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ITEATUSH {ITRITAT AT TCHERT S TET:
(Innovative Practices in Teacher Education)

-, W=t

forememettaym:,
T -HEhd-HAMH
SQANET:, S
foremen: Sevenf oae qRReATEER. 9RecmmE
T TRJERTT rerereren, forereh - uieomfenamn, frerorfafuy
= UREdTHIeTd | SAaEi TR SheTRarieen: srareol
IH: TH: ST (Web Based) @rsafgenenfias (C.D.
Based) TATfIacl UIfeHeh&&Y@ (Smartclass) o SAEHE
gfsrar aReded gvad| aRafddenarn: &y e el e
TAAAE: R, SRt Woted wuian sfa sref:
feratay) I=¥sfm Tafa<Te savashdl addl FHem-
“URTOTHEE T WY WY | o &T0T &T0T Ieaeruta add
®Y IWUNEETET: 9afdl 9rod R W0 o 9E
qaogod  aUd SAevgshd| Helfoamear  favdfoemeram
TUEAHAEAE S8 AAYIE odd Iq Fdd JARn IR
frerol oo, Tieigfate wad 3: B 9w 9, Faagataae
T=3Y:| ‘T Jodigd U6 g aieg’ NAAC (National
Accredation and Assessment) S5 T ITARTERT: oEAHIGEA™
forgafaemerm weifaemcamea iy wufd gea: -
fAfEaaafagAIERT 3Tehe &ifd o -

1. qreash ¥ qafl: (Curricular aspects)

(1)



2 feardia ereamueh Toterm A : WHigTES faversor

2.  Toreronfen: geArgTsa (Teaching learning and evalua-
tion)

3. STIHM, WY, faR&an: (Research consultancy and
extension services)

4. SMURYAETEH AferEHEed = (Infrastructure and
learning resources)

5. BEIEHd HeRawae (Students support and progress)

6.  HodIeM Adered (Governance and leardership)

7. TAENHBTHE: (Innovative practices)

AT STeATIeh el TR TR sy
el o1 SIATRT STeTehT: SISTEeed: S ehaaaeho:
Bl Clni e

Children have grown up with remote control and they spend

more time in computers internet, playing video games etc. than
reading books, even toys are now filled with bottoms and blinking

lights.
3Tq: UY: THRTESfd aq e UAGSIHl aTeehe g
TR1eq URAT? SALATIHRIITER: WEY Hig Foq? I add aq

‘Ferferareniian’ 9%qd: Innovation ‘IERIST AfeTaTerE:’
'Innovare' Y& FTo9= acfd I= 1At~ 'to change some-

thing into something new'

STEATI RTeTTh TR TATARICHRT AT : Wfag ITeRId Jel-

1. geufyreromsaTa: -

fe1eqol et fomMe=g odd| Fefal: 9 wieRg o
Toremenferomy AR et SHemAr: WAt den dY
fafsrefreromnrent foemmt waf< fomrmea &g '
foremrenferon wfSter ffdar: swaf< 4y fafsrenem fomma:




ITETUSh (ITITAT AT TcHeRTSITHT: 3
o IR | 3 fgdeemomen: s fame dreifies fermrae
= YA TIETSTIfG SAeq| ST TR TR aiTe e T,
ISAEITEHfy sfae Fedl

AT fIeeITet T ST “eraaTf R era=aT
TS STOE: US| ST AT en e
HITCAMM, ST Feal YEAUSH THievey faumd u
ST AT/ ATeIarn: (Internship) $d a1 Teaf|

2. AHETHHTFIRTHTTR AT -

AT Th: Sfeaeqasil faen| =errstag
IHHT: AR TR ar: Sftafaar: waf<l SEon gqem
TAEYA: WHEISTR AR ggHaf<i| Iy 9: @ fa=a-deh
FIOSUIEHT ATeam FreTan: FHIEH e YA | SeTaEree
Trefera yeeiafal sifeq Hifdsfad ffed wafa)l e #d
forequremaEen fome forad | 2 B Aeaquidifarramem:
T faRone 91 yae Spata aen et wEva e
uftar: vaf< fosongse: I faeol gaEgef wafal
ST - SR e Foelfd s fawd si-Rmed
RIS -

I hear and I forget (Va1 gd foregds=)
Isee and I belive (731 g fagersdsH)

I do and I understand (72 fafed stergg=d)

Multimedia technology as an innovative teaching and learn-
ing strategy is a problem based learning environment by giving the
students a multimedia project to train them in the skill set.

FEHTLARGRT 3T YTATCHS AT ATE : ¥4,

SRS IR [R¥ Al ST eIl Jreg
TR IYAHSAAEAAN SUARH  yfquifeas  erReyias:



4 fgarditar sreamus frem wEiswn : writeTerE fageraon

TR TTsTehedT U ITeRId | SRR AT : RTerorareq e
ST HgIfeheaeiNhg=rl: Ta=s=<iid 9eq |

3, UTEAISHTREY -

ISR il SN HE hiada: THE: Fdisha=
ol AW WaSdl YaEd I d HAEE: HHINEE - e
AN SR A ;| TET-Teha-Heeed fgaiareamas-
foramaressid PPT fiomfd oiddl PPT frefoma wrarsHrenr
qq IRl ISR fgfay wefa-safeed amfesheal
R eTANA 37 =ca: Wel: dl: -

FHelcHeh, THEATHS, THACHERH, A ATHTHTRAUTATSHI-
Frded| forerent: STHHIM TRISHREI BEd: S a0 &g
fafvar fowam gfa wmufag segafal saeEfaRamdEE
‘Fentved =9 o fawaisty fuiftd ada sa fawao weg

TS ISR & IR |

4, AU, WEANTeR TERHUfRaT ar

(Team teaching, Cooperative or Collaborative learn-
ing Process)

TAfTerT RerforehageTe THY 59 w09 fE afer
forerot ey TwE AeAvRe T fafvefaEmen favm:
STEATYHT: TEIhT: Yaf<d Ud o |a faferen qufaeyor frerorentt
il | IATNEIT Fiquafogie: TEfeoihfa aen SRt
Teoqfy SheEi| SaaHEEd Rt fowea g8 e
FAAAHIIR LT, STATTAHT sied feramenfeor: ‘<atnaor’
el e Ste fsham SRR Fede e Tk Hew-
quf WHE WiEgh:| TR S FHHIEATIS - a S eaTaeh -
eI TEATIh - TN He e - Hfafus - fafusr:  aea=|




STEATURHITTAT TATA AT 5

TEANTICHRTIENTIR Yehic: TRERRTATTETOTIG e ATTrERTe
quia: e wafdl FeanmeTeT e HegtETe Theal: Ham:
BEN: TY-TH-TRY  FFqeaaRigaardeRyl  GeaneHeh e
ERGRRUIc eI qrg oo iR S
YIS Spdf<dl WEANTHshIeE Aah1: fawa: afq zen-
weve-dm-tHai= fedivH, fomman, wefeasw, =afema-

ArfeehRTenT:, THErENu, e T, TAH=a: Semed:|
TEANTCHSHTIETHS IROME: 39 Jafd Je-

5. TEWYUTETRATSE: —

HfFIae AN aeh™™ STeATIehaearan: foaeshram =
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6. TNarfyTeTu feramvieneaTaehiyTeT o

(Reflecting Teaching and Reflective Teacher Education)
AT T Taget uiwmaEr add aer fonere:

Efreon R foreryol Fwfd, fomaafa = wef feror gamEgef

T I A Tl 9oq? WA ¥ey &gy
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Reflective Teacher
Model

e
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| Drestagirant
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7. QEATSATnT: TeaTueR T =1

(Blended Learning and Teacher Education)

FETHTRATIRYA a5 frerent: dreafq Jen- Thidnery
afeseoE I1: srfirm vafq g fafsarfrm adq) sr= gfswarn

TERATA- SR A=l ToRT: Jaedu 9ol

Blended Learning commonly describes learning that
combines traditional teaching and learning approaches with
information and communication technologies. It is anticipates that
blended learning will enhance the student learning experience, at
the same time it also demands that the teacher should be trained
as only facilitator.

& &&lung

WﬁﬂﬂﬁéﬂTWﬂéWﬁfﬁﬁf%ﬁWWW—
- On line FeaRH = T wafd|

frerda:- amfass 999 SYPEET FaEROT g
FefaHfeafufaTs eI SEvaHe  [oEEaH
afersAfd|

gt
1. Toga 9w S’ T9d o, Oied 9%hd SR,
(wifrafagafaeme™:) A, 2005
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2. Website- NAAC
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4. Yiferss qeR-reRt ‘aeiAm wRER g favafarmem’, we,
2008 9.H. 167

5. foger, 9w arenfyreror SR’ Faea afseeh e,
SR, 2006
6. Educational Website 'Reflective Teacher Model'

7. Ibid '‘Blended Learning'
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TS 1 IRl STavaharedl o WY g |+t 39 g
o oft eruferg afteda sewae ©1 o fRien e ohfsa =
B BE ohisd @1 foenfefal gm w dien ?q Sfed
uRtfeerfaa s fmfor s feres o1 wr 21 ere % e
T HrfeRie e freror-siftrm afiferfaat 2 gfeen Suers
(Facilitate) ¥ o @M1 ST @1 €1 foeres, foren wfepan o
Bl ok fore eifnmy uRftafast o6 oo wa stfirm amf &t
STl o WY g AR 8q 3% Sg® Td ey S
qen AfTiye arfas IEXA i WK oh S i AT
et g1 § 7 Wen gweh fou Rees e # oft TemR w
T ggfadt i fosfad e @ 3% AEeie §9 31 |
a1 fean s @ 21 e fnen o weww @ fed e
f31eTehl 1 1ok T, shiviel T SIfigi 1 gfte ¥ dar faman
ST @1 f¥reror sFerEr vq f1ero1 hiere (Teaching skill), Sterforen

(24)
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fgia (Pedagogical theory) Tl STk Tl (Professional
skill) 1 M forerent =t y=M fopan wmar @ fE@ 3 30t =@
M oF AYRR F TH F YRR Hi AR o S H HEwaqui
Rt Fs Weh| ad9E | go TH HYUU Gl F 3Ty
ST HUHT SH Ta= Mferg 2q Sfaa Ao o 2l
YW TR o & H fRE ufedqt 3 foeew & oft 3@
A o1 T ® for o W s feror sy wfafafeei i
AT el Tafary o ®4 H URafdd wL Heh ALl
AT SYAe Tty & WREA Hel-she gRferfd o
T H Fok| IAHM qehAhl o I H frern w1 oft Faramwi
¥ 9Rfed B U @F o 91 H IRAENH wd U Sl hl
Staa fowg-ammit sfea fafy wa armE &1 9= +=d g 5H
F TH ATl 8 T B W U9 H foes fen
HTIHH o TAMER T S9! SURAd W fawqa == w1 T

T A HYGU TRATRT HI hifd 1 YA h TR
i Ug Y 3 B e @ o faewie (Explosion of
Knowledge) & Sfad Td=1 1999 o AY@d &l Th =
A #1 [l ufedal & i Hargd e dena
foreren forem wrdepdl 1 oft qH: oTaaifoha w UL e
foren 9iwg 7 foere foen wriea &1 U sifagfg ?g
T oTafy @l agl T Y a¥ w1 H A 3 et gffeafaai
o ol W fRereRl o1 d9R HET SteAash fRen 1 AT Bial
21 erearge fUen e H W guR foemeri fren ®1 o
¥ GuR 1 gHfvea war €1 steamaes fSen o e w1 gfe
T fger fFn 9 @ 2 g2 € 59 W A 9 1 Tewdehan
21 T dAm aRfefaal o Ted gyl gE FaeEn st
o TAN HI SAERIRA B
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AT ¢

e ¥ W geH e i 9radl Td Yea 9 fogmm
o w5 IRadT HET A1 791 FE HT &l € IR 1 TR
e e foeR a1 ygial fawm 1 goe el 21 Sierforen
uRfeafaa &t o FL @ e w SrrEswar, gfddga T
Herdl o fol & giads wa 76l © 3K 9 € s § 7q6A
gfieshior fosmfaa faman <1 @har €1 foeor ufvteror &1 o
feameltal Td eiv foaa @ g e =ifen a«dt a fnerni =i
Teq el W& 3tead 99 o 9fd O U8 Edeh @ Hehdl Bl
T 9ed W e wel gN we s ® e foan
FEdwH Aoyl it e Tehd 7 FifE wfenem T W &
el =t fafys e wafoai & ufa Smes @ o A
*1 IR0 TR 3= AR TR < gekar 21 forq e ot
e & &5 o seh gREd ew € fafes vl o euR W
e w@ ek e SRl T TUrEl Fagd B STk
goa fu ) freror sAfinm gfsRan &1 g9EARE W@ q%d
T o T foreres foren swEiswdl o smes weia foeor fafai
e e Sifeal W s ez = @ 2l

WEhR 31T HEA 3TRAT (Cooperative or Col-
laborative learning) Ua T¥1e1an f¥T181T- &I: 39 I ¥IR| 1
A a1 o fRan S © weg e & g <A e
o frfeug o= e 81 Wewl (Cooperative) 3R o
areqd shen e w1 39 fa9m ogg e 9 2 e wan
BRI ARSI o HAHIHS Td WM folehtd Tl Th-TH
1 HeEdl ¥ agEn K S ?1 39 Siferes wfwenst & S9
e o &9 H gRefed fhan <1 gehar @ S B 1 TE @
fetent &M@ w0 o FerEar & 81 98 quia: fRfa
e g et wfeen et 21 5@ = W@ o fafw
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IS A BEI oh Bl S IR fafvE YR F
Tfafafeel @t weEar 9 fawa o ufd wme &1 fasfad &
w1 7 fFan S @1 tenfud fava W guee e o
el w1 T H WA A e o6 9l W &
s Bt 21 FE W1 G ¢ % sod v g S
Tfafafy W BR-T Tl % T4 H FW W &1 I T FH
7 AT & T Tem-eten feeR B € e § g o+
w1 w1 ff g R S T OSOE B TH-TER % WY
FH FW T U G W HE FHE GRad B9 BEl H
Steaforeh o TWNe-|e WISIR vl i W R of T <
2l

TEAMeTs A (Collaborative learning) &1 3TTER
TSR HEEATHS (social constructivist) € S AT <h!
fafee qrfser dedf & o9 & fofor o w9 d @@ ® iR
o AR o TN W Hfesw S A Hew | ad
e S #1 W S 9E foem W oaw 3 o
foreqor Sifern € f9°8 T & T=@ & A FA 7Y
IE T GRSl wl HeH W oad fean s 21 g
I WHEAN T 9 o § Ud foerk % We-wg 9YE o+
& Wl UgH 1 STEEX BEI i ot fEa @ §1 when o
BE & @Y Rl | dle w1 fafve fafiai g 3% fowa we
eVl YT IRFET o STIER @ Hied 7q URa fohan s
]

fotereh 1 fqurr 1 W@ W@ w1 S @ df wni °
TRA TATId T o gret FRieor 39 394 AR pererarsti
=1 BT SMEYFeh € 3Heh gNI 3=idateeh (Interpersonalskills)
ol G hIvTell e g ewar, Frofa emar, gt
HYTOT el foamRl 1 THIEM HI HI GHAl SAMS oF o
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¥ wgd Femal foerdt ¥ 39 Wifee peredistt il El
TR 3 WIS §fg Sieel WekHs qhg i G o 2l
Treqor I Q39 ORI oh TAN 5N B oF ATt
Fed H off Ifg B ® S oA w1 U MEvESE
B ATy foen wEien o SEreAER i favg d S
HT T Y I oh U 3 TR 1 AT Ik 3% ST
ARG T U HH o @ & g9 w7 3= fgo
T 3% @I T e o ®9 ¥ 39 faftEl o wEn gg
R fEa S e 2

wearTHe foreror st fafimt-

ot (Jigsaw)- 3@ fafy o dfw faenfeai o wmg
T &1 TEH S ki e el Tgd ok fort e gl <
Sl & T B H IY AT WO i e e | ferenedt
el o I GAM GHE 9 =l off w2

¥ U= 9= (Think Pair share)- gaMTcHE ST
#1 39 fafy & 99 =X B € v X o famned foerw
FRTF N &I ™ g R wfagdw foer W 21 i
T H Y o W TR foERl 1 SEH YEH i © T qdid
TR ¥ fomfel o6 F |e o= Sl 91 §HEl oF WY 3T
fel =l |EN w3 2

S8 Ufa 99 LIMET (Round Robin Brainstorm-
ing)- TEATTcHs feror &1 39 fafy o sw=ia el & 4-6
& B gugl o o wmar @ foed uw fomnedff & fikfex &
w9 W @l W B TH U H TH 9 s Sw o Wiy
TeId e S @ qen sl i Sfed S e fava o e w6
g fean S 21 Rl w3 ol 89 998 & 9 o S
=1 feraar 2|
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1. ®ISE (Blended) 3terar fufsra srfrm- fafya
S & Sfarld o e uRfEefd W gEA Td |y
TRl oh STIIAM | T80 &l gl o9 61 Ja fohan
S 21 zEY e wE w™ Wwr famedl o geme
Treror-tferma 1 er=a:foran i HUIfed wid & W &1 fefsea
o o off SUEE TR STar B SaeEige faerE qen
yfereror wRfEE H STEM #1 3fe ¥ 9% wewyel €1 U I9%
o S € TR St w1 g7 Yol gueeel el @ s
faf\ye qepftent TTeMAl o1 FAM 2 fawd & 99e S6 § d9gH
1 T T s €1 SAeAas e el o fafs wem
ERIR R

@H’I

3, TeramtieT (Reflective) Tteror- fo1em wfohan o Torermn
1 T T STAAH i G St T 81 Seforen afferf
o forere g faw @ ol &1 gEfiear | faER S o
fotere <1 €1 ST BT ©1 o7 foen Y Turen we e
vaR F1 gfe 9§ e g fer g fofR 1 w@-wpeEa o
FI TEEU B ¢l 39 3fe W foawia fosw e

1. http:///www.theteslaacademy.com
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eyl 1 foaa taaien ue favavor 1 o8 wfewan @ foaw
oTdid H HUIfed il AUl IdUE i fhamet o MUR W
qfas o Ml H S0 gAH H TG TR s 21 fEa
iR, SeafoTen | WHATTSIR Wol Hfdeh Heul o foramerl, wmen-whey
e forerehi st fafve gfirertsti o e St Wfha &bl STer=HeTs
Trften U Al A1 S1erEl § GUR i AT s 1 (Knowles,
Cole and Presswood, 1994). 59 f1eror ufshan # freres o7at
foreror veft e fafeal w fomm s €, fovemor w6
A9 A ¢ TR fomm A weRtor foRg weRR stemfud feen T
3R gt 1ferTd ¥ 39 o UfRkedd feman ST =fEw) hem
o fomg a1 ool Herll o TRAT B W@, T Sevd
% e I el @1 € sreren e, 3 ue faget W feaeie
foreor wfpen & 9 fomar geie fa=R fFan S @) foer
A Treror &1 i 1 oAk wI o ford 3W foreon
Siell T ST FR Gohdl © TS SEASHATER TaT foreqor
fafil ©d =8 W H afiadd # g 2

4, Tocg rferm (Flipped Learning)- san f¥remr 9
& B BE fow w1 Aedmifean steEn difedysntea &
TEEdl @ AT, SEdl TS GHear 8 qe shefl-shel gRfeefa
4 o9 Sl 1§ e ¥ 39 W ufREmt e fawm deeit
ST T UEHl 1 HEEE 9w A e | gfagie ura
F T e AT el el i ToaT o foveru o ST
T w B W gt famat o zm fafy 9@ eifam €
AN ST Gehalll Rets & 9 &9 8- Flexible Environment,
Learning Culture, Intentional Content, Professional Educator.

5. GEATEET (Constructivist) SURTH- TEAERT SUH
TS TAIfOEE O fawfad O S ?1 SEE e &t
Il W o fedn Sl & TS o ohfgd 31 fwarcs
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Tfgfaferl sl o oo ST 81 SerTcHe S ST
o 9 wafug e1firm nfafafeal o == =1 wfea vricR
1 SgEl 3@ B1 Y9 S9El TH Ww T o SHR W B
& gRfrfa & @Y T FX U 99 1 H o &
&1 frerk wheret U ARIGYish 1 yffent w1 fafe s 2

6. THET FUTENT (Problem Solving)- I8 BT shf5d
g Aty fRen oereen © ey o fedl wwen o qHEe
& g fawg faeie 1 e1eq9q & €1 T9 Uiha &1 Syl
ohoel TEE G B el s SAfug sEen g fafve geR
o HITEl o 3o W ot Tt G S B $Heh g A i
Wi, T98 H Hednyes AR wd gyuer off gfmferd #)

7. s we wEew (2006 ) 7 Stk (TPACK) Higd
1 T X Neiforer T (PK), oo 9 (CK), deheiet o
(TK) % &< 2 A mewyl foget &1 ==f %1 31 9
Iar fornfofai o) emar o 9fg 2 92 emavaw € fr fawm
%] Td foegor fafy &1 e o TRt & e gt 29
de-teht o1 == fohan S|

fasm wd wEeR gRT WA iU WigA
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Torequr srferm gfspen § Fem=mrl AwImEl oF Sfud g

?q G-

e TAMR % WAN Bq Sfad el araerel &1 i gl

o ot =l Sfua IM B =nfew a9 o e o Syt
Ifad 9= T Teh|

o e I YN UH THUY ThAR! hl 3fad I BT
AEvTF © 98 98 THR FICHYdF Td AETTaH-
AIEAR. AT Y Tkl

® YAl W WUWY qehelehl 1 STITAN I Hi 3
I H G S F fnern w1 qifre 21

o T & P HFicE® TH =R

o fuark ifermeRdl w1 sifieristl o ufd ws @

o Tiarw B &1 9ETRT ¥ & TG FE | FHI@
=l

o et BTl &I STEYIHAISA &I U Fehdl &l
o Tl i1 foreeiooT Y AEIER el A%l T WM

ERIBSIEIREI

o T o TESH &1 &AM @A 3TEvaSd ¢

e o T &F i i T e o & | +ft o e
Siegforer TS IR ST ST foREE € o fen w1 A
w foa o1 fowg 21 afves uigw o & © 9fedT &
FOaEd TH AT off fren g, fafiel, =g et w
foreror-erferm =1 Sifedl W foRR Y ST T wgfhst w
A T GHER HE SEYIF & T gl EEEl (ICT)
TS oF S 1 SAevaeshal & T © o7d: gH UN fershl
TIR T HI SAELIHAT © S aged GHA oF Y [ hI
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IR Y AT B R S § 3T aedt FHifaat 1 G
FH & fau IR w gk

dad e geit-

Kumar, T. Pradeep; 2012, Innovative Trends in Educa-
tion, APH Publishing Corporation.

