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izjkspuk

lE;o~Q n'kZulEiÂ% deZfHkuZ fux|rs] n'kZusu foghuLrq
lalkja izfri|rsA vr% lalkjs¿fLeu~ n'kZuL; ekgkRE;a rq vfLr ,oA
Kkuksnf/ln`'kfena n'kZua losZ"kka Ñrs midkjdfefrA Kkulaokgdk Í"k;ks
equ;'p n'kZuKkuoSf'k"VÔknso Hkkjrh;KkuijEijkeqRd"kZrkeu;u~A n'kZua
;nk O;kogkfjdLo:ia x`Êkfr rnSo f'k{kk:is.k vLekoaQ n`f"ViFkek&
xPNrhfrA LokfefoosdkuUners rq ekuos iw.kZrk;k% izn'kZueso f'k{kkA
iw.kZrk bfr ins vkè;kfRediw.kZrk lkaLÑfrdiw.kZrk lkekftdiw.kZrk p
ifjx.;UrsA pjelR;L; Kkueso f'k{kk;k% mís';e~A

f'k{k;k ,o ekuoL; okLrfodks fodkl% lEHko%] uks psr~
i'kqonso fLFkfr%A mP;rs fdy& vkgkjfuæk Hk;eSFkqu×p lkekU;esrr~
i'kqfHkuZjk.kka] /eksZ fg rs"kkef/dksfo'ks"k% /esZ.k ghu% i'kqfHk%
leku%A v=k /eZ% uke df'pRxq.kfo'ks"k% ;su ekuo% eguh;rkekIuksfrA
vusu /esZ.kSo vè;kiosQ vfi vè;kidRoek;kfrA egkdos% dkfynklL;
b;a iafDr% ¶f'y"Vk fØ;k dL;fpnkRelaLFkk laØkfUrjU;L;
fo'ks"k;qDrk ;L;ksHk;a lk/q l f'k{kdk.kka /qfjizfr"Bkif;rO;
,o¸ vè;kidL; oSf'k"VÔa fo'ys"k;frA vè;kiosQ rkor~ KkulEizs"k.k;ks%
'kfDr% vkof';dh] ;rksfg KkughukLrq ¯d ikBuh;a] lEizs"k.kghuk'p
dFka ikBuh;feR;=k vleFkkZ% HkofUrA

ifjorZu'khys¿fLeu~ 'kSf{kdlekts f'k{kdL; Ñrs lEizs"k.k'kDrs%
egrh vko';drk orZrsA lEizs"k.k'kDR;ka rkoÂ osQoya oko~Q {kerk
vfirq vUrtkZfydiz;ksx{kerk vfi lekfgrk Hkofr] ;su iz;ksxs.k
vè;kidk% izHkkfolEizs"k.ks leFkkZ% HkforqegZfUrA



( iv )

f'k{kkihBs lek;ksftrk;ka f}fnolh;k;ka bDdhloha lnh osQ
ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu bfr fo"k;efHky{;&
jkf"Vª;laxks"B;ka (fnukÄï 28 iQjojh 2019 r% 01 ekpZ 2019 i;ZUra)
cgo% fo}kal% 'kks/i=ka izLrqroUr%A izLrqrs"kq 'kks/i=ks"kq ,d¯o'krkC|ke~
vè;kidkuka O;kolkf;dlao¼Zus osQ osQ iz;klk% HkforqegZfUr vfLeu~
fo"k;s ijLija i;kZykspua ÑroUr%A egr% izeksnL; fo"k;ks¿;a ;nsrs"kq
'kks/i=ks"kq osQ"kk×pu lkjx£Hkri=kk.kka izdk'kuk; f'k{kkihBsuSd% izdYi%
Ñr%A vrks¿ga lqdk;ZL;kL; Ñrs lEiw.kZf'k{kkihBifjokjk; lqlkiQY;lfgrkfu
o/kZiukfu laizs"k;kfeA

&çks- eqjyheuksgjikBd%
oqQyifr%] Jhyk-c-'kk-jk-la-fo-fo-]
osQUæh;fo'ofo|ky;%] uonsgyh



lEikndh;

fdlh Hkh jk"Vª vFkok lekt dk mÂ;u ogk¡ dh f'k{kk O;oLFkk
ij fuHkZj djrk gSA f'k{kk }kjk gh O;fÙkQ dk lok±xh.k fodkl lEHko
gks ikrk gSA f'k{kk osQ rsth ls cnyrs ifjn`'; esa vkus okyh pqukSfr;ksa
dk lkeuk djus osQ fy, f'k{kdksa osQ O;kolkf;d laoèkZu gsrq muesa
vusd dkS'kyksa dk fodkl djuk vfuok;Z gSA O;kolkf;d laoèkZu osQ
fy, vè;kid dks vPNk O;olk;h] vPNk vè;kid rFkk vPNk
euq"; gksuk lokZfèkd egRoiw.kZ gSA ftlosQ fy, fujUrj Lokè;k;]
O;kolkf;d vkpkj lafgrk osQ çfr çfrc¼rk] ikB~;Øe osQ fofoèk
i{kksa dk fØ;kUo;u] vfèkxedrkZ osQfUær f'k{k.k mikxeksa osQ ç;ksx esa
oqQ'kyrk] lwpuk lEçs"k.k rduhdks esa uofparu rFkk ewY;ksa osQ çfr
dfVc¼rk vko';d gSA blh fo"k; dks osaQæ esa j•dj Jh yky
cgknqj 'kkL=kh jk"Vªh; laLÑr fo|kihB osQ f'k{kk ladk; }kjk fnukad
28 iQjojh ,oa 1 ekpZ] 2019 dks ^21 oha lnh osQ ifjn`'; esa f'k{kdksa
dk O;kolkf;d laoèkZu* fo"k; ij f}fnolh; jk"Vªh; laxks"Bh vk;ksftr
dh x?;hA ns'kHkj osQ vusd fo}kuksa usO;kolkf;d laoèkZu lEcfUèkr
fofHkUu i{kksa ij vius lkjxfHkZr fopkj çLrqr fd;sA muesa ls mRÑ"V
i=kksa] tks Øe'k% laLÑr] fgUnh ,oa vaxzsth Hkk"kk esa gSa] bl iqLrd esa
ladfyr djosQ çdkf'kr fd;s tk jgs gSA

eq>s gkfnZd çlÂrk gS fd bl laxks"Bh esa çLrqr fopkj f'k{kdksa
osQ O;kolkf;d laoèkZu gsrq dkS'kyijd fodkl dks u;h fn'kk çnku
djsaxsA 'kksèki=kksa osQ çdk'ku ls u osQoy f'k{kkladk; vfirq lexzfo|kihB
rFkk lexz f'k{kktxr dk ekxZn'kZu gksxkA fu%lUnsg bl oSpkfjd eUFku



( vi )

ls çkIr fu"d"kZ çR;sd vè;kid osQ O;kolkf;d fodkl dks lqfuf'pr
djus esa fn'kkfunZs'k çnku djsaxsA bl xzUFk iq"i dks vki lHkh dks
vfiZr djrs gq, eSa Lo;a dks èkU; ekurh gw¡A lHkh ys•dksa dks rFkk bl
iq"i xzUFk dks lEikfnr djus esa ;ksxnku nsus okys lHkh ladk; lnL;ksa
dks cèkkbZ ,oa èkU;okn nsrh gw¡A

&çks- jpuk oekZ eksgu
f'k{kkihBkè;{k

Jh yky cgknqj 'kkL=kh jk"Vªh; laLÑr fo'ofo|ky;
ubZ fnYyh



21 oha lnh osQ ifjn`'; esa f'k{kdksa dk
O;kolkf;d lao¼Zu

f'k{kk'kkL=k foHkkx }kjk ¶21 oha lnh osQ ifjn`'; esa f'k{kdksa
dk O;kolkf;d lao¼Zu¸ fo"k; ij f}fnolh; jk"Vªh; laxks"Bh dk
vk;kstu oqQy vkB l=kksa esa fd;k x;k rFkk laxks"Bh osQ lHkh mifo"k;ksa
ls tqM+s gq, oqQy 47 i=k izLrqr fd;s x;sA laxks"Bh dk 'kqHkkjEHk fnukad
28 iQjojh] 2019 dks izksú osQú ihú ik.Ms; th (iwoZ oqQyifr] eú
xka dk'kh fo|kihB) dh vè;{krk] eq[; vfrfFk izksú lksguohj pkSèkjh
th (iwoZ funs'kd] fjlpZ ;wfuV] bXuw) rFkk izksú jes'k oqQekj ik.Ms;
th (oqQyifr] Jh ykúckú'kkújkúlaú fo|kihB) dh mifLFkfr esa
fd;k x;kA vfrfFk;ksa dk Lokxr f'k{kk'kkL=k foHkkx osQ iwoZ foHkkxkè;{k
izksú ukxsUnz >k th us vius Lokxr Hkk"k.k ls fd;kA rRi'pkr~
foHkkxkè;{k izksú osQ HkjrHkw"k.k th us laxks"Bh fo"k;d laf{kIr ifjp;
fn;kA

eq[; vfrfFk izksú lksguohj pkSèkjh th us vius oDrO; esa
f'k{kk osQ fxjrs Lrj ij fpark O;Dr djrs gq, vè;kid dh Hkwfedk
dks lekt dh vis{kkvksa osQ vuqlkj cukus ij cy fn;kA lS¼kfUrd
,oa O;kogkfjd i{k esa rkyesy gsrq uokpkjh fofèk;ksa dks viukuk]
21oha lnh dh vko';drk crk;kA lkFk gh mUgksaus dgk fd ,sls
izHkko'kkyh vè;kid cukus pkfg, ftuesa Kku] dkS'ky ,oa ekuoh;
ewY; lekfgr gksA vius lEcksèku esa oqQyifr izksú vkjúosQú ik.Ms;
th us ri] okd~flf¼ rFkk ldkjkRed vfHko`fÙk dks vè;kid osQ
O;kolkf;d fodkl osQ fy;s vko';d crk;kA vè;kid esa futhZo
dks psruk'khy cukus dh {kerk gksrh gSA vr% izR;sd Nk=k osQ fy,



( viii )

vyx dkS'ky dk iz;ksx vè;kid dks djuk iM+rk gSA lkFk gh mUgksaus
dgk fd vè;kid esa Kku] vPNk LokLF;] ok.kh esa rstfLork] mfpr
os"kHkw"kk rFkk oSHko Hkh gksuk pkfg,A vius vè;{kh; lEcksèku esa izksú
osQúihú ik.Ms; th us O;olk; esa ladYi dks vko';d crkrs gq,
O;kolkf;d lao¼Zu osQ fy, rhu fcUnqvksa vPNk O;olk;h] vPNk
vè;kid rFkk vPNk euq"; cukus dks egRoiw.kZ crk;kA vè;kid dks
fØ;k;ksxh dh Hkwfedk esa gksuk pkfg, ftlesa riL;k] Lokè;k; rFkk
bZ'oj izf.kèkku dks vkèkkj cuk;k tk;sA O;kolkf;drk dks c<+kus osQ
fy;s ladYi] izoh.krk ,oa fu"ifÙk osQ f=kvk;keh izfreku dk iz;ksx
djuk pkfg,A lkFk gh mUgksaus (Achieve Model) dks O;kolkf;d
fodkl gsrq Li"V fd;k ftlesa ;ksX;rk] Li"Vrk] lgk;rk] iz.kksnu]
ewY;kadu] izekf.kdrk rFkk ifjos'k lfEefyr gSaA mn~?kkVu l=k dk
lekiu izksú vkjúihú ikBd th }kjk èkU;okn Kkiu ls gqvkA

izFke iSuy ifjppkZ l=k izksú osQúihú ik.Ms; th dh vè;{krk
esa izkjEHk gqvk rFkk izFke eq[; oDrk izksú jktsUnz iky th (foHkkxkè;{k
CIET, NCERT) us vè;kidksa osQ O;kolkf;d lao¼Zu esa ICT fo"k;
ij izdk'k Mkyrs gq, Hkkjr esa f'k{kk dk ifjn`';] f'k{kk esa ICT

osQ mi;ksx dh laHkkoukvksa] uhfrfunsZ'k rFkk ljdkj ,oa NCERT

}kjk fd;s tkus okys iz;klksa osQ vUrxZr bZ&ikB'kkyk] NROER,

MOOCS , Lo;aizHkk] Sagun iksVZy] fd'kksj eap] Online Survey of

Research in Education vkfn ij ppkZ djrs gq, mudh mi;ksfxrk osQ
ckjs esa crk;kA blh l=k esa f}rh; eq[; oDrk izksú vuhrk jLrksxh th
(tkfe;k fefy;k bLykfe;k fo'ofo|ky;) us Nk=kksa dks (Digital

