the present problems of schools. So there should be a

close matching between the work schedule of the teacher in the

programme and school adoped for teacher preparation in a training

college.

Practice teaching neither adequate nor properly conducted:

Inspire of all kinds of elaborate arrangements regarding

practice in teaching, student teachers are not serious to the task of

teaching, deficient in sense of duty indifferent to children,

irresponsible, aimless, lacking innovative measure in teaching which

are great obstacles in the development of pedagogical skills.
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Lack of subject knowledge:

The teacher training programme does not emphasize the

knowledge of the basic subject. The whole teaching practice

remains indifferent with regard to the subject knowledge of the

student teacher.

Faulty teaching methods:

In India teacher educators are unenthusiastic to

experimentation and innovation in the use of teaching methods.

Their acquaintance with modern class-room communication

devices is negligible.

Problems related to planning:

l Lesson Plan Preparation, Choosing Methodolgy

Problems of Selecting and using teaching aids:

l Designing Activities, Demonstration of Experiments.

l Resources technoloty, space, laboratory supplies, library

materials, supports for writing/math technology skills.

Problems of adjustment in school:

l Lack of cooperation from school authority, teachers,

supervisors.

Instructional problems:

l Language problem, Communication problem, introducing

the lesson,

l Preparing questions, writing Instructional Objectives,

Writing on board.

Class organization problems:

l Management of Students, Disciplinary problem, Time

management.

l Number of student per class.
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l Background/characteristics of students: gender, race,

ethnicity, sexual orientation, religion, urban/rural.

Evaluation problems:

l How to make corrections, no ideas about different criteria

for evaluating different topics.

l No involvement in the assessment of the students.

Personal and miscellaneous problems:

l Health, food, conflicts in their day today life

l Nervousness, fear, Distance of practicing school

Issues at School Level

There are certain issues with school also. For example

students need to observe regular class teachers of school

in their classes and maintain written record of these

observations which may create problems for some schools

on ethical grounds. Also during internships B.Ed. trainees

need to be in school for 16 weeks, schools are apprehensive

about allowing trainees to be in schools for such a long

period as many schools feel the performance of their

students will be badly affected and it will affect the overall

result and reputation of the school. Moreover as a matter

of fact many of the schools are not aware about the changes

made in the B.Ed. programme as they have not been

officially intimated regarding the same.

All above mentioned challenges also includes the social,

psychology and emotional problems also. In study conducted by

University of Sindh, Pakistan, it was found that the deptt./college

does not provide or arrange any meeting before sending the pupil

teacher in the school so that the involvement of pupil teachers is

limited in the school boundaries. As a result schools often unaware

of tasks that is too performed as supervisors during the program.
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Veeman (1984) focuses on "classroom discipline, motivating

students, dealing with individual differences, assessing student's

works relationships with their parents, the organization of class

work, insufficient and/or inadequate teaching materials and supplies,

and dealing with problems of individual students" (Page 143).

Suggestions to Overcome the Issues During Internship

Programme

The following suggestions are recommeded to solve the

above mentioned challenges:

l A teacher has to make herself/himself as a role model in

front of the students. Efficient and competent teacher

educators should be appointed in teacher education

department.

l There is a need to change the past practices to conduct

teaching practices in Government schools only. It should

be conducted in all type of school i.e. private, public, govt.

and convent school also.

l It should be mandatory to depute the mentor-teachers

along with student-teachers to participate in the orientation

meeting in the TEI's

l The student-teachers should be authorized to participate

and contribute in all type of activities of the school, PTA

meetings, sports, competition at different levels etc.

l Proper provisions must be ensured that the pupil-teachers

are also engaged or provided opportunities in the assessment

of student's performance also.

l Selection of relevant school having shortest distance and

class availability must be taken care by the Teacher

Institutional authorities.

l The Head/principals should meet with the principals of

collaborative schools and student-teachers before the
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internship program and give them briefing about the

program. It is very beneficial for all.

l A hand book of guidelines about internship program from

the concerned department must be given to the concerned

student-teachers and principals of the concerned schools

to act according to the rules and regulations as mention in

the document.

l Establishment of Experimental schools in or out the campus

must be there so that the academic loss of school student

can be avoided.

l Student-teachers should be given chance to develop and

discuss their lesson plans with their concerned supervisors

before delivering it in classroom.

l The head of concerned department and teacher educators

should pay usual visits to the place of internship.

l Proper feedback, guidance and counseling by counselor,

teacher educators, and administrator for solving the

problems related to internship must be an important part of

it.

l The school should prepare the time table for the pupil

teachers.

l To explore the needs, interests, levels, motivation, curiosity,

discipline, background, participation and memorization skills

of the students.

l Student-teachers should be proficient in their communication

skills.

l To improve linguistic abilities like listening skill, speaking

skill, pronunciation, translation, writing, and reading of the

students.

l To improve school environment like sitting arrangement,

no. of the students in the class, noise, atmosphere, lightening
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facilities, social & cultural activities at their own.

l To take help of instructional material (audio-visul aids) like

VCD, DVD, projectors, internet, teacher-learning materials,

game, visuals etc.

l Peer observation is a way to provide students with an

opportunity to observer pedagogical practices of their

colleagues and provide them open and constructive

feedback.

l Student-teachers should select their lessons according to

the school syllabus in this way there will be no loss of

students.

l Use of innovative and child-centre teachniques needs to

be encouraged during internship program. Constructivist

approach should be used for the transaction of the content

for modern student.

l Give the student more and more relevant and lively examples

from their day to day life experiences.

l Activity based teaching like cooperative and collaborative

teaching-learning can be more beneficial to the elementary

level students.

l Conducting action researches to make internship

programme success is another way to deal with the existing

problems.