Mentor, October, 2017, Vol. 11, Issue 5.

http://www.journalcra.com International Journal of Current
Research Vol. 9, Issue, 04, pp. 49593-49596, April, 2017

e, WE.oh., SHI, 98N dehienl, Tu=eTE A+ 9gae
fafiees, T feett, 2009.

MeRTF, THh., Wferd dk-el, omd 9% fewr,
fSeedt, 2006.

https://www.teacherswithapps.com
https://blog.capterra.com
https://www.tandfonline.com

https://educationaltechnology.net/technological-pedagogi-
cal-content-knowledge-tpack-framework.

s



TR IITAT-UTSTAT : WTHT
ToreroTeTER

—T1. g% wEar
e A=, ferdis
off. TNAIMTAGH favafaae™

“ TR I GEN el T H1 Redl wHwl T B
Al 1 RIed i THET 1 T 3TH-31T9 il HarA
B e e e
®Y ¥ FIR HIA T S 98 AT Aedl © 39 SE9F 1
foren gra € W B fYen 1 e sterfq freror-sfenm @
e qeE 9 ? fae) geEar 9§ foedt o few @\
FRE & ST WG T H14 FHIA & A A B S A
BT el Sl & a1 I 1 el w1 afwal we ql
HE ifqoEifad & erftl o1a: T ST STavdshdl STIER
Torerezeen i favawi™ a9 o fau 999 o SIIER 394
IIAE HIT | AT e F e A 39 YRR % a5
B4 UHI-THA W HE GG T @R 1 e TR e 2l
e e &1 AERUS Al S Al e fuer H AR
2014 H eTqorge Uiads fwar o €, foaer i fafim
HE HI T F fowAl &1 =W H W@d ge QA 9ufed fohan
o @ foE aron den o ¥ freronre o T o SEfed
HT T T 6 g 2 @l 2l

( 34)
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T fawa qgr sreamuen forer-

“qRa o g &1 i aRdE faRmeE o wen-he
o B T 81" ruiq wen-we o o el St ot fed i
T 3T9eqstl oF oT{Fd TUdd o & ¥ |+ gRfEfr o
Hof Tdl 81 oS 9 T 1 a1 91 SE FHal-H& | N
B & S 7o o < A kT TR B e e o giaen
e faenerd, Geehl SR ures=El e e € 21 °%
Toredt St T2 o forg |eft T STegeRdieti &1 gfid s el
H1 A IR w Bl T o foskm H foen-foees iR
TSIt o M i fTifRd oM@ & Wiem 9 W 'Y 9
T S Gl B
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SWH oM@ 4 W g & e & favm &1 g=
MR fren gonelt 21 f@e gea @id gt qon ueewEt
o =TI ereATas foren, fan uRog &1 @@ o steATTe
TR fRa S AT steEes fYian weAr (TED) o #@eay 9
foren sman 21 or: g ok faem ® U steAmaesfnemmafiug
1 TH @ fog 2

T s1eATgen fRren gReg den eteamek e 1 admM
RICOERIE

IR e gomelt ¥ sreArden e o Heed 1 I
e T e eTIiog. W 7, e aduH ey
TReF Hfgur § 739 Geied 1993 & 3Ed € S 1995
Giehd €9 ¥ w1 HET YR H A1 399 & I8 Heen fak
o= T S @ GUR i 1w i off T
1999 o WK STEATS fIel TWEAHl hl A 9 F SR
o &1 off et aema w2

7eATae fo1en ureT=Al oF IdHE WEY &I S, TH. o
[fHfa, T.E.T%.-2005 991 TA.ELTE.AE 2009 o AHR W
T teAes e gieg (9=rar "reve sAfuf=m) 2014
& YR W g foran w71 fges eria fafay st
1 gHifsd fan w2

T sreauek foterm ufteg qem streamuer forem -
1. SRTHE- T @ fan ° fgadia fewrm,

2.  AuAve.- yRftvyw foren # fgadta fewmn,
.UA.TE.- URftveh e o =g Ay Eaw,
.- foan 9 fgadfa wme,

w.ue.- e # fgadfa SRR,

ok W
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SLl.te.- Wi fen o fgadfta fewm,
sdiwe.- TR fan o fgadta =,

TRTE.- IR far o fgadta S@ey,

9. uATE.- URfyw forenm # fgafa fewtm gwey,
10. due.- foan # fgadfa wos Ty,

1. SALT- Izaken § fgadia fewm,

12. AT~ oA wen § fgadia fewm,

13, SudiTe/aA e e § auesfad agsi
HAldeh,

14, dUS.- e | sivenifom S = e ud
15. SLUS.UA.US.- THh{ad fesig frem =ae Sl

A I dISTehHl (RIE) hi T °h STECRA |
e ® o Ui et foen uftug A sfeieRtfe 9 gy
fren =6 wrem 9 e @SR (TA.TE.) i U: o= HL
1 HTH IS 8 S TH TS T8 Hel S Hhdl T

N auig U, ureTeE AT 9T faenta-
AT, TEHYO kT qEA WA € Ui A ST

IER ! Tl oAF § A Hifesw, fafad ta Gerdrensd &
TR fag g B sen R fusel em@ @ swim wn @
fafay foameria frameremdl o eaq § AeAIs 319+ faeme™
g He-wel § fren gr fuifa rea==t &1 fhareem s
| steATTsR o1 T steATOeRfvTaT Weer (TEL) ® foran s
21 forer forg 2014 o S aresreat w1 e fman e @ S
TH TR N@ ¥ <@ W -

® N o
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(@)ﬁrﬁﬂ T

(1) Torem w1 uRuea (Perspectives of Education)-

THeh Tl STCATaRl, STeAfdshtd qen  feeTRraen,
HHEMe IRd o 187, F qe1 qeT=a 1 Hgiiwe ST,
foreror wa sfirmy, fommem @ WU & 9= H SR qen
Tofha forem &1 7 aul & R GHSH-TUAN H TR
foran T R

(&) ureT=Et ua forerumemeEia steee -
(Curriculum & Pedagogic Studies) -

g Y Iutg Ut w1 gewyel e © fdeh ertd
fooa o Yfd o e 9§ wfed © sl Tt
T=al 1 AHiecd S A, SAfHel o gdfhd IF 9
T Rreroreme, SAfeng w1 artee o fawea TR qen
oot o fafay eiferm &s @ g=<ffa srgum @ =g €
39 o 3r=ia fagiy g8 wel T 2 fh  auf o ofiw
fafere fawa =1 fowsan sifaa & 59 Raormeta fam
1 et o weT 21 THeh ¥ TR €A T € Sl
HAHS 9 Ieam HeAHS Wd Wiawa Teg Rieomms
HT TH W FEN TS W GO qre=at § oo, fawg
SIIMEAICHS TAE, Toaemeriig fawa 1 fieomms den 1™
F1 Ihe 9 g 99 fasfad & &1 3F W@ T
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(W) eragerar (Engagement with The Field)-
TIeh ST g &9 9 14 fagstl W e K S
H 9T B T B-
® TUIHA 9§ WEg [EhE d Ak hl aY oh ITIEY
fawer st foman s @@ foRan e @
o foume™ # 1w qen
® EUIUH I Hagd U TG $E 6 USaLihl
o 9re[ W@ o 9 9w, 1 9 shen e, g
TS YU ThAh] h1 THETS TS qAq W Hi
¥ 9 FEgd W ad <4 aren 8 e e 2l
o A € gel o Tadied ¥ g8 e € fw gl
NS < Jug geg=dt | ‘ureEEt e Reonmsieeaa
o ST<AA Tk i Tl g | A’ ol oy w9 9
HAIfSa foman e 21 S SEneAds § Wl 1 g6 9 S ol
21 o ¥ faaem w9 goqol wee=mt, st o At
e qen B Sl GHIH 1 g9 TaTad 0 9 g B
NCF-2005 TAEL.U®.2LE. 2009, d AME TaEA fae™
TACE 9Rd WHR FR I s ‘I8 9Rd, 98 9Rd’
2015 H 9HHA oF WY TeAI-fa@d 9 1A & (3-31R) W
ga fean T @1 Hife TIGUE. 2001 USEHE difties ¥@d
(NCERT 9¥ TA.SM.31.) TUEE.SN 2005 6 YoH TUEE.
3R, 2014 3 577 WU 571, 17,000 TG o 60,000, 3-16 99
o B oh FAeO W wieh oo qiony fen f el e
% B e I o WR ok JEIH Kl Tgd H MY B e
wTg T’

1. “U¢ 9Rd, 9¢ 9Ra”
2. Report of the committee for evolution of the New Education
policy Govt. of India-30.04.2016
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1 9t 92 I AH H @R FAATF & Fl 33
F o SEY 9 YA fen o uew=dl &l AR i gy,
safy w1 off uRefda feer 81 @t ol o sEneEs wi
foamerta 9 wmmfse ufEw o Q-9 SE & THH
Tz o foru 9o fashe W waifaes 5o g w2

ST SR TITET0TITE (Pedagogies of Language)-

IRG | WM H fafarar €, g% o W, fomed,
T d fou & ®9 H TS WY HE dferdl o qed g4
H o 81 emM@-1 § wiian wn € R e s w1 g
e o 21 feRet faweresg i fRd-T- Tt wmn o mreem
q & gHeH-EEER 1 9IS R S 1 fasive wra o
T o W& o foTT WO STEATIeh 1 & g oE Sl §
R IF I T TE T ¥ R et off famg 1 feragor
Y STATER § qeg € A B W o A1 F WaRdl i
Feq 1T, ety fofa qen B o eifig &+t
Wepfd bl qeiferd hidl B1 3Td: BEN o HifEs o fafaa wmo
FT A i THIHL 1 He-Fel A=<:fepaed gr fowa fowm
1 ARMH KA ST Hehdl 81 SET o DAY 4 I8
e w1 TR © T oow fedl off fowm w1 fees w W
T H A A B S B hl WIS W qREs w1 e
IfTard €9 9 U< T Ak 98 Hhe-hel hi A hl faehiaa
HE h ST 9 Yuw 9 fgdm amw it wmw N et
fowras] 1 g B W ol §AdA Won A¥al e 39
fawoasg 1 difgs o aifad 9 4 g w0 Gohl 39
o foreer & K ot fawa o sTee ff W H qed &l
3TRA faeshfaa 3| difeh Tgah arY T Tomaa e SAferm-fereroy
T IR B Tonl fovg-a%g % Ygd H-gumSiaeH, faee,
Tforg enfe =1 =arenfad w3 9 @ favas ged e
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Tl Sl TR FIGT o STI&Y < i Heh| TSI =h o
e, foweesg &1 9049w Gk Bq YST OHAEl
SH-AEH TR HET, R AR B, G0 HIAT, TS o
o § gy wfyd w oed g (srEege ()
Q@ IAE, TR de1 9URA) °F §N Sl oh 3aY
RO aY &l FrgEl

™ o frgor ff foweesg & 9y wH ¥ 9@
FHA-He T:fHAT P FIE HE ok fa qo ey
foagidl o STIYAN 3q B o U8 TEN, |, e
TS &1 9 A 9 9 U | S99 a1 & 9 9
e g €O H I Y RIeo- i s Wa 9 g
T Weh| 3@ W IdAE ugwat | faew s femn wen 2

freta: el S Tehar € foF odqm ereAmass fRen o
faf o=t ¥ foviver 3 affg due. ueueEt o o
ferenTe den AT o TeroRTE i Ty wew o= W g1 W
& fawm & fom o F w2 fo fom ek ameRn &
foreror-1farm wrg WY @1 GeRanl O w1 faer@ e
AT o fow € eavas @ T sifug fafaw fawai &
AR o fou off fafae 90wl w1 I SAETIE ©
g fowgasg &l 9eH 9He 9oh ol HHeeh fad oY
Heh, TgUU Al Wl 3Teh WA oh STJIR SIH
FTH 1 AT TIR HY Hel-hel hl 9IS o Toh| S
foran & T 0 o foU ada sioue. ueT=Et i efafy
I & ou w1 A T © e T fomrer, wEN BEl w6
aifees Afesr gegfa w1 wwe Wk, fasidl w aEees
ITeRT QU JART 9 STEATE I Hon| TS 3T A@IgS JaT

1. Curriculum frame work for The NCTE Two Year B.Ed
Programme.
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T B Wenl A Ifad UEifTR uRfeerfd Iueed I
gffeea foran <an @ A1 =8 Uit o7 SRYF 1 Wi o
FAq TH AFF, 3 GAN § g Redt seAmgs fior |
el B HRI

qEH-

¢ ¥9 1¢, 99 9¢! TH.UA.3TEL-2015

& Siudg gt gfafa fa-2014

< wRdE foan @ sfae™, R dfsaeneH, et 2006
< s e, faR g A<, 3, 2006

% T8 foam Hifd, 1986

% Toren s RO, 1966

s



e Torem o fgauia ureashy &t
Ut o et

-2, Jufeag faear

TesEd (e fasm)

At e dRIgy el ted dEehd

fomdte, (wifta fovafa=ne™)
T8 Tt

INLER-

AT foren o fgadia Wegswy 1 TUE & T
FHE H TR Teaash e aRug oF g 99T 999 W TE
germe fiu S © € Wy & &5 wEiadl & gR gmg g9
TR AT ¥1e ¥ Fraf-wq gerfaanedl o1 e fean smar
2| o eremge f¥en =t quEmn ¥ gfg @ wenl Tyt
qSTehH i Y 3 | 4 off 3 T ud gfafaal |
e 9@ Bq AU FAERIREl TR i < steamaew e
R Suqaat afafa § o 2012 H A fYren & fgodia
IR H A Fi FAwfEr &1 oms fenfagi 3 39 W o
Ted 9 &I 9o RomEsy U steas e afieg
T2 foeht = steATue fRen i UETRe a9 o o fgadia
qrSashH 1 T80T | 2015 9§ @] AT WwR & foran aen
reTas e o fgadia uewsA &1 fremr ¥ 2015-17 9
gl 39 | AR X T oreArass fen o fgadia esH
I T s1eATash foren uReg g0 W fosga &t o afiea
e 21 Si9-

( 43)
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1. Tgifas &

2. Toreroreme

3. forgor svrg wE)

AN o fRdl off & I FhadgEs 9T S o6
fu oreh THES H1 WHA ST Usdl B wHEnd @l
il & 3= BH % fou SRR &1 % w2l
AT fen o & § IdH Gua § Sk Hecqul gHifaar
Xet o w3 S A e W e i

1. U9 § ST hl QU FIA Gl g

2. B T Sufefa wrere I

3. S1Ah & Ul 1 Raadr GrErel T

4. Toeor g o fou fommed o o g
A

5. fo1eqor 1 WA W U HOH G A

6. Toreron e1vag o T[T wrEt g

ST gEEne ud gHfadl % g % fau yae
Er e G o | ol N £ | e A M s | s B2l C s ol BEa |
& foru < 9 T iR e w g fr e
T B ST: ATk w1 wE SR Sifus Hewyul qen
SIIIeIqul &1 S 1 STeATTeR e o fgadta qresieH i
T g foren oReg o g @F] e Miv=a @
sreraes foten ot o ® 9fg w1y ¥ 3@ e U o
steATqe T3t o fgardiia ey 1 e | emeh g
21 9 W e S 8 90 gae R

-
afer el § WAl SN HER 29 1 TeEH off 3R
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ARG i fova & O S@1 o1l 39 HIA § TSR et
IR Feafa Al o B 91 el YUt o gl Tonfie
& Y qul ST g g ANl WG Hrel ° ek o
o fau s=a e & 9% o @d &1 dig ud #1 fen @@
TEU HA TS WG Gl o FTEEl %1 SRl W Ule el
3Tde HEEYUl ol IHeh dI% HEASIA oh YRR HHF Al
o vl 39 BT W 9N W FO 9 9% 98 A9l
ardfaeh Al § 9 T

IAHH A H o AHE I GEERd 91 M 1 Th H1eAd
foten €1 21 =e Y gaR et o HegAwiear iR yer gfe
geF H 7 T 29 HI Ukdl Uodfad B W g R
o=t Ofd ° Al o forareee % geEE R 9g @1
21 TES | ot Toae fae faestad 81 w1 @) stee e
e ® off FR weequl afteds Tae ® @ S g €l
S 7 ohae AfaEE | 7, eifug geenstt ¥ o g & Wy
T W1 ® 2 S8- edferd dueh o fog fReR e o6
fq 9o eruferd €, SHI WhR SreAeRl W Sope e ok
ey sreamaes fem 1 StevIehar el B

TR T W gl WAUooll TUIRWH J el § fh-
“garal | frerr gegHl w1 wewE el ®, afee ek 9 o
S A W W ent ©, et et geer st efe g1

Herem Mt A eAueh o WM § el © -
“forerl w1 ot fomnfell @ swfere Wy wenfim w
=fea)”

AT I8 ol ITavaehar-

TRG hi SEEN k1 AT 20 gfasa fowend =t
STEEn ®1 3 fRuR % fuen sfusr stfufrm 2000
STTIR feteh B ST 1 : 30 Sl U A oh fald TTHT
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70 @@ forernl &1 oavasar sl fEE S99t =
Ul e URH T S Wen| AeAds foam o fgadia
qSTRA I T Aeaden e 9RuUg o 1 999l 39 |
T 16,000 W At fneror gfdneror werfoene™ faf=a ey
S @ &1 T ufderd o 15 9 20 org giRiiRE stearde
TR 8 W R

foren A fasma 1 yg@ fog 21 Rt off yfaeiier
W H foren &1 g wE gue ® uE faemam foasfaa s
Y g, S 3w H fAan 9, U wehar, Sifaare iR e i
Henlofdl Tl FA¥Rl Sl 3 KL Honl AeAUwR foam o
TTer heed ik GHIEAT o ST HH 9 el 31 Hehdl,
o qeh AEEE SEeEi-fen w5, foren wfew, foen fawia,
freror Heml oF gerrent, e, fafaent qen eteamves fern
TS WA AT/ SEAhTA § STRIAR! 3fehior 1 =&l
fawfaa fean s 9o

M1 o F99 | 1eaTeh henl o TS 999 <4 €, 3
affesh W 3= hell 9 8T < HI STEvIhdl Bl adAE o
3TEATIhT i HEM T e THY 34 i AavIhdl Td &9 &
fe@r € % W R 3 & Hewes e, Werd W e
fushTel THF THeTE whR fdd & o ot g €1 3 oTa
FHeel | HH G, G, RN, e S fafie
forvafermmerl o Uell o eifer <@ S Wehd B STLATIRI i
onfefeh TecaTeRien, f¥1em o SEErEiE, fus AEl o
ol gU ey Heum, e § S, e 9 W
WIS A B, S1eAUhl 1 RHT g1 SMfE 3 wHIfAl 2l

aTeaTaeR forem @t TuTear  SHETaAt -
FATIE e oF USUHH o ATUR TS ST
forerent o foreror & & wfq SeFEG, gOdu T aEET T
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Yfqergar =1 19TE @1 ST Hehel €1 39 ATl shi freror s
o U SRR e S Heha €1 e o o fgaia
WSTHT i I 2015-17 T AN H a1 T 7, Fgent Torer
& v i e o wEd #S e A

1. foreror el H A SUMTN & wERT T A

2. St fafvmmarett st =H

3. U W WSUHH H QU FIAE HE A

4. B T Sufeafa wrae <

5. STEATTRI o TSI k1 R TR A

6. Toeror s1m@ o fou foume™ W A TRl

7. Toteqor 1 WA W U HOH G A
. Toreqor sremg o T wreel A

. TEIfEe o % W

10. Torershi 1 WX *T afteer g TH

1. e TS e R i gl i
12. The, I-Hel 9 TR SwieE|

13, 9ISl o fd Ufdagdl &1 S9E|

14, TSI TSR shivrel TI1e07 1 79|

15. anfiyshfaa stferm e frofor geeeeft <

Toreror ereame U gRAMTT Wl SEfaat-

AT o1l F1 TS HewIqul HEHH § DTHAIATIR] /
SR i e s s 9w o off gftneo
W T YA TIeI0 RIeT T FAEICA R WRF 4 Geh|
T UE: I8 AAIE e wREieH WR W Haltud 3ufad

O @
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w9 § fe@rE 3 w1 2 59 Ui srEien o o aHa WO
TWHR Td <% WEHR o foamedi &1 9 e e & 965
T Ha® o<t A €1 SHoR IR BN o T WS A
@ faweeRg § e, fovav e qedied s STETa
Tl ARl il WE dfas ffd § w3 o Y8
i w1 SEfE Tew B ¢, Y sE w9 T
aism =99 = T =7

THadg T H e serm % faw gm geA
freror U8 AT TE S-S S UG ASHIST w1 A
& HE B A 319 fgadta gRafda reuswd § gum 99 |
fermera e 1w d9-" a8 Aem iR fgdg o |
HieTe TTE 1 $2ANTT Hhd | Fa9nT avass forar T
21 T THI % AU 6" TER TF oh R o faenerd
W B G a€l g

AR Uodieh s Tl SHie-

gaq fgadta ureusy o YUm 99 H 150 3Rl I
Al gediwd w@ & fou fruif@ @1 foremor spemg
e oiR ot qoaied & & fau «§ gda=
Toih Tgfd &t & 3R 7 & gfagfc yem & & fou #E
gdu= wee @ e ugfa fammm 21 @ @t R 9
eI o N9 o Ted &1 R swrg e, e ik
SN oo oh T AFehishd qodiend fafe= sl T
4 o =nfeu
AT T Tl SHie-

T AR Thd 1 dal & fau
areges Torem Uftos gRT <erdl o WY &1 e Widegar o &5
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HI TR HE h AT 1978 H T THES R TSEhIM
FAFEM: T FHaR' H Ier smia iR wfaesar s
Tl ot foremera fen g teamuen foran’ o wivew oo
forem Toem =1 wq@ widagand <l w2 -