Native) crkrs gq, vè;kidksa }kjk Nk=kksa osQ vuq:i viuh ;ksX;rkvksa
dk laoèkZu djus ij cy fn;k rFkk 3Cs (Creative, Communicator,

Collaborator) osQ :i esa Nk=kksa dh ppkZ dhA l=k osQ var esa vè;{k
izksú osQúihú ik.Ms; th us nksuksa oDrkvksa osQ fopkjksa ls lger gksrs gq,
jpukRedrk rFkk uokpkjh iz;ksxksa ij cy fn;kA



( ix )

rduhdh l=k&1 izksú ,lúihú tSu (iwoZfoHkkxkè;{k] f'k{kk'kkL=k
foHkkx] Jh ykúcú'kkújkúlaú fo|kihB) th dh vè;{krk esa izkjEHk
gqvkA foHkkx ls eq[; oDrk osQ :i esa izksú jpuk oekZ eksgu th us
Constructivist Approach for Teaching Students with Diversity

'kh"kZd osQ vUrxZr lekos'kh fofoèkrkiw.kZ d{kk esa f'k{k.k gsrq jpukoknh
mikxe osQ vUrxZr egRoiw.kZ f'k{k.k fofèk;ksa ;Fkk lgHkkfxrk vkèkkfjr
vfèkxe] lg;ksxkRed vfèkxe ij ppkZ djrs gq, izeq[k f'k{k.k
izfrekuksa dh O;kolkf;d fodkl esa mi;ksfxrk ij izdk'k MkykA
foHkkx ls gh oDrk osQ :i esa MkWú ftrsUnz oqQekj us 21 oha 'krkCnh
osQ vè;kid dh pqukSfr;ksa rFkk xq.koÙkk laoèkZu gsrq vko';d xq.kksa ij
ppkZ dhA rRi'pkr~ MkWú lfork 'kekZ (ekuo jpuk fo'ofo|ky;) us
Mindfulness as 21st Century Survival Skill osQ ekè;e ls ruko Lrj
dks de djus osQ fy, ;ksx] è;ku vkfn ij cy fn;kA oS'kkyh
('kksèkNk=kk] esjB) us jpukoknh f'k{k.k] lUrks"k oqQekj dk.Miky
('kksèkNk=k) us vè;kid f'k{kk esa bZ&vfèkxe rFkk v#f.kek ('kksèkNk=kk)
us O;kolkf;d fodkl esa lwpuk lEizs"k.k rduhdh dh mikns;rk ij
viuk i=k izLrqr fd;kA

rduhdh lekukUrj l=k&1 izksú vkjúihú ikBd th dh
vè;{krk esa lEiÂ gqvkA bl l=k esa eq[; oDrk izksú vferk ik.Ms;
Hkkj}kt th us  Digital Revolution in the Present Era 'kh"kZd osQ
vUrxZr Digital n{krk rFkk dkS'kyksa dh ppkZ dhA blh Øe esa foHkkx
ls MkWú vt; oqQekj us vius i=k esa Hkkjr esa mPp f'k{kk dh xq.koÙkk%
orZeku fLFkfr] pqukSfr;k¡ ,oa lekèkku] MkWú iznhi >k us mPpf'k{kk esa
xq.koÙkk laoèkZu osQ fy, U;k;n'kZu dh f'k{k.k fofèk;ksa dh mikns;rk]
papy R;kxh ('kksèkNk=kk] esjB) us O;kolkf;d fodkl osQ eqís rFkk
CPD osQ Hkkjrh; ifjizs{;] lqeuyrk ('kksèkNk=kk) us O;kolkf;d
fodkl esa ICT dk mi;ksx] vlhe oqQekj (f'k{kkpk;Z izFke o"kZ) us
O;kolkf;d laoèkZu dh pqukSfr;ksa ij vius fopkj O;Dr fd;sA



( x )

rduhdh l=k&2 esa izksú osQúihú ik.Ms; th dh vè;{krk esa
izksú ,lúihú tSu th us eq[; oDrk osQ :i esa vè;kidksa osQ
O;kolkf;d laoèkZu gsrq] izfrc¼rk] dk;Z esa vkUkUn dh vuqHkwfr]
ICT dk iz;ksx] vuqHkoksa dks lk>k djuk] vè;kid }kjk LoewY;kadu
rFkk ekxZn'kZu dks vko';d rÙo crk;kA blh Øe esa foHkkx ls MkWú
lfork jk; us f'k{k.k vfèkxe dh izHkkfork esa lwpuk lEizs"k.k
rduhdh dh Hkwfedk rFkk MkWú feuk{kh (NCERT) ,oa ef.kekyk
('kksèkNk=kk) us Hkh ICT dh Hkwfedk ij fopkj O;Dr fd;sA MkWú
lqjsUnz egrks us xq.koÙkkiw.kZ f'k{kk rFkk O;kolkf;d vkpkj lafgrk ,oa
dkyh'kadj ('kksèkNk=k) us ekuoh; ewY;ksa dh ppkZ dhA

rduhdh lekukUrj l=k&2 esa izksú ukxsUnz >k th us vè;{krk
dh rFkk foHkkx ls eq[; oDrk izksú jtuh tks'kh pkSèkjh th us mPp
f'k{kk dh pqukSfr;ksa] ikB~;Øe] ewY;kadu vkfn esa lqèkkj ij cy fn;kA
MkWú izse flag fldjokj us xq.koÙkk laoèkZu osQ mik;] MkWú ijes'k
oqQekj 'kekZ us dk;Z{kerk laoèkZu dh orZeku fLFkfr] MkWú fiadh efyd
us vkpkj lafgrk] oanuk cXxk ('kksèkNk=kk) us mPp f'k{kk esa xq.kkRed
igy rFkk izhfr ('kksèkNk=kk) us ICT dh Hkwfedk ij vius fopkj
izLrqr fd;sA

laxks"Bh osQ f}rh; fnol esa ifjppkZ l=k&2 esa izFke eq[;
oDrk osQ :i esa izksú pk¡n fdj.k lywtk th (CIE, fnYyh
fo'ofo|ky;) us Lora=krk izkfIr osQ i'pkr ljdkj }kjk LFkkfir
fofHkÂ f'k{kk vk;ksxksa rFkk laLFkkvksa osQ mís';ksa ij izdk'k Mkyrs gq,
l`tu'khy] drZO;;qDr] ltx rFkk ekuoh; ewY;ksa ls ;qDr Nk=k cukus
dh vko';drk ij cy fn;kA lkFk gh laoSèkkfud ewY;ksa dh ppkZ
djrs gq, f'k{kk esa laosnu'khyrk ykuk rFkk Nk=kksa osQ fofHkÂ dks'kksa dk
fodkl djuk vè;kid osQ fy, O;kolkf;d pqukSrh osQ :i esa
ifjHkkf"kr fd;kA f}rh; eq[; oDrk izksú xksihukFk 'kekZ th (iwoZ
foHkkxkè;{k] f'k{kk'kkL=k foHkkx] Jh txn~xq# jkekuUnkpk;Z laLÑr



( xi )

fo|kihB) us vè;kidksa osQ O;kolkf;d laoèkZu gsrq vkpkj lafgrk osQ
izfr izfrc¼rk] ikB~;Øe osQ fofoèk i{kksa dk fØ;kUo;u rFkk
fo|ky; lEc¼rk lEcfUèkr fofHkÂ n{krk;sa ;Fkk lw{e f'k{k.k dkS'ky]
fu"i{krk] ewY;kadu] rduhdh dk iz;ksx vkfn fodflr djus dh
pqukSfr;ksa dk lkeuk djus gsrq visf{kr ;ksX;rkvksa dk fodkl djuk
vko';d crk;kA

rduhdh l=k&3 izksú osQúihú ik.Ms; th dh vè;{krk esa
izkjEHk gqvkA eq[; oDrk izksú chúihú Hkkj}kt th (foHkkxkè;{k]
vè;kid f'k{kk foHkkx] NCERT) us 21 oha lnh esa vè;kidksa osQ
O;kolkf;d laoèkZu osQ fy, fujUrj Lokè;k; dks vko';d crk;k
rFkk izHkkoh d{kk f'k{k.k gsrq rduhdh dk iz;ksx ,oa fo"k; oLrq osQ
xgu Kku ij cy fn;kA lkFk gh NCERT }kjk fd;s tk jgs iz;klksa]
fofHkÂ vk;ksxksa rFkk uhfr;ksa esa of.kZr O;kolkf;d fodkl osQ fofHkÂ
eqíksa ,oa Global Citizenship Education: UNESCO Document ij
ppkZ djrs gq, mUgsa i<+us osQ fy, izsfjr fd;kA blh Øe esa lk{kh
ojekuh th (IP fo'ofo|ky;) us O;kolkf;d vkpkj lafgrk osQ
vUrxZr vè;kid osQ fy, mi;qDr vkpkj O;ogkjksa ij ppkZ dhA
xksfoUn nkl ('kksèkNk=k) us O;kolkf;d fodkl gsrq lwpuk lEizs"k.k
rduhdh esa uofpUru] rFkk iq"isUnz jkor (f'k{kkpk;Z f}rh; o"kZ) us
f'k{kdksa osQ O;kolkf;d laoèkZUk osQ lUnHkZ esa visf{kr dkS'kyksa ij i=k
izLrqr fd;kA bl l=k osQ var esa izksú osQúihú ik.Ms; th us vius
vè;{kh; lEcksèku esa O;kolkf;d laoèkZu gsrq Vision, Passion rFkk
Action dks vfuok;Z vko';drk crk;k rFkk Nk=k] lekt ,oa
O;olk; osQ izfr fu"Bkoku rFkk izfrc¼rk ;qDr vè;kidksa osQ fuekZ.k
ij cy fn;kA ftuesa mRÑ"Vrk rFkk ewyHkwr ewY;ksa osQ izfr Hkh
dfVc¼rk gksuh pkfg,A

rduhdh lekukUrj l=k&3 izksú pk¡n fdj.k lywtk th dh
vè;{krk esa lEiÂ gqvkA foHkkx ls eq[; oDrk izksú oqQlqe ;nqyky
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th us 'kSf{kd izcUèku esa lEizs"k.k rduhdh dh Hkwfedk osQ lUnHkZ esa
vius fopkj izLrqr fd;sA rRi'pkr~ foHkkxkè;{k izksú osQú HkjrHkw"k.k
th us izkphu o vkèkqfud f'k{kk O;oLFkk dh ppkZ djrs gq, vfèkxe
izcaèku iz.kkyh] Knowledge Bank bR;kfn ij izdk'k MkykA blh Øe
esa foHkkx ls MkWú vkjrh us 21 oha lnh esa izeq[k dkS'kyksa dk dk;Z{ks=k
esa leUo; dSls fd;k tk;s bl ij ppkZ dhA MkWú fopkjhyky eh.kk
us O;kolkf;d vkpkj lafgrk] oklqnso ('kksèkNk=k)] uohu tSu ('kksèkNk=k)]
jkthojatu ('kksèkNk=k) rFkk f'kos'k (f'k{kkpk;Z f}rh; o"kZ) us mPpf'k{kk
esa xq.kkRed igy ij vius fopkj izLrqr fd;sA