Conclusion

The above mentioned suggestions should be implemented

in a strict manner. After completion of the program each student-

teacher should submit a reflective report about what they hand

learned from the internship program. Also each student and

supervisor should be encouraged to give suggestions to the

concerned department in writing for the future improvement of

the program. It can be concluded that necessary steps must be
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taken to solve concerned challenges and issues related to internship

program by the concerned authorities. Adequate planning and

strategies to design successful internship programme by teacher

education institution for eliminating obstacles must be prepared

and student teachers must be trained to cope up with these

problems. Internship should not be concentrated to the delivery

of a certain number of lesson plans, but should aim for meaningful

and holistic engagement with learners and the school.
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Abstract: In the present time, Teaching Learning process

becoming more complex due to innovations, needs and change in

every area of life. The real challenge lies in how to differentiate

curriculum and learning activities without increasing and

perpetuating an achevement gap between able and less-able

students. If differentiation is wrongly interpreted to mean that

teachers should hold lower expectations for weaker students and

always set them easier learning tasks, then the students will simply

fall more and more behind. The challenge is to provide

differentiated 'on-the-spot support' to individual students

during lessons to enable them to engage with the same

learning activities and keep up with the peer group (Graham

etal., 2015). The other challenge is of course to provide the

necessary practical training and using of medhods and strategies

for teachers so that they are better equipped to provide

differentiated support when it is appropriate. And this is become

so difficult when the course period is more than Two Year. We still

have a long way to go to achieve that goal. In this paper, main

focus is on how the teaching methods and strategies become

important to implementation of curriculum. What Teachers

Need to Know about Differentiated Instruction gives you a

( 162 )
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concise look at developing and implementing differentiated

instruction programs? It provides both general and specific

strategies and explores supporting tools and technologies.

Introduction: Simplest definition of method is, "a way of

teaching" a procedure or a plan. But considering the deeper

meaning of approach as a 'method of a attack' or 'a technique',

coupled with a stronger term, strategy, which originated from a

military maneuvering or tactic. While method is commonly used in

any plan undertaking, an approach is intended to move a group or

an individual towards a specific action and strategy suggests the

procedure and direction to be followed. Since method embraces

that entire one plan before emorking on an important account not

only the nature of the subject matter but also how students learn.

In today's school the trend is that it encourages a lot of creativity.

It is a known fact that human advancement comes through

reasoning. This reasoning and original thought enhances creativity.

The approaches for teaching can be broadly classified into

teacher centered and student centered. In Teacher-Centered

Approach to Learning, Teachers are the main authority figure in

this model. Students are viewed as "empty vessels" whose primary

role is to passively receive information (via lectures and direct

instruction) with an end goal of testing and assessment. It is the

primary role of teachers to pass knowledge and information onto

their students. In this model, teaching and assessment are viewed

as two separate entities. Student learning is measured through

objectively scored tests and assessments. In Student-Centered

Approach to Learning, while teachers are the authority figure in

this model, teachers and students play an equally active role in the

learning process. The teacher's primary role is to coach and

facilitate student learning and overall compreshension of material.

Student learning is measured through both formal and informal

forms of assessment, including group projects, student portfolios,

and class participation. Teaching and assessments are connected;
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student learning is continuously measured during teacher instruction.

Commonly used teaching methods may include class participation,

demonstration, recitation, memorization, or combinations of these.

Here some popular traditional and modern methods are listed

those are being used now days:

Traditional methods of teaching that are still being adhered

to in the schools:

l Teacher-centric classrooms

l Teachers in the mode of knowledge dispensers rather than

facilitators

l Chalk and talk methods

l Regimented classrooms

l Lack of collaboration and group learning

l More emphasis on examinations and results rather than

understanding of concepts

l Improper alignment between objectives, activities and

assessments

Modern methods in use in education

l Technology-driven classrooms

l Continuous comprehensive evaluation

l Cross-curricular connections

l Inquiry-based learning

l Emphasis on understanding of concepts

l Linking curriculum with life

l Emphasis on skill building, life skills and values

l Smart interactive boards

l BYOD- Bring your own device

l Collaborative learning
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l Differential learning

l Activity-based learning and learning labs

l Interdisciplinary learning

l Integrative and social responsibility and civic engagement

l Digitization in teaching, learning assessment and feedback

l Collaborative learning

l Differentiated instruction

l Flipped classroom

l Problem-based learning

Methods plays vital role in teaching. They serve as the

avenues that must be followed to realize a desired learning goal.

Without a clear decision on how to go about the lesson activities,

the discussions would result in a hit-or-miss recitations fragmented

facts and information. Every teaching methodology that a teacher

decides on follows a unique course of action to insure a successful

competition. A teacher should exhibit a distinctive teaching style,

complete with all the tools and material that will be used. Hence

every teacher must be equipped with knowledge of various teaching

approaches and strategies together with the ability to employ each

os then with proficiency. What s the importance of such a plan of

action that is suggested by a particular methodology? It can assist

in a number of ways"

1. The availability and amount of all the teaching devices,

equipment and materials will be determined ahead of time.

Arrange in a place nearby, they will be picked up and

returned easily.

2. The time that will be allotted for each learning task will be

approximated and properly sequenced to avoid confusion.

An experiment to be conducted in the laboratory room

would require precise timing and a smooth flow of the steps.

A field trip to a historic placed would need sufficient time
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and active participation of some members to lead the class.

If a discussion is preferred, the time to be spent for each

topic must be followed.

3. A method that would need movement from place to place

will require a convenient arrangement of seats and tables to

avoid wastage of time and effort. Activities to be performed

by groups would likewise require a suitable arrangement of

furniture.

4. The  method chosen will guide the teacher in determining

performance indicators that is, whether the activity is being

done correctly and in the right direction. The progress or

difficulty being experienced will be easily observed.

5. Substitutions for tools and materials that fail will be remedied

immediately. The procedure may be revised by taking

alternative steps to save the whole activity.

6. Experience gained from a well-planned, successful

methodology develops the teacher's confidence in his/her

choice as well as the student's feeling of joy and satisfaction

for a lesson learned.

7. The choice of method and its successful implementation is

a test of a teacher's competence in pursuing a learning task.

So, it is very important in the teaching learning process and

also for the teacher and student also. But there is another aspect

related to methods and strategies how the methods and strategies

are become useful and fruitful for teaching learning process. Main

thing what will be criteria to choose them. A number of factors

must be considered such as following:

1. Objectives to be perused.

2. Subject to be taught.

3. Which check the student's abilities?

4. Fulfill student's interests.
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5. Based on previous learning experiences.