1. srferoeRdiet o gfa wfaegar

2. 9A o 9fd gfdagan

3. IfTSiifaept o fa Afqaga

4. STSHfaeRTTd fhRamhemy o Sapteal Tt gfaasd

5. qAd qoai o gfd dfdesd

Td ATE ki AT THRRMHE Ffdasar Tenfaa
FHEAT BT IH AU AhIAS el I Bl T 5a
fordt foterr o1 9ol &1 S ®, A1 ST SACHTITE 3R
TeEFEgd 3R §g Wl el

B Sufterfa & oH-

7eIer 18 o U I€ig UISUshH H STIEASh o
fou 9 ¥ w9 75 wfova sufeefa ifard ot sefe @
gt steamuer foten uewHH H dald® ®@ & U 80
yfaera Sufeafa qen 16 9wE o =A™ & ° 90 giawrd
Sufefa e ¢ & Tl 81 oA DO w1 Suited
M o foTe Teen qemi, stearueht e Afaeh] w1 Herfaae™
M o fou erfmfa fean o

eI oEs e St -

s1eATaeh reror o o & o sifiekier fRierhl ot fraror
foare Tporern et T T B 21 freRT ROT teATgenRt
f31err s o fd SerE gfteenior STREET Bl @1 TeArdsh
INESIC T = ) b i e e e O T L M e o R e e e
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B ar A IRedA SR ®aWRer % fou SEd ue #A
T SEIRAN AR B 1 TTh T Aok wemeti o
HEITal, SMY qientstl o 95 a1, e, Torerd
=, e @ e eeR gfed w1 qed 3§eh
R e Fl The I TR T

Torgror ol ® i SUTTHl o WANT ki [HId-

sieATask fre | qehAiRl oh WolRl © e SUNTH I
T odaE H fRA I o 1 S9-ded Hifew wue,
TeEe oA i SEwRE, TR AfgRe W,
T, I-AA, ST<:fohan gumel, foew Wi, SAfvshid
STIRYH JomeRt, Yau foreror, foreor weia emfs)

Torgror v o frewr el FaTa % WET wE SE -

o o gud o e e &t U9 & w9 ° wrar e
@ 2139 U § e B o foIU STeATgen] bl o ) e
%@ o JAN T ared Tl TAER oh FAN St gH Bl 2l
ey v o difedl swhg, ol FERE o)

fgardta steamuss foren o wftneror Teemt o wewTImCTST
F fEd FaE 7 B, Th aud dLTS. TS forememest
qISTehRH H ST Sfaauiiod e TEaml oF 91 FHifaeH,
fagm, amfse foam, arfteaeme, T8 foam ok & fag
JANTRIENSTl 1 FHfOq ewen &l off| fgadta steades fovan
o YITEToT FEHl § JANTRICHST ohi SHfoq SHaee il agd
[ H 9@ T AR AR e o wfvrewr weemi o
JARTRIEs ® a8 R W ged °§ TH @ I 9 & fan
HTHR W G Sl 2

o9 fgadia sreamues fR1em Wiewshy o ST=avia WivTeror
el H YIRS &1 SHfUq el % hoR a9 aH
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ST qel Yel § S ool Ue SHMER Ue e SR
dfear &1 oM & 9 8l ey faenfE & gatio
fam ¥ Oriee Td GeAr #X ekl

Trroeps -

ST TR <9 H fgadta steAmdes f3iem &1 eHe R
Y- MY, TS TS e YR w1 HASIG SR 9
e S g W ¢ fgadia sremdes fen § ww@RE@
IftTehto] | STTCHTOaT Aol STcH §F i HToH T5ied 31|
fgarditar eteamues fren o GewiRan onunfa fafersi o wam @
forenfefai # W AEA1 H1 faehtE S| 3T S oF 99
o el e 1 Hedl SAevdehdl °F T ©1 S §ES |
A o gfteeptor o wd, o, wfd, UsHiae, "SR 3R
afefer fomme ¥ S0 oY Uk THER FOS 1 99 371
ol farepfed a1 Seda ® difeh ol § Iuferd S| oh
3 A o TEN w gEE @ Siel S 9o 3R THeh
foTT 39 %A ISM T afad o & Teadeh f1e i q&=A
N § S h GHdl [ahfqd w6 ST ST HIH
g feg fgadfa e foen o o ot faf <Hifet
F1 HHhEa @E HL Goh|
T HIIi-

1. 9Rd 1 SO 2011

WAL, T e

R TeheE HOREH: T HHeeh 1978, TLHLE.AR.

3. % T
4. TSt foeere, steren fvan o wfaesar, IR S

a1, 20151
5. veeEH, S, sreAms foan, foaAk qEe AR,

3N, 20151




Toemes gwergar @wrEsd o TuTEn
et g2 ug ettt

-3, B omd
eI 3=, forememe favam,
E NINEREN RISt R IE B

72 et

3TATYEH 1 TS TS 9 o oo™ | Y@ HREH TH
T Bl YF GEA AN oh WS GiAenell STeAdeh]
uftem fou e B1 A etearush S1eAvsh g U e Aredet
¥ g TRl gHeRT Youel U U aaeH Wel Woal
vedl € B, WY € WY A el Hel d GIH I Bl €
3T et NSl TR 31, Jod Jad Siad S, TaE &5 |
Y FH T ITAN HL Heh, MYfH Sfed T ¥RAEA
e H O HY Wk, SR 9T Y Heh, Hrar-Tu,
TE U1 T i X, GHE TF U9 3 b, <97 1 Tehal Td
STEEdl &I 00T @ Ton a1 fornfefa w1 wargon faem &
Toh 31 HEYUl Sl bl Teh AT LATMH & 3o YR |
T Y Hehdl €| ST AT 2, AT Herd o gl
e, sgEm w, fafe wivel @ gea e, foeor e
graeft greeti w1 Rt wE H qe 73 9l qerarsti
% qig-aiy fafie argaei &1 9™ s1eaus o ST=aid
e foren o "W 9 fea S @1 e fuan w6
TEdl ! J@d gd T%E TAw e 9ieg 7 Aue.
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TS, $EHY &I fgadia sqmn o o9 grafa aea=at
1 fmi = 38 2015 W a9 | ony X fan w2l
Tt et | faee wresd e H i gHIfed fRar T
B € 1 T B doh WINIeTURG STeATaehi o ferg Syt
?Wﬁ%,wﬁwmwwﬁﬁwmm
|

o= w1 foamum o T H=a1 eAuE 9@l @ S
qohred &1 foenffel o TR d o S e STUH T i
ferenfelai =1 eme doF ST Y Tob 3R foranferal o sl
9 g7 Top, @l 9§ <@ Hoh a1 3! Y- 9 & 99
Toh| oI o TeT0 § e i Heequl gfHent B 2l
IY dTR KT STETIRA dU GHENS w1 HHIAT el
3R S o ER STk Stfer qen fmeneti w1 fefir e
TS 31 SLAUH 1 ILTI ¥ FHAMA A GARg U T T
2 atfug wa W 1 o w3 B ereamaess o fafga U9 €
freneff W SHS wHE w1 AEdfTE HA 21 AAUF & a8
i © S fomneff i 19 ¥ WA, FTHR 9 YR aA
T ¥ YRl 9 o St E| 1A H IS4 SeEn, qed
e e gt Sivel 1 fomm e e o wew
q for S 21 aduH § sreAmaess fen w1 <o feafy o
YR ?q fgadta uewsd &1 Sued e s @ 21 faeem
THEGdl HEHA I8 H 2 ° 3 e o1 s e faeH gty
Ygif<eh T 1 & 9§ 199 & L U 9 56 HROT 39
FEFE H ey H I B mn @ e ufvegen
HE o Tou wa gaa fierar ) T Sragar wrisd
reent g1 Sevd e ® ToF UiiievRa Wiel seAde ordfeh
Treror afiftafaal & o aTell 9ISt w1 GHIUE 9w,
THRT 9 TH FEFH o ST EHH W 7oAl oAU
eIk el Hi gy w2l
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T H steaas fen W W Heer qorerrgol
s e U_H W d T Arg fess @ fefor @
sHfeT Fanferel wRfae 3w sfuear g/ |l sreames foian
geeneti o fuwel uiw o6l & ifdew dun AEEE Gl @6
H9E o= T S o3 SRR # 3 H SR [T
TSRt SRR eTqul W@ UHT SR 3000 GETSH i A=
Ot €F o HIR W | A fien et € 39 o1k
TE TH WIHAT HEH B HH Fo e w8 T
TEgdl HERA hl gE% ®9 Y T €1 S hRO S
ToETl AR H URAfgd B AeT 98 Rl <@ @
adaE | Sel W foeme qrga wEwE we W18 9wl
R ft FESH, JOEE, YA Td qodied derl o TR
T i €, {99 wROT GfoeRa steAmsRt el @
T foaet @ @1 B A fan o e wenfae 3q fafie
T Wa I W qehlel S S i ST Savashdl ©
a8 foemea araga &EwA & wefwa fag 8 Wkl

faemem wega wRiEH TRl 0y UE gHraai-

foreror gramelt frami wa fagral &1 =T T wE
31610 HerEes Al &1 999 T GARehOl
fafam forameti =1 S1fyeheam

SENEATTeh] oF STCATIYarT H HHl

11| i pe 51 ik spa e
EIEREEE|

HHT G-+

YV V V V V V V V V
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foreqor et ® <& T g

foremera o guMEE, e Td el w1 STEsAn
friteres g1 Haq gediehd 9 T UMT SA¥ET U WA
grag fowal g Feny SUSS T g
forgomerg 8q =afa formel =t <@
HAfFTa T (A, |leH, T, 3Te®)
EEIEIEGIRCIRC I C]

yfrferd steamaehi w1 T

foemem TrEgar wEwT gt sudE gAfaal o

TE o fou f=afafea s 5 Sm =nfee-

>
>

faenea Teagd SEHd gl Afufa=mg wEwa
e Toreqo o6 AeA" W STcATavard W8 e srwai
¥ afsg

foremer™l &1 =@ %A O H &

Sfea faemeat =1 ==q (el fav Trag wad Suas
7l)

AAIE e USH HH el geensti w1 wWE H
foamera g

3fea frasH @@ fafve =g et g/ foenea awrs

FTEIHH G HE

faunfra sreamushl wd fvtegsti o WA Gdaq @Ak iR
Sa:foran BAT (F9EN 3 BH W)

3fad Fevm wd wmeE (e, 3=y, Wi FHER)
STARIS TR
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BTATEATIhI hi ST T A a1 foremma
—2f. amwdt gt
TeEETEE (fememe fasm)
T3 oot
wferfaert (Abstract)

31T f31em & &7 1 O UH FEFY & Al afek
T UE foye o e © fSeer o 9 uwi w=d o
Y7o o IREfia STEATIenta YfHehl o fiaed o foq 2am
oIl FeTeAal Wi B Al &l fifea foran s wen| =Tk
g o el S Hehl ¢ fop Tl e anfta steamgeni ot
T e 9 fad & & foau gae, o sifim go &1 9
Td Hodi % SNVl o WY & S GHE Vifees wd
foehTaTHe ST &1 T-UT TH a6 hid &al fasfad &
TehTeh! SpeTerdl, S=ITeh =T, SETeH TRl qefl Tereiehal
o WY WEhideh SN TS Al diel 1 TH-<AcHeE 9,
ST AT S TF Horlicqsh 98 § ot S&Ta USH I hi
e € oA e & yq@ oA B S R W W
? for ot Temaeiie (Reflective) fo1ereh s o & feam <0
w1 2| e hs-fag fawerma 99 & W $iee Td e
T TEE gkl g1 UE feufa § R gr sreAds fvenm
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U S o foly Heweyul %ed e W1 ® €l S9- Tk
Tt s1eATaeh fRnen iy i uRforfa fgadta eteamyes foran
FHEHA o ®9 H| 39 IREAT d SHEAISR] i T@ &
T TR, HehouATcHeh, faeeeqaa, Tevor Fwardt, frero
sifr wmlt fafo gl enfs § Suafsy fo=m e 3|
T 1 TG ST R

gfi=E-

"The right kind of teacher is one who possesses a vivid
awareness of his mission. He, not only loves his subject, but he
loves also those whom he teaches. His success will be measured
not in terms of percentage of passes alone, not even by the quan-
tity of original Contribution to knowledge important as they are,
but equally through the quality of life and character of men or

women whom he taughts." ( Tavafaemea frar smamT)

1 ST STeATie o8 B 8 fore ot wel-wadt
% IR H TR SAMESRd B, 7 had oA faud w1 afesw
39 fau a ot fig & 9= 98 9Qn 811 39! Shadl &1
MR 7 ohoel 30 YiGed oh SR W A ST gl ©
3R 7 Shael 9 ok & H ok BN TR T Ul Ane
& g ¥ & T U € Gehdl §, dfek gHA ®9 9
37k N UG T BT oh SiaA i Ul SR Sk |
&% UR W A fHa S "ehar 2

3o foru stemuess foren € wh wmn wEwd @ fEet
TerEdl ¥ o1: ANTIRUMgE SteATgahl 1 JA gETE 2l
e TR1e oF SevAl o fuiwr o ot =w fauifa feen 6
e I IR eiferm graeft fagral & <o ¥ famama
foreror wrarel <oTAT 1 SEEAHR] H faw™ w1, SHH SE
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o Fator g ofR Anfee 3g oreEty, w4, sfaafa o
Trf-erd IS i fahad FH3A1, Gelif-=eh FaSTET e
o T ¥ U = & fae 2 IRdg gy o Sifees
TEYT AT AT o Yfd TTEY S hiA aifeh o fommea |
STEATTRTE qfHHT hl Sk ° THHA Foh |

st foren o faftre SEwal ® oft 9t @fea fwan
T foh STeaes fren oF WieEw 9@ SENeATIRl § At
aferm fopan, etfem w<fifa wd dafwes gwead, fommem
TS qA YRMEH, oAk qehiieh, famacas: a9 e
A STafsharcen Y oTfE oh IR # FF aA1 3T&ery
foenfaa T, S0 SpITel T GATel ARI0T &1, JIed- T
foRanstl &1 oTSH, WA Hodied, Sfaaq Arfee, 3T
Afqgfa, T o yola=aE SR sfagfa den gHEn
FHNE Gl 1 foaem & 2

Tt meft SR 1 gfd § 59 =gar uRafid e o,
FHRU TARH W YF: THI G A1 wE-fKaw 9 T S 9
FTh!, 3T gHEN W fouR wrom X fenfasl gr wwedta
TS, UISTHA I FHIeae ageht fgaia wT X W oI
foreae fowa =@® @ fgadfa sreamsh foien srefewd wm
T W BETEAMS] h1 <eraeti o foeh@ gem 2 Sten gl
Teraretl @ ot Wl SUST WS Competency 9 HIREE]
;36 YRR GRWG femen s @-

"A person's competencies may be defined in terms of one's
knowledge, Skills and behaviours."

Ife foeror o <y o @ =9 fawa ¥ fomm fea s

- "Competence is understood as excellent capability. Compe-
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tence includes knowledge, Skills, attitudes and experiences, which
has to be target category of profession of educator. Ability to
perform or cary out defined tasks in a particular context, at a high
level of excellence."

a&qd: Gl frenfersl w1 A © o frern freror e
¥ g, 0 e, IFaH, 3fad ud TdH 3fteswn ¥ e
gl freres o1 F FIa s o fon we yaifad & o o
Zafeerd &9 9 Jeqd STeRa e fonem sniey @m &
1 gEuH T w2

T&IAT kT ARTYTE SaEfaes argan, foad sifSa 3 e
I=d TR HI SFARON T H h1 ATl A €| Fexdl
1ol @ B 1 FEIFIC AR GIETOT hT Gk, A <A1 S8
1 wferem safae fean e © f wfafed foes framia
st A1 TON oh g o™ Y Weh| safeiT JEdl o g
&= ot erefeq &1 S9-
1. T=Ya 3&Tam (Contexual)
2 HeheUATcHsh T&rdl (Conceptual)
3. foawFewga <&l (Content)
4.  TEYU graeefl T&3 (Transactional)
5. Togor siftr @rmft Ao Wt gaar (Develop

Teaching Learning Materials)

Heiehd <&l (Evaluation)
Ta-q &d1 (Management)

STATerh—Tg -1 Traft g&a1 (Working with Parents)

© © N o

3= e fparrea @l g&rar (Other educational
Activities)
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gy, foar = € T fgadia steaves foan wrisd
% AN SEEAGHR] HI TRA-TRT st &1 uge 9 iU
g gen ® oI fFa-fra &1 g-

1. w=fifa 2l (Contextual Competencies) -

T 3@ 9 W T & i ® fR oW deh e
Tea-a%] o T=y fogeti & R o wei-«ifa aRkfea T2 =
I ¥, 39 Stk © TEl THe Hehd ©, S- fafie arisen-anfiie
TRferfaal o 9<d ¥ & fhdt we o1 =Feer &t Sfuq =
I SeqA S Hehdl B 3T WEIRSIR, MYk, Hitepiae,
qT Tt qon oifie 9=y & 9R | BSOS § TR
ST A1 SFerEiel 1 BT SAfd 3eeaeh 21 36 YR ferfery
IR TS, WIS = e |, THE e ST
HT SAEAYARAT S oF IR H KK 1 AT o T=iHa
qerl o afwid Tfed @l

fgadia steames foren weden § guaEfy stfus yrw
B U SIS h YAE fOugas] ued-o o 9y
fagetl @ wfRifed eF & fau wafa eam food € sod i
FEEANS AfE Alha wd €, ST <& Tt § Hifn o
T 79 R foenr famet X favelmor wwd €, steAmet gr
s areafass aftfeafml @ aifqqg eF W of yag #W 2

2. HaheuTdeh g&TdaT (Conceptual Competencies) -

Heneul €1, 98 oNHR ¢ 5@ W atfnm o6t wenfya qen
foepfea & o foIu Wiefer Tam| X I WEE 8 HeRdl ®,
S9- 9fg felt o w1 WShd %1 UREYE Gimaet o an |
TE A B A a8 At off 3T TRl =9 G&hd WA i
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%W o "em e © Gehall It R € foh @7 steAmaeh ok
feTT Fehou 1 Tt Sera1 1 Hewyul W1 T § @i SaH
T GhoUdqesh Taey fashfad g 9okl IR, AMfas
AR wiepfaer fowm o fou sfrmedist w1 sevashad
F T, ST ToehTIcHes afyTey 91 €, $9eh R H SRR
WAl e €1 it U8 SFH oh oI% B G9eshH @ 9
IS H T TR0 HE A1 WA 1 1 Geferd e
AT GeYe © bl ¢ fafiTe sevashar 9l s & ar o
HHTUAHSR A o TeR & el H 39! I9d ¥ TeaM
o fveres o fow @ B R 2

aa: foadia uewd H 5@ SErEAMS $=ANM o fag
S & IR =%l wan o o o fafey R i fhaT qHmet
I% EEY HE 1 TAE B S, THY ITh! HheUeAS
T H IR=E T €1 fgadta qewskn % aeeR oft T
e o = € @i @ 2

3. ﬁﬂ'ﬂﬂ@ﬁ 2l (Content Competencies)-

T AFME o fau o fawasg & o eifuer
aafier 21 39 e & Tedl Wiewshn i favemu % g
ey AT SR H W Hioord O B © IR SH qReIRe
TeEmrl i i TIE HTH H1 OISl el € dih B
HT-HROT Tl oh aR H el b I i | qeH &l
Toh| € HNOT © TR SEIUAGS i qedeHl FHEO
qHd UIed-JKeh oh WY ¥ Ied WF "W Tl A
FAAFT FE AR YB-AST H ITH Sooid FH F T
Fel Sl § i o e fowa % gued sterwe} dwdl ue
smefrer Ifads ot & welt-wifa aRfea = g
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fgardia arewsh® H 21T ShTishH BId §d ¥t STeaATIeh
H T T WEAHRG TeASHl a9 oF fog sred fwan S
2, fo 9 freror fawar o waed sreal o afifea =) & o
§ iR fawgeRgma & Pid: W wE § Te WA g

4, FEIYUT Gt 2T (Transactional Competencies)-

freres o1 U@ R fAWRRTG T T SRR R Bl
21 U8 TS i SAERie ®Y YSM T SN Ieied &
1 ke H 399 ffed 21 39 ?q SWHTE AR
o Yoy Tl fram e fagrd o Wy g 9anTd
faurone ¥ URET UH 3§ ASANe o fau smfed WF
ST €1 HEHOT Serar B T qeheiien, faf wo oe-wee,
FAERE o YA § el H A 96l T

TIIET: STEE TR SR (1992) o fqe | feaor
ST 981 hi TR IU&T ! &1 9 S&1 oh 3T9 I
HROT HET T o1l W] IaAE H ST 98 W S
o o = w1, fafay e qum oA (85 gm,
Treqor, el wed, YEIRe ) § off e 9 W SR
& =1 @1 1 3 vl o gerar o forg uewusd ° o
eafeg difsa €, fee off St oo e < =ifew, s
B0 RE [ T, T WA B ¥, FifE wm ok fau
afafed Afeh wemafy ot SEEATIsh] § FEl 7 Fal ARl

Y7 w2
5. Torerur srfirmy wrmit fmtor wverelt Farar

(Competencies to Develop Teaching-learning materials)

ST TR o TR YAEehi e o6
feu T freror eifenm WERET 1 eTEvashal Bl €l
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I WEE i WF TR % BT el § AeATE i <& Bl
=ifeq difer 37! o darerar o feufa # of foreror =t
YOI €Y AT TR B Heh | WL WU i ST
Helehel STl bl o@M o (T eidl 81 SMYfTeh deheiieht
et freror-erferm w@fiEl (S9-%e1, S99 A1 Se-39F 2,
TS dAT IR, U SR SR, Heel Hifedn
) o STAN W off Feror o Y9 i T S T €,
T qeft TEe Bl Tehdl @ ST SEEAUsh 399 IR el gy
3% Fhemehy IRl § STevasha{ar Y w H I
gl ggfg@® (Enrichment) SMTET, YR feeoma=m
SUHW & IR H AHRM B o STEA 1 39 SR o Wi
9 ®H 9 HA gHEEy " Afyswnfue  sthrmenwien @i
Therdrgdes fafera ferean S wemar @1 fgada sreoss firen
FTIHH o < 39 @ i forerur-eifny |rl fmor &
3T STETEL BENEAGSHI &l U B B Teh 9ol Ye-T3 o
arta ot | fmfor e fammn s @1 LCL T SiE o
o HWeH 9 dehAteet MR foaror siftrm gl fafor gfsean
fo@r STt ?1 T YHR TH FE Ghd © (6 fgodia wewwH
T 39 qer@l 1 faH gem B