rduhdh l=k&4 izksú xksihukFk 'kekZ th dh vè;{krk esa izkjEHk
gqvk rFkk foHkkx ls eq[; oDrk osQ :i esa izksú ehuk{kh feJ th us
f'k{kk esa xq.kkRed ewY;kadu fo"k; ij viuk oDRkO; izLrqr fd;kA
MkWú reÂk dkS'ky us O;kolkf;d n{krk fodkl }kjk Nk=kksa dh
lgHkkfxrk c<+kuk] MkWú eerk us vè;kidksa gsrq visf{kr dkS'ky rFkk
MkWú f'konÙk vk;Z us vè;kid f'k{kk esa O;kolkf;d uSfrdrk ,oa
vkpkj lafgrk fo"k;d i=k izLrqr fd;sA izHkkdj ('kksèkNk=k) us mPp
f'k{kk esa xq.kkRed igy% lEHkkfor vis{kk,¡ rFkk jtuh'k ik.Ms;
('kksèkNk=k) us vè;kiu dk O;olk;hdj.k fo"k; ij vius i=k izLrqr
fd;sA

rduhdh lekukUrj l=k&4 izksú lnu flag th dh vè;{krk esa
lEiÂ fd;k x;kA foHkkx ls eq[; oDrk izksú foeys'k 'kekZ th us
fnO;kaxrk osQ fy, lgt okrkoj.k cukus ij cy nsrs gq, O;kolkf;d
dkS'kyksa osQ laosQrdksa dks fpfUgr fd;kA oDrk osQ :i esa MkWú eukst
eh.kk us 'kjhfjd f'k{kk osQ ekè;e ls lsokiwoZ vè;kidksa osQ ewY;ksa osQ
fodkl ij ppkZ dhA MkWú Hkkjrh dkS'ky us O;kolkf;d fodkl gsrq
lEizs"k.k izkS|ksfxdh dh mikns;rk ij izdk'k MkykA vHk; frokjh
('kksèkNk=k) rFkk fo'okfe=k (f'k{kkpk;Z f}rh; o"kZ) us O;kolkf;d
fodkl esa ICT dh mi;ksfxrk lEcUèkh i=k izLrqr fd;sA ns'kcUèkq



( xiii )

('kksèkNk=k) us vè;kid osQ O;fDrRo fuekZ.k ij i=k izLrqr fd;kA
vaar esa ,drk uk¡fx;k vè;kfidk (Don Bosco School) us O;kolkf;d
laoèkZu osQ eq|ksa rFkk pqukSfr;ksa ij viuk i=k izLrqr fd;kA

lekiu l=k izksú osQúihú ik.Ms; th dh vè;{krk esa izkjEHk
gqvkA izksú osQú HkjrHkw"k.k th us vius Lokxr Hkk"k.k ls lHkh vfrfFk;ksa
dk Lokxr fd;kA rRi'pkr~ izksú jpuk oekZ eksgu th us bl
f}fnolh; jk"Vªh; laxks"Bh esa oSpkfjd eaFku ls izkIr fu"d"kks± osQ
vkèkkj ij izfrosnu izLrqr fd;kA vius vè;{kh; lEcksèku esa izksú
osQúihú ik.Ms; th us lHkh izfrHkkfx;ksa osQ iz;Ruksa dh ljkguk djosQ
mudk mRlkgoèkZu fd;k rFkk O;kolkf;d laoèkZu gsrq vius cgqewY;
lq>ko fn;sA vURk esa izksú jtuh tks'kh pkSèkjh th us lHkh mifLFkfr
vfrfFk;ksa] fo¼rtuksa] izfrHkkfx;ksa rFkka laxks"Bh dks liQy cukus okys
lHkh deZpkfj;ksa dk èkU;okn Kkiu fd;kA

f}fnolh; jk"Vªh; laxks"Bh esa oSpkfjd eaFku ls izkIr fu"d"kZ
bl izdkj gSaµ

1- O;kolkf;d laoèkZu osQ eqíksa ,oa pqukSfr;ksa dk fo'ys"k.k djosQ
lao/Zu gsrq fofHkÂ mik;ksa dks fpfUgr djosQ mudk mfpr
izdkj ls fØ;kUo;u djukA

2- O;kolkf;d laoèkZu gsrq visf{kr n{krk,¡ ,oa dkS'kyksa dks
igpku dj mudks O;kogkfjd Lo:i iznku djuk ftlls
okLrfod :i esa vè;kidksa dk O;kolkf;d fodkl gks losQA

3- O;kolkf;d fodkl gsrq lwpuk lEizs"k.k rduhdh dh mi;ksfxrk
dks lqfuf'pr djuk ftlls f'k{k.k vfèkxe dh izHkkfork dks
laofèkZr fd;k tk losQA

4- mPp f'k{kk osQ fofHkÂ i{kksa esa xq.kkRed laoèkZu gsrq fofoèk
mik;ksa dks lqfuf'pr djosQ O;kolkf;d fodkl dks n`<+rk
iznku djukA
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5- O;kolkf;d laoèkZu dh pqukSfr;ksa dk lkeuk djus osQ fy,
vfèkxedrkZ osQfUnzr mikxeksa ;Fkk&jpukoknh vfèkxe] lg;ksxkRed
rFkk lgHkkfxrk vkèkkfjr vfèkxe] leL;k lekèkku] vuqHkotU;
vfèkxe] jpukRed ys[ku vkfn dk iz;ksx djukA

6- vè;kidksa dh O;kolkf;d vkpkj lafgrk osQ vUrxZr fofoèk
i{kksa&;Fkk Nk=kksa] lgvè;kidksa] iz'kkldksa] vfHkHkkodksa] leqnk;
rFkk jk"Vª osQ izfr vkpkj lafgrk osQ fu;eksa dk ikyu lqfuf'pr
djosQ fo|ky;ksa rFkk 'kSf{kd laLFkkuksa esa ldkjkRed ,oa
lkSgknZiw.kZ okrkoj.k cukukA

mijksDr fopkj.kh; fcUnq 21 oha lnh osQ ifjn`'; esa O;kolkf;d
laoèkZu dks vo'; u;k dysoj iznku djsaxs rFkk bl oSpkfjd eaFku
ls izkIRk fu"d"kks± dk O;kogkfjd Lo:i izR;sd vè;kid osQ O;kolkf;d
fodkl dks lqfuf'pr djus esa egRoiw.kZ Hkwfedk fuHkk;sxkA

& izksú jpuk oekZ eksgu
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,dfoa'kfr 'krkC|ke~ vè;kidkukeko';d
dkS'kykfu n{krk'p

&izks- osQ- HkjrHkw"k.k%

ladk;izeq[k% ,oa foHkkxkè;{k%

fo'os bnkuha izk;% losZ (Data) vkdyukukekèkkjs.k thou
;kiua oqQoZfUrA u osQoye~ vkdyukukekèkkjs.k vfirq cgqèkk lwpuk
lEizs"k.kk¿¿èkkfjrlekts thou;kiua izpyfrA rnso losZ vÄõhoqQoZfUr]
:P;k LohoqQoZfUr pA lekts losZ"kka LrjksÂ;us KkuL; vkèkkj% cgqèkk
izkFkfed:is.k LohoqQoZfUr] rnso oS;fDrd] lkekftd] lakLÑfrd]
ckSf¼d fodklL; dkj.kefi HkforqegZfrA KkuL; vtZua rFkk rL;
mfprs les;s iz;ksx% rsu mÂfr% ;fn Hkofr psr~ Lor% lektdY;k.kefi
lEHkofrA

lkekU;r;k O;kolkf;d{ks=ks mnkgj.kkFk± Corporate {ks=ks mÂr&
dkS'kyiw.kZO;Drs% LFkkua fof'k"V:is.k x.;rsA rL; Loh;iz;kl% vfHk:fp%
vfHko`R;kn;% Lor% ,oa dk;Z{ks=ks x.;rsA

f'k{k.kkfèkxeizfØ;k l̀f"Vdkyknso fo|rsA izR;sdfLeu~ ;qxs Øe'k%
ifjorZusu :fp%] {ks=ka] fo"k;kuqlkjs.k f'k{k.kfofèkeè;s¿fi ifjorZuekxre~
oSfnddkys osnkè;;usu 'kkL=kkè;;ua p izk;% d.kkZd.kZijEij;k
vko';drkuqlkja] lUnHkkZuqxq.ka] fo"k;kuqxq.k'p fofHkÂfoèkhukek¿¿èkkjs.k
f'k{k.ks mi;ksxs vklhr~A v|kfi oSfnddkys mi;qDRkfoèkhuka iz;ksxefi
oqQoZfUrA tuckgqY;dkj.kkr~ Øe'k% uwruk¿¿fo"dkjk.kke~ vkèkkjs.k fo"k;&
izfriknua losZ"kka ykHkizkfIRk% HkforO;fefr fofpUR; Øe'k% ifjorZuefi
vkxre~A euksoSKkfudfl¼kUrkuka izfriknua iwoZefi vklhr~] v|k¿fi
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fo|rsA osns] bfrgkliqjk.kdkys] mifu"kn~dkys p mi;qDrefLRkA n`"VkURk]
izn'kZufofèk%] dFkkJko.ki¼fr%] oknfookni¼fr%] míhiuizfrfØ;klEc¼&
fl¼kUrkukekèkkjs.k iwoZefi vè;;ueè;kiueklhr~ bnkuhefi oqQoZfUrA

;{k;qfèkf"Bjlaokns míhiuizfrfØ;kizkfIr%] èkeZiq=kL; iz'ukfu Jh
;{kL; mÙkjkf.k] èkeZ'kkL=kxzUFkk% mifu"kn% bfrgklkfnda O;ogkjfoKkueso
lwp;frA d.kkZd.kZijEij;k ;r~ vklhr~ Øe'k% rkyi=ks] f'kyk;ka]
Øe'k% eqnz.k;U=ki;ZUrekxre~A r=k euq";L; fpUr'kfDr% vUos"k.kn{krk]
vko'drkuka iwR;ZFk± lektksi;ksfx uwru vkfo"dj.kkfu mi;qDrkfu lfUrA
rfLeuksoØes Edutech f'k{kkizfofèk% f'k{k.ks] vè;;us] voxeus] laj{k.ks]
izlkj.ks] fodlus p egr~ ;ksxnkua djksfrA 1986 res o"ksZ izFker;k ;nk
Online ikB~;ØeL; izkjEHk% Ñr% Øe'k% (izfoèks% mÂfrdkj.kku~
Technology Method) vko';d fo"k;k.kka laj{k.ks] izlkjs] fodkls
izfoèks% ;ksxnkua egRoiw.kZefLrA lkekU;r;k vfr xEHkhjfo"k;k% xq#eq[kkr~
vfèkxPNfUr] r=kk¿fi ifjiz'usu ftKklk;k% iwfrZ%] iwoZi{k rFkk mÙkji{k
KkuizkfIr% laHkofr] rsuSo lEiw.kZfo"k;s xfr% HkforqegZfrA

rkn`'klUnHksZ dFka ;U=kkjksfirf'k{k.ke~ mi;qDra HkforqegZrhfr i{ks
fooknef.k izpyfrA v| Google eè;s lkekU;r;k lUnsgfuokj.kkFkZ
tuk% iz'ukfu i`PNfUrA ;fn ,dokja Google eè;s iz'ua ok mÙkja ok
izos'k% Hkofr psr~ rr~ Le`freè;s LFkkif;Rok vuUrje~ vU;su ;nk
dnkfi lUnHkkZuqxq.ka iz'udj.ka Hkofr psr~ iwokZftrKkuL;kèkkjs.k rR{k.ks
izR;qÙkjefi nnkfrA

izk;% n'ko"kkZr~ Moocs (Massive Online Open Courses) bR;L;
izkjEHk% tkr%A vkjEHkdkys rkorkizflf¼% uklhr~] vuUrja 2012 o"ksZ
fo'ofo|ky;s eqDr:is.k i×thdj.kkFkZ izkjCèka] rL; iQyizkfIr%
dfri;tuk% r=k vfèkxUrqe~ vkxrk%A