6. Context of the teaching situation.

7. The kind of participation expected.

8. Knowledge and ability of the teacher.

9. Safety precautions.

Conclusion :

In the light of above cited criteria and importance related

aspect we can't ignore methods and strategies that they are very

important for the effective implementation of curriculum. And if a

teacher wants to organize teaching learning process effectively

and successfully; and achieve the goal such in a systemic manner

he has to focus and giving time to organize and planing phase.
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Abstract

The ultimate goal of teaching is understanding. But

sometimes it's easier to talk than to teach, as we all know, especially

when we need to cover a lot of material in a short amount of time.

We hope students will understand, if not now then before test

time, and we keep our fingers crossed that their results will indicate

we've done our job. The problem is, we often rely on these tests

to measure understanding and then we move on. There isn't always

time to address weakness and misuderstandings after the tests

have been graded, and by that time it's too late for students to be

interested. In this paper simply assessment strategies and tips to

help teachers become more frequent in their teaching, planning,

and curriculum design will be discussed.

Key Words : assessment, strategies and learning.

Introducation

The term Assessment has been widely used by educators

to evaluate, measure, and document the academic readiness,

learning progress, and skill acquisition of student throughout their

learning in life. Different terminologies are there for assessment

and evaluation such as Measurment, Tests, Examination, Appraisal

and Evaluation. There are certain Learning theories which are

( 168 )
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having conceptual frameworks describing how information is

absorbed, processed and retained during learning. Behaviourism

is a philosophy of learning that only focuses on objectively

observable behaviors and discounts mental activities. Piaget

proposed that a child's cognitive structure increases in sophistication

with development, moving from a few innate reflexes such as crying

and sucking to highly complex mental activities. Constructivist

learning theroy stated that the process of adjusting our mental

models to accommodate new experiences. Assessments are

classified based on the different purposes, scopes, attribute

measured, nature of information gathered, nature of interpretation

and context.

Meaning of Assessment

In education, the term assessment refers to the wide variety

of methods that educators use to evaluate, measure, and document

the academic readiness, learning progress and skill acquisition of

students from pre school through college and adulthood. It is the

process of systematically gathering information as part of an

evaluation. Assessment in carried out to see what children and

young people know, understand and are able to do. Assessment

is very important for tracking progress, planning next steps,

reporting and involving parents, children and young people in

learning.

Purposes of Assessment

Teaching and Learning

The primary poupose of assessment is to improve student's

learning and teacher's teaching as both respond to the information

it provides. Assessment for learning in an ongoing process that

arises out of the interaction between teaching and learning. What

makes assessment for learning effective is how well the information

is used.
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System improvement

Assessment can do more than simply diagnose and identify

student's learning needs; it can be used to assist improvement

across the education system in a cycle of continuous improvement.

l Students and teachers can use the information gained from

assessment to determine their next teaching and learning

steps.

l Parents and families can be kept informed of next plans for

teaching and learning and the progress being made, so they

can play an active role in their children's learning.

l School leaders can use the information for school-wide

planning, to support their teachers and determine

professional development needs.

l Communities and Boards of Trustees can use assessment

information to assist their governance role and their decisions

about staffing and resourcing.

l The Education Review Office can use assessment

information to inform their advice for school improvement.

l The Ministry of Education can use assessment information

to undertake policy review and development at a national

level, so that goverment funding and policy intervention is

targeted appropriately to support improved student

outcomes.

Characteristics of Classroom Assessment

The different characteristics of classroom assessment are

given below.

Learner-Centered

The primary attention of teachers is focused on observing

and improving learning.
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Teacher-Directed

Individual teachers decide what to assess, how to assess,

and how to respond to the information gained through the

assessment. Teachers do not need to share results with anyone

outside of the class.

Mutually Beneficial

Students are active participants. Students are motivated

interest of faculty in their success as learners. Teachers improve

their teaching skills and gain new insights.

Formative

Assessments are almost never "graded". Assessments are

almost anonymous in the classroom and often anonymous online.

Assessments do not provide evidence for evaluating or grading

students. Context-Specific Assessments respond to the particular

needs and characteristics of the teachers, students and disciplines

to which they are applied. Customize to meet the needs of students

and course.

Ongoing

Classroom assessment is a continuous process. Part of the

process is creating and maintaing a classroom "feedback loop".

Each classroom assessment event is of short duration.

Rooted in Good Teaching Practice

Classroom assessment builds on good practices by making

feedback on student's learning more systematic, more flexible and

more effective.

Keys to Quality Classroom Assessment

Key 1 : Clear Purposes

Key 2 : Clear Targets

Key 3 : Sound Design
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Key 4 : Effective Communication

Key 5 : Student Involvement

Improvised Assessment Strategies which We Can Use

Every Day

1. An Open-ended question that gets them writing/talking

Avoid yes/no questions and phrases like "Does this make

sense?" In response to these questions, students usually answer

'yes'. So of Course it's surprising when several students later admit

that they're lost. To help students grasp ideas in class, ask open-

ended questions that require students that get students writing/

talking. They will undoubtedly reveal more than you would've

thought to ask directly.

2. Ask students to reflect

During the last five minutes of class ask students to reflect

on the lesson and write down what they've learned. Then, ask

them to consider how they would apply this concept or skill in a

practical setting.

3. Use quizzes

Give a short quiz at the end of class to check for

comprehension.

4. Ask students to summarize

Have students summarize or paraphrase important concepts

and lessons. This can be done orally, visually, or otherwise.

5. Hand signals

Hand signals can be used to rate or indicate student's

understanding of content. Students can show anywhere from five

fingers to signal maximum understanding to one finger to signal

minimal understanding. This strategy requires engagement by all

student and allows the teacher to check for understanding within
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a large group.

6. Response cards

Index cards, signs, white boards, magnetic boards, or other

items are simultaneously held up by all students in class to indicate

their response to a question or problem presented by the teacher.

Using response devices, the teacher can easily note the responses

of individual students while teaching the whole group.