6. GeATehTTd 28T (Evaluation Based Competencies)-

Tl W1 3599 S H Il i T Sl T
FHT 3R AT A1 dre@fed FI 21 <R godih i e
*1 € Tk AT 3 A ST |, F: oA Seql ok
39E | S o AR I&A oF WK I U Rl B Fehdl
21 e o R 3R eI godihe o 1w o erfenmd
Tl A i 9T T I WA TEE e € umn @1 U
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Ty FAAUF & fau MyftR WA iR woaikd w1 fafee
Tgfa T il @ faew ufmm w1 e tevas @

fgardfar oo fR1em FRHT oF ST of U W
QeI H A <@ T R | SRl w1 9F 39 = § =
@ < €, Th diE w1 @ o GeAhT S Hid gl TSN
A § fo forelt et st@ren ugfa o AN oh|

7. I €&dT (Management Competencies)-

39 T YA e o fefu o1eaaeh i hefremer
AR WYY hISHl W HICH H Hed! SAETIhAl et 2
fafim Aferer IR Towshd HEHAl o EeH § ot 3%
Gere hISTell shi W i hi SETehdl Bl &1 Th HIre
Ja-e A Il STEAISE TRl ff WR oF wel | Ugd o
I HT ARG WX TG ¢, TRE Mfew fwamham H
G 3R U d gU ST WIS Sieeeiy S SerHrer
&1 TR Y HWehal €, Sefeh gEeh foqiid TeAT9sh 1 H1
T e qeh & HiHa e ® S &)

7eATae fI1eN HTIRH o WIEAH O BTAIEATIS] i Fa
v o s € feeg fgadta steames fYen wrfen 9 59
Sy H {9 a<ed SR TEl ST, s 3@ WS ok
qoTsRH | o STl Sgeid el fRan e @ IR TS et
¥ g o1 Seedl B ®, ST <81 qeqdl o faww @i
3@ 2, 3 Wl W E @ e

8. fryTaeh Wg-<htd 2&dl (Competencies Related to
working with Parents)-

i stfermaerat sifererter T9a R W o9 wrar-faar =
Afarehi o gR1 € Frafea g €, o gRftye e @R
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& TSR] & fIU d ATH9EE He-Fr HIve H SEdarsH
AAEYTF § T TH TR W EE AR s aiem
F FEIe St stfuh Wt 1o TRl W ot sieAraent
FOEE SR G o WY T wifid % H 98 Weeh
g B el &) Vfersh weE = faeie <l o srearashi
T 3T B/ o6 Aa-Tar qen sifvses TEE @ ot
qmifeie feqsrl fawal 5 Smres s9H o fau @rds o
{1 TSd ©| THOT SENEATsh! o TH <&l i foepiad
ff frara sEvas 2

fgadita steamass foren wrfed o soeh fau & favm
reen ffvea T fohan T ?, Shoel sAfeganea== o <R
SETATS AfRd TR R Aa-Taar a1 Af9eeas 9 aweh
3 2 geART § Wt PT.M. o SRF STIeATIRl Sl SEd

7 foarerl o feee o= s €, {5 9 39 SHaeR e
¥ 99: afead T 9 21 3R 39 el B A & deehdt

3= Siferen TeRameheTaTd S&raT (Competencies Related

to other Educational A ctivities)-

QST fhaTehaTdl o TN-T1e a2 T
fomm o fou geusamR frarramdl ¥ <81 &M o STavas
21 59 goudy & fohE o fou s g stfuss @efs
®Y 9§ TR A S "ehar B fafew U qen |t Te
@ weTsT | grfa faferl oF st 9, | Sited
Tt (S Tl HIEHH, A, TH0T, RS, THISTHE,
geriiel ARl § Yoael 9weh 3Mf]) oF ST WA g aen
<fren wiek, @, foem-fom onf o eriem @ erfurmen
Ik ETeHeh I @ &l W Y Hehd R
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fgada steames e +deH | 39 fhammardl § Sefa
forfaa =@ o fou gfafem ww sy fafv=a fvan = 2
g =1 wEded o fou dem fEr ok 39 erEsH
graeft A HT FH TS A TN FEE W §) g
FTAER T T Y YA T S H1 TR gan 2l
Treme -

frnd =9 4 0 %% Gd ? fo fgadfa steamas foren
ST T e fag gen € @ e eIy steiq waf@
3T Y &M W BEAILATIH] 1 Hg AYIH el § gig
T ® N %% 3E@ wu ° fowiad B W g S Then
e e S H oot T=ARY H oifue wemary
SENEATH] | el 7 Hel AHA B qE S w @I L
faeme™ Trasdl wEed § O UedsH gt we fem o
el 7 HEl SHIEATTHRI H1 TSt § g h1 HRU T ©
I} IW Uil o+ €9 § T3 Reoifafeen, qw-itedl &
eH o Taer fed Wi, Tl § vt swenw G S 3k
3% s fafafy &1 fewa = s @ o | 9t e
AR ofi arferes forenfa &1 W1 Wehdl €1 Towsmd | off guR
H AETTHA B HT WA H GHESH (awerd S
®EHH ¥ T8al TRl M1 =MWl Scouts Guide Camp

=AY 9 U fohan S =nfeq @ife B e faee ™
HITTAl 1 AN Tl o w3 weh|

=Y T gei-
1. el wE Hedr, e gfieor o fagr i gHe,

TS o=t oTehTeHt, SR, 1995
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2. wegEHd, SHL, sreae e, swere ufsrehe,
F, 2011

3. Jangira, N.K., Teacher's Training and Teacher's Effective-
ness, An Experiment in Teacher Behaviour, National Pub-
lishing House, New Delhi, 1979

Documents-

1. Competency Based and Commitment Oriented Teacher
Education for Quality School Education, NCTE Publication (in
Teacher Today, Vol. 41, No.3, January-June, 1999), Bikaner,

Rajasthan.

Websites-
L https://m.huffpost.com
1. Online library.wiley.com

s



ateaeh Totem wa faame™
WG hiehd
-3, Y& FHR 3
sfa.an. (fasn), Rrameme-fasm

AR RIS IR dfarmdien

B Ll

forersh gforeor shreishm o gR1 Afed i fafv el o
ol Tk IH ‘ST’ S Hew Ul 9% W fagmEn S 2l
AR T W e qafy SUH AT o SN ®9 9
agd 9r T, eIfiefe, 9M, gest, stfenid senfe femmm
Wl € A o o gd9 @HF ¥ =i ®9 9 R
gitterer ohs (fowafoemer, weifoeme™ o1fs) 9 ‘sreamues
YTYTRIUT ShTHehd’ T THIYT T W< i oh 91K & A0F T
WA ®| Th THA ASAUE W TH SR FEEU-hiee
gofed THEY B Tevds 81 39 g=y o gk wifec o
TR hifeerd 3 ff T4 Y W Seoi@ Hid gT S 8-
oot fofem weforaTerEEeT
Herfaeaea Tagraeem
TEwE A | Rraremron
gRufasmfaass &
AU FE S FAH T9 qE TR SFAE T8l B
Gehdl S9 d% Tk 9% T9 I 1 wqfad fafeed, gfaferr,
gfadl, el 3Nt o g HWherdl Yoish FEITYA F Y Feh |

( 69 )
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TH GO RO HT VG H GG FE ok [T AT
foren 1 e HegH HI W 2

AT e H1 USTwT Fireoneff # W YRR ®
TeE HIA ¢ SU TH AT oA a9H H| Hgie T
& WY-TY S R Grgdl HEwH T S € SHen
T 18T SEEATeh] o ST fRar ¥ wrafa SesR
i § B e gesdr sidwa STeaash-iero hEwn
%1 G SHR 2| S hl MR AR 3Tk 9 A o9
fauifa fre Mo ® W Frefafea €
BEAIEATS] o EHIE e o gfg

FHe-He YA Hl e T S

foameT g —aTdIe]or o Y THESHE Tl
g & fau swge foeor-wrft 61 == = i

foreneria TisH © JeH oF 9% &1 ST W ohl
HATH o MO0 W I HE o FAE H S W 2l I
AATIR] hl TR, STk HIAGATI bl SWHT, AT oh
TR-Teh] ] F@HL SETEATF HE@ & IR TN AR
Tl § fIhTe S o1 BCHRE T FG o1 Rl § ST
T o 39 & 1wk Fde-sEwn SeE S 7 e
TR SEEAUS I 1eq9ehi oF  3TeATIH WishAl W
fRiero ixd & SR Torarn Ul S-Sl 1 SAeHdTq HA
1 T L ¢ Toarerdia Srder § s ST9H- 3!
TIe 1 G L © 3 SHeh NI SEATA Ue SRH Y
Siraetl 1 WehIcH Tt ®d el S 21 39 S
vifer <1 off G fahm € S €1 TH SEd o STHR W
T BTAEATIE FHeT-hell Ud Taeeriiy Guesti o e &
I WH B UM &1 HE-H o Y T ORI o

YV V V V
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T gRfefaal & g & faswfad & ua &) STeneA gred
et @ fees &) argastt &1 o foem wfgw 9 9 @
ST &1 el H ST 1 ool il 1 S g erdaeti
o1 Tk 38 faenee S s SE%wA o 5 9vE 8 Sl
B THEIH DAl 1 TedH HH 9 3Tk foAw U g
o G AW YHIYE i &l AERRe Ggiaal o1 fas™ &
ST 21 A AU erwdl o gR SENeAYe BEi ok Hed
eI ST T 3 o A dR-adehl o
IR 81 Sl &1 o W Sl © foh STqeneH wenfyd e o
T M Td HE0 o Y- Be-Be 9gd Rl i
T WA S fHa1 S Gehal €1 39 HEHA o gRI BEHATH
foramera o Yferss den ewifers wH=IiEl o Wy-wy T o
Ty off THESE S 1 Ol s faeE w o §oaen
A I Tk Wfersh Al W @Tel 1 TIH YE H < &
T YR ‘fIered TEgar wEeH’ Th Afad &l Th e
T 1 URhA 1 IS HEl o gAE @) faueE g
FHRIHH o R BEAEAIH ThR o R foane™ o fag =em
o1 ® fafvm wrEwdl § Ta% e € a1 SEd Ta wefi
off S AT B1 AR 9€ HERH HEAR IS I @, Tl
ST 1 81 A HERA-ATIH | F=-4d 31, 8 S8 98
AU SUfeeld USH H FD 7 hw AT W Hdl Tl

forenera TGl hTHRA oh TER W1 oF d8d SEIEATIh
foreromel e § yAW wa@r € R W A I T A
o fou fafws sarmil, dedrenl, o, wfafue, ggfa,
vifel gente &1 wAm ek et fwAn W, W,
Hefd Td aAThte TR ST THd W HhcHsh JHE
ST 1 YW Hd ¢ 3E@eh fau wed weel fYrern 29 wh
I USASHl 1 0T YA @1 wredSHl o e,
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TECHS, TS qAq JATS  fauameeiy § S
Tl 1 THIERT Y B oh AMTS fahTd &l 291 | W@l
BINEI ®|“||£ \’lld'\l % 3ﬁ?$&ﬂf{ SHehl r9h¢||"°|¢4"| r°h¢|| Sldl %|
39 fraraan o g g fruifa (30-35 faee) &1 =i @)
T THF 1 F3UAN F FEUI 918 1 HHEIMT i w1 T
fopan San ® <o fafe Qe 1 gem-eam oft W S 2l
Id: 3OY GUI-Yero 1 Hed! AT Bl €1 wen o fneron
o fau SEreAs SeEe e it 1 e 9 e
FHT @ S @ qe 1o fieTor 1 gerelt qen tfer- s
FT el I HT GAE HIA &1 SHAAS Gk -grl o
frretor o6t wiepan Era a1 € qen ATHEE SHeRT STuferd WA
T | arers frmior | qen freror § e fafie sgg-wee,
ggiaal, gfaaa, fafat smfs o6 STy & o 9&| o7 ST
? o1 TEQ e W RN quE o ugdal @1 59 i
T BT Ol STETRA qearSH T o i i gfwan
i@ a1 € qen STl FAm ofi| gerud o fafie wesl @l
Hiead-Hied g9g-9iieft o5 o &1 gfwan off @ o @
Al e IR wEl o fawa w1 e & @ aen fhg waR
1 THI-TIRON el YA & Fehedl €, TW W S HT SR
W Bl S 2

T YR @ WY a1 f9eed TEsdl sE%d o gi
BEAIEAYE 3101 T Yoo o1 fafvs oiifafa 9 er=st
WE ¥ 1 & W1 © S zw Feifa e w1 ge
Sega off B1 W AR Y 9§ 3OH Y g gHend o
2 S 9 A HI IHF I29T 9% o S 9 Sfad T )
B Uit &9 o 59 YR s@en oM i iswan @l T
2 39 ®U W € A4 ILIF qF UET el Ul g1 SEIeAs
SH ® W o gu fommem @ W € W S99 SH
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Siferer-Sfiaiaar =1 1919 @l Tl &1 WredrSl i M
T T HIE YA &l fRan S, fawe snenfia e ar
#1 o1, fafesl &1 9t W 9w feRmeE e ek
e )1 UreaSH fhelt YR § Wighd A1 &1 ST WY
WA @ Il 81 hefl-shel A e § ot &9 1 31ere @
ST §1 WErEe |t 1 Sgfad gE qen Sqek fmie § of
w5 1l fEEd B SEmEATR o I 1 & aEn Tél
Bl S|l o Tuifa wen o femr o faw eriferm ©)
foemerdta ardeRer § wHESE w1 ggen o faE d @
fSrgeh SR 31 e faued ¥ F&l 8 u €1 39 FHRo
W BE o fefa o1 1 fasa =& 8 Ul @E % g|
YU 1 STUHE T W Tk g€ TSN 99 S ¢l g
YR 1 LN i @ TH W g @ R e
gl HE%H 99 Th G@E w1 SEEd W © T 2
Trreensl —

‘faame Oegar wrEishH’ H1 favvar ud guenst
=1 faveion =¥ d U € foF suy e wnen af § W
9 X FHIch UISTHH o AR @& Sl U fRaAr S Fehdl
Bl .US. WSUHH HI hHoudl THoh fodl TR TEl B TE
FTEHH Tl USTHA HT WU I § ik Tk 5N &
BEATATS H GoTa: e sAferm gfern =1 fehe 9 S
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TH YRR 3TeATTh Y18 WS Uk hrded € Tl ® dfew
T T o § fed g T e d engfe
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qfd o feTu ST FRihH qe ek STUTiRa fshanei
T SIS <&l o el € fafe feror fafe=n o6 v
et pereraretl w1 foae™ &

Tavafaerea forem s (1948-49 ) | sreamuer forem
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% TR H TR STESdl Bl 7 shad A9H faw &1 it @
gfceh 3oeh faw o «ff i = 9= a8 vem =l 3u
el 1 e A ohddl IH oh & § 396k g fohd 7T
AMEE W E B Ghdl @ ST A oheiel Ul Uiqeid oh STUR
R R S HEAr 2

SIS AT ( 1964-66 ) | TeATdeR TIraT

fran AT sreren ISR AN A sreATgss e f
TUTER o 3994 oh SR H Yiqasd TEd Hd g el TR
forsorge oF QAfaard o WY € THeh fau ST 1A
R vl w1 GASiod YaH w1, e iR gearga
et gonferdl H wREEE w, o e @ figor sy
FHRIHA T GURAT, faftTe areusy qen wEiwd i fawfad
HTT qA THI-THT TR 31eAT9 e qreashd | FUR
AR I WEEAT eNfE Sl ST @A, LA fWem hi
Tl SR i 3G Ud MR ST WA o forw srafterd
2|

A T § A e o & H e gue
foemm € qun e e gAifaal 3R @ 21 s 1Y o
iR, enfelen, Siferer SR ffed 81 Yol &R W 1eATs
fo1eT 1 TN @eT STH NLATF e TEATTHT I dIRT I
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gifeea & @ 9 [oneas TR S=9 ©l qen S g T
@ o fou feon-few & w9 ° %@ w6 % %9 ° weg
q&| 2|
faenera wfdterar wrishe : uRafda aRgyd

frod o Wl § 9NG H Thd 3SR USTHRAl i
HTURON § Tk ST SRl T 1 A -foreqor &1 vee
1 ¥ H Tk SH-eh g 9_IT S et foal H sveard
% qd-Fruifia weueEne & famm & fau foemn = fafsi
%l fowal & &9 ¥ wiHa fean T om wEdE fafwm,
2009 7 BE-Teeht * Thet w1 qeft fafafea iR FHrEiwat
T 3T UM F o Hed T dd AR - o6
TER H! ANH S F1 4G T

wWHAL fafEE, 2014 7 ‘SlTEiTE’, dTETs,
diue. S wrafae oIk meafns fers fren SEiwE o 39
few 20 wwE ®t At erafy fifa wer -’ %
HH I I Tolgd FT F1 90T FT €1 D.E1.Ed., B.ELEd,
B.Ed., B.A.B.Ed., and B.Sc. B.Ed. and B.Ed.-M.Ed.20 9«8
& ‘&7 EEE’ ®i -TEl o HEwE % Tedd o | 4
TE 3R W a9 H 16 TE T SAESH FT A I AW
o faufea foan mn 21 59 Fa@n, Fdl HRT T
WehR o Shell o ote fafer feren < 8, 80% IR 20%
H < I

A AR i Aafy & Wey W wA.Hetd faftem,
2014 St UTERTeR vt hl Gag ® foar war
Bachelor of Education (B.Ed.)

S.No I1stYear 2ndYear Total

1. InternshipDuration 2 weeks 18 weeks 20 weeks
(2nd Sem) (3rd Sem)
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2. Total Programme 40 40 80
Credit

3. Internship Credits 4 16(14+2) 20

. Total Marks assigned 1000 1000 2000

5. Marksassigned for 100 400 500
Internship

6.  Weightageinterms  10% 40% 25%
of Credits

7. Weightage of Intership 10% 40% 25%
in terms of marks

TR G T RO Fardt € fF wewn fesg & o
R0 f3rereh o1 wTdeRHl o UISsIRA i A€l g2 ety 31k
TG T TR, Thot TSR 3R & aHE’ Sk o HR
3Rl TH TTH i AT 259% HE A T 1 qe SHEig
g fF ‘TR qu B % 9%, iy foee wd w9 9 T
forersr 1 f<IfEl &1 Sem o faw dar g g i
9EI 3y 1 Haed © foh o, THa iR yarEl o wed o
AN o WhA foharaed & gHfed & & fau
ASHEG IR oAafterd alch ¥ SN ST AT

sdferd aRomml &1 Wit giAfvea & o o, sedfm
F A R Ted M= R MU fagial W oemenfa g
=gl
FEAMITT T AN : FP WEwaqul fagid
o Toam TOR : WHLAE, TufvenfaanT, whel, Has
o ATE IR THAl gN USYA ke
o  YUishiferh fiarenl oh w9 H ufig frares
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F % FTR T feu S =feu)

‘ST ThA' % P G SR TegSh fUIeTRl I
“HeifSterss” o ®9 | AMEG fRAT W1 "Wl € TH
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ORISRl &1 w91 § @A gU - ToIeeh oF Wi Hawd
e S Wk €1 W fonerk-forerent 1, S e o
o forerer forem W o W=l oF ®9 H AN S
Tl T, S FAA I d&G Y S ok fau T
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W e &1 fiREl ot meq sifafa=m 9=
foran ST Te- ekl o wrieTa 1 feerar gt
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e i foeR SR o R w e % B,
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SR B w1 T, YE, SEEd, GO T H,
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FEE TR W e fren fromes a1 Sy e &
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TEMT 3R g A T Tohel ST FerH/ S fa,
feas o forerehl 1 o | fed URe gH FT G
T vedl URefos @R Sugdd dmifea fifar o
Y G aloh @ HE I Hhl IER R

B 3R & A fafim =Ron & o e o yeei
IR STAf T Hedlh= JHUM Sl o folu e
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HiTed g Fuia qedied 1 AN o STER B

Ieh g fohu U wEl H ST weeH w1 efeher

forereh foren G, Thal o fofauett iR Tefvrerrt gr
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9 7 20 GwIE % 8l 8, (4 §wIE 999 a5 4 3R 16 @
fedta a5 o) zod foreor s1samrg & SifaRed T qwiE i
R grawer g g srafy 4 orEreargs e el q
Fraftd seam9es @ &9 § STeAT9T H1 T U FIAT BT &
TIT 395 3TCAET 71T TS T GHFHE F&0T 9T FfAford giar
gl

faenera ufvTeIar FEishd T Sevd

foramer™ el FRihH 1 Y& Iexd ACHIIH &l
%1 fawm w1 € 8 fafafas sl 51 o« w6 &
A TR ST -

o  TENARI ol foened o arEdfash ReRT 1 STId
EEEEETE]

foameria nfafafaai @ e s
Ireafass aftfeafaal § e o &1 31eg ysE S
TISASAITER &0 1 379" U8 |

ueusRy o fauifa fereror fawai o foreor o 9o
HETI
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faenera UfoTear wEshy i UTSashuE fohaTd
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ATATR

O wag fommerm =t nfafafu wa efyeal w emunfa
PINCEST

O w5 faeme™ o |HEIE qReRT 1 9&01 T8 gideed|
> hen e sfumEtent
O wwIg faemer o faen! T steamdes gfeh o fReH
T
> UISANH STemRa fRreor g
(3=a Wi &R 6-8 HaET)
Q 31 foreror fawai w foraror st
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Ty © HLAURE iRt qe Ml o e & fow
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oreror il 1 T A S 2
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FHl 2l
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AT SEETh AT b1 0 H Fraferd it
o giqwifian @ 2
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Two Years Teacher Education
Curriculum and Strategies for

Effective Implementaion-A Critical Analysis
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Teacher is the top most academic and professional person
in the educational pyramid. He is the pivot around which all the
educational programme rotate in so far as their implementation is
concerned. The success of any educational programme depends
on the quality of teachers and quality of teachers, in turn depends
to a large extent upon the quality of teacher education. The main
focus of the entire process of teacher education lies in its curriculum,
design, structure, organization and transaction modes, as well the
extent of its appropriateness. Teacher education programme should
be sensitive enough towards changing needs of the society and
field conditions. It should also be flexible to accommodate, absorb,
delete in relation th changing field needs. Obviously, this requires
continuous effort in all aspects of curriculum. Such efforts
comprises continuous appraisal of curriculum components, arriving
at a plausible and relevant framework as a model for different
forms of teacher education, generating and testing newer pactices
and components, trying out innovative edeas and schmes, and
generating a knowledge base through systematic conceptuali-
zation.