Øe'k% vfèkxeizcUèkuefi lekts izpkjs fo|rsA LMS (Lan-

guage Management System) bnkuha fo'oLrjs izflf¼jfLrA r=kk¿fi
lkekU;r;k Hksn% n`';rsA LMS eè;s Moocs vÄõ:is.k HkforqegZfr
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ijUrq LMS O;kid:is.k dk;Ze~ djksfrA Moocs eè;s Nk=kk% lkekU;r;k
Loosxkuqlkje~ vfèkxUrqe~ vodk'ka dYi;frA LMS eè;s fufnZ"VØeL;
ikyua drZO;e~A v=k Nk=kk% fufnZ"VØekuqlkja fo"k;L; izki.kfefr
fu;e% fo|rsA fofHkÂ xfr vkèkkjs.k vè;;ua HkofrA LMS eè;s mPp
dkS'kyizkfIr% vfèkd;k HkofrA Moocs eè;s¿fi dkS'kyizkfIr% Hkofr
ijUrq LMS ln`'kfefr oDrqa u 'kD;rsA Nk=kk.kke~ vfHkizsj.ka iqu%
mÙkjnkf;Rofo"k;s izcksèkua u Hkofr psr~ :P;ka Hksn% ;nkdnk¿fi
èkut;ks¿fi HkforqegZfrA LMS eè;s vkdkj% fo"k;kèkkfjrk% fo|UrsA
Moocs eè;s fo"k;k.kka] pyfp=kk.kka] (Vedio Social Media) vkfnuka
iz;ksx% fØ;rsA Moocs losZ"kke~ midkjk; fo|rs] LMS laoqQfpr:is.k
fufnZ"VLFkkusu dfYirefLrA Moocs Lora=k:is.k vfèkxe ifjfLFkfra
dYi;fr ,oe~ vfèkdr;k Nk=kk% :P;k vfèkxes :fpa n'kZ;fUrA
LosPNkuqlkja] ;=koqQ=kk¿fi] ok ;%dks¿fi] ;nkdnk¿fi Loosxkuqlkje~
vfèkxPNfUrA eè;dkys vfHkØferkè;;ue~ vrho izfl¼eklhr~A
vèkh;ekufo"k;ku~ LoYilksikusu] fØ;k'khyizfrfØ;k}kjk rU{k.k&
fLFkjhdj.ksu] Loosxsu] vkReijh{ks.ku fo"k;xzg.ks izsfjrk%A vR;Yik&
odk'ks] vfrosxsu vfèkdifjJea fcuk iw.kZKkuizkfIr% losZ"kka leku:is.k
vfHkØferkè;;ua u laHkoeklhr~A Øe'k% izR;sdfLeu~ fo"k;s vfHkØfer&
¿è;;ui¼fr vkèkkjs.k fuekZ.kefi izkjCèke~A rr~ Øe'k% lÄõ.kd lgÑr
cksèkusu ifj.kke% tkr%A eè;s Hkk"kkiz;ksx'kkyk] ;U=k}kjk vuqokndj.ks
izo`Ùkk%A f'k{kk;kefi oSKkfudizo`Ùkhuka izos'k% tkr%A r=kk¿fi dkS'kysu
fo"k;k.kka izfriknua] iqucZyua] izfrfØ;kizkfIr% vkfn }kjk vfèkxe
izkfIr% lEHkofrA LMS eè;s ikB~;ØeL; vkdkj%] fufnZ"Vle;s iwfrZfjfr
fu;e% fo|rsfr dkj.kkr~ vfèkxUrkj% mRlkgsu dkS'kysu p Kkua izkIuqofUrA
fufnZ"Vfo"k;kis{k;k uwrufo"k;ktZus vodk'k% dYI;rsA fo'oLrjs izf'k{k.ks
Moocs mÙkeLFkkus dk;± djksfrA KkuktZus Moocs rFkk LMS iQyizkfIr&
jkèkkfjrfefr voxE;rsA

f'k{kk {ks=ks Artificial Intelligence vfi izcy:is.k mi;qT;rsA
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Artificial Intelligence system will typically demonstrate at

least some of the following behaviours associated with human

intelligence, planning, learning, reasoning, problem solving,

knowledge representation, perception, motion, and manipulation

to a lesser extent, social intelligence and creativity.

vizkÑrcqf¼ vfi euq"; O;ogkjlEcfUèkrefLr ;Fkk ;kstuk]
vfèkxe%] fpUrue~] leL;klekèkuke~] Kkue~] izfrfufèkRoe~] ifjorZua]
ltZukRedfefrA

f'k{kk {ks=ks ;U=kkfèkxe% (Machine Learning) vfi vfèkdr;k
izpkjs fo|rsA f'k{kk{ks=ks AI dFkeqi;qT;rs bR;qDrs ;Fkk Hkk"k.k rFkk
Hkk"kkoxeue~ (Speech and Language Recognisation) izk;% 95%

izfr'kri;ZUra laÄõ.kd }kjk tukuka Hkk"k.ka ;|fi mPpkj.kHksnk% ns'kkuqxq.ka
L;kr~ rFkk¿fi voxeua djksfrA vr% fo'oLrjs losZ ;U=k}kjk vfèkxe&
Lohdj.ks mRlqdk% lfUrA u osQoya f'k{kk{ks=ks vU;=kk¿fi ;Fkk Healthcare,

Facial recognition and surveillance Robots and driverless cars.

Swiss ns'ks (Time Bank) bfr O;oLFkk fo|rsA ;% dks¿fi
LosPNkuqlkja defi ;nkdnkfi lsoka drq± 'kDuqofUr] rr~ lsok;k%
iQyizkfIRk% ;nk rs ok×NfUr rnk rL; izR;qÙkj:is.k fufnZ"V le;L;
(lsok;k%) Time Bank iqu% izR;iZ;frA rnr~ ;% dks¿fi Loh;KkuL;
laj{k.ksu ;nk rs"kka uwrufo"k;L; izkI;FkZe~ mfprO;Drs% lg;ksx% Lo;eso&
izkIRkqa 'kDuqofURkA (Knowledge Bank) }kjk izk;% losZ losZ"kka fo"k;L;
vknkuiznku:is.k KkulektL; fuekZ.kefi drq± 'kD;rsA

;|fi izR;sdfLeu~ fo"k;s lkè;a ok bR;fLeu~ izk;% lkè;eso
bfr oDrqa 'kD;rsA 'kkL=kf'k{k.ks lw{e iz'ukukeqÙkja ;Fkk Hkofr rnso
fo"k;ku~ ;U=kkjksi.ksu ;% dks¿fi ifBrqa vfèkxUrqa p 'kDuqofUrA Øe'k%
'kkL=kf'k{k.kL; if.Mrk% fojyk% lUrhfrdkj.kkr~ ;U=kkjksfir vfèkxesu
'kkL=klaj{k.kefi vfèkdka'kr% HkforqegZfrA
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vr% dky ns'k orZekuknhu~ eufl fuèkk; dkS'kyiw.kZ rFkk
n{krk;qDrkè;kidkuka fuekZ.kkFk± uwrukfo"dkjs.k] vkeu% ifjorZusu
lektksi;ksfx KkulEiknueko';de~A

lUnHkZ%

1- VkbEl vkWiQ bafM;k] fnukad 18 iQjojh 2019

2- tsú lh HkV~Vkpk;Z] vè;kid f'k{kk

3- lhú ,pú ,yú ,uú 'kekZ ,oa iQrsg flag] laLÑr f'k{k.k

4- vkjú ,ú 'kekZ] 'kSf{kd izkSf|fxdh

5- ts-lh- HkV~Vkpk;Z] vè;kidf'k{kk (2004&05) fouksn iqLrd
efUnj] vkxjk&3

6- lh-,p-,y-,u- 'kekZ ,oa iQrsg flag] laLÑr f'k{k.ke~&
uohuizfoèk;'p&2008] vf/R;izdk'kue~&t;iqj&jktLFkku&302015

7- vkj-,- 'kekZ&vè;kidf'k{kk ,oa izf'k{k.k rduhdh&2011& vkj~-
yky cqd fMiks&esjB&250011

ggg



mPpf'k{kk;ka xq.koÙkklao¼Zuk; U;k;n'kZuL;
f'k{k.kfoèkhukeqikns;rk

& MkWú iznhi oqQekj >k

vflú izksú (lafonk)] f'k{kk'kkL=k&foHkkx%
Jhykycgknqj'kkL=khjkf"Vª;laLÑrfo|kihBe~

uonsgyh&110016

'kksèklkj%

mPpf'k{kk;ka xq.koÙkklao¼Zuk; U;k;n'kZuL; f'k{k.kfoèkhukeqikns;rk
lkoZdkfydefLrA ;rks fg U;k;n'kZuL; vè;;ue~ mPpLrjh;k.kka ftKklwuka
Ñrs ,o oÙkZrsA vr% v=k Nk=kk.kka lEizR;;kRed&voèkkj.kkRed&
vocksèkkRedkfn 'kDrhuka fodkl% lEHkofrA vfLeu~ fodkls U;k;n'kZUkL;
fofHkÂf'k{k.kfoèk;% lEiz;qT;rsA ,rs foèk;% okn&fookn&'kkL=kkFkZ&lw=k&
lEesyu&Hkk"k.k&dk;Z'kkyk&la'ys"k.k&fo'ys"k.k&O;k[;ku&leL;k&iz;ksxkfn:is.k
U;k;n'kZus ijks{kkijks{k:is.k of.kZrkLlfUrA