7. Four corners

A quick and easy snapshot of student understanding, Four

Corners provides an opportunity for student movement while

permitting the teacher to monitor and assess understanding. The

teacher poses a question or makes a statement. Students then

move to the appropriate corner of the classroom they indicate

their response to the prompt. For example, the corner choices

might include "I strongly agree," "I strongly disagree," "I agree

somewhat," and "I'm not sure."

8. Think-pair-share

Student take a few minutes to think about the question or

prompt. Next, they pair with a designated partner to compare

thoughts before sharing with the whole class.

9. Choral reading

Students mark text to identify a particular concept and chime

in, reading the marked text aloud in unison with the teacher. This

strategy helps students develop fluency; differentiate between the

reading of statements and questions; and practice phrasing, pacing

and reading dialogue.

10. One question quiz

Ask a single focused question with a specific goal that can

be answered within a minute or two. You can quickly scan the

written responses to assess student understanding.
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11. Socratic seminar

Students ask questions of one another about an essential

question, topic, or selected text. The questions initiate a

conversation that continues with a series of responses and

additional questions. Students learn to formulate questions that

address issues to facilitate their own discussion and arrive at a

new understanding.

12. 3-2-1

Students consider what they have learned by responding

to the following prompt at the end of the lesson: 3) things they

learned from your lesson; 2) things they want to know more about;

and 1) questions they have. The prompt stimulates student reflection

on the lesson and helps to process the learning.

13. Ticket out the door

Students write in response to a specific prompt for a short

period of time. Teachers collect their responses as a "ticket out

the door" to check for student's understanding of a concept taught.

This exercise quickly generates multiple ideas that could be turned

into longer pieces of writing at a later time.

14. Journal reflections

Students write their reflections on a lesson, such as what

they learned, what caused them difficulty, strategies they found

helpful, or other lesson-related topics. Students can reflect on

and process lessons. By reading student journals, teachers can

identify class and individual misconception and successes.

15. Formative Pencil-paper assessment

Student respond individually to short, pencil-paper formative

assessments of skills and knowledge taught in the lesson. Teachers

may elect to have students self-correct. The teacher collects

assessment result to monitor individual student progress and to

inform future instruction.
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Both student and teacher can quickly assess whether the

student acquired the intended knowledge and skills. This is a

formative assessment, so a grade is not the intended purpose.

16. Misconception Check

Present students with common or predictable misconception

about a concept you're covering. Ask them whether they agree or

disagree and to explain why.

17. Analogy prompt

Periodically, present students with an analogy prompt: "the

concept being covered is like ____because____."

18. Practice frequency

Check for understanding at least three times a lesson,

minimum.

19. Use variety

Teachers should use enough different individual and whole

group techniques to check understanding that they accurately know

what all students know. More than likely, this means during a single

class the same technique should not be repeated.

20. Make it useful

The true test is whether or not you can adjust your course

or continue as planned based on the information received in each

check. Do you need to stop and start over? Pull a few students

aside for three minutes to re-teach? Or move on? Perhaps the

most accurate way to check for understanding is to have one

student try to teach another student what she's learned. If she can

do that successfully, it's clear she understood your lesson.

21. "Separate what you do and don't understand"

Whether making a t-chart, drawing a concept map, or using

some other means, have the students not simply list what they
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thing they know, but what they don't know as well. This won't be

as simple as it sounds-we're usually not aware of what we don't

know. They'll also often know more or less than they can identify

themselves, which makes this strategy a bit crude. But that's okay-

the goal isn't for them to be precise and complete in their self

evaluation the goal is for you to gain insight as to what they do and

don't know. And seeing what they can even begin to articulate on

their own is an excellent starting point here.

Conclusion

It is the high time when we have to decide the unwrinkled

and congenial way to induce learning which will pave the way to

reach the apex where the learning will become the habit. It will be

possible with the implementation of the above discussed

assessment strategies in the requisite and required amount. So

that, learning will become enjoyable and effective.
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Innovative Practice in Teacher Education

Programme

-Manju Kumari

Effort & began for the expansion of teacher education in

our country after achieving independence. To fulfil teacher the

process to establish teacher training institutions began and along

with it began the process to reform the teacher training

programmes. The first to suggest reform in this field was Radha

Krishnan Commission 1948 education have no fixed answers.

No teacher education program can prepare teachers for all the

situations they will encounter. Teachers themselves will make the

final decisions from among may alternatives. Such judments may

be good or poor. Therefore, it is important for teachers to

constantly reevaluate their decisions. This can be achieved through

collaborative and reflective practices in teacher. In the context of

the information and or knowledge societies and lifelong learning

strategy, a new frame of pre teacher education needs to be define

learning technology development provides opportunities for

collaborative engagement, access to information, interaction with

content and individual impowerment. Rapid changes in

communication technologies enable teachers to move from

traditional classroom activities to online classrooms, or online

activities in the traditional classrooms. collaborative learning is a

team process where members support and rely on each other to

achieve an agreed upon goal. The classroom in an excellent place

to develop teambuilding skills you will need later in life Cooperative

learning is a successful teaching strategy in which small teams,

( 178 )
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each with students of different levels of ability, use a variety of

learning activities to improve their understanding of a subject.