Effort in these directions has received greater emphasis since
Independence. After the establishment of the NCTE as a statutory

( 121 )
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body in 1995, it took steps to develop a new curriculum framework
published in 1998. This framework revealed that it envisages a
curriculum rooted in India reality and culture and promotes a
mutually supportive system of teacher education in which training
institutions and community interaction is promoted and
strengthened. NCF (2005) also emphasized on the level and quality
of subject matter knowledge, the repertoire of pedagogical skills
the teacher should possess to meet the needs of diverse learning
situations, Teachers should be sensitive to contemporary problems.
Level of motivation is also important as in influences poupil learning
and the larger processes of social transformations.

Considering the complexity and significance of teaching as
professional practice NCFTE (2009) recommended four years
integrated model at the bachelor's degree level or two years
bachelor's degree programme. Further Justice verma commission
on Teacher Education recommended that the duration of the
programmes of Teacher Education needs to be enhanced.
Following these recommendations National Council for Teacher
Education (NCTE) came up with a new regulation called NCTE
(Recognition Norms and Procedure) Regulations, 2014 which
was published in the Govt. of India Gazette on Dec 2014. As per
the new regulation, the B.Ed and M.Ed have been recognized as
a professional course with duration of two academic years. The
new curriculum for B.Ed. and M.Ed has been implemented from
the academic session 2015-16 with new prospects and priorities
across the nation. Through the course structure and experiences
provided to the students, will help them to become reflective
practitioners. The course structure offers a comprehensive
coverage of themes and rigorous field engagement with the child,
school and community. The programme is comprised of three inter
related curricular areas-

1. Perspective in Education.

2. Curriculum and Pedagogic Studies.
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3. Engagement with the field

B.Ed. curriculum s divided into 11 courses which comprises
theorty and projects plus 4 EPC courses.

All the courses include in-built field-based units and projects
along with theoretical inputs from an interdisciplinary perspective.
Engagement with the field is the curricular component which is
meant to holistically link all the ourses. It also includes special
courses for Enhancing Professional Competencies (EPC) of the
student teachers. These courses will be transacted by using variety
of approaches such as- case studies, group presentations, pojects,
seminars, discussion on reflective journals, observations of children,
workshop, collaborations and cooperative learning and interaction
with the community in multiple sociocultural environment.

Perspectives in Education Courses

In first curricular area six papers have been included as (i)
Childhood and growing up, (i) Contemporary India and Education,
(ii1) Learning and Teaching, (iv) Theoretical foundations of
knowledge and curriculum (v) Gender in the context of school
and society and (vi) Inclusive education these courses are designed
to enable student teachers to engage with studies on Indian society
and education, acquire conceptual knowledge for social analysis
and getting experience of engaging with diverse communities,
children and schools. Conceptual understanding about issues of
diversity, inequality and marginalization in Indian society throught
the course on contemporary India and Education can be developed.
The course on Teaching and Learning focuses on aspects of social
and emotional development, self and identity etc. Understanding
about culture, policies and practices help them to understand the
importance of creating on inclusive school. Teaching learning
process can be understood appropriately when see in the
sociological, economic, political, philosophical and educational
context in which they operate.
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Curriculum and Pedagogic Studies

In second curricular area five courses namely (1) Language
across the curriculum (2) Understanding disciplines and subjects
(3) Pedagogy of a school (4) Assessment of Learning (5) Optional
course have been included.

Objectives of Various Courses and Student Teacher's
Role

1. Childhood and Growing up-This paper deals with child
development and adolescent Psychology. The main focus
is to enable student teachers to arrive at an understanding
of how different socio-political realities construct different
childhoods within children's lived contexts: family, schools,
neighborhoods and community. The student teachers can
understand this by bringing their own experiences to the
classroom discussion. Through biographies, stories,
narrations of growing up in different cultures, observations
about children, children's diaries the teachers can develop
better understanding of children of his class.

2. Contemporary India and Education- This course focuses
on diversity, inequality and marginalization in society and
policy framework for public education in India. The student
teacher will come to know about diversity which enriches
our lives as well as poses challenges for universal education.
They will study the constitution (fundamental rights, duties
and divertive principle) which will help them to deal diversity
in their classroom effectively. Discussion about varius
policies, their implementation gives them a broad vision of
education of marginalized groups like women, delits and
tribal people.

3. Learning and Teaching- This is core course which gives a
view on theoretical frames from psychology, philosophy
and sociology, Student teacher will become able to
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understand theories and convert it to behavioral and testable
component. They will be able to understand the difference
between learning in school and learning outside school. It
will include following component:

®  Understanding Learning : socio cultural and cognitive
processes

®  Understanding the learner
® [ earning in and out of school.

4. Language across the curriculum - Teaching cannot take place
in a language free environment. Language and literacy
background of students influence classroom interaction so
itis important to know language background of the students.
To ensure optimal learning of the subject area language
should be given priority.

5. Gender, school and society - Itis an important area because
gender dicriminations is created and influenced by family,
religion, culture, society and media. This course will enable
the students to critically evaluate and challenge gender
inequlities, while becoming sensitive to social groups and
exploring the roles of the family, caste, religion, media etc.
in gender discrimination.

6.  Knowledge and Curriculum- This course helps student
teachers to identify various dimensions of the curriculum
and their relationship with the aims of education. They can
trace the relationshp between the curriculum framework
and syllabus. The student teacher learns to critically analyse
various samples of textbooks, children's literature and
teacher's handbook etc.

7. Assessment for learning- In traditional notion of assessment,
itis performed at the end of teaching, using a paper pencil
test. But this new curriculum has changed this notion as
constructivist approach is suitable for it. According to this,
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assessment is an ongoing process where the teacher closely
observes learners during the process of teaching-learning,
records learning landmark and supports them by providing
relevant feedback. Student teacher will learn to explore
diverse methods and tools of assessing an array of learning/
performance outcomes of diverse learners specially in
inclusive school where constructs of disability and failure
are seen as the other face of notion of ability and achevement
as promoted by school.

Engagement with the Field

It has three components-

1. Sessional Work related to each theory paper.
2. Internship.

3. Enhancing Professional Competencies (EPC)

Enhancing professional Competencies - This curriculum
framework has emphasize on enhancing professional competencies
among teacher and teacher educators through activities. These
activities are related to each course so that student teacher may
get actively involved in teaching learning and reflect on their
experiences. For this constructivist approach will be applied and
student teacher will contribute in construction of knowledge instead
of mere rote memorization of content by the students. Student
teacher will be able to understand the learner, textbooks,
assessment in a holistic manner in the existing socio-economic &
political context. They will work for the holistic development of
the child and make them a critical and creative thinker.

L Reading and reflecting on texts will enable student teachers
to read and respond to variety of texts in different ways.
Responses may be personal, creative or critical, Students
will also develop metacoginition awareness to become
conscious of their own thinking process as they grapple
with diverse texts. This will enhance their capacities as
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1il.

1v.

reader and writers by becoming participants in the process
of reading.

Drama and art in education helps in creating relationship
between the head, heart and hand. NCF (2005)
recommends that the school curriculum must integrate
various domains of knowledge, so that the 'curricular’
encompassess all curricular as well as extracurricular. The
ability to feel empathy for and relate with the other can be
nurtured through drama based on experience, emotion and
interpretation. It also involves community to participate in
educational and social change. Aesthetic sensibilities can
be developed and visit of places of art, exhibition and
cultural festivals enhances understanding of local culture and
art forms.

Critical understanding of ICT goes beyond computer
literacy and ICT aided learning and help student teacher
imterpret and adapt ICT in line with educational aims and
principles. It will also help student teachers to learn
integrating technology tools for teaching learning, mateial
development, developing collaborative networks for sharing
and learning.

Understanding the self-course helps to develop
understanding of student teacher about themselves as a
person and as a teacher though continuous ongoing
reflection. They will develop sensibilities, despositions and
skills that will help them in facilitating their own growth as
well as their student's growth. To enhance capabilities of
body and mind yoga will be useful. It will promote sensibilities
that help to live in peace and harmony with one's
surroundings.

Challenges in Implementation of the Curriculum:

These curricular areas no doubt focuses on good quality
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teacher education by including theroetical papers, EPC and other
educational activities in comprehensive manner. But at the same
time it also poses some challenges in its implementation---

1. There is confusion over the content to be taught.

2. There is not training and orientation of teacher educators
towards new curriculum.

3. Teacher educators are not aware of varius methods and
strategies suitable for this type of curriculum.

4. How can community be linked with various programmes
of the school?

5. Which strategies should be followed to teach in inclusive
setting schools?

6. Due to time restriction in semester system teacher
educators are not able to finish their course properly. Because
some practical activities demand more time.

7. In some papers syllabus is vague. Each teacher educator
may cover the topic according to their own interpretation.

8. Constructivist approach is difficult to implement as not
of students in a class is more than required. So it becomes difficult
to cater individual needs in a period of 40 to 45 min.

9. School internship programme consists of 20 weeks in
two semesters. Schools do not allow student teacher to come to
schools for internship in both semesters.

10. Experts in some subjects as drama & art, yoga education
are not avilable in most of the TEI. Also facilities to teach these
subjects are not avilable. So regular teachers are assigned the
duties for such subjects. But they are not able to do it properly as
they lack expertise in the field.

As this two year teacher education curriculum has become
totally learner centered instead of teacher centered, teacher will
have to change traditional strategies to implement it.
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Strategies for effective Implementation of this programme
To effectively implement this two year learner centered

teacher education programme, first of all the teacher educators &
administrators have to change their traditional outlook about this
programme. Now it is in the process of establishing it as a
professional course, so rigorous training & teaching is required.
Accordingly methods and strategies should be changed. Few
effective strategies will be as follows-

Contrusctivist approach is based on the contributions of
cognitive psychologist like piaget, Vygotsky, Gardner,
Novak etc. They believed that learners construct knowledge
on the basis of their prior knowledge and personal
experience. So teacher should provide interventions to help
children construct their own concepts. In this process
student's active participation in problem solving and critical
thinking regarding a learning activity is essential. Teacher
should facilitate cognitive change by presenting difficulties
through specific tasks that pose dilemmas to students in
such a way that stimulate purposeful, reflective thinking in
arriving at a rational solution.

Reflective teaching should be done in which teacher must
examine their belief, assumptions and biases regarding
teaching and learning and determine how these beliefs
influence classroom, practice. Reflection refers to the
ongoing process of critically examining and refining practice
taking into careful consideration the personal, pedagogical,
ethical & societal context associated with schools,
classrooms and the multiple roles of teachers.

Blended learning may be used which combines traditional
teaching and learning approaches with information and
communication technologies.

Concept mapping for meaningful learning is another
emerging method in learner centered framework. The steps
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involved in concept mapping are selecting the key concepts
and sub concepts, linking the concepts and sub concepts
through prepositions and making meaning out of horizontal
and vertical linkages. It helps the teacher to understand the
existing concept of the learner as well as diagnose the
misconceptions of students.

Social Inquiry Approach can be used. This approach
requires students to collect analyse and interpret data, draw
generalizations. It involves community participation.

Creative writing method can be used to develop cognitive
and affective abilities of a higher order among students.
This method can be used to teach all subjects like language,
science, social science etc. It helps in developing abilities
of reporting, arguing, explaining, reflecting, coping and
evaluating.

Collaborative and cooperative learning is a successful
teaching strategy in which students in a small group with
different levels of ability, do a variety of learning activities
to improve their understanding of a subject. Students work
through the assignment until all group members successfully
understand and complete it.

Problem solving method is also learner centered. By this
method students develop the thinking, observation and
enquiry skills.

Investigatory approach will also be useful as it develops
the abilities to formulate hypothesis, planning, enquiry and
communication. Posing useful questions, plainning out
investigation, hypothesizing, predicting and evaluation are
the steps of this approach, It is helpful in learning natural
and social science subjects.

In the end it can be said that this two year teacher education

curriculum at Bachelor's level is totally dedicated to learner so to
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improve the quality of education in our schools learner centered
approaches of teaching should be adopted at secondary stage as
learner centered approaches are supported by philosophical
assumptions and have strong psychological basic.

Constructivism views knowledge as subjective & Contextual
so learner centered approaches enhance the quality of education
by taking into account learner's capabilities, learning styles, context
(social, political) and culture.

References:

1. BodrovaE. & Leong D.J., (2007), Tools of the Mind, The
Vygotskian Approach to Early Childhood Education
Pearson Prentice Hall, USA.

2. Constructivist Approaches to Teaching and Learning.
Handbook for Teachers of Secondary Stage (2012),
NCERT, New Delhi.

3. Curriculum Framework: Two year B.Ed. Programme
(2014) NCTE, New Delhi.

4, National Curriculum Framework (2005), NCERT, New
Delhi.

5. National Curriculum Framework for Teacher Education:
Towards Preparing Professional and Humane Teacher
(2009), NCTE, New Delhi.

6.  Policy Perspective in Teacher Education Critique &
Documentation (1998), NCTE, New Delhi.

7. Sharma, N. (2003), Understanding Adolescence, NBT,
India.



Critical Appraisal of Curriculum,
Implementation and Assessment of

Two-year Teacher Education Programme

-Dr. Rajani Joshi Chaudhary,

Professor in Education
Sri Lal Bahadur Shastri Rastriya
Sanskrit Vidyapeetha, New Delhi.

Teacher Education programme is the most important sector
for a developing nation. It needs day to day changes as per the
demands of society. Today our students as learner have wide
exposure to digital technology and getting lots of information within
seconds through the web. This coming generation learners have
less interaction opportunities with their community and society
around them. but much more interaction with social media through
their gazettes. Learning opportunities from social interactions are
getting low which effects the emotional upbring of children. Our
ancient and Indian values are deteriorating and children are
adopting values of foreign cultures. They are growing characteristics
of self-centredness and introversion. Currently, two years teacher
education programme in an effort to develop such a teacher who
can understand the current requirement of child and develop the
learner with good Indian values. This two years teacher Education
programme is the topic of controversy among academicians. It
has completed its pilot phase of implementation in 2017. This
paper discusses the critical appraisal of Curriculum, Programme
Implementation and Assessment of two years teacher education
programme of B.Ed. course as per NCTE notification of 2014.

( 132 )
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In nut shell, this notification of NCTE 2014 deals with all
fifteen types of teacher education courses from diploma in pre-
school teacher education to master's degree in teacher education.
This notification covers all the aspects of teacher education in
detail such as Preamble, Duration, Admission procedure,
Curriculum, programme implementation and Assessment, Staff and
their qualifications and Facilities including all the infrastructure which
facilitates all the activities of teacher education as 'Norms and
Standards' for Bachelor of Eduction (B.Ed.) degree and Masters
of Education (ML.Ed.) degree in appendix (4) and (5) respectively.

Recommendations for curriculum of B.Ed. under heading
(4.1) says that the B.Ed. curriculum shall be designed to integrate
the study of subject knowledge, human development, pedagogical
knowledge and communication skills under the following four broad
curricular areas:

1. Perspectives in Education.

2. Curriculum and Pedagogic Studies, and
3. Engagement with the Field/Practicum

4. School internship

1. Perspective in Education.

Perspectives in Education includes courses in the study of
childhood, child development and adolescence, contemporary
India and education, philosophical and sociological perspectives
in education, theoretical foundation of knowledge and curriculum,
teaching and learning, gender in the context of school and society,
and inclusive education. The course in childhood studies shall enable
student-teachers to angage with studies on Indian society and
education, acquire conceptual tools of sociological analysis and
hands-on experience of engaging with diverse communities,
children and schools. The course on 'Contemporary India and
Education' shall develop a conceptual understanding about issues
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of diversity, inequality and marginalization in Indian society and
the implications for education, with analysis of significant policy
debates in Indian education. The course on 'Knowledge and
curriculum' will address the theoretical foundation of school
knowledge from historical, philosophical and sociological
perspectives, with critical analysis of curricular aims and context,
and the relationship between curriculum, policy and learning. The
course on 'teaching and learning' will focus on aspects of social
and emotional development; self and identity, and cognition and
learning. As per this notification, these courses under each of these
curricular areas will be based on a close reading of original writings,
seminar/term paper presentations and continuous engagement with
the field. Transaction of the courses shall be done using a variety
of approaches, such as, case studies, discussions of reflective
journals, observations of children and interaction with the
community in mulitiple socio-cultural environments. Information
and Communication Technology (ICT), gender, yoga education
and disability/inclusive education shall form an integral part of the
B.Ed. curriculum.

'Perspective in Education' of this notification for two-year
teacher education programme has a number of good characteristics
and positive points which are necessary for the development of a
good teacher as given below-

1. Thecourse on'Contemporary India and Education' will
help our pupil-teachers to know our society's issue such as
diversity, inequality and marginalization in Indian society and
can identify their problems for education and they will be
able to acquire conceptual tools of sociological analysis
and hands-on experience of engaging with diverse
communities.

2. This will also help the pupil teachers to analyse the significant
policy debates in Indian educaion.
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3. The course on 'Knowledge and Curriculum' will also help
in analysing the curricular aims and context and the
relationship between curriculum, policy and learning.

4.  thecourse on "Teaching and Learning' will focus on social
and emotional development of self and identification of roles
of a teacher in our society.

5. Cognition and learning which are again an important part
of the teacher education.

6. This course gives emphasis on Gender in the context of
school and society which is the contemporary need of our
society.

7. Inclusive education which cannot be left behind in any

teacher education programme in a developing country.

2. Curriculum and Pedagogical Studies.

This programme recommends that the Courses in
Curriculum and pedagogical Studies shall include aspects of
language across the curriculum and communication, understanding
of adiscipline, social history of a school subject and its pedagogical
foundation with a focus on the leaner and course on the theoretical
perspectives on assessment for learning. Curriculum and Pedagogic
Studies courses shall offer a study of the nature of a particular
discipline, critical understanding of the school curriculum, pedagogy
as the integration knowledge about the learner the discipline and
the societal context of learning and research relating to different
aspects of young children's learning. The design of the programme
would enable student to specialize in on disciplinary area, viz.
social science, Science, Mathematics, Languages and a subject
area from the same discipline, at one/two levels of school. The
courses shall aim to develop in students an understanding of the
curriculum, linking school knowledge with community life. A variety
of investigative projects shall be included to reconstruct concepts
from subject knowledge through appropriate pedagogic processes
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and to communicate meaningfully with children.

This curricular area is more elaborated than the one year
teacher education programme and is the expansion of one year
programme which will helpful to develop a knowledgeable,
resourceful teacher for the society because-

1. Curriculum and Pedagogic Studies shall offer a study of
the nature of a particular discipline, critical understanding
of the school curriculum, pedagogy as the integration of
knowledge about the learner, the discipline and the societal
context of learning and research relating to different aspects
of young children's learning.

2. The discipline and the societal context of learning and
research relating to different aspects of young children's
learning.

3. The design of the programme would enable student to

specialize in one disciplinary area, viz. Social science,
Science, Mathematics, Languages and a subject area from
the same discipline, at one/two levels of school.

4. The courses shall aim to develop in students an
understanding of the curriculum.

Linking school knowledge with community life.

A variety of investigative projects shall be included to
reconstruct concetps from subject knowledge through
appropriate pedagogic processes and to communicate
meaningfully with children.

3. Engagement with field/Practicum and School internship.

This B.Ed. Programme recommends the Child, Community
and School shall have sustained engagement with the Self curricular
areas at different levels through establishing close connections
between child and community through school internship. The
curricular areas of 'Perspectives in Education' and 'Curriculum
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and Pedagogic studies' shall offer field engagement through different
tasks and projects with the community, the school, and the child
in school and out-of-school. These tasks and projects may include
collaborative partnership with the schools for developing CCE
practices, establishing study circles/forums for professional
development of in-service school teachers or dialoguing with the
School Management Committee, etc. Community-based
engagement may also include oral history projects with a
community of artisans as part of 'Contemporary India and
Education' or 'Pedagogy of social Science/History'......Likewise,
the pedagogy course on science may include environment-based
projects to address concerns of a particular village/city or a
community. Several specialised courses shall be offered to enhance
professional capacities of a student-teacher such as courses on
language and communication, drama and art, self-development
and ICT. Courses that would focus on developing the professional
and personal self of a teacher will be designed to integrate the
oretical and practical components, transacted through focused
workshops with specific inputs on art, music and drama. These
courses shall offer opportunities to study issues of identity,
interpersonal relations, adult-child gaps, personal and social
constructs, schools as sites for struggle and social change;
understanding and practicing yoga education, devoloping social
sensitivity and the capacity to listen and emphasize.

School Internship would be a part of the broad curricular
area of 'Engagement with the Field' and shall be designed to lead
to development of a broad repertoire of perspectives, professional
capacities, teacher sensibilities and skills. The curriculum of B.Ed.
shall provide for sustained engagement with learners and the school
(including engaging in continuous and comprehensive assessment
for learning), thereby creating a synergy with schools in the
neighbourhood throughout the year. Student-teachers shall be
equipped to cater to diverse needs of learners in schools.These
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activities shall be organized for 4 weeks in the first year of the

course. Students are to be actively engaged in teaching for 16

weeks in the final year of the course. They shall be engaged at

two levels, namely, upper primery (classes VI-VIII) and secondary

(IX-X) or senior secondary, with at least 16 weeks in the

secondary/senior secondary classes. They should be provided

opportunities to teach in schools with systematic supervisory
support and feedback from faculty. Internship in schools will be

for a minimum duration 20 weeks for a two-year programme (4

weeks in the first year and 16 weeks in the second year as noted

above). The should also include, besides practice teaching, an

initial phase of one week for observing a regular classroom with a

regular teacher and would also include peer observations, teacher

observations and faculty observation of practice lessions.