Hkwfedk

ekè;fedf'k{kk;kjuUrje~ mPpf'k{kk;k% ifj{ks=kekxPNfrA mPp&
f'k{kk;k% ewya izkFkfedh&ekè;fedhf'k{ks p oÙkZrsA izkFkfed&ekè;fed&
f'k{k;ks% ckykuka KkukRedLrjk.kkefHko¼Zua izeq[keqís';a oRkZrsA vfLeu~
Lrjs ckyk% vijk.kka ckykuka lkgkÕ;su O;ogkjs.k ok KkuetZ;fUr]
T;s"BSS% fud"kk O;ogkjefèkxPNfUr pA I;kts] O;kxksV~Ldh] dksÈoxZizHk̀fr&
euksoSKkfudkuka laKkukRedfodkllEcfUèkfl¼kUrkuka izeq[k{ks=kefi
izkFkfed&ekè;fedNk=kk% ,o oÙkZUrsA ijUrq mPpf'k{kk;ka rkor~ Nk=kk.kka
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èkkj.kkRedlEizR;;kRed&vocksèkkRedkfn'kDrhukefHko`f¼% lqrh{.kr;k
HkofURkA vr% mPpLrjs ikB~;Øe&f'k{k.kizfØ;k&f'k{k.kfoèk;% 'kSf{kdokrk&
oj.kkfndefi rnuqlkjesoko';da HkofrA mPpf'k{kk;ka xq.koÙkk vfi
vusu izdkjs.k ,o lao¼Zf;rqa 'kD;rs] uks psr~ Nk=kk.kka 'kSf{kd&O;kogkfjd&
ifjiDork;k% n{krk;k'p rkn`'k% fodkl% Hkforqa ukgZfrA

oLrqr% mPpf'k{kk;ka Nk=kkeocksèk&fpUru&euu&iz;ksxkfn'kDrhuka
fodkl% lajpukRed:is.k HkofrA v=k Nk=kk% rÙokuka fo"k;k.kka ok
la;kstus leFkkZ% HkofURkA vUroSZ"kf;d (Inter Subject) rÙokukeè;;us
vuqlUèkkus ok Nk=kk.kka izo`Ùks% tkx`fr% HkofrA

vfLeu~ mPpLrjs Nk=kk.kka fpUruL; ldkjkRedks xq.kkRedks ok
iz;ksx% vko';d% vfLrA vr% xq.kkRediz;ksxs xq.koÙkkiw.kZf'k{k.kfofèkjfi
leko';da orZrsA vfèkxefØ;k;kefèkxekuqHkos p lUrqyueko';da
HkofrA vfèkxekuqHkoL; lEiw.kZifjn`';a oqQ'kykfèkxefØ;k;k#ifj ,ok&
èk`r% orZrsA vfèkxefØ;k;k% ifjektZus ifj"dkjs p U;k;n'kZus osQpu
f'k{k.kfoèkhuka izLiQksVua egf"kZxkSreS% ÑrefLrA U;k;n'kZus u osQoya
f'k{k.kfoèksjfirq vuqlUèkkukRedfoèks% euksfoKkukRedfoèksjfi lw{eo.kZua
izdfVrefLrA lEizfr vfLeu~ 'kksèki=ks osQoya f'k{k.kfofèkefèkÑrefLr
vr% v=k f'k{k.kfoèksjso lEcUèka laLFkkif;rqa izo`Ùkks¿fLeA

U;k;n'kZuL; f'k{k.kfoèk;%

oLrqr% U;k;n'kZukè;;uL; vè;kiuL;ksís';eso ftKklwukeqPp&
Lrjh;k.kka fpUrurdZ'kDR;ks#n~HkkoueLrhR;=k ukfLr d'pu~ lUnsg%A
;rks fg rdZlaxzgL; eÄõys ,o vÂEHkV~VsuksP;rs ;r~ ^ckykuka lq[k&
cksèkk; fØ;rs rdZlaxzg%* vFkkZr~ ;s O;kdj.kkfn (izkFkfed&
ekè;fedLrjh;) 'kkL=kkf.k vèkhroUr% ijUrq U;k;n'kZus ;s"kka izos'k%
rs"kka ljylqcksèkr;k f'k{k.kk; rdZlaxzgsfr xzUFkL; vko';drk orZrsA
vr% O;kdj.kkfn 'kkL=kkf.k izkFkfed&ekè;fedLrjh;kf.k rFkk p U;k;&
n'kZueqPpLrjh;ikB~;ØeL;kÄõe~A U;k;n'kZus vuqlUèkkuizfofèklEcfUèk&
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rrÙokuka izkpq;Zefi n`';rsA U;k;lw=kHkk";s okRL;k;uegf"kZfHk% vuq&
lUèkkusfr inL; Ñrs vUoh{k.kfefr iniz;ksx% Ñr%A vuqekuizfØ;k;kefi
vuqlUèkkuL; vuqlj.ka Li"Vr;k n`';rsA

U;k;n'kZuL; izeq[ka y{;a Hkofr ;FkkFkZKkuL; Li"Vhdj.ke~A
vfLeu~ izfØ;k;ka 'kSf{kdkuqlUèkkuL; lksikukukeuqdj.kefi lk{kknso
n`';rsA U;k;lUnfHkZrf'k{k.kfoèks% iz;ksxks¿fi vLekfHk% f'k{kk;k% mPpLrjs
vuqHkw;rsA fofHkÂizdkjk.kka f'k{k.kfoèkhuka lekos'k% U;k;n'kZus vfLr
bR;=k ukfLr d'pu~ lUnsg%A

vkxeu&fuxeufofèk%

vkxeufofèk% fuxeufofèk'p ijLijks fHkÂ%A vkxeus rkor~
mnkgj.kkr~ ija fu;elaLFkkiua Hkofr ,o×p fuxeufoèkkS mPpLrjs
vocksèkLrjL; dkj.ko'kkr~ fuxeufoèksjuqlj.kesoko';da HkofrA U;k;s
vfi fuxeufoèks% ,o loZ=kkuqlj.ka orZrsA uO;U;k;L; f'k{k.k'kSyh
vfi fuxeufoèks% mnkgj.ka izLrkSfrA v=k izFkea lw=kizn'kZua Hkofr
rnuUrje~ mnkgj.kkfu izLrw; fo"k;Li"Vhdj.ka HkofrA xkSrefojfpra
U;k;lw=ka rq fuxeufoèks#nkgj.kefLrA fuxeufofèkLrkor~ mPpf'k{kk;ka
f'k{k.kizfØ;k;ka lEiks"k;fr o¼Z;fr pA

vuqekue~

vuqekua U;k;n'kZus f}foèka rkor~ LokFkkZuqekua ijkFkZuqeku×pA v=k
LokFkkZuqqekuefi f'k{k.kL; ,d% fofèklǹ'k% ,o orZrsA ;rks fg LokFkkZuqekus
rkor~ Nk=kk%A Lo;eso leL;k;k% lekèkkus izo`Ùkk% HkofURkA tkWu
Mhohegksn;% vfi f'k{k.ks iz;ksxkRedfoèks#ifj cya iznÙkoku~A v;a
iz;ksxkRedfofèkjsoA

iz;ksxfofèk%

U;k;n'kZus ;Fkk LokFkkZuqekus Nk=kk% leL;k;k% fujkdj.ks Lo;eso
lkèkukuka p;ua oqQoZfUr] O;wgjpuknhuka fuekZ.ka ÑRok lekèkkua izfr
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vxzsljfUrA vr% LokFkkZuqekua u osQoya U;k;n'kZuL; fofèka izLrkSfr
vfirq iz;ksxoknh vokZphukè;;uL; i¼frefi Li"V&ekyksd;frA
ijkFkkZuqekus vfi izfrKk&gsrq&mnkgj.k&miu;&fuxeukfn iz;ksxiqjLlja
;FkkFkZKkua Hkofr] gcZVZi×pi|kefi i×pko;ookD;L; iz;ksx% njhn`';rsA
ijkFkkZuqekus rkor~ Lo;a èkweknfXueuqeh; ija izfriÙ;Fk± i×pko;ookD;a
iz;qT;rs] rRijkFkkZuqekue~A Nk=k% LokFkkZuqekus Lo;eso fofHkÂksikxekuka
ekè;esu fo"k;efèkxPNfr] ijUrq v=k ijkFkkZuqekus Nk=k% f'k{kdL;
lkgkÕ;su fo"k;efèkxPNfr] vFkkZr~ v=k f=keq[khf'k{kkizfØ;k;k% vuqxeua
n`';rsA rFkk p izfrKkfn i×pko;olksikukuqlj.ksu v=k KkukokfIr%
HkofrA mPpLrjh;f'k{k.ks i×pko;o&izfØ;k;k% vuqlj.keR;qRÑ"Va
lEHkofrA

okn&fooknfofèk%

mPpLrjh;k.kka Nk=kk.kka Ñrs fofèkj;eR;qi;ksxh HkofrA vfLeu~
foèkkS U;k;n'kZuL; okn&tYi&for.Mkfn=k;k.kka inkFkkZuka leUo;% HkofrA
LoerlaLFkkiukFkkZ; fofèkj;eqRÑ"Vks oÙkZrsA foèksjL; iz;ksx% u osQoya
Nk=kk.kka lEizR;;kRedusr`fHk% fodklk; fo'ofo|ky;s"kq fØ;rs vfirq
vLekda ns'ks usr`fHk% lnSo vL; iz;ksxks fØ;rsA iwoZi{keolk;Z fl¼kUr&
i{kL; LFkkiuk;ka fofèkj;a peRdkfjda oÙkZrsA izkphudkys 'kkL=kkFkZijEijk
vL; foèks#ifj vkfJreklhr~A vfLeu~ foèkkS d.BLFkhdj.ksu lkde~
vocksèkkRed'kDrs% fodklk; leqfpra cya nh;rsA

lw=kfofèk%

mPpf'k{kk;k% Ñrs lw=kfofèkjfi eguh;ra orZrsA ,o×p vL;
izkdV~;efi vLekda 'kkL=kknso ǹ';rsA lw=k:is.k f'k{k.keqPpLrjh;f'k{k.kL;
egÙoiw.kZ'kSyh oÙkZrsA

vusu izdkjs.k mPpf'k{kk;ka xq.koÙkk lao¼Zus U;k;n'kZuL; cgwuka
f'k{k.kfoèkhuka egÙkk mikns;rk p n`';rsA Hkk"k.k&okn&fookn&lEesyu&
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dk;Z'kkyk&la'ys"k.k&fo'ys"k.k&leL;k&O;k[;kukfn foèk;% ;=k&r=k
lekfgrk% n`';UrsA

fu"d"kZ%

mPpLrjh;k.kka Nk=kk.kka f'k{k.ks U;k;n'kZuL; fofHkÂf'k{k.kfoèk;%
bnkuhefi mikns;rk fufoZokfnrefLrA vèkksfyf[krkuka f'k{k.kfoèkhukeqikns;rk
loZLohÑrefLr&

& okn&fooknfoèks#ikn;srkA

& 'kkL=kkFkZfoèks#ikns;rkA

& lw=kfoèks#ikns;rkA

& lEesyufoèks#ikns;rkA

& Hkk"k.kfoèks#ikns;rkA

& dk;Z'kkykfoèks#ikns;rkA

& la'ys"k.k&fo'ys"k.kfoèks#ikns;rkA

& O;k[;kUkfoèks#ikns;rkA

& leL;kfoèks#ikns;rkA

& iz;ksxfoèks#ikns;rkA

lUnHkZxzUFkkuqØef.kdk

1- okRL;k;u%] U;k;lw=kHkk";e~] (izlÂink) (1986) iaú lqn'kZukpk;Z
Ñrk] lEikú Lokeh}kfjdknkl'kkL=kh] lqèkhizdk'kue~] okjk.klh

2- fo'oukFki×pkuuHkV~Vkpk;Z%] (1980) U;k;lw=ko`fÙk%] pkS[kEck
laLÑr izfr"Bkue~] okjk.klh
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3- fo'oukFki×pkuuHkV~Vkpk;Z%] (1990) U;k;fl¼kUreqDrkoyh] Jh
xtkuu'kkL=kh eqlyxk¡odj] fgUnh Vhdk] ,oa fnudjHkV~VÑrk
fnudjh Vhdk lfgrk] pkS[kEck laLÑr laLFkkue~] okjk.klh

4- HkkloZK% (1968) U;k;lkj%] lEik] Lokeh ;ksxhUnzkuUn%] mnklhu
laLÑr egkfo|ky;%] okjk.klh

5- osQ'kofeJ% (1976) rdZHkk"kk] vkpk;Z cnjhukFk 'kqDyL; fgUnh
O;k[;k] eksrhyky cukjlhnkl] nsgyh

6- vÂEHkV~V% (1998) rdZlÄ~xzg%] izksú n;kuUnHkkxZo%] fgUnh
O;k[;k] eksrhyky cukjlhnkl] nsgyh

7- txnh'krdkZyÄïkj% (2003) rdkZe`re~] lEik] izksú ih;w"kdkUr&
nhf{kr%] rjfÄõ.khp"kdO;k[;k ,oa p"kdrkRi;ZVhdk O;k[;k&
lefUore~] ukx izdk'kue~] nsgyh