There is a wide variation among countries with regard to

what they believe constitutes an innovation, reform or development

in the teaching learning process. For example, the use of colored

chalk and basic audio-visual materials may be regarded as being

an educational innovation in some developing regions, whereas in

other more affluent countries innovations may refer to the

development and use of sophisticated technologies and methods,

practices etc. In our country also, this electronic technology has

dramatically penetrated into every area or our society and every

aspect of our social and cultural lives. Today's children have grown

up with remote controls and they spend more time in computers,

internet, playing video games etc. than reading books; even toys

are now filled with buttons and blinking lights. In such a condition,

it is very important to focus on "How can we educate this New

Generation?" To answer this, a supportive environment, one in

which they can create their own ideas; both individually and

collaboratively, must be provided. Etymologically, the word

"Innovation", is derived from the Latin word "Innovate" which

means to change something into something new. It is a promotion

of new ideas and practices in education and training. There has

been seen a tremendous shift in the ways and means of education

services over the years. Research and innovations play an important

role in improvin the quality of teachers and the training imparted

to them for all levels of teaching. They demand to introduce new

ideas and practices in classroom transaction and other curricular

and co-curricular activities. The teacher's effectiveness can be

enhanced with good leadership and appropriate teaching

methodologies. No teacher education programmer can prepare

teachers for all situations that they will encounter. Teachers

themselves will have to make the final choices from among many

alternatives. The purpose of teacher education is to prepare
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teachers who have professional competencies to lead the nation

forward through their manifold roles. Some Innovative Practices

In Teacher Education: Following are some of the innovative

practices that need to be focused:

1. Team Teaching, Cooperative or collaborative

learning process: When teacher and students have to work under

so many constraints, then the practice of "Team teaching or

cooperative or collaborative teaching" is always a good option.

Team teaching or cooperative learning process is a team work

where members support and rely on each other to achieve an

agreed-upon goal. Cooperative learning is a successful teaching

strategy in which small teams, each with students of different leveles

of ability, use a variety of learning activities to improve their

understanding of a subject. Each menber of a team is responsible

not only for learning what is taught but also for helping teammates

learn, thus creating an atmosphere of achievement. Students work

through the assignment until all group members successfully

understand and complete it.

2. Reflecting Teaching and Reflective Teacher

Education: Reflection on one's own work is a key component of

being a professional and is essential to teacher education. Teachers

must examine their belief, assumptions and biases regarding

teaching and learning and determine how those beliefs influence

classroom practice. Reflection is a natural process that facilitates

the development of future action from the contemplation of past

and current behavior. Reflection refers to the ongoing process of

critically examining and refining practice, taking into careful

consideration the personal, pedagogical, societal and ethical

contexts associated with schools, classrooms and the multiple roles

of teachers.

3. Constructivism and Teacher Education: The concept

of Constructivism has evolved from cognitive psychology.

Constructivist paradigm is based on the contributions of Piaget,
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Vygotsky, Gardner, Dewey, Tolman and many other. Thus, it is a

synthesis of many dominant perspectives on learning. It is believed

that the key element of constructivist theroy is that people learn

by Innovative Practices in Teacher Education. Constructivist

learning is based on student's active participation in problem-

solving and critical thinking regarding a learning activity. Student

construct their own knowledge by testing ideas and approaches

based on their prior knowledge and experience, applying them to

new situations and intergrating new knowledge gained with pre-

existing intellectual constructs. The teacher is a facilitator or a coach

who guides the student's critical thinking, analysis and synthesis

abilities throughout the learning process. The teacher is also a co-

learner in the process. Hence, teachers should facilitate cognitive

change by presenting difficulties through specific tasks that pose

dilemmas to students. In this context, problem-solving teaching

procedure is defined as a process of raising a problem in the minds

of the students in such a way to stimulate purposeful, reflective

thinking in arriving in arriving at a rational solution.

4. Blended-Learning and Teacher Education: Blended-

learning describes an approach to learning where teachers use

technology, usually in the form of Web-Based instruction, in concert

with and as a supplement to live instruction or perhaps utilize

components of learner-centered Web course with components

that require significant instructor presence and guidance. The

strength of a blended-learning approach is that it provides a means

to ensure learners are supported and guided as they undertake

independent learning tasks. Use of the Web in such settings

provides many affordances for the teacher and students in the

form of communication channels, information sources and

management tools. These aspects appear to make blended-learning

particularly well suited to teacher training students, especially those

in large groups where direct instructor support may be difficult to

deliver. Blended-learning commonly describes learning that
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combines traditional teaching and learning approaches with

information and communication technologies. It is anticipated that

blended learning will enhance the student learning experience, at

the same time it also demands that the teachers should be trained

as online facilitator.

5. Soft Skills and Teacher Education: Development of

human capital is an important asset since it drives the development

of a nation. Quality human capital comes from quality education

process through carefully designed and well planned education

system. Soft skills are personal attributes that enhance an

individual's  interactions, job performance and career prospects

and hard skills which tend to be specific to a certain type of task

or activity. Soft skills refer to personality traits, social gracefulness,

and fluency in language, personal habits, friendliness and optimism

that mark people to verying degrees. Soft skills are broadly

applicable in teacher education programme, thus the curriculum

of teacher education could contribute to the development of a

holistic human capital that can foster economic, social and personal

development. Infusing the soft skill in the curriculum of teacher

education is the need of the profession for it to be successful.

Suggestions

The above observations clearly indicate that teacher

education programme at all level needs to be examined critically

in terms of its innovativeness. Here are some suggestions which

can be used to overcome these problems-

l Identification of the innovative research could be done if all

the Departments of Education Countrywide contribute in

this area. They may peridically produce the Research

Abstracts of the Studies conducted in their respective

Departments, which may be made available on the World

Wide web.

l There should be networking amongst all the Teacher

Education Institution to learn from the innovative practices
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of each other.

l It is imperative to strengthen Vocational Teacher Education

in almost all the domains of Vocational Education, such as,

agriculture, horticulture, sericulture, servicing of the eletric

and electronic appliances. Innovative approaches need to

be evoled.

l Physical facilities and founds should be adequately provided

to the institutions by the government, local bodies and

organizations.

l The internship model of practice teaching should be adopted.

l The conventional system of a few demonstration lessons

given by a few teacher educators at the beginning of the

practice teaching may be replaced by display of some video

recorded good lessons in each subject delivered by expert

teacher educatiors, teachers and teacher trainees.

l Relevant methods of instruction such as tutorial, discussion

seminar, teach teaching and interactive teaching learning

should be adopted.

l More co-curricular activities such a physical education,

social services, tree plantation and formation of eco club

should be organized.

l Modern technological gadgets like computer, video, mass

media, OHP should be used at the time of instruction.

l Counselling and follow up programs should be initiated and

made effective.

l Teacher educators shall be given proper incentives for the

professional growth.

l Publication and subscription to professional journals by the

institutions should be encourged.

l Reseach wings in the university departments and selected

government colleges should be started.
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l A healthy relation among teaching staff would evolve new

procedures and more towards new goals.