This section of the programme explains a number of new
concepts which are helpful in developing the personality of a
teacher-

1. Sustained engagement with the Self, the Child, Community
and the School at different levels and through establishing
close connections between differnt curricular areas.

2. Collaborative partnership with the schools for developing
CCE practices, establishing study circles/forums for
professional development of in-service school teachers or
dialoguing with the School management Committee, etc.)
and different tasks and projects with the community, the
school, and the child in school and out-of-school.

3. School Internship broad curricular area of 'Engagement with
the Field' and development of a broad repertoire of
perspectives. professional capacities, teacher sensibilities
and skills.

4. Creating a synergy with schools in the neighbourhood
throughout the year by engaging in continuous and
comprehensive assessment for learning.
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5. Equipping the student teacher to cater to diverse needs of
learners in schools.

6. Engaging pupil teachers for 4 weeks in the first year of the
course.

7. Sending students for actively engaged in teaching for 16
weeks in the final year of the course.

8.  Engaging student teacher at two levels, namely, upper
primary (classess VI-VIII) and secondary (IX-X) or senior
secondary, with at least 16 weeks in the secondary/senior
secondary classes. This should also include, besides practice
teaching, an initial phase of one week for observing aregular
classroom with a regular teacher and would also include
peer observation, teacher observations and faculty
observations of practice lessons.

2. Programme Implementation.

Programme implementation is a speciality and urgency for
this two years programme as it gives guidelines to teacher education
institutions. This part of this programme indicates about specific
demands of implementation, calendar for all activities, schools for
the Internship, transaction of the Perspectives in Education and
Curriculum and Pedagogic Studies course with multiple and variety
of approaches such as case studies, problem solving, discussions
on reflective journals in colloquie, observations of children in
multiple socio-cultural environments, initiate discourse on education
by periodically organising seminars, debates, lectures and
discussion groups for students and faculty, academic enrichment
programmes prrticipate in academic pursuits and pursue research
especially in school. etc.

This implementation part is praise worthy as

1. It is necessary to guide and make all the teacher education
institutions for working in synchronization.
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2. The recommendation about to make agreement for
mentoring, supervising, assessing the students is quite natural.

3. The establishment of grievances cell for students is new
approach.

4. Few recommendation such as research with schools and
communities seems difficult in present work culture social
situations.

5. The implementation for organising colloquium is also over

expectation from student teachers.

3. Assessment

This part explains how the student teacher should be
evaluated and gives the following recommendations for assessment
of external and internal assessment-

1. 20 to 30% marks of Continuous Internal Assessment.

2. 70 to 80% marks of External Examination.

3. One fourth of the total marks shall be allocated to assessment
in practice teaching.

4. Transparent, feedback should be given progessively by
telling them their grades.

5. The bases of internal assessment shall be assignment,
observation, records, student profile, diaries, journal etc.

It can be concluded that the idea of two year B.Ed. is a
wonderful idea because teacher education needs two years for
inculcating the professional skills and ethics of teaching. This
notification/teacher education programme is enriched with full of
thoughts and It is also as per the need of the hour as our society is
changing day by day. No doubt, this a very good document for
teacher education, but It seems that all policy makers have given
their best aspiration for making the best teacher of the world but
implementing the programme may face problems to meet our
ground realities and expectations.
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Abstract

Education reforms invariably accord highest priority
to improve teacher effectiveness. It requires consistent up
gradation of teacher education programmes. Over the last
two decades in India, the issue of curriculum renewal and
extended duration of secondary stage teacher education has
received serious attention. Indian education can no longer
afford to remain a sleeping titan. 'Update or perish' is the
need of the time. It was against his backdrop that the NCTE
undertook a major exercise of developing a new National
Curriculum Framework for Teacher Education in 1998 and
for the first time made the recommendation for beginning a
two year B.Ed. programme to prepare quality teachers and
also recommended updated curricula for teacher education
forvarious levels of school education from the primary stage
to the senior secondary stage- for academic and vocational
streams. Changes in norms and curriculum were made to make
qualititive improvements in teacher education in India and
providing it true statusof a professional course. After
implementation of new regulations, the second allotment of

( 142 )
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two year B.Ed. course is going on across the nation. It is
observed that there is confusion over many aspects of new
B.Ed. curriculum among administrator's teacher educators,
students and other stakeholders. Teachers and students are
in problematic situation by the complexities of the rapid
changes in educational programs and planning. So an attempt
is made to highlight some of the dilemmas, fear, problems
which are overcoming some positive points of Two Year course
of B.Ed.

Key Words: B.Ed., New Regulation-2014, NCTE
Curriculum

Introduction

Teacher education and school education have a symbiotic
relationship. Developments in both these sectors mutually reinforce
the concerns necessary for the qualitative improvement of the entire
spectrum of education. Education reforms invariably accord highest
priority to improve teacher effectiveness. It requires consistent up
gradation of teacher education programmes. Over the last two
decades in India, the issue of curriculum renewal and extended
duration of secondary stage teacher education has received serious
attention. A perusal of the reports of various commissions and
committees indicate the preference for longer duration of B.Ed.
programme. It was also endorsed by the Hon'ble Supreme Court
of Indiainits judgment on 15 June 1993. "The Training Institutes
are meant to teach children of impressionable age and we cannot
let loose on the innocent and unwary children the teachers who
have not received proper and adequate training. True, they will be
required to pass the examination but that may not be enough.
Training for a certain minimum period in a proper organised training
institute is essential before a teacher before a teacher may be duly
launched." It was against this backdrop that the NCTE undertook
a major exercise of developing a new National Curriculum
Framework for Teacher Education which is both contextual and
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in tune with the emerging concerns and imperatives of the fast
changing canvas of education both nationally and globally. Hence
the NCTE prepared the curriculum framework for teacher
education in 1998 and for the first time made the recommendation
for beginning a two year B.Ed. programme to prepare quality
teachers.

Widely known as "NCTE Curriculum Framework-1998",
it took stock of the context and concerns of teacher education
ranging from 'constitutional goals' to ‘commitment and performance
in teacher education'; it emphasized the symbiotic relationship
between pre-service and in-service teacher education and
recommended updated curricula for teacher education for various
levels of school education from the primary stage to the senior
scondary stage-for academic approach to the task of curriculum
updating. Indian education can no longer afford to remain a sleeping
titan. "Update or perish'is the need of the time. Accordingly, the
two year B.Ed. course aims at a complete development of the
student-teacher; particularly in knowledge and skills, in individual
care of the learner and also in methods and evaluation designed to
facilitate learning. The course in divided into two parts. It aims at
developing understanding of and teaching-learning situation
apprehended through intensive study of conceptual explanations,
observation and analysis of live classroom situations as well as
hand on experiences and longer duration of field experience.
Interactive processes, i.e. group reflection, critical thinking and
meaning making have been encouraged. The syllabus retains the
essence of student teachers being active participants in the learning
process and prepares the student teachers for facing the emerging
challenges resulting out of globalization and its consequences.
Competence to render disciplinaryknowledge into forms relevant
to stage specific understanding of teaching-learning situation. Its
two year B.Ed. programme promises good quality teacher
education by including wide ranger of subjects, topics and
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practical's but at the same time it also poses some challenges in its
implementation which are as follows:-

Challenges Identified-

Questions on quality improvements: These new
regulations were made for qualitative improvement in TEI but at
the end of first semester of these courses, discussion among most
of the teacher educators are not related to quality dimension at all.
New trends of dummy admissions, confusions over the content to
be taught, questions, doubts and criticism on the curriculum
prepared by various universities are main points of discussion in
the community of teacher educators. These may be due to initial
stage of implementation but it is also true that some fundamentals
issues are yet to be addressed. Some of them are given below.

> What types of arrangements are made for training and
orientation of teacher-educators toward new curriculum?

> What should be the criteria to give number of units to
teacher Education Institutions?

> How states and Centre will frame policies in school
education to create jobs for the teachers?

»  How schools will accommodate pupil teachers for long
duration of internship?

> What will be the sturcture of internship and how it will be
practiced and supervised?

Overload of papers and time restrictions: The numbers
of papers are more in each semester which consists of core papers
as well as practical papers. It has increase the work load instead
of reducing it al all of them have to be covered in particular
semester. In each semester some days are also to be allotted to
preliminary School Engagement which further reduces the tuition
time in college.

Overlapping of content- Overlapping can be seen in the
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content of various core papers. Many of the topics like- gender
stereotype, inclusive education etc. are repetitive in various papers.

Content lacks demarcation- The content given in the
syllabus is vague in the sense that topics are not clearly demarked
or defined. Each teacher educator may cover the topic according
to their individual interpretation which inhibits uniformity like in
Language across the Curriculum socio-cultural variations in
languages: Accents and linguistic variations.

Field works- Each core paper has some of the field works
which are to be covered along with the theoretical content. These
field works are more in number and difficult to be covered in the
given time as theoretical content is vast and lesser time is available.

Lack of Logical sequencing of topics- Few of the units
of core papers are not in proper sequence which restrict the proper
flow of content like in childhood are growing up theories of
development are given in first unit whereas their meaning and details
are dicussed in later units.

Practical- Some of the aspects of practical also have
overlapping with field works of core papers like in childhood and
growing up paper field work demands B.Ed. trainees to collect
etc and in understanding the self practical also they are required
to do a seminar related to similar group. So it becomes difficult to
demarcate the work clearly from internal and external viewpoint.
Similarly few workshops require them to do a number of
observation which also overlapped with practical related to
preliminary school engagement. Itis also difficult for B.Ed. trainees
to understand their relevance.

Teaching of pegagogy- Teaching of pedagogy has been
divided into two semesters with teaching of pedagogy one in I
semester and teaching of pedagogy two in II semester. The
challenge related to this is that the B.Ed. trainees will lose touch
with the pedagogy which they have studied in first semester as



Challenges in Implementation of Two Year New.... 147

preparing lesson plans and delivering them will be part of third
semester during internship. Moreover there are field works in
pedagogy which can be done better during internship period like
Achevement test record so they are difficult to be covered during
earlier semesters.

Preliminary School Engagement- Earlier it was called
as School experience programme which used to be of 40 days. In
two year curriculum it has been expanded into three semesters.
First and second semester involves 15 days school engagement
and thrid semester consist of 16 weeks intersnship in a school.
New the challenges related to school engagement is that althrough
the duration has been increased but the activities which are
supposed to be done are difficult to implement in schools. For
example students need to observe regular class teachers of school
in their classes and maintain written record of these observations
which may create problems for some schools and ethical grounds.
Also during internships B.Ed. trainees need to be in schools for
16 weeks, schools are apprehensive about allowing trainees to
be in schools for such a long period as many schools feel the
performance of their students will be badly affected and it will
affect the overall result and reputation of the school. Moreover as
amatter of fact may of the schools are not aware about the changes
made in the B.Ed. programme as they have not been ofiicially
intimated regarding the same.

Unavailability of Books. The two year course has
inroduced many new subjects like language across the curriculum,
understanding discipline and subjects but the reference material
and books related the them are not easily available, Suggested
readings mentioned in the curriculum include books of mostly foreign
authors which are difficult to access.

Teacher's Content knowledge - Teacher content
knowledge does influence classroom instruction and the richness
of learner's experiences. As many of the new subjects and new
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topics have been introduced in two year curriculum it is clear that
the introduction of new topics is going to place a greater burden
on these teachers because of the complex nature of the topics and
teacher's unfamiliarity with the content. Teachers lack clarity on
curriculum reforms as they were not part of the curriculum
development process and they lack orientation which is needed
for properly completing these courses.

Lack of Institutional arrangements- In two year B.Ed.
programme various practical have been introduced including
Drama and Art in Education, Yoga etc which requires resource
persons and experts in these areas and also proper institutional
facilities and arrangements but most of the institutions do not have
such experts and facilities and even recruiting such experts for
one practical and making institutional arrangement also adds to
their expenditure. Most of the colleges will assign the duties for
such practial the their regular teachers who lack expertise in the
field and it will also add to their work load.

Difficulties in Evaluation- As most of the fieldworks
involve variety of observations and digital aspects so it is difficult
on the part of the internal and external evaluator to chech the
authenticity of these observations and field works. Also it is equally
difficult to evaluate the digital profiles of all activities due to
workload of teachers and lack of ICT arrangements.

Measures to be taken to address these challenges

> Number of papers need to be evenly distributed or reduced
to reduce the curriculum load.

> Overlapping of content can be reduced by correlating
differnt subjects and covering them in proper sequence.

> Content need to be specific and properly defined so that
each topic can be delimited which will bring uniformity.

> Overlapping of activities related to field engagement and
practical can be reduced by combining them together.
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> Some of the Field work activities need to be made
suggestive rather than mandatory.

> Teaching of pedagogy should be part of one semester only
and it should include some content knowledge along with
its pedagogy.

> School authorities need to be officially intimated regarding
the expectations from schools according to the changed
curriculum so that they can cooperate with the teacher
education programmes. The viewpoints of school authorities
need to be taken into consideration while implementing
school engagment programmes.

> ICT should be a part of core theory papers along with its
practical aspect and it should be introduced in the first
semester so as to remove the requirement on the part of
learners to be computer literate at entry level.

> Proper reference material and good quality books should
be made readily available related to the new syllabus.

> Detailed orientation related to new subjects and topics
should be provided to the teachers.

Conclusion

This paper illustrates the complexity of curriculum reform.
We feel that many of the Issues and challenges discussed above
apply not only to new content, but also apply to its execution and
evaluation within a new framework. While the new Curriculum is
appreciable but there are few teacher who will be able to translate
the very complex and vaguely stated outcomes of the curriculum
into appropriate learning programmes. It this paper we have
attempted to illustrate the ranger of practical demands and
challenges placed on teachers and colleges involved in making
this curriculum successful.
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Abstract

NCTE, 2014 has given so many changes in the curriculum
framework of B.Ed. The whole curriculum is distributed in the
two broad categories viz. (1) Theory courses (ii) Engagement with
field activities. The Theory courses again divided into two parts:
Perspectives in Education and Curriculum and Pedagogical
Studies. In the course, Engagement with field activities: Task and
Assignments that run through all the Courses, School Internship
Programme and Enhancement of Professional Capacities. For
teaching of all these new subjects, NCTE has suggested to focus
on so many components. The present day educational discourse
centres around the concepts of self-learning, self knowledge and
constructivist approach to teaching and learning which implies the
students need to be facilitated to graduate from being mere
recipients of knowledge to become assimilators and generators
of knowledge. The B.Ed programme provides an opportunity to
the prospective teachers to link the educational theory and
pedagogical concepts with their practice on the one hand and on
the other to test the validity of theoretical propositions in actual in
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and out school settings. But there are many problems in two year
teacher education programme with reference to theoretical as well
as practical aspects. There is a need to analyse the issues and
concerns during School Internship Programme. Hence, this paper
explored the issues and concerns during the School Internship
Programme in teacher education.

Key Words: B.Ed, School Internship, Issues, Concerns,
Suggestions

Backdrop

Teacher is the creator of all the scientists, officers and
leaders. An efficient and sincere teacher can only serve the purpose.
Basically this could be possible only through the practice done by
the teacher in his/her pre-service training period. Earlier it was
known as teaching practice but after the implementation of new
norms given by NCTE, it is renamed widely as School Internship
Programme (SIP). Internship program in Teacher Education is of
immense significance because it ensures the professional
preparation of forthcoming teachers. It provides them a practical
chance to develop true understanding of the teaching profession
and future projection of working conditions in the profession. A
continuous contact through internship would help teachers to
choose, design, organize and conduct meaningful classroom
activities, seriously reflect upon their own practices through
observations, record keeping and analysis and develop strategies
for evaluating student's learning for feedback into curriculum and
pedagogic practice (NCFTE 2009). But our teachers as well as
pupil-teachers are facing many challenges during the school
internship programme. Now the issues and concerns related to
school engagement is that although the duration has been increased
but the activities which are supposed to be done are difficult to
implement in schools.
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Issues Concerning with Reference to School Internship
Programme

The concerned authorities are clarified all their responsibility
but in spite of all clear cut instructions given to concerned
authorities. But there are many issues in the implementation of
school internship programme. These are mentioned below at the
three levels (1) pre internship programme (ii) Internship in school
(ii1) at school level:

Phase-1: Pre-Internship

The pre internship phase shall comprise of 4 weeks, and
activities relating to this phase be conducted within the institute/
department.

a) Model/Demonstration Lessons:

The teacher-educator of the concerned method/pedagogy
subject will present demonstration lesson and each student-teacher
shall observe one demonstration lesson in each of his/her method
subjects. But sometimes teacher educators are not competent to
deliver the model lesson effectively. And above all there is no
separate provision in the curriculum to deliver a model lesson as it
was mentioned earlier.

b)  Micro Teaching Practice:

Each student-teacher will undergo micro teaching practice
session for 5-8 teaching skills in each method subject under the
supervision of concerned teacher-educator. Most of the skills are
not clear to the students.

c) Simulated Teaching:

During pre-internship each student will deliver at least 4-5
lessons under simulated settings, where he/she is expected to
integrate all the teaching skills that have been learned by him/her
under micro-teaching. Most of the times, they are not able to
integrate all the skills. It needs more and more practice. But student
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teachers do not take seriously and all the lessons are not properly
evaluated by their teachers.

d)  Teaching Learning Materials:

The pre-internship period will also be used for providing
basic understanding about the audio visual aids and training on the
development of Teaching Learning Mateials in their respective
method subjects. The teaching aids are not well prepared by pupil
teachers.

Phase-1I: Internship in School

In Phase-II of internship the student-teachers will be
attached to a particular school for teaching practice for 12 weeks,
and during this period they will be expected to deliver 50 lessons
in actual classroom situation (i.e. 25 lessons in each method
subject), under the supervision of the concerned teacher educator
and mentor teacher from within the practicing school. There are
some challenges faced by teacher education programme when
the internship in conducated in schools:

Incompetency of students and teachers:

The current training programme does not provide proper
opportunities to the student teachers to develop competency
because the organizers of teacher's training programme are not
aware of the present problems of schools. So there should be a
close matching between the work schedule of the teacher in the
programme and school adoped for teacher preparation in a training
college.

Practice teaching neither adequate nor properly conducted:

Inspire of all kinds of elaborate arrangements regarding
practice in teaching, student teachers are not serious to the task of
teaching, deficient in sense of duty indifferent to children,
irresponsible, aimless, lacking innovative measure in teaching which
are great obstacles in the development of pedagogical skills.
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Lack of subject knowledge:

The teacher training programme does not emphasize the
knowledge of the basic subject. The whole teaching practice
remains indifferent with regard to the subject knowledge of the
student teacher.

Faulty teaching methods:

In India teacher educators are unenthusiastic to
experimentation and innovation in the use of teaching methods.
Their acquaintance with modern class-room communication
devices is negligible.

Problems related to planning:
° Lesson Plan Preparation, Choosing Methodolgy

Problems of Selecting and using teaching aids:

° Designing Activities, Demonstration of Experiments.

° Resources technoloty, space, laboratory supplies, library
materials, supports for writing/math technology skills.

Problems of adjustment in school:

° Lack of cooperation from school authority, teachers,
SUpervisors.

Instructional problems:

° Language problem, Communication problem, introducing
the lesson,

° Preparing questions, writing Instructional Objectives,
Writing on board.
Class organization problems:

° Management of Students, Disciplinary problem, Time
management.

° Number of student per class.
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) Background/characteristics of students: gender, race,
ethnicity, sexual orientation, religion, urban/rural.

Evaluation problems:

° How to make corrections, no ideas about different criteria
for evaluating different topics.

° No involvement in the assessment of the students.

Personal and miscellaneous problems:

Health, food, conflicts in their day today life

Nervousness, fear, Distance of practicing school

Issues at School Level

There are certain issues with school also. For example
students need to observe regular class teachers of school
in their classes and maintain written record of these
observations which may create problems for some schools
on ethical grounds. Also during internships B.Ed. trainees
need to be in school for 16 weeks, schools are apprehensive
about allowing trainees to be in schools for such a long
period as many schools feel the performance of their
students will be badly affected and it will affect the overall
result and reputation of the school. Moreover as a matter
of fact many of the schools are not aware about the changes
made in the B.Ed. programme as they have not been
officially intimated regarding the same.

All above mentioned challenges also includes the social,

psychology and emotional problems also. In study conducted by
University of Sindh, Pakistan, it was found that the deptt./college
does not provide or arrange any meeting before sending the pupil
teacher in the school so that the involvement of pupil teachers is
limited in the school boundaries. As a result schools often unaware
of tasks that is too performed as supervisors during the program.
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Veeman (1984) focuses on "classroom discipline, motivating
students, dealing with individual differences, assessing student's
works relationships with their parents, the organization of class
work, insufficient and/or inadequate teaching materials and supplies,
and dealing with problems of individual students" (Page 143).

Suggestions to Overcome the Issues During Internship

Programme

The following suggestions are recommeded to solve the

above mentioned challenges:

A teacher has to make herself/himself as a role model in
front of the students. Efficient and competent teacher
educators should be appointed in teacher education
department.

There is a need to change the past practices to conduct
teaching practices in Government schools only. It should
be conducted in all type of school i.e. private, public, govt.
and convent school also.

It should be mandatory to depute the mentor-teachers
along with student-teachers to participate in the orientation
meeting in the TEI's

The student-teachers should be authorized to participate
and contribute in all type of activities of the school, PTA
meetings, sports, competition at different levels etc.

Proper provisions must be ensured that the pupil-teachers
are also engaged or provided opportunities in the assessment
of student's performance also.

Selection of relevant school having shortest distance and
class availability must be taken care by the Teacher
Institutional authorities.

The Head/principals should meet with the principals of
collaborative schools and student-teachers before the
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internship program and give them briefing about the
program. Itis very beneficial for all.

A hand book of guidelines about internship program from
the concerned department must be given to the concerned
student-teachers and principals of the concerned schools
to act according to the rules and regulations as mention in
the document.

Establishment of Experimental schools in or out the campus
must be there so that the academic loss of school student
can be avoided.

Student-teachers should be given chance to develop and
discuss their lesson plans with their concerned supervisors
before delivering it in classroom.

The head of concerned department and teacher educators
should pay usual visits to the place of internship.

Proper feedback, guidance and counseling by counselor,
teacher educators, and administrator for solving the
problems related to internship must be an important part of
it.

The school should prepare the time table for the pupil
teachers.

To explore the needs, interests, levels, motivation, curiosity,
discipline, background, participation and memorization skills
of the students.