8- mn;ukpk;Z%] U;k;oqQlqekTtfy%] vkpk;Z fo'os'oj%] fgUnh&
O;k[;kdkj%] pkS[kEck laLÑr laLFkkue~] okjk.klh

9- txnh'krdkZyÄïkj% (1991) 'kCn'kfDrizdkf'kdk] iaú JhÑ".k&
dkUrfo|k Ñrk] Ñ".kdkUrh Vhdk] JhjkeHknz lkoZHkkSeÑrk
jkeHknzh Vhdk] lEikú iaú <qf.<jkt 'kkL=kh] pkS[kEck fo'oHkkjrh
izdk'kue~] okjk.klh] r`rh; izdk'kue~

10- iz'kLriknkpk;Z% (1984) iz'kLriknHkk";e~] lEikú MkWú
Jhfuokl'kkL=kh] b.Mksfotu izkú fyú xkft;kckn

11- 'kÄïjfeJ% (2002) miLdkj%] ^izdkf'kdk* fgUnh O;k[;k] iaú
<qf.Mjkt'kkL=kh] pkS[kEck laLÑr laLFkku] okjk.klh

12- xÄõs'kksikè;k;% (1984) fl¼kUry{k.ke~] (txnh'kh) iaú
f'konÙkfeJÑrk xÄõk Vhdk lfgrk] pkS[kEck laLÑr laLFkkue~]
okjk.klh

13- ik.Ms;] osQú ihú% (2006) 'kSf{kd vuqlUèkku] fo'ofo|ky;
izdk'ku] okjk.klh
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14- ik.Ms;] osQú ihú% (2007) 'kSf{kd ekiu ,oa ewY;kadu]
fo'ofo|ky; izdk'ku] okjk.klh

15- ik.Ms;] osQú ihú% (2005) uohu f'k{kk euksfoKku] fo'ofo|ky;
izdk'ku] okjk.klh

16- feÙky] lUrks"k%] 'kSf{kd rduhdh] jktLFkku fgUnh xzUFk vdkneh]
t;iqj

17- dfiy] ,pú osQú%] (2007) vuqlUèkku dh fofèk;k¡] fouksn
iqLrd efUnj] vkxjk

ggg



,dfoa'kfr'krkC|FkZeisf{krdkS'kykfu
n{krk'p

(f'k{kdk.kka O;kolkf;dlEo¼Zufefr lUnHksZ)

&iq"isUnz oqQekj jkor

f'k{kkpk;Z% (,eú ,M) f}rh;o"kZe~
Jhykycgknqj'kkL=khjk"Vªh;laLÑrfo|kihBe~]

(ekfurfo'ofo|ky;%)] uonsgyh&16

izkphudkyknkjH; lalkjsfLeu~ f'k{kk;k% f'k{kdk.kk×p egÙo&
erhoksRÑ"Va orZrsA f'k{kk ekuokuka leqÂrs% lkèku:is.kk¿fèkfr"BfrA
b;esdk ,rkn`'kh izfØ;k orZrs ;k tUeknkjH; vfUre'okl&i;ZUra
izpyfrA osn'kkL=k&foKkuknhuka lkèouq'khyua rRokFkZKkua p f'k{ksfr
LohfØ;rsA lk fo|k ;k foeqDr;s vklhr~ ½f"kle;sA vfo|;k e`R;qa
rhRokZ fo|;k¿e`re'urs bfr [kyq osn ?kks"k%A lk fo|k ,o izÑ"Vk ;k
eqfDra iznnkfrA txfr vL;ka fo|So rTT;ksfr% ;k ekuos KkuT;ksfra
Toky;fr] vfo|kUèkrea O;iksgfr] nqxqZ.ka okj;fr] ln~xq.ka lapkjfr]
dhfr± izFk;fr] xkSjoa fodkl;fr] ;'kksforuksfr] HkwHk`Rlq pk¿njekogfrA
,"kk ekr̀or~ lajf{kdk] fir̀or~ lR;ekXkZ&iznf'kZdk] dhfrZiznk] oSHkonkf;uh]
loZeuksjFkiw.kkZ ls¿;a dYiyrso ifjKk;rsA f'k{kk ,rkn`'kh izfØ;k orZrs
;;k ekuoL; vUrfuZfgr'kfDr% cfg% izdVua Hkofr rFkk p ekuoL;
KkukRed&HkkokRed&fØ;kRed&rkfdZd&lakosfxd&ekufld&Hkk"kkRed&
èkkfeZd&uSfrd&lkekftd&O;kolkf;dxq.kkuka p fodklks HkofrA ,rnFk±
lokZÄ~xh.kfodklk; f'k{kk egrks¿idkjdhA v|rudkys ekuothous
izR;sdfLeu~ {k.ks f'k{kk;k% vR;ko';drk¿uqHkw;rs] ;rksfg mDra orZrs
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;r~ u fg Kkusu lǹ'ka ifo=kfeg fo|rsA1 ,rnFkZeso mÙkef'k{kdkukeis{kk
loSZjfi fØ;rsA ;rksfg mÙkef'k{kdk% ,o KkuktZus lE;o~Q:is.k lkgkÕ;a
drq± 'kD;rsA

,dfoa'kfr'krkC|ka ekuokuka fØ;kdykik% vfr'k;xfr'khyk% orZUrs]
dk;Z'kSyhuka izfr{k.ka ifjorZua tk;ekuks oRkZrsA f'k{kkizkIrs% ekxkZ% vfi
cgo% oRkZUrsA eè;s eè;s ifjorZuefi HkoÂfLr] vèkquk KkuLrjks¿fi
o¼Zekuks orZrsA vusu Kk;rs ;r~ ,dfoa'kfr'krkC|FkZesf{krdkS'kykfu
n{krk'p fof'k"VegÙoa izfrik|UrsA

egkdfouk dkfynklsuksDra ;r~ ;L; fo"k;Kkua lEizs"k.kdkS'ky×p
mÙke%] lSo

f'k{kd% lekts izfr"BkekIuksfrA izk;% n`';rs ;r~ defi f'k{kd%
fo"k;Kkus rq lE;d~ Hkofr] fdURkq lEizs"k.k'kSyh mÙkek u HkofrA rfgZ
l% f'k{kd% Loh; vè;kiuO;olk;s dkfBU;e~ vuqHkofrA vusu Kk;rs
;r~ mHk;efi ;L; mÙkea] l% oqQ'kyks mÙke% p f'k{kd% HkofrA
;FkksDra orZrs ;r~µ

f'y"VkfØ;k dL;fpnkRelaLFkk lÄ~ØkfUrjU;L; fo'ks"k;qDrkA
;L;ksHk;a lkèkq l f'k{kdk.kka èkqfjizfr"Bkif;rO; ,oAA2

,dfoa'kfr'krkC|FkZeisf{krk% n{krk% dkS'kykfu p ,rkǹ'k% dkfupu~
vU;egÙoiw.kkZU;fi orZUrsµ

,dfoa'kfr'krkC|FkZeisf{krk% n{krk%&

Ø fo"k;L; Kkue~&f'k{kdk.kka O;kolkf;dlEo¼Zufefr lUnHksZ rs"kka
fo"k;k.kka lE;d~ Kkua L;q%] ;s"kka fo"k;k.kka rs fo'ks"kKk%A

Ø Hkk"kkKkue~&U;wukfrU;wua Hkk"kk};efuok;±] };ks% Hkk"k;ks% lE;d~
Kkue~ vko';da orZrsA

1- Jhe‰xon~xhrk 4@38
2- ekyfodkfXufe=ke~ 1\6
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Ø f'k{k.kfl¼kUrkuka Kkue~&,rs"kk a lE;d~ Kkua Hkofr psr~
vko';drkuqlkja f'k{k.ks iz;ksDrqa 'kD;rsA

Ø f'k{k.kfoèkhuka Kkue~&,rS% f'k{k.kO;olk;s fofoèk:is.k f'k{k.ka
drq± 'kD;rsA ;su f'k{k.ks Nk=kk #fp% LohfØ;rs rFkk f'k{k.k&
O;olk;s¿fi lEo¼Zua fØ;rsA

Ø f'k{k.klksikukuka Kkue~&,rs"kka Kkuefi vko';da Hkofr ;r~
vusu f'k{k.kL; ,d% Øe% izkI;rsA

Ø fofoèkn`"VkUrkuke~ mnkgj.kkuk×p Kkue~A

Ø iz'ufuekZ.kL; iz'kkluL; p Kkue~A

Ø lÄõ.kdL; Kkue~A

Ø jpukoknh mikxeL; Kkue~A

Ø Nk=kk.kka laLÑrs% lektL; p Kkue~A

Ø lelkef;d?kVukuka Kkue~A

,dfoa'kfr'krkC|FkZeisf{krkfu dkS'kykfuµ

Ø lEizs"k.kdkS'kye~A

Ø Hkk"kk;k% pRokfj dkS'kykfuA

Ø fo"k;L; fofoèk 'kSyhlq izLrqfrdj.ke~A

Ø fo"k;s #fp% mRiknuL; dkS'kye~A

Ø jpukoknh&mikxeL; iz;ksDrqa fl¼rkA

Ø fofoèk&izdkjS% vfèkxes pkrq;Ze~A

Ø iksVZiksfy;ksfuekZ.kL; dkS'kye~A

Ø fu"iknu&vkdyuL; iz;ksxs dkS'kye~A

Ø lwpuk&lEizs"k.k&izfoèks% iz;ksxs dkS'kye~A

Ø bZ&yfu±x&bR;L; iz;ksxs lkeF;Ze~ (MOOC] Lo;e~] Lo;eizHkk]
bZ ikB'kkyk)A
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Ø nwjLFkf'k{k.ke~] i=kkpkjikB~;ØeL; mi;ksxs uSiq.;e~A

Ø Lokuqns'kulkexzs% fuekZ.ks iz'kklus p uSiq.;e~A

Ø iz'ufuekZ.kL; ewY;kaduL; p dkS'kye~A

,dfoa'kfr'krkC|FkZeisf{krk% mi;qZDrn{krk% dkS'kykfu p f'k{kdk.kka
Ñrs vko';dkfu orZURksA ,rkfu f'k{kdk.kka O;olk;s lEo¼Zua drq±
'kD;URksA ;rksfg v|ruh; f'k{k.kO;olk;L; Ñrs mi;qDrn{krk% dkS'kykfu
p vftZrkfu lfUr psr~ f'k{kdO;olk;L; fuf'pr~ :is.k mÙkjksÙkjo`f¼%
Hkforqa 'kD;rsA f'k{kosQ"kq mi;qZDrn{krk% dkS'kykfu p ;s"kka f'k{kdk.kka
ik'osZ lE;Dr;k fo|ekukfu lfURk] Loh; O;olk;s lE;d~ fu"Bk orZrs]
dk;sZ layXuk% HkofUr rfgZ rs Lodh;s O;olk;s mÙkjksÙkjlEo¼Zua
izkIuqofURkA

lUnHkZlwphµ

1- xqIrk] ,l ,oa vxzoky] tsú lhú] (2008) mnh;eku Hkkjrh;
lekt esa f'k{kk] f'kYik ifCysosQ'ku] fnYyhA