Conclusion

In innovation is to take of research based knowledge and

education the two sides of the same coin and their integration

within single policy framework is necessary to achieve the culture

of innovation which will energies and sustains the knowledge

economy. Teacher education in India is at a new stake in view of

the new policies laid down and the globalization processes. Indian

Teacher education needs to orient itself to the new challenges and

enable its pupil to compete level. The pupil who are pursuing

teacher education are required to place community and future

citizens at a higher place by possessing new skills and attitudes as

well as competitive knowledge in the stream of education

concerned. All these can be possible through practice of innovative

teaching practices in Teacher Education. If the innovative teaching

practices being in vogue as well as promoted by different

institutions working in the arena of teacher education, there is every

possibility that these practices would certainly attract the attention

from the academic fraternity.
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Abstract

The word "Nai Taleem" isn't new to the students who are

pursuing a degree in the field of Education but to the students of

other discipline, the philosophical meaning and relevance of this

word might be unkown. Nai Taleem, Gandhian philosophy doesn't

aim at emphaszing at craft based education alone but it also aimed

at inculcating the virtue of brotherhood, mutual cooperation,

tolerance, and respect among its students. It's an era when lot of

efforts are ongoing in providing education to the masses but it's

still needed that we do spare our thoughts on inculcating an

education system that is based on the philosophical foundation of

Nai Taleem as it does hold its relevance in the contemporary India.

The basic education scheme laid lot of emphasis on mutual

cooperation, team building, it aimed at narrowing the gap between

the rich and the poor but what we see today is a distorted version

of that vision. Society doesn't seem to care for the marginalised

class of people, the rich are getting rich and the poor are getting

poorer. The recent incidences  of mass suicide by farmers across

the country doesn't display a pleasing portrait of a Nation whose

70% of the rural population are still dependent an agriculture for

their basic livelihood. The education system need to be made self-

sustaining. The teachers should be trained accordingly so that they

( 185 )
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could help in the achievement of sustainable educational growth

based on the philosophy of Basic education scheme. The nation

could then be secular, sovereign and democratic in true sense.

Introduction

Education should be so revolutionized as to answer the

wants of the poorest villager, instead of answering those

of an imperial exploier.

- Mahatma Gandhi

Gandhiji, "The father of Nation" as we all know today was

the greatest thinker, humanist, revolutionist and utopain who wanted

to bring the kingdom of God on this earth (Ram Rajya). Throughout

his life he advocated for Truth and Non Violence. He believed

that goodness of an individual brings goodness to society. In order

to bring peace and harmony in the socety and there can be no

better means than the education.

Gandhiji emphasised on child centred, life centred, activity

centred and problem centred education that would lead to the

overall development of the child in relation to mind body soul and

society. Although the concept of Nai Taleem was given by Gandhiji,

the term Nai Taleem was coined by Vinoba Bhave. The main

perspectives of Gandhiji for bringing the concept of Nai Taleem

were based on the fact that India was ruled by a power that was

working towards establishing their culture in the ruled part of India

with their educational system totally declining our traditional system

of education. In no time people were inclined to the British system

of education. It was like a bench mark of excellence which Indians

wanted to achieve. Gandhiji did not appreciate the education

system of British as he called this system a 'National tragedy of

first  importance' that was not only wasteful but also harmful. The

British system of education was an alien system that uprooted the

Indian tradition, it brought about a sense of inferiority complex
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among the native Indians. It advocated materialism instead of

spiritualism, competition and violence rather than Ahimsa. This

system of education boosted urbanisation and religious bankruptcy.

The British system of education discouraged the

development of indigenous language; as English was the medium

of instruction, people gradually became faithful imitators of the

west. It further led to the conflict of the intellectuals and the labour

classes. This education building. The kind of education system

introduced by the British government was an outdated system of

education and only few people could avail this.

Gandhiji had the view that the Basic aim of education is

harmonious development of the individual and preparing that

individual for the service of society. Individual and society are

both interrelated and interdependent on one another. In order to

fulfil the philosophy of Nai Taleem the role of teacher is given due

importance. Teacher must be honest with themselves and

"rigorously practicing" as students imbibe well what they see.

Teacher's authority should be enforced through ahimsa. It is the

duty of teacher to help pupil in discriminating between truth and

untruth and develop a sense of logical reasoning among the pupil.

One very important aspect of Nai Taleem was the emphasis

on Craft based education. It aimed at kind of education system

that develop integrated personality by focussing on life centred

and activity centred learning among pupils. Education should

develop a sense of gratitude for one's own culture before imbibing

the others culture. Instead of English language, education should

be imparted in mother tongue to help pupil in familiarising with the

content and ease out their way of learning. The benefits of education

through rural based handicrafts are listed numerous. Gandhiji

believed that it encouraged co-ordination and cooperative learning,

inclucated problem solving attitude among pupil. It led to strong

motivation, scientific temper, creativity and respect for the labour

class. The other benefits of craft based learning as per the
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philosophy of Nai Taleem were.

ð Development of human resources.

ð Social transformation by exploiting the resouces vailable

with the country.

ð Assured employment to a family member.

ð Employment opportunity in traditional sector that is under

continuous depredation.

ð Up gradation of technology in traditional sector.

ð Identification of resources so that it can be exploited.

ð Help in the development of managerial capacity.

ð Makes education self-supporting as one can easily bear his

expenses without depending on their family.

Methodology of Nai Taleem

The basic methodology of Nai Taleem is based of life-

centred, activity-centred, problem centred and production centred

education. In his foreword to Educational Reconstruction, Gandhiji

described Basic Education as "Education through rural handicrafts".