Student-teachers should be proficient in their communication
skills.

To improve linguistic abilities like listening skill, speaking
skill, pronunciation, translation, writing, and reading of the
students.

To improve school environment like sitting arrangement,
no. of the students in the class, noise, atmosphere, lightening
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facilities, social & cultural activities at their own.

° To take help of instructional material (audio-visul aids) like
VCD, DVD, projectors, internet, teacher-learning materials,
game, visuals etc.

° Peer observation is a way to provide students with an
opportunity to observer pedagogical practices of their
colleagues and provide them open and constructive
feedback.

° Student-teachers should select their lessons according to
the school syllabus in this way there will be no loss of
students.

° Use of innovative and child-centre teachniques needs to
be encouraged during internship program. Constructivist
approach should be used for the transaction of the content
for modern student.

° Give the student more and more relevant and lively examples
from their day to day life experiences.

° Activity based teaching like cooperative and collaborative
teaching-learning can be more beneficial to the elementary
level students.

° Conducting action researches to make internship
programme success is another way to deal with the existing
problems.

Conclusion

The above mentioned suggestions should be implemented
in a strict manner. After completion of the program each student-
teacher should submit a reflective report about what they hand
learned from the internship program. Also each student and
supervisor should be encouraged to give suggestions to the
concerned department in writing for the future improvement of
the program. It can be concluded that necessary steps must be
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taken to solve concerned challenges and issues related to internship
program by the concerned authorities. Adequate planning and
strategies to design successful internship programme by teacher
education institution for eliminating obstacles must be prepared
and student teachers must be trained to cope up with these
problems. Internship should not be concentrated to the delivery
of a certain number of lesson plans, but should aim for meaningful
and holistic engagement with learners and the school.
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Abstract: In the present time, Teaching Learning process
becoming more complex due to innovations, needs and change in
every area of life. The real challenge lies in how to differentiate
curriculum and learning activities without increasing and
perpetuating an achevement gap between able and less-able
students. If differentiation is wrongly interpreted to mean that
teachers should hold lower expectations for weaker students and
always set them easier learning tasks, then the students will simply
fall more and more behind. The challenge is to provide
differentiated 'on-the-spot support' to individual students
during lessons to enable them to engage with the same
learning activities and keep up with the peer group (Graham
etal., 2015). The other challenge is of course to provide the
necessary practical training and using of medhods and strategies
for teachers so that they are better equipped to provide
differentiated support when it is appropriate. And this is become
so difficult when the course period is more than Two Year. We still
have a long way to go to achieve that goal. In this paper, main
focus is on how the teaching methods and strategies become
important to implementation of curriculum. What Teachers
Need to Know about Differentiated Instruction gives you a

( 162 )
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concise look at developing and implementing differentiated
instruction programs? It provides both general and specific
strategies and explores supporting tools and technologies.

Introduction: Simplest definition of method is, "a way of
teaching" a procedure or a plan. But considering the deeper
meaning of approach as a 'method of a attack’ or 'a technique’,
coupled with a stronger term, strategy, which originated from a
military maneuvering or tactic. While method is commonly used in
any plan undertaking, an approach is intended to move a group or
an individual towards a specific action and strategy suggests the
procedure and direction to be followed. Since method embraces
that entire one plan before emorking on an important account not
only the nature of the subject matter but also how students learn.
In today's school the trend is that it encourages a lot of creativity.
It is a known fact that human advancement comes through
reasoning. This reasoning and original thought enhances creativity.

The approaches for teaching can be broadly classified into
teacher centered and student centered. In Teacher-Centered
Approach to Learning, Teachers are the main authority figure in
this model. Students are viewed as "empty vessels" whose primary
role is to passively receive information (via lectures and direct
instruction) with an end goal of testing and assessment. It is the
primary role of teachers to pass knowledge and information onto
their students. In this model, teaching and assessment are viewed
as two separate entities. Student learning is measured through
objectively scored tests and assessments. In Student-Centered
Approach to Learning, while teachers are the authority figure in
this model, teachers and students play an equally active role in the
learning process. The teacher's primary role is to coach and
facilitate student learning and overall compreshension of material.
Student learning is measured through both formal and informal
forms of assessment, including group projects, student portfolios,
and class participation. Teaching and assessments are connected;
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student learning is continuously measured during teacher instruction.
Commonly used teaching methods may include class participation,
demonstration, recitation, memorization, or combinations of these.
Here some popular traditional and modern methods are listed
those are being used now days:

Traditional methods of teaching that are still being adhered
to in the schools:

° Teacher-centric classrooms

° Teachers in the mode of knowledge dispensers rather than
facilitators

Chalk and talk methods
Regimented classrooms

Lack of collaboration and group learning

More emphasis on examinations and results rather than
understanding of concepts

° Improper alignment between objectives, activities and
assessments

Modern methods in use in education

Technology-driven classrooms

Continuous comprehensive evaluation

Cross-curricular connections

Inquiry-based learning

Emphasis on understanding of concepts

Linking curriculum with life

Emphasis on skill building, life skills and values

Smart interactive boards

BYOD- Bring your own device

Collaborative learning
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Differential learning

Activity-based learning and learning labs

Interdisciplinary learning

Integrative and social responsibility and civic engagement
Digitization in teaching, learning assessment and feedback
Collaborative learning

Differentiated instruction

Flipped classroom

Problem-based learning

Methods plays vital role in teaching. They serve as the
avenues that must be followed to realize a desired learning goal.
Without a clear decision on how to go about the lesson activities,
the discussions would result in a hit-or-miss recitations fragmented
facts and information. Every teaching methodology that a teacher
decides on follows a unique course of action to insure a successful
competition. A teacher should exhibit a distinctive teaching style,
complete with all the tools and material that will be used. Hence
every teacher must be equipped with knowledge of various teaching
approaches and strategies together with the ability to employ each
os then with proficiency. What s the importance of such a plan of
action that is suggested by a particular methodology? It can assist
in anumber of ways"

1. The availability and amount of all the teaching devices,
equipment and materials will be determined ahead of time.
Arrange in a place nearby, they will be picked up and
returned easily.

2. The time that will be allotted for each learning task will be
approximated and properly sequenced to avoid confusion.
An experiment to be conducted in the laboratory room
would require precise timing and a smooth flow of the steps.
A field trip to a historic placed would need sufficient time
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and active participation of some members to lead the class.
If a discussion is preferred, the time to be spent for each
topic must be followed.

A method that would need movement from place to place
will require a convenient arrangement of seats and tables to
avoid wastage of time and effort. Activities to be performed
by groups would likewise require a suitable arrangement of
furniture.

The method chosen will guide the teacher in determining
performance indicators that is, whether the activity is being
done correctly and in the right direction. The progress or
difficulty being experienced will be easily observed.

Substitutions for tools and materials that fail will be remedied
immediately. The procedure may be revised by taking
alternative steps to save the whole activity.

Experience gained from a well-planned, successful
methodology develops the teacher's confidence in his/her
choice as well as the student's feeling of joy and satisfaction
for alesson learned.

The choice of method and its successful implementation is
atest of a teacher's competence in pursuing a learning task.

So, itis very important in the teaching learning process and

also for the teacher and student also. But there is another aspect
related to methods and strategies how the methods and strategies
are become useful and fruitful for teaching learning process. Main
thing what will be criteria to choose them. A number of factors
must be considered such as following:

1. Objectives to be perused.

2. Subject to be taught.

3. Which check the student's abilities?
4. Fulfill student's interests.
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5. Based on previous learning experiences.
6. Context of the teaching situation.

7. The kind of participation expected.

8. Knowledge and ability of the teacher.

9. Safety precautions.

Conclusion :

In the light of above cited criteria and importance related

aspect we can't ignore methods and strategies that they are very
important for the effective implementation of curriculum. And if a
teacher wants to organize teaching learning process effectively
and successfully; and achieve the goal such in a systemic manner
he has to focus and giving time to organize and planing phase.
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Abstract

The ultimate goal of teaching is understanding. But
sometimes it's easier to talk than to teach, as we all know, especially
when we need to cover a lot of material in a short amount of time.
We hope students will understand, if not now then before test
time, and we keep our fingers crossed that their results will indicate
we've done our job. The problem is, we often rely on these tests
to measure understanding and then we move on. There isn't always
time to address weakness and misuderstandings after the tests
have been graded, and by that time it's too late for students to be
interested. In this paper simply assessment strategies and tips to
help teachers become more frequent in their teaching, planning,
and curriculum design will be discussed.

Key Words : assessment, strategies and learning.

Introducation

The term Assessment has been widely used by educators
to evaluate, measure, and document the academic readiness,
learning progress, and skill acquisition of student throughout their
learning in life. Different terminologies are there for assessment
and evaluation such as Measurment, Tests, Examination, Appraisal
and Evaluation. There are certain Learning theories which are

( 168 )
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having conceptual frameworks describing how information is
absorbed, processed and retained during learning. Behaviourism
is a philosophy of learning that only focuses on objectively
observable behaviors and discounts mental activities. Piaget
proposed that a child's cognitive structure increases in sophistication
with development, moving from a few innate reflexes such as crying
and sucking to highly complex mental activities. Constructivist
learning theroy stated that the process of adjusting our mental
models to accommodate new experiences. Assessments are
classified based on the different purposes, scopes, attribute
measured, nature of information gathered, nature of interpretation
and context.

Meaning of Assessment

In education, the term assessment refers to the wide variety
of methods that educators use to evaluate, measure, and document
the academic readiness, learning progress and skill acquisition of
students from pre school through college and adulthood. It is the
process of systematically gathering information as part of an
evaluation. Assessment in carried out to see what children and
young people know, understand and are able to do. Assessment
is very important for tracking progress, planning next steps,
reporting and involving parents, children and young people in
learning.

Purposes of Assessment

Teaching and Learning

The primary poupose of assessment is to improve student's
learning and teacher's teaching as both respond to the information
it provides. Assessment for learning in an ongoing process that
arises out of the interaction between teaching and learning. What
makes assessment for learning effective is how well the information
isused.
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System improvement

Assessment can do more than simply diagnose and identify
student's learning needs; it can be used to assist improvement
across the education system in a cycle of continuous improvement.

] Students and teachers can use the information gained from
assessment to determine their next teaching and learning
steps.

° Parents and families can be kept informed of next plans for
teaching and learning and the progress being made, so they
can play an active role in their children's learning.

° School leaders can use the information for school-wide
planning, to support their teachers and determine
professional development needs.

° Communities and Boards of Trustees can use assessment
information to assist their governance role and their decisions
about staffing and resourcing.

° The Education Review Office can use assessment
information to inform their advice for school improvement.

° The Ministry of Education can use assessment information
to undertake policy review and development at a national
level, so that goverment funding and policy intervention is
targeted appropriately to support improved student
outcomes.

Characteristics of Classroom Assessment

The different characteristics of classroom assessment are
given below.

Learner-Centered

The primary attention of teachers is focused on observing
and improving learning.
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Teacher-Directed

Individual teachers decide what to assess, how to assess,
and how to respond to the information gained through the
assessment. Teachers do not need to share results with anyone
outside of the class.

Mutually Beneficial

Students are active participants. Students are motivated
interest of faculty in their success as learners. Teachers improve
their teaching skills and gain new insights.

Formative

Assessments are almost never "graded". Assessments are
almost anonymous in the classroom and often anonymous online.
Assessments do not provide evidence for evaluating or grading
students. Context-Specific Assessments respond to the particular
needs and characteristics of the teachers, students and disciplines
to which they are applied. Customize to meet the needs of students
and course.

Ongoing

Classroom assessment is a continuous process. Part of the
process is creating and maintaing a classroom "feedback loop".
Each classroom assessment event is of short duration.
Rooted in Good Teaching Practice

Classroom assessment builds on good practices by making
feedback on student's learning more systematic, more flexible and
more effective.
Keys to Quality Classroom Assessment

Key 1 : Clear Purposes

Key 2 : Clear Targets

Key 3 : Sound Design
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Key 4 : Effective Communication

Key 5 : Student Involvement

Improvised Assessment Strategies which We Can Use
Every Day

1. An Open-ended question that gets them writing/talking

Avoid yes/no questions and phrases like "Does this make
sense?" In response to these questions, students usually answer
'yes'. So of Course it's surprising when several students later admit
that they're lost. To help students grasp ideas in class, ask open-
ended questions that require students that get students writing/
talking. They will undoubtedly reveal more than you would've
thought to ask directly.

2. Ask students to reflect

During the last five minutes of class ask students to reflect
on the lesson and write down what they've learned. Then, ask
them to consider how they would apply this concept or skill in a
practical setting.

3. Use quizzes

Give a short quiz at the end of class to check for
comprehension.
4. Ask students to summarize

Have students summarize or paraphrase important concepts
and lessons. This can be done orally, visually, or otherwise.
5. Hand signals

Hand signals can be used to rate or indicate student's
understanding of content. Students can show anywhere from five
fingers to signal maximum understanding to one finger to signal
minimal understanding. This strategy requires engagement by all
student and allows the teacher to check for understanding within
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6. Response cards

Index cards, signs, white boards, magnetic boards, or other
items are simultaneously held up by all students in class to indicate
their response to a question or problem presented by the teacher.
Using response devices, the teacher can easily note the responses
of individual students while teaching the whole group.

7. Four corners

A quick and easy snapshot of student understanding, Four
Corners provides an opportunity for student movement while
permitting the teacher to monitor and assess understanding. The
teacher poses a question or makes a statement. Students then
move to the appropriate corner of the classroom they indicate
their response to the prompt. For example, the corner choices
might include "I strongly agree," "I strongly disagree," "l agree
somewhat," and "I'm not sure."

8. Think-pair-share

Student take a few minutes to think about the question or
prompt. Next, they pair with a designated partner to compare
thoughts before sharing with the whole class.

9. Choral reading

Students mark text to identify a particular concept and chime
in, reading the marked text aloud in unison with the teacher. This
strategy helps students develop fluency; differentiate between the
reading of statements and questions; and practice phrasing, pacing
and reading dialogue.

10. One question quiz

Ask a single focused question with a specific goal that can
be answered within a minute or two. You can quickly scan the
written responses to assess student understanding.
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11. Socratic seminar

Students ask questions of one another about an essential
question, topic, or selected text. The questions initiate a
conversation that continues with a series of responses and
additional questions. Students learn to formulate questions that
address issues to facilitate their own discussion and arrive at a
new understanding.

12.3-2-1

Students consider what they have learned by responding
to the following prompt at the end of the lesson: 3) things they
learned from your lesson; 2) things they want to know more about;
and 1) questions they have. The prompt stimulates student reflection
on the lesson and helps to process the learning.

13. Ticket out the door

Students write in response to a specific prompt for a short
period of time. Teachers collect their responses as a "ticket out
the door" to check for student's understanding of a concept taught.
This exercise quickly generates multiple ideas that could be turned
into longer pieces of writing at a later time.

14. Journal reflections

Students write their reflections on a lesson, such as what
they learned, what caused them difficulty, strategies they found
helpful, or other lesson-related topics. Students can reflect on
and process lessons. By reading student journals, teachers can
identify class and individual misconception and successes.

15. Formative Pencil-paper assessment

Student respond individually to short, pencil-paper formative
assessments of skills and knowledge taught in the lesson. Teachers
may elect to have students self-correct. The teacher collects
assessment result to monitor individual student progress and to
inform future instruction.
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Both student and teacher can quickly assess whether the
student acquired the intended knowledge and skills. This is a
formative assessment, so a grade is not the intended purpose.

16. Misconception Check

Present students with common or predictable misconception
about a concept you're covering. Ask them whether they agree or
disagree and to explain why.

17. Analogy prompt

Periodically, present students with an analogy prompt: "the
concept being covered is like because S
18. Practice frequency

Check for understanding at least three times a lesson,
minimum.
19. Use variety

Teachers should use enough different individual and whole
group techniques to check understanding that they accurately know
what all students know. More than likely, this means during a single
class the same technique should not be repeated.

20. Make it useful

The true test is whether or not you can adjust your course
or continue as planned based on the information received in each
check. Do you need to stop and start over? Pull a few students
aside for three minutes to re-teach? Or move on? Perhaps the
most accurate way to check for understanding is to have one
student try to teach another student what she's learned. If she can
do that successfully, it's clear she understood your lesson.

21. ""Separate what you do and don't understand"'

Whether making a t-chart, drawing a concept map, or using
some other means, have the students not simply list what they
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thing they know, but what they don't know as well. This won't be
as simple as it sounds-we're usually not aware of what we don't
know. They'll also often know more or less than they can identify
themselves, which makes this strategy a bit crude. But that's okay-
the goal isn't for them to be precise and complete in their self
evaluation the goal is for you to gain insight as to what they do and
don't know. And seeing what they can even begin to articulate on
their own is an excellent starting point here.

Conclusion

It is the high time when we have to decide the unwrinkled
and congenial way to induce learning which will pave the way to
reach the apex where the learning will become the habit. It will be
possible with the implementation of the above discussed
assessment strategies in the requisite and required amount. So
that, learning will become enjoyable and effective.

References
1. Aleamoni, L.M. (1987). Techniques for evaluating and

improving instruction. New Directions for Teaching and

Learning, No. 31. San Francisco: Jossey-Bass.

2. Angelo, T.A., and Cross, K.P. (1993). Classroom
Assessment Techniques : A handbook for college teaches.
(2nd ed.). San Francisco: Jossey-Bass.

3. Astin, A.W. (1991). Assessment for excellence: The
philosophy and practice of assessment and evaluation in
higher education. Phoenix, AZ: Oryx.

4. Chauhan, S.S. (1978) Advanced Educational Psychology,
Vikas Publication House Pvt. Ltd., New Delhi.

5. Ebel, R.L.and Freshe, D.A. (2009). Essentials of
Educational Measurement, New Delhi: PHI Learning Pvt.
Ltd.,



Improvising Assessment Strategies 177

6.

10.

I1.

12.

Sedlacek, W.E. (2004). Beyond the bid test: Non conitive
assessment in higher education. San Francisco : Jossey-
Bass.

Thorndike, R.M. (2010). Measurment and Evalation in
Psychology and New Delhi: PHI Learning Pvt. Ltd.,

Banta, T.W. (2007). Assessing student achevement in
general education: Assessment update collection. San
Francisco, Jossey-Bass.

Benjamin S. Bloom et al. (1964) Taxonomy of educational
objectives, Longman Group

Bresciani, M.J., Zelna, C.L., and Anderson, J.A. (2004).
Assessing student learing and development: A handbook
for practitioner. Washington, DC: National Association of
Student Personnel Administrators (NASPA).

McMillan, J. (2013). Classroom Assessment: Principles
and Practice for Effective Standards-Based Instruction, 6th
ed. Boston, MA: Pearson

NCERT (1985). Curriculum and Evalution. New Delhi:
NCERT.



Innovative Practice in Teacher Education
Programme

-Manju Kumari

Effort & began for the expansion of teacher education in
our country after achieving independence. To fulfil teacher the
process to establish teacher training institutions began and along
with it began the process to reform the teacher training
programmes. The first to suggest reform in this field was Radha
Krishnan Commission 1948 education have no fixed answers.
No teacher education program can prepare teachers for all the
situations they will encounter. Teachers themselves will make the
final decisions from among may alternatives. Such judments may
be good or poor. Therefore, it is important for teachers to
constantly reevaluate their decisions. This can be achieved through
collaborative and reflective practices in teacher. In the context of
the information and or knowledge societies and lifelong learning
strategy, a new frame of pre teacher education needs to be define
learning technology development provides opportunities for
collaborative engagement, access to information, interaction with
content and individual impowerment. Rapid changes in
communication technologies enable teachers to move from
traditional classroom activities to online classrooms, or online
activities in the traditional classrooms. collaborative learning is a
team process where members support and rely on each other to
achieve an agreed upon goal. The classroom in an excellent place
to develop teambuilding skills you will need later in life Cooperative
learning is a successful teaching strategy in which small teams,

( 178 )
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each with students of different levels of ability, use a variety of
learning activities to improve their understanding of a subject.

There is a wide variation among countries with regard to
what they believe constitutes an innovation, reform or development
in the teaching learning process. For example, the use of colored
chalk and basic audio-visual materials may be regarded as being
an educational innovation in some developing regions, whereas in
other more affluent countries innovations may refer to the
development and use of sophisticated technologies and methods,
practices etc. In our country also, this electronic technology has
dramatically penetrated into every area or our society and every
aspect of our social and cultural lives. Today's children have grown
up with remote controls and they spend more time in computers,
internet, playing video games etc. than reading books; even toys
are now filled with buttons and blinking lights. In such a condition,
itis very important to focus on "How can we educate this New
Generation?" To answer this, a supportive environment, one in
which they can create their own ideas; both individually and
collaboratively, must be provided. Etymologically, the word
"Innovation", is derived from the Latin word "Innovate" which
means to change something into something new. Itis a promotion
of new ideas and practices in education and training. There has
been seen a tremendous shift in the ways and means of education
services over the years. Research and innovations play an important
role in improvin the quality of teachers and the training imparted
to them for all levels of teaching. They demand to introduce new
ideas and practices in classroom transaction and other curricular
and co-curricular activities. The teacher's effectiveness can be
enhanced with good leadership and appropriate teaching
methodologies. No teacher education programmer can prepare
teachers for all situations that they will encounter. Teachers
themselves will have to make the final choices from among many
alternatives. The purpose of teacher education is to prepare
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teachers who have professional competencies to lead the nation
forward through their manifold roles. Some Innovative Practices
In Teacher Education: Following are some of the innovative
practices that need to be focused:

1. Team Teaching, Cooperative or collaborative
learning process: When teacher and students have to work under
so many constraints, then the practice of "Team teaching or
cooperative or collaborative teaching" is always a good option.
Team teaching or cooperative learning process is a team work
where members support and rely on each other to achieve an
agreed-upon goal. Cooperative learning is a successful teaching
strategy in which small teams, each with students of different leveles
of ability, use a variety of learning activities to improve their
understanding of a subject. Each menber of a team is responsible
not only for learning what is taught but also for helping teammates
learn, thus creating an atmosphere of achievement. Students work
through the assignment until all group members successfully
understand and complete it.