2- xqIrk] ,lú ihú ,oa xqIrk vydk] (2012) 'kkjnk iqLrd
Hkou] bykgcknA

3- >k] ukxsUnz] (2018) oSfndf'k{kkn'kZuifj'khyue~] vfHk"ksd izdk'ku]
ubZ fnYyhA

4- 'kekZ] 'kf'kizHkk ,oa 'kekZ] eèkqfydk] (2009) f'k{kk vkSj euksfoKku
esa ekiu ,oa ewY;kadu] dfu"d ifCy'klZ] ubZ fnYyhA

ggg



21oha lnh osQ ifjn`'; esa f'k{kdksa dk
O;kolkf;d laoèkZu ,oa 'kSf{kd izcaèku esa

lwpuk laizs"k.k rduhd dh Hkwfedk

&izks- oqQlqe ;nqyky

f'k{kk'kkL=k foHkkx] Jh yk-c-'kk-jk- laLÑr fo|kihB
ubZ fnYyh&110016

21 oha lnh lwpuk ,oa lapkj izkS|ksfxdh osQ fodkl dh lnh
gSA lwpuk lEizs"k.k rduhdh us vkt lEiw.kZ fo'o dks ,d lapkj :ih
lw=k ls ckaèk fn;k gSA lwpuk ,oa lEizs"k.k rduhdh dk vFkZ gS Lo;a
osQ Hkkoksa] fopkjksa] lUns'kksa] lwpukvksa vkSj miyfCèk;ksa vkfn dks
vfr'kh?kz nwljksa rd izsf"kr djukA euq"; dk efLr"d fdruk lksp
ldrk gS] ;g mldh ijkdk"Bk gS&dEI;wVj] b.VjusV] bZ&esy] bZ&dkWelZ]
bZ&,twosQ'ku] eksckby vkSj u tkus fdruh ,slh iz.kkfy;k¡ gSa ftUgksaus
euq"; osQ thou dks u osQoy lqxe cuk;k gS vfirq Je 'kfDRk osQ
leqfpr vfèkdre mi;ksx dk ekxZ iz'kLr fd;k gSA vkt f'k{kkFkhZ dks
bl izfr;ksfxrk osQ nkSj esa rduhd dks viukuk ,d vko';drk cu
xbZ gSA bl izfr;ksfxrk osQ ;qx esa tks Nk=k bl rduhdh dks ugha
viukrs ;k ftUgsa ;g okrkoj.k ugha feyrk gS os bl nkSM+ esa vius
dks ihNs [kM+k ikrs gSaA fu% lUnsg gh vkt dh ;g egrh vko';drk
gSA vkt osQ ;qx esa 'kSf{kd izkS|ksfxdh esa ekuo thou osQ izR;sd i{k
dks izHkkfor fd;k gSA f'k{kk {ks=k Hkh blls vNwrk ugha gSA f'k{kk osQ
izR;sd {ks=k esa lwpuk laizs"k.k rduhd dh vko';drk rks gS gh lkFk
gh bldk izcaèk djus okys O;fDr;ksa dh Hkh egrh vko';drk gS
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ftlosQ ekè;e ls og izcaèk osQ {ks=k esa viuh {kerk laoèkZu dj
viuk fodkl rFkk 'kSf{kd laLFkk dk fodkl dj ldrk gSA

izcaèku dk vFkZ ,oa ifjHkk"kk,¡

laxBukRed lalkèkuksa dks oqQ'ky ,oa izHkkoh <ax ls fu;ksftr]
laxfBr] funsZf'kr ,oa fu;af=kr dj laxBu osQ y{;ksa dks mfpr ek=kk
esa izkfIRk gh izcaèku dgykrk gSA lgh vFkZ esa izcaèku fu;kstu] laxBu]
deZpkjh ,oa ;kaf=kd lalkèkuksa osQ ikjfLifjd mi;ksx dh izfØ;k gSA
izcaèku fdlh Hkh laxBu dk thou pØ gksrk gSA ;g lalkèkuksa osQ
vuqdwyre mi;ksx] oqQ'ky usr`Ro] 'kkafriw.kZ ikjLifjd lacaèkksa] thou
Lrj esa lqèkkj dk y{; izkfIr dk lqfuf'pr dkj.k gSA vr% laxBu
osQ liQy lapkyu dh igyh vko';d 'krZ oqQ'ky ,oa izHkkoh
izcaèku gSA

izcaèku dh ifjHkk"kk%µ

¶izcaèku vU; O;fDRk;ksa osQ iz;klksa osQ ekè;e ls ifj.kkeksa dh
izkfIr gSA¸& ykjsal ,- ,sIys

¶izcaèku ,d vkSipkfjd laxfBr lewg esa yksxksa osQ lkFk muosQ
ekè;e ls fØ;k,a iw.kZ gksus dh dyk gSA¸&dwUV~t

¶izcaèku yksxksa ,oa lalkèkuksa osQ iz;ksx }kjk mn~s';ksa dks fuf'pr
,oa izkIr djus gsrq fu;kstu] laxBu] okLrohdj.k ,oa fu;a=k.k dh
,d izfØ;k gSA¸&Vsjh

lkj :i esa ;g ekuoh; ,oa ;kaf=kd lalkèkuksa osQ lqlaxfBr
iz;ksx osQ ekè;e ls laxBukRed y{;ksa dh izkfIr gsrq fu;kstu]
laxBu] funsZ'ku ,oa fu;a=k.k dh izfØ;k gSA

lwpuk lapkj rduhdh dk vFkZ

lwpuk ,oa lapkj rduhdh ls rkRi;Z ml lwpuk lEizs"k.k
rduhdh ls gS ftlosQ ekè;e ls lEizs"k.k dk;Z vR;fèkd izHkkoh <ax
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ls lEiÂ fd;k tkrk gSA bldk lacaèk oSKkfud rduhdh osQ ,sls
lalkèkuksa o lkèkuksa ls gksrk gS ftlosQ ekè;e ls Rofjr xfr ls
lwpukvksa dk izHkkoh vknku&iznku gksrk gSA bls lkekU; vFkZ esa ;g
dgk tk ldrk gS fd fdlh rF; ;k lwpuk dk tkuuk ,oa mls rqjar
mlh :i esa vkxs igq¡pkuk ftl :i esa og] lwpuk lapkj izkS|ksfxdh
dgykrk gSA*

bulkbDyksihfM;k fczVsfudk osQ vuqlkjµ ¶,d O;fDr ;k
laLFkku ls nwljs O;fDr;ksa ;k laLFkku rd ,d ckr dk igqapkuk lwpuk
dgykrk gS tcfd lapkj dk vFkZ gS lwpuk ;k vU; fdlh rF; dk
,d LFkku ls nwljs LFkku rd xeuA¸

izksú ihVlZ dk ekuuk gS fd lwpuk rduhdh Kku] dkS'ky rFkk
vfHko`fÙk iznku djus dh ,d uohu rFkk mHkjrh gqbZ fof'k"V
vko';drkvksa dh iwfrZ djus okyh ,d 'kSf{kd izfØ;k gS ftlesa
le; vkSj LFkku osQ vk;keksa dk f'k{k.k ,oa vfèkxe esa dksbZ gLr{ksi
ugha gksrk gSA bl rduhdh osQ ekè;e ls nwjLFk fo|kfFkZ;ksa dks Hkh
mÙke xfr ls f'k{kk iznku dh tk ldrh gSA

'kSf{kd izcaèku esa lwpuk ,oa lapkj rduhd dh vko';drk
,oa egRo 'kSf{kd lkexzh dh miyCèkrk& 'kSf{kd izcaèku osQ varxZr
f'k{k.k ls lacafèkr lgk;d lkexzh dks miyCèk djkus dk iz;kl fd;k
tkrk gSA ftlosQ ekè;e ls f'k{kk osQ mís';ksa dks ljyrk ls izkIr fd;k
tk losQ D;ksafd f'k{k.k {ks=k esa gksus okyh uohu fofèk;ksa ,oa izfofèk;ksa
dk Kku lwpuk lEizs"k.k rduhd }kjk gh gksrk gSA

f'k{kk vfèkdkfj;ksa dks funsZ'k& fo|ky; izcaèku esa f'k{kk ls
lacafèkr leLr vfèkdkfj;ksa dks vko';d funsZ'k iznku fd;s tkrs gSaA
;s funsZ'k O;fDrxr fyf[kr ,oa lapkj ekè;eksa dh lgk;rk ls iznku
fd;s tkrs gSa blesa lwpuk ,oa lEizs"k.k rduhd dh egÙoiw.kZ Hkwfedk
gksrh gSA bl izdkj f'k{kk vfèkdkfj;ksa dks funsZ'ku ,oa funs'ku iznku
djus dk lEiw.kZ dk;Z lwpuk ,oa lEizs"k.k ekè;e ls gh lEiÂ gksrk gSA
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lgkuqHkwfr ,oa lg;ksx dk fodkl& fo|ky; esa fofHkÂ
deZpkfj;ksa osQ chp lg;ksx ,oa lgkuqHkwfr osQ izHkko esa oqQ'ky izcaèku
dh dYiuk Hkh dgh tk ldrh gS D;ksafd O;fDr tsusfjd ,oa
lkekftd fodkl blosQ ekè;e ls gksrk gSA lgkuqHkwfr ,oa lg;ksx bu
xq.kksa dk fodkl lwpuk ,oa laisz"k.k rduhd osQ }kjk gh fd;s gSaA

f'k{kk uhfr;ksa dk mfpr iz;ksx& fo|ky; izcaèku dk dk;Z
leLr uhfr;ksa dk fo|ky; esa fØ;kUo;u djuk gksrk gSA ftuls
fo|ky; osQ lEiw.kZ mn~s';ksa dks izkIr fd;k tk losQ og bu le> dh
tkudkjh rFkk izlkj dk;Z dEI;wVj rFkk fofHkÂ lEizs"k.k rduhd osQ
ekè;e ls fo|ky; esa miYkCèk djrk gS vkSj muosQ mfpr iz;ksx osQ
fy, fn;k funsZ'k tkjh djrk gSA

f'k{kk O;oLFkk ij fu;a=k.k& 'kSf{kd izcaèkd lEiw.kZ f'k{kk
iz.kkyh ij fu;a=k.k j[krk gS blosQ fy, mudks vius deZpkfj;ksa ,oa
f'k{kdksa Nk=kksa ls vkjksfirk lg;ksx dh vko';drk gksrh gS bl lg;ksx
osQ fy, lEisz"k.k osQ fy, og lwpuk lapkj Hkh fofHkÂ rduhdksa dks
lgkjk ysdj f'k{kk O;oLFkk ij fu;a=k.k j[k ldrk gSA

f'k{kk esa lwpuk lapkj izkS|ksfxdh esa egRo orZeku le; esa
lwpuk ,oa lapkj dh fofHkÂ mÂr rduhdksa dk mi;ksx gks jgk gS
;Fkk&

dEI;wVj& fofHkÂ izdkj dh lwpukvksa dk vknku&iznku djus
eas lgk;dA

Vsyh dkWUizQsalhax& lewg esa f}i{kh; izlkj.k ,oa lapkj esa
mi;ksx gsrqA

nwjn'kZu& fofHkÂ 'kSf{kd ikB~;Øeksa osQ izek.k esa lgk;rk gsrqA

jsfM;ks& fofHkÂ 'kSf{kd ,oa KkuoèkZd dk;ZØeksa osQ izlkj.k ,oa
izn'kZu gsrqA

fofM;ks VSDLV& 'kSf{kd lwpukvksa osQ vknku iznku gsrqA
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VSyh VSDLV& fofHkÂ lwpukvksa esa izlkj.k gsrqA

mixzg& 'kSf{kd dk;ZØeksa osQ izlkj.k gsrqA

'kSf{kd izcaèku esa lwpuk leizs"k.k rduhd dh mikns;rk

'kSf{kd izcaèku esa vkbZlhVh dk bZ&'kklu

'kSf{kd izcaèku esa izos'k] fjdkWMZ tSlh dbZ xfrfofèk;ka 'kkfey
gS j[krs gq,] lalkèku izcaèku vkfn vkbZlhVh bu lHkh dk leFkZu
djus esa ,d egRoiw.kZ Hkwfedk fuHkkrk gS ,d oqQ'ky rjhosQ ls
xfrfofèk;ksa esa bldk mi;ksx Nk=k iz'kklu ls fd;k tk ldrk gS ,d
f'k{kk laLFkku esa fofHkÂ lalkèku iz'kklu osQ fy,A 'kSf{kd izcaèku osQ
rhu izeq[k {ks=kksa osQ fy, vkbZlhVh dk mi;ksx fd;k tk ldrk gSA