The child was to ply a craft, not mechanically but scientifically,

asking "why and wherefore" of every process involved thus the

pupil would gain much useful knowledge of subjects, which would

thereby appear not as compartmentalised piece of information

but well integrated knowledge related to the problems. At a meeting

of the Hindustani Talimi Sangh, held at Patna is April 1947, Gandhiji

said that life could be divided into three areas-1. natural

environment 2. social environment and 3. economic life of the

community centring on craftwork. All these areas are not

compartmentalised but are related to each other. This method of

teaching is called the 'Technique of correlation'. Nai Taleem makes

use of this principle to educate a child. It is guided with the theory

that a child's curiosity should naturally lead him to acquire

knowledge. Almost every activity has its links with the physical
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world, social organisation and the world of work. The technique

of correlation has phychological principle as every child's mind is

an integral whole, welcoming experiences as a unity not as a

collection of separated fragments of knowledge. To the young

child the traditional division of the curricula into definite subjects

which are not only unrelated to one another but are also out of

touch  with the existing realities of life is often unintelligible. That

does not serve the purpose of true education.

The method of teaching and various problems that the Nai

Taleem method witnessed during its execution in the real classroom

situation were described in an article in Educational India entitled

"The methodology of Nayee Talim" in its January, 1947 issue.

The author shared his experience as a teacherin the Sewagram

Basic School- that was basically an experimental school run under

Gandhiji's direct guidance. As per his narration in Nayi Taleem

method of teaching pratice precedes and guides theory. The first

that is done is to push the child into action. For example giving the

child a 'Takli' and let him see his problems, explore its possibilities.

He will then seek answer from his teachers in order to satisfy his

queires. Here the question arises as to when the teacher should

intervene? Should it be done immediately that a question arises in

any one child's mind, and thus distract the other children from

their work and obstruct their of though? Answering immediately

to the child query would no doubt would be better because it will

give him further food for his thought. He would come up with

more questions. But this is impracticable way of answering

individually as it would result in collective loss more than the

individual gain. Thus  the best way is that teacher should for a

while postpone answering the queries and ask each student to

write their questions/queries on a piece of paper, let them silently

engage in the thoughtful process, thereafter the teacher takes up

each question one by one and addresses the concerned students,

thus giving importance to individual child and his queries. The
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answer should be based on the previous knowledge of the child

so that they can relate to it in much better way. The teacher should

maintain a diary where all that is taught should be indexed properly.

It should also specifically mention when a particular topic has been

revised as revision is the essence of gaining fruitful knowledge.

These diaries should also keep an account of the questions and

answers as they arise in the classroom. Besides diaries the

investigation of the class might be summed up in charts and graphs.

Periodical exhibition of such charts and graphs greatly help in fixing

the knowledge in the minds of the child in an interesting way. While

solving the problem of any child the teacher should fulfil two

conditions. Firstly, are child's interest must not be lost and secondly

the problem in hand must not be lost sight of. The problem should

be well correlated with the answers. As rousseaus says, "Don't

hurt him by the various sciences but give him a taste of them and

the medhod of learning them".

Advantages of Basic Education.

There are numerous advantages of basic education system.

è It helps in exploring the child's natural instinct for activity

based learning. A child is able to naturally explore the new

vistas of knowledge by analysing the problem and then

solving it.

è It helps in solving various real life problems by developing

problem solving instinct in the mind of the learners.

è It enables in inculcating the right thinking in the pupil and

helps to nauture understanding of inter relations of all

knowledge. The child is able to correlate the various

dimensions of knowledge. His learning isn't isolated in

different compartments of subjects.

è It develops self-confidence among the pupil and helps in

developing all round personality of the child.



Evaluation Nai Taleem in the Contemporary context 191

Illustrative Example of Methodology of Nai Taleem

It was always a question of concern as to how one can

impart knowledge in physics, chemistry, history, mathematics,

language  and geography with the use of craft based learning. The

question also implies scepticism about the potentialities of

correlation in craft work, so long the pre-occupation of the

marginalised and lowest uneducated classes. A doubt naturally

arises in the mind: How can such teaching practice be the means

of highest education? This very doubt seems to vanish when we

learn how a simple "Takli" an instrument used for spining can be

used to impart knowledge in different subjects taught to the pupil.

Arithmetic and Geometry

The distribution of Takli to the children introduces them

with the concept of numbers. In connection with problem as to

what should be the shape of the cardboard on which Takli revolves

and as to why the Takli should revolve in the centre of the

cardboard, the concept of angle could be explained. In connection

with the construction and nature of the iron rod one can easily

learn definitions of point, line, axis, perpendicular, cross section

and method of finding volume of cylinder. The study of the box in

which the Takli is kept leads to the study of the method for finding

the volume of a cuboid or hollow cuboid. The shape of the cone

introduces to the concept of finding area of the curved  surface of

the cone.

Physics

The fact that Takli is a small machine leads to the definitions

of machine and mechanics. How does a Takli revolve? This

question helps to understand the Newton's first law of motion,

introduces the concept of matter and force, the factors involved in

motion of the body. A child learns about centrifugal and centripetal

forces. The question like why does a Takli stop after a while helps

in introducing the concept of Newton's law of gravitation, parallel
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forces, acceleration and momentum. Again the search for the

reasons as to why the Takli doesn't  fall down while revolving

leads to the realm of equilibrium,-stable and unstable and the centre

of gravity. The reason for circular nature of the disc and the

cylindrical nature of the rods leads to the study of friction and

Newton's second law of motion.

Chemistry

The rod of Takli is made up of iron and the disc is made up

of brass that is an alloy of copper and zinc. By understanding the

composition of the rod and disc, the definitions of elements,

mixtures, compounds naturally come in to the mind. The rusting of

Takli introduces the concept of exidation, chemical and physical

changes.

Geography

A simple Takli can introduce the query in the mind of the

pupil about the places where iron is found in India and in the

world. It helps them to gain understanding about the different

geographical locations of significant importance.