2. Reflecting Teaching and Reflective Teacher
Education: Reflection on one's own work is a key component of
being a professional and is essential to teacher education. Teachers
must examine their belief, assumptions and biases regarding
teaching and learning and determine how those beliefs influence
classroom practice. Reflection is a natural process that facilitates
the development of future action from the contemplation of past
and current behavior. Reflection refers to the ongoing process of
critically examining and refining practice, taking into careful
consideration the personal, pedagogical, societal and ethical
contexts associated with schools, classrooms and the multiple roles
of teachers.

3. Constructivism and Teacher Education: The concept
of Constructivism has evolved from cognitive psychology.
Constructivist paradigm is based on the contributions of Piaget,
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Vygotsky, Gardner, Dewey, Tolman and many other. Thus, itisa
synthesis of many dominant perspectives on learning. Itis believed
that the key element of constructivist theroy is that people learn
by Innovative Practices in Teacher Education. Constructivist
learning is based on student's active participation in problem-
solving and critical thinking regarding a learning activity. Student
construct their own knowledge by testing ideas and approaches
based on their prior knowledge and experience, applying them to
new situations and intergrating new knowledge gained with pre-
existing intellectual constructs. The teacher is a facilitator or a coach
who guides the student's critical thinking, analysis and synthesis
abilities throughout the learning process. The teacher is also a co-
learner in the process. Hence, teachers should facilitate cognitive
change by presenting difficulties through specific tasks that pose
dilemmas to students. In this context, problem-solving teaching
procedure is defined as a process of raising a problem in the minds
of the students in such a way to stimulate purposeful, reflective
thinking in arriving in arriving at a rational solution.

4. Blended-Learning and Teacher Education: Blended-
learning describes an approach to learning where teachers use
technology, usually in the form of Web-Based instruction, in concert
with and as a supplement to live instruction or perhaps utilize
components of learner-centered Web course with components
that require significant instructor presence and guidance. The
strength of a blended-learning approach is that it provides a means
to ensure learners are supported and guided as they undertake
independent learning tasks. Use of the Web in such settings
provides many affordances for the teacher and students in the
form of communication channels, information sources and
management tools. These aspects appear to make blended-learning
particularly well suited to teacher training students, especially those
in large groups where direct instructor support may be difficult to
deliver. Blended-learning commonly describes learning that
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combines traditional teaching and learning approaches with
information and communication technologies. Itis anticipated that
blended learning will enhance the student learning experience, at
the same time it also demands that the teachers should be trained
as online facilitator.

5. Soft Skills and Teacher Education: Development of
human capital is an important asset since it drives the development
of a nation. Quality human capital comes from quality education
process through carefully designed and well planned education
system. Soft skills are personal attributes that enhance an
individual's interactions, job performance and career prospects
and hard skills which tend to be specific to a certain type of task
or activity. Soft skills refer to personality traits, social gracefulness,
and fluency in language, personal habits, friendliness and optimism
that mark people to verying degrees. Soft skills are broadly
applicable in teacher education programme, thus the curriculum
of teacher education could contribute to the development of a
holistic human capital that can foster economic, social and personal
development. Infusing the soft skill in the curriculum of teacher
education is the need of the profession for it to be successful.

Suggestions
The above observations clearly indicate that teacher

education programme at all level needs to be examined critically

in terms of its innovativeness. Here are some suggestions which
can be used to overcome these problems-

° Identification of the innovative research could be done if all
the Departments of Education Countrywide contribute in
this area. They may peridically produce the Research
Abstracts of the Studies conducted in their respective
Departments, which may be made available on the World
Wide web.

° There should be networking amongst all the Teacher
Education Institution to learn from the innovative practices
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of each other.

° Itis imperative to strengthen Vocational Teacher Education
in almost all the domains of Vocational Education, such as,
agriculture, horticulture, sericulture, servicing of the eletric
and electronic appliances. Innovative approaches need to
be evoled.

° Physical facilities and founds should be adequately provided
to the institutions by the government, local bodies and
organizations.

The internship model of practice teaching should be adopted.

The conventional system of a few demonstration lessons
given by a few teacher educators at the beginning of the
practice teaching may be replaced by display of some video
recorded good lessons in each subject delivered by expert
teacher educatiors, teachers and teacher trainees.

° Relevant methods of instruction such as tutorial, discussion
seminar, teach teaching and interactive teaching learning
should be adopted.

° More co-curricular activities such a physical education,
social services, tree plantation and formation of eco club
should be organized.

° Modern technological gadgets like computer, video, mass
media, OHP should be used at the time of instruction.

° Counselling and follow up programs should be initiated and
made effective.

° Teacher educators shall be given proper incentives for the
professional growth.

° Publication and subscription to professional journals by the
institutions should be encourged.

° Reseach wings in the university departments and selected
government colleges should be started.
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° A healthy relation among teaching staff would evolve new
procedures and more towards new goals.

Conclusion

In innovation is to take of research based knowledge and
education the two sides of the same coin and their integration
within single policy framework is necessary to achieve the culture
of innovation which will energies and sustains the knowledge
economy. Teacher education in India is at a new stake in view of
the new policies laid down and the globalization processes. Indian
Teacher education needs to orient itself to the new challenges and
enable its pupil to compete level. The pupil who are pursuing
teacher education are required to place community and future
citizens at a higher place by possessing new skills and attitudes as
well as competitive knowledge in the stream of education
concerned. All these can be possible through practice of innovative
teaching practices in Teacher Education. If the innovative teaching
practices being in vogue as well as promoted by different
institutions working in the arena of teacher education, there is every
possibility that these practices would certainly attract the attention
from the academic fraternity.
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Evaluation and Rationale of Nai Taleem in
the Contemporary context of Teacher

Education in India
-Afiya Jamal
PH.D Scholar (IASE)

Abstract

The word "Nai Taleem" isn't new to the students who are
pursuing a degree in the field of Education but to the students of
other discipline, the philosophical meaning and relevance of this
word might be unkown. Nai Taleem, Gandhian philosophy doesn't
aim at emphaszing at craft based education alone but it also aimed
at inculcating the virtue of brotherhood, mutual cooperation,
tolerance, and respect among its students. It's an era when lot of
efforts are ongoing in providing education to the masses but it's
still needed that we do spare our thoughts on inculcating an
education system that is based on the philosophical foundation of
Nai Taleem as it does hold its relevance in the contemporary India.
The basic education scheme laid lot of emphasis on mutual
cooperation, team building, it aimed at narrowing the gap between
the rich and the poor but what we see today is a distorted version
of that vision. Society doesn't seem to care for the marginalised
class of people, the rich are getting rich and the poor are getting
poorer. The recent incidences of mass suicide by farmers across
the country doesn't display a pleasing portrait of a Nation whose
70% of the rural population are still dependent an agriculture for
their basic livelihood. The education system need to be made self-
sustaining. The teachers should be trained accordingly so that they

( 185 )
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could help in the achievement of sustainable educational growth
based on the philosophy of Basic education scheme. The nation
could then be secular, sovereign and democratic in true sense.

Introduction

Education should be so revolutionized as to answer the
wants of the poorest villager, instead of answering those
of an imperial exploier.

- Mahatma Gandhi

Gandhiji, "The father of Nation" as we all know today was
the greatest thinker, humanist, revolutionist and utopain who wanted
to bring the kingdom of God on this earth (Ram Rajya). Throughout
his life he advocated for Truth and Non Violence. He believed
that goodness of an individual brings goodness to society. In order
to bring peace and harmony in the socety and there can be no
better means than the education.

Gandhiji emphasised on child centred, life centred, activity
centred and problem centred education that would lead to the
overall development of the child in relation to mind body soul and
society. Although the concept of Nai Taleem was given by Gandhiji,
the term Nai Taleem was coined by Vinoba Bhave. The main
perspectives of Gandhiji for bringing the concept of Nai Taleem
were based on the fact that India was ruled by a power that was
working towards establishing their culture in the ruled part of India
with their educational system totally declining our traditional system
of education. In no time people were inclined to the British system
of education. It was like a bench mark of excellence which Indians
wanted to achieve. Gandhiji did not appreciate the education
system of British as he called this system a 'National tragedy of
first importance' that was not only wasteful but also harmful. The
British system of education was an alien system that uprooted the
Indian tradition, it brought about a sense of inferiority complex
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among the native Indians. It advocated materialism instead of
spiritualism, competition and violence rather than Ahimsa. This
system of education boosted urbanisation and religious bankruptcy.

The British system of education discouraged the
development of indigenous language; as English was the medium
of instruction, people gradually became faithful imitators of the
west. It further led to the conflict of the intellectuals and the labour
classes. This education building. The kind of education system
introduced by the British government was an outdated system of
education and only few people could avail this.

Gandbhiji had the view that the Basic aim of education is
harmonious development of the individual and preparing that
individual for the service of society. Individual and society are
both interrelated and interdependent on one another. In order to
fulfil the philosophy of Nai Taleem the role of teacher is given due
importance. Teacher must be honest with themselves and
"rigorously practicing" as students imbibe well what they see.
Teacher's authority should be enforced through ahimsa. It is the
duty of teacher to help pupil in discriminating between truth and
untruth and develop a sense of logical reasoning among the pupil.

One very important aspect of Nai Taleem was the emphasis
on Craft based education. It aimed at kind of education system
that develop integrated personality by focussing on life centred
and activity centred learning among pupils. Education should
develop a sense of gratitude for one's own culture before imbibing
the others culture. Instead of English language, education should
be imparted in mother tongue to help pupil in familiarising with the
content and ease out their way of learning. The benefits of education
through rural based handicrafts are listed numerous. Gandhiji
believed that it encouraged co-ordination and cooperative learning,
inclucated problem solving attitude among pupil. It led to strong
motivation, scientific temper, creativity and respect for the labour
class. The other benefits of craft based learning as per the
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philosophy of Nai Taleem were.
= Development of human resources.

= Social transformation by exploiting the resouces vailable
with the country.

4

Assured employment to a family member.

g

Employment opportunity in traditional sector that is under
continuous depredation.

Up gradation of technology in traditional sector.
Identification of resources so that it can be exploited.

Help in the development of managerial capacity.

8 3 4 0

Makes education self-supporting as one can easily bear his
expenses without depending on their family.

Methodology of Nai Taleem

The basic methodology of Nai Taleem is based of life-
centred, activity-centred, problem centred and production centred
education. In his foreword to Educational Reconstruction, Gandhiji
described Basic Education as "Education through rural handicrafts".
The child was to ply a craft, not mechanically but scientifically,
asking "why and wherefore" of every process involved thus the
pupil would gain much useful knowledge of subjects, which would
thereby appear not as compartmentalised piece of information
but well integrated knowledge related to the problems. At a meeting
of the Hindustani Talimi Sangh, held at Patna is April 1947, Gandhiji
said that life could be divided into three areas-1. natural
environment 2. social environment and 3. economic life of the
community centring on craftwork. All these areas are not
compartmentalised but are related to each other. This method of
teaching is called the "Technique of correlation'. Nai Taleem makes
use of this principle to educate a child. Itis guided with the theory
that a child's curiosity should naturally lead him to acquire
knowledge. Almost every activity has its links with the physical
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world, social organisation and the world of work. The technique
of correlation has phychological principle as every child's mind is
an integral whole, welcoming experiences as a unity not as a
collection of separated fragments of knowledge. To the young
child the traditional division of the curricula into definite subjects
which are not only unrelated to one another but are also out of
touch with the existing realities of life is often unintelligible. That
does not serve the purpose of true education.

The method of teaching and various problems that the Nai
Taleem method witnessed during its execution in the real classroom
situation were described in an article in Educational India entitled
"The methodology of Nayee Talim" in its January, 1947 issue.
The author shared his experience as a teacherin the Sewagram
Basic School- that was basically an experimental school run under
Gandhiji's direct guidance. As per his narration in Nayi Taleem
method of teaching pratice precedes and guides theory. The first
that is done is to push the child into action. For example giving the
child a 'Takli' and let him see his problems, explore its possibilities.
He will then seek answer from his teachers in order to satisfy his
queires. Here the question arises as to when the teacher should
intervene? Should it be done immediately that a question arises in
any one child's mind, and thus distract the other children from
their work and obstruct their of though? Answering immediately
to the child query would no doubt would be better because it will
give him further food for his thought. He would come up with
more questions. But this is impracticable way of answering
individually as it would result in collective loss more than the
individual gain. Thus the best way is that teacher should for a
while postpone answering the queries and ask each student to
write their questions/queries on a piece of paper, let them silently
engage in the thoughtful process, thereafter the teacher takes up
each question one by one and addresses the concerned students,
thus giving importance to individual child and his queries. The
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answer should be based on the previous knowledge of the child
so that they can relate to it in much better way. The teacher should
maintain a diary where all that is taught should be indexed properly.
It should also specifically mention when a particular topic has been
revised as revision is the essence of gaining fruitful knowledge.
These diaries should also keep an account of the questions and
answers as they arise in the classroom. Besides diaries the
investigation of the class might be summed up in charts and graphs.
Periodical exhibition of such charts and graphs greatly help in fixing
the knowledge in the minds of the child in an interesting way. While
solving the problem of any child the teacher should fulfil two
conditions. Firstly, are child's interest must not be lost and secondly
the problem in hand must not be lost sight of. The problem should
be well correlated with the answers. As rousseaus says, "Don't
hurt him by the various sciences but give him a taste of them and
the medhod of learning them".

Advantages of Basic Education.
There are numerous advantages of basic education system.

=>» Ithelps in exploring the child's natural instinct for activity
based learning. A child is able to naturally explore the new
vistas of knowledge by analysing the problem and then
solvingit.

=> Ithelps in solving various real life problems by developing
problem solving instinct in the mind of the learners.

=>» Itenables ininculcating the right thinking in the pupil and
helps to nauture understanding of inter relations of all
knowledge. The child is able to correlate the various
dimensions of knowledge. His learning isn't isolated in
different compartments of subjects.

=>» Itdevelops self-confidence among the pupil and helps in
developing all round personality of the child.
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Ilustrative Example of Methodology of Nai Taleem

It was always a question of concern as to how one can
impart knowledge in physics, chemistry, history, mathematics,
language and geography with the use of craft based learning. The
question also implies scepticism about the potentialities of
correlation in craft work, so long the pre-occupation of the
marginalised and lowest uneducated classes. A doubt naturally
arises in the mind: How can such teaching practice be the means
of highest education? This very doubt seems to vanish when we
learn how a simple "Takli" an instrument used for spining can be
used to impart knowledge in different subjects taught to the pupil.

Arithmetic and Geometry

The distribution of Takli to the children introduces them
with the concept of numbers. In connection with problem as to
what should be the shape of the cardboard on which Takli revolves
and as to why the Takli should revolve in the centre of the
cardboard, the concept of angle could be explained. In connection
with the construction and nature of the iron rod one can easily
learn definitions of point, line, axis, perpendicular, cross section
and method of finding volume of cylinder. The study of the box in
which the Takli is kept leads to the study of the method for finding
the volume of a cuboid or hollow cuboid. The shape of the cone
introduces to the concept of finding area of the curved surface of
the cone.

Physics

The fact that Takli is a small machine leads to the definitions
of machine and mechanics. How does a Takli revolve? This
question helps to understand the Newton's first law of motion,
introduces the concept of matter and force, the factors involved in
motion of the body. A child learns about centrifugal and centripetal
forces. The question like why does a Takli stop after a while helps
inintroducing the concept of Newton's law of gravitation, parallel
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forces, acceleration and momentum. Again the search for the
reasons as to why the Takli doesn't fall down while revolving
leads to the realm of equilibrium,-stable and unstable and the centre
of gravity. The reason for circular nature of the disc and the
cylindrical nature of the rods leads to the study of friction and
Newton's second law of motion.

Chemistry

The rod of Takli is made up of iron and the disc is made up
of brass that is an alloy of copper and zinc. By understanding the
composition of the rod and disc, the definitions of elements,
mixtures, compounds naturally come in to the mind. The rusting of
Takli introduces the concept of exidation, chemical and physical
changes.

Geography

A simple Takli can introduce the query in the mind of the
pupil about the places where iron is found in India and in the
world. It helps them to gain understanding about the different
geographical locations of significant importance.

Economics, History and Sociology

A simple question like why do we prefer Takli for spinning
instead of spinning wheel, stimulate one to think over the extreme
poverty of the country, exploitation of the weaker nations by the
imperialist countries, the incompatibility of universal democracry
and individual freedom with the industrialization of the whole world,
the economics of decentralization and self-sufficiency, and hence
the necessity of cheap and simple method of production. It also
helps in understanding of the national and international trade
business. Many lessons in practical sociology as for example
benefits of cleanliness, cooperation can be easily given by craft
work.
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Work as Education

Gandhiji always believed that education through work is
the best way of imparting knowledge. In order to validate this
thought of educational practice, an experiment was tried out with
the seventh grade boys of Sewagram Basic School. This particular
batch was first batch undergoing training under the basic scheme
and it was confined to the cotton processes required in spining
and weaving. The limitation that this experimental batch witnessed
was the constant changing of teachers after the turmoil of 9" August,
1942 that left students unprepared and in wild state. The boys
were made to carry craft work for nearly five hours. The result
showed that in a country where the per capita income was only a
few annas a day, a child of 14 earning 1 anna per hour was
revolutionary. Thus, suggestng that spinning could become a
subsidiary industry for the agriculturalist in periods of enforced
idleness. Other benefits observed during the course was increased
punctuality and a sense of value for time. It was observed that
lack of concentration dropped down the production rate, thus
pupil learnt to focus of their work to in order to acheve the
stipulated production target. Children learnt how essential
cleanliness was to produce quality work. But perhaps the most
important lesson that was sought to be taught was that of co-
operation which was badly needed for the reconstruction of our
villagers during that time to promote the work based education
Within two months, the boys showed marked improvement in
their general behaviour, which was quite visible to the whole Talimi
Sangh Community who had earlier doubted the success of the
experiment.

Rationale of Nayi Taleem in the Contemporary context of
India
The Gandhiji philosophy of basic education aimed at equity,

social justice, non-violence, human dignity, economic well-being
and cultural self-respect. Althought India has witnessed 70 years



194 fgadita oreamuer fYTerm wrlshA : THieTHes fagawor

of its independence but still there is dearth of social justice, lack of
economic well-being of the poorest sections of the society, lack
of cultural self-respect and absence of violence and brotherhood.
With programmes like universalisation of Education, Sarva Shiksha
Abhiyan, Operation blackboard, Mid-day meal programme,
recommedations by various committees along with the emphsis
on education for all has no doubt resulted in growth of literacy
rate from 12% at the end of British rule to 74.04% (2011 figure)
but the aims of education as desired by the Basic education scheme
still remain unfulfilled and unaccomplished.

Certain facts and figures are disturbing when we visualise
the present unemployment rate in India. The unemployment rate
in India has shot up to a five-year high of 5% in 2015-16, with the
figure significantly higher at 8.7% for women as compared to 4.3%
for men, says areport by Labour Bureau. According to the fifth
annual employment-unemployment survery at all-India level, about
77% of the households were reported to be having no regular
wage/salaried person. A recent news in Times of India newspaper
with heading "B techs and MBAs in UP line up for sweepers"
Jobs, in very disturbing and discouraging that brings into the notice
the flaws of the present education system. The basic education
scheme as proposed by Gandhiji isn't the solution to all the
problems of the current education system but I feel it should be
used with modification. that are apt to suit the present educational
scenario prevailing in the country.

When every mall and streets of metropolitan cities are
flooded with the clothing brand like mufti, United colors of
Benettoa, Levis and Puma, the relevance of Takli is lost but we
cannot deny the message that it carried with it. A simple Takli was
a representation of Swadeshi movement that could be another
name of Make in India movement. It aimed at strengthening the
weak economic backbone of the nation along with quality and
moral education.
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In an article, The relevance of Mahatma Gandhi's
Educational Philosophy in the 21st century, Makarand R.
Paranjape says that, "Gandhian educational ideas, founded as they
are on certain eternal principles, will not lose their fundamental
relevance in the years to come. Our planners will have to think of
a self-supporting primary education, which will improve the lot of
the poorest of the poor. That such an education would be based
on action, problem-solving, and practical activity, rather than mere
book learning is also perfectly valid. An integral education, which
allows the whole being of a person to grow, an education which
emphases character-building and cultural identity, is once again,
obviously desirable. Itis equally clear that we have failed miserably
in our state-sponsored schemes to provide free, compulsory
primary education to all. The Gandhian model, therefore, retain
its relevance and attractiveness. However, whether such an
education can be imparted solely or primarily through the learning
of a craft, and whether the potential beneficiaries or the state will
accept it remains to be seen. Finally, the Gandhian model needs,
in my opinion, a built-in mechanism of absorbing or confronting
the newer and newer technologies that are emerging each day. As
it stands, it seems to be somewhat backward looking, or at any
rate, designed for a static society in which stable ancestral
occupations persist from generation to generation. I think the
coming age will be one of phenomenal and unprecedented change.
But this does not mean that the perennial values that Gandhi lived
by and advocated will lose their influence. What this does mean is
that we shall have to find newer and newer ways to interpret,
understand, impart and live them out."

The basic education scheme laid lot of emphasis on mutual
cooperation, team building, it aimed at narrowing the gap between
the rich and the poor but what we see today is a distorted version
of that vision. Society doesn't seem to care for the marginalised
class of people, the rich are getting rich and the poor are getting
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poorer. The recent incidences of mass suicide by farmers across
the country doesn't display a pleasing portrait of a Nation whose
70% of the rural population are still dependent on agriculture for
their basic livelihood. The education system need to be made self-
sustaining. Everybody cannot turn out to be doctor, engineers and
IAS officers. But that doesn't mean that there education is wasted.
The government must analyse the present need of the society by
extensively taking in to the account the cultural and historical
background of a particular community and help them in excelling
in the best possible way. The craft based education can be explored
further as per the present need of the society. As for example
Takli/spinning could be replaced with the teachings of organic
farming, bio-fertilizers, mushrom production technology, single cell
protein production that whould definitely bear more fruitful results.
The teachers should be trained accordingly so that they could
help in the achievement of sustainable education growth based on
the philosophy of Basic education scheme.

India s getting literacy but it needs to get educated in true
sense so that unpleasant incidences of intolerance and violence
could be wiped off from the society. The nation could then be
secular, sovereign and democratic in true sense. [ believe it is time
we pay tribute to the father of the nation by inculcating his
philosophy of education in the present education system of our
country so that we can overcome the shortcoming that are
obstructing us from reaching the vistas of true knowledge and
development for all.
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