1) f'k{kkFkhZ ls lacfèkr% izos'k iathdj.k@ ukekadu] le;
lkj.kh@ d{kk bysDVªkfud :i esa vuqlwph] Nk=kksa dh mifLFkfr]
fjiksVZ dkMZ] Nk=kkokl] ifjogu vkfnA

2) f'k{kd&lacfèkr% f'k{k.k&f'k{k.k xfrfofèk;ksa osQ fy,
vkbZlhVh dk mi;ksx djuk] vU; esa Hkh lhch,lbZ osQ fjdkWMZ]
lsok fu;e] uohure fu.kZ; tSls {ks=k vkfnA

3) Ldwy dkedkt] HkrhZ vkSj dke vkoaVu] mifLFkfr
vkSj NqV~Vh izcaèku] izn'kZu dk ewY;kadu] bZ&esy osQ ekè;e ls
lapkj

'kSf{kd izcaèku lwpuk laizs"k.k lacaèkh midj.k

f'k{kdksa] Nk=kksa] vfHkHkkodksa osQ lanHkZ esa

orZeku esa miyCèk 'kSf{kd izcaèku osQ pfpZr lkÝVos;j

(Fekara:) ,Mfe'ku ls ysdj] vkiosQ Ldwy dk izcaèku
djsxk ifj.kke dkMZ osQ fy, mifLFkr vkSj ijh{kk& ;g ,d eqDr
laLdj.k vkSj ,d gS ewY; laLdj.kA vki viuh vko';drk osQ
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vuqlkj budk mi;ksx dj ldrs gSaA blesa vkèkqfudrk gS 'kSf{kd
laLFkkuksa osQ fy, iz'kklu vkSj izcaèku lqfoèkk,¡A

f'k{k.k] iz'kklu vkSj izcaèku xfrfofèk;k¡A ;g ijh{kkvksa dk
izcaèku djrk gS] vlkbuesaV] ctV vkSj vkarfjd lans'kA ;g iwjh rjg
ls Lora=k ugha gSA ;g nksuksa eqDr vkSj Hkqxrku fd;k laLdj.k gSA eqÝr
laLdj.k NksVs Ldwyksa osQ fy, gSA vfrfjDr MsVk HkaMkj.k vkSj vU;
lqfoèkk,a Hkqxrku osQ vkèkkj ij miyCèk gSaA www.fekara.com

Vh,l Ldwy% Vh,l Ldwy Vkbe lkWÝVos;j Ldwy dk laf{kIr
:i gSA ;g ,d Ldwy iz'kklu vkSj izcaèku lkWÝVos;j tks lHkh izdkj
osQ vuq:i gSA blesa izcaèku osQ fy, fofoèkrk,a gSaA tSls iQsdkjk Vh,l
Ldwy esa lqfoèkkvksa osQ lkFk ,d cqfu;knh laLdj.k Hkh gS ysfdu iw.kZ
dk;Z{kerk vkSj leFkZu Hkqxrku fd, x, laLdj.k osQ fy, miyCèk gSA
www.ts-school.com

IkQsMsuk% iQsMsuk ,d eqDr vkSj [kqyk Ïksr Ldwy izcaèku
lkWÝVos;j gS Nk=kksa] f'k{kdksa] deZpkfj;ksa] ikB~;Øeks vkSj iz.kkyh dk
oqQ'ky izcaèku f'k{k.k laLFkkuksa esa izfØ;kA ;g 'kq: esa :ch vkWu jsYl
ij vkèkkfjr gS iQksjkfM;u VsDuksykWtht osQ MsoyilZ dh ,d Vhe
}kjk fodflr ifj;kstuk iQksjkfM;u }kjk [kqyk Lkzksr cuk;k x;k Fkk]
vkSj vc bls [kqys esa j[kk x;k gSA www.projectfedena.org

School Tool ,d fu% 'kqYd] [kqyk Ïksr] osc&vkèkkfjr Nk=k gS lwpuk
iz.kkyhA bles vuqdwy ;ksX; Nk=k vkSj f'k{kd tSlh fo'ks"krk,a gSa
tulkaf[;dh vkSj vU; O;fDrxr MsVk_ f'k{kdksa osQ fy, laidZ
izcaèku] vkdyu_ Ldwy foLr`r ewY;kadu MsVk laxzg vkSj fjiksVZ dkMZ
lhMh_ d{kk dh mifLFkfr vkSj nSfud Hkkxhnkjh xzsM_ osQ fy, dSysaMj
Ldwy] lewg] O;fDr vkSj lalkèku cfdax_ VªSfdax vkSj Nk=k gLr{ksi
dk izcaèkuA blosQ fy, etCkwr leFkZu gS vuwdwyu] fu;fer viMsV
osQ lkFk rSukrhA www.school.org
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Ldwyksa osQ fy, [kqyk iz'kklu% Ldwyksa osQ fy, [kqyk iz'kklu
Lora=k :i ls miYkCèk gS] ykblaslA Ldwyksa osQ fy, vksiu ,Mfeu]
mifLFkfr tSlk lkWÝVos;j lqfoèkk,¡ iznku djrk fjiksVZ] izcaèku iz.kkyhA
Ldwyksa osQ fy, vksiu ,Mfeu lcls O;kid Lora=k vkSj [kqys esa ls
,d gS&Ïksr Ldwy iz'kklu lkWÝVos;j fodYi miyCèk gS aA
www.openadmin.ca/docs/userdocuments-9.00.pdf 'kkyk niZ.k
Ldwy izcaèku ij vkèkkfjr lsok,a iznku djus dh ,d igy gS Nk=kksa]
vfHkHkkodksa vkSj leqnk;ksa osQ fy, iz.kkyhA Ldwy lwpuk lsok Ldwy
izksiQkby izcaèku] Nk=k izksIkQkby izcaèku] deZpkjh 'kkfey gSa lwpuk] Nk=k
mifLFkr] izcaèku NksM+sa] fjiksVZ dkMZ] ikB~;Øe Vªsfdax dLVe] Nk=k vkSj
f'k{kd ij ekrk&firk@iz'kkldksa osQ fy, ,l,e,l vyVZ mifLFkfrA

www.darpan.kvs.gov.in/shaaladarpan

fjdkWMZ dhfiax (esfMdy] f'k{kkfFZk;kssa dk bfrgkl]
Nk=k ifj.kke)

fdlh Hkh laxBu osQ fy, fjdkWMZ egRoiw.kZ nLrkost gSa tks
varnZ̀f"V iznku djrs gSa le; dh vofèk esa bldh fodklkRed
izfØ;kA fjdkWMZ lkoèkkuhiwoZd gSa Ldwykas esa cuk, j[kk tkrk gS D;ksafd
os cPpksa osQ fodkl osQ lcwr gSa le; dh vofèkA

Ldwy fjdkWMZ vdknfed (LdksykfLVd vkSj lg&LdksykfLVd)
dh tkudkjh gS] iz'kklfud vkSj xSj&'kkL=kh; vkSj Ldwy esa vU;
lacafèkr xfrfofèk;k¡ vkSj tks Ldwy osQ fodkl vkSj fodkl dh fn'kk
esa funsZf'kr gSaA

Ldwy osQ fjdkWMZ nLrkostkas iQkbyksa] iqLrdksa] lhMh&jkse] gkMZ osQ
:i esa j[ks tkrs gSa fMLd vkSj vc DykmM easA Ldwy fjdkWMZ ,d osQ
vkfèkdkfjd izkekf.kd nLrkost gSa dkjZokbZ ;k Ldwy esa gksus okyh ,d
?kVuk ftls Ldwy iz'kklu vkSj izcaèku i'pkrki osQ fy, egRoiw.kZ
ekurk gSA
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buesa Ldwy ls lacafèkr vkfèkdkfjd ?kVukvksa dh fjiksVZ] lwph
vkSj MsVk 'kkfey gSa Ldwy osQ dk;kZy; esa Ldwy iz'kklu }kjk
egRoiw.kZ ekus tkrs gSa vkSj izcaèkuA blfy, ;g t:jh gS fd gj
Ldwy dks bldk j[kj[kko djuk pkfg, fodkl osQ fy, vk;ksftr
viuh xfrfofèk;ksa osQ vklku lR;kiu osQ fy, O;ofLFkr :i ls
fjdkWMZ vkSj Ldwy dk fodklA

oqQN egRoiw.kZ Ldwy fjdkM~Zl

Ø izos'k jftLVj

Ø mifLFkfr jftLVj

Ø ykWx cqd

Ø dSl cqd

Ø foftVj cqd

Ø lap;h fjdkWMZ dkMZ

Ø Nk=kksa dh fjiksVZ 'khV@dkMZ

Ø ykbZczsjh fjdkWMZ~l

Ø LVkWd jftLVj

f'k{kdksa vkSj deZpkfj;ksa osQ chp drZO;ksa dk vkcaVu

xqxy dSyasMj osc vkèkkfjr le; vkSj dk;Z izcaèku gSA vkWuykbu
,IyhosQ'ku ftlesa xqxy dSysaMj vkSj iQhV Vkbe Vscy lkÝVos;j gSA
iQhV ,d le; lkj.kh osQ Lopfyr :i ls fuèkkZj.k osQ fy, eqÝr
lkÝVos;j gSA fooj.k osQ fy,

www.timetable.manual.de/manual/FET.manual.en.html

Nk=kksa osQ fy, bZ iksVZ iQksfy;ks osQ fofHkÂ izdkj gks ldrs gSaA

1- fodklkRed iksVZiQksfy;ksµos Nk=kksa osQ dkS'ky osQ fodkl
dks iznf'kZr djrs gSaaA
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2- ewY;kadu foHkkxksa osQ iksVZiQksfy;ks&os Nk=kksa dh {kerk vkSj
lh[k x, dkS'ky dk izn'kZUk djrs gSaA blesa le; osQ lkFk ewY;kadu
osQ fy, i;kZIr :i ls le;&le; ij ifjorZu fd;k tkrk gSA

3- izn'kZu foHkkx&;s vuqdj.kh; dk;Z vkSj lcls vPNs dk;ks±
dks fn[kkrs gSaA bZ iksVZiQksfy;ks Vwy egkjktk gS tks fd iwjh rjg ls
fpf=kr osc ,IyhosQ'ku gSA

www.maharaja.org

lkjka'k
vkbZlhVh 'kSf{kd dh izHkkoh izHkko'khyrk esa lqèkkj djus esa

,d egRoiw.kZ Hkwfedk fuHkkrk gS iz.kkyh ;kuh Ldwy izcaèku esa ik¡p
cqfu;knh dk;Z 'kkfey gSa] fu;kstu] vk;kstu] leUo;] dekafMax vkSj
fu;a=k.kA ;g gks ldrk gS {ks=k vkSj vuq'kklu esa ykxw fd;k x;kA
'kSf{kd izcaèku osQ fy, izcaèkdksa dh vko';drk gksrh gS eYVh&fLdy
lsV osQ lkFkA eksVs rkSj ij] vkbZlhVh dk mi;ksx 'kSf{kd osQ rhu izeq[k
{ks=kksa osQ fy, fd;k tk ldrk gS izcaèku% f'k{kkFkhZ tSls izos'k ls
lacafèkr_ f'k{kd lacafèkr osQ fy, bldk mi;ksx djuk ilan djrs gSa
f'k{k.k&vfèkxe xfrfofèk;k¡_ vkSj