Economics, History and Sociology

A simple question like why do we prefer Takli for spinning

instead of spinning wheel, stimulate one to think over the extreme

poverty of the country, exploitation of the weaker nations by the

imperialist countries, the incompatibility of universal democracry

and individual freedom with the industrialization of the whole world,

the economics of decentralization and self-sufficiency, and hence

the necessity of cheap and simple method of production. It also

helps in understanding of the national and international trade

business. Many lessons in practical sociology as for example

benefits of cleanliness, cooperation can be easily given by craft

work.
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Work as Education

Gandhiji always believed that education through work is

the best way of imparting knowledge. In order to validate this

thought of educational practice, an experiment was tried out with

the seventh grade boys of Sewagram Basic School. This particular

batch was first batch undergoing training under the basic scheme

and it was confined to the cotton processes required in spining

and weaving. The limitation that this experimental batch witnessed

was the constant changing of teachers after the turmoil of 9th August,

1942 that left students unprepared and in wild state. The boys

were made to carry craft work for nearly five hours. The result

showed that in a country where the per capita income was only a

few annas a day, a child of 14 earning 1 anna per hour was

revolutionary. Thus, suggestng that spinning could become a

subsidiary industry for the agriculturalist in periods of enforced

idleness. Other benefits observed during the course was increased

punctuality and a sense of value for time. It was observed that

lack of concentration dropped down the production rate, thus

pupil learnt to focus of their work to in order to acheve the

stipulated production target. Children learnt how essential

cleanliness was to produce quality work. But perhaps the most

important lesson that was sought to be taught was that of co-

operation which was badly needed for the reconstruction of our

villagers during that time to promote the work based education

Within two months, the boys showed marked improvement in

their general behaviour, which was quite visible to the whole Talimi

Sangh Community who had earlier doubted the success of the

experiment.

Rationale of Nayi Taleem in the Contemporary context of

India

The Gandhiji philosophy of basic education aimed at equity,

social justice, non-violence, human dignity, economic well-being

and cultural self-respect. Althought India has witnessed 70 years
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of its independence but still there is dearth of social justice, lack of

economic well-being of the poorest sections of the society, lack

of cultural self-respect and absence of violence and brotherhood.

With programmes like universalisation of Education, Sarva Shiksha

Abhiyan, Operation blackboard, Mid-day meal programme,

recommedations by various committees along with the emphsis

on education for all has no doubt resulted in growth of literacy

rate from 12% at the end of British rule to 74.04% (2011 figure)

but the aims of education as desired by the Basic education scheme

still remain unfulfilled and unaccomplished.

Certain facts and figures are disturbing when we visualise

the present unemployment rate in India. The unemployment rate

in India has shot up to a five-year high of 5% in 2015-16, with the

figure significantly higher at 8.7% for women as compared to 4.3%

for men, says a report by Labour Bureau. According to the fifth

annual employment-unemployment survery at all-India level, about

77% of the households were reported to be having no regular

wage/salaried person. A recent news in Times of India newspaper

with heading "B techs and MBAs in UP line up for sweepers"

Jobs, in very disturbing and discouraging that brings into the notice

the flaws of the present education system. The basic education

scheme as proposed by Gandhiji isn't the solution to all the

problems of the current education system but I feel it should be

used with modification. that are apt to suit the present educational

scenario prevailing in the country.

When every mall and streets of metropolitan cities are

flooded with the clothing brand like mufti, United colors of

Benettoa, Levis and Puma, the relevance of Takli is lost but we

cannot deny the message that it carried with it. A simple Takli was

a representation of Swadeshi movement that could be another

name of Make in India movement. It aimed at strengthening the

weak economic backbone of the nation along with quality and

moral education.
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In an article, The relevance of Mahatma Gandhi's

Educational Philosophy in the 21st century, Makarand R.

Paranjape says that, "Gandhian educational ideas, founded as they

are on certain eternal principles, will not lose their fundamental

relevance in the years to come. Our planners will have to think of

a self-supporting primary education, which will improve the lot of

the poorest of the poor. That such an education would be based

on action, problem-solving, and practical activity, rather than mere

book learning is also perfectly valid. An integral education, which

allows the whole being of a person to grow, an education which

emphases character-building and cultural identity, is once again,

obviously desirable. It is equally clear that we have failed miserably

in our state-sponsored schemes to provide free, compulsory

primary education to all. The Gandhian model, therefore, retain

its relevance and attractiveness. However, whether such an

education can be imparted solely or primarily through the learning

of a craft, and whether the potential beneficiaries or the state will

accept it remains to be seen. Finally, the Gandhian model needs,

in my opinion, a built-in mechanism of absorbing or confronting

the newer and newer technologies that are emerging each day. As

it stands, it seems to be somewhat backward looking, or at any

rate, designed for a static society in which stable ancestral

occupations persist from generation to generation. I think the

coming age will be one of phenomenal and unprecedented change.

But this does not mean that the perennial values that Gandhi lived

by and advocated will lose their influence. What this does mean is

that we shall have to find newer and newer ways to interpret,

understand, impart and live them out."

The basic education scheme laid lot of emphasis on mutual

cooperation, team building, it aimed at narrowing the gap between

the rich and the poor but what we see today is a distorted version

of that vision. Society doesn't seem to care for the marginalised

class of people, the rich are getting rich and the poor are getting
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poorer. The recent incidences of mass suicide by farmers across

the country doesn't display a pleasing portrait of a Nation whose

70% of the rural population are still dependent on agriculture for

their basic livelihood. The education system need to be made self-

sustaining. Everybody cannot turn out to be doctor, engineers and

IAS officers. But that doesn't mean that there education is wasted.

The government must analyse the present need of the society by

extensively taking in to the account the cultural and historical

background of a particular community and help them in excelling

in the best possible way. The craft based education can be explored

further as per the present need of the society. As for example

Takli/spinning could be replaced with the teachings of organic

farming, bio-fertilizers, mushrom production technology, single cell

protein production that whould definitely bear more fruitful results.

The teachers should be trained accordingly so that they could

help in the achievement of sustainable education growth based on

the philosophy of Basic education scheme.

India is getting literacy but it needs to get educated in true

sense so that unpleasant incidences of intolerance and violence

could be wiped off from the society. The nation could then be

secular, sovereign and democratic in true sense. I believe it is time

we pay tribute to the father of the nation by inculcating his

philosophy of education in the present education system of our

country so that we can overcome the shortcoming that are

obstructing us from reaching the vistas of true knowledge and

development for all.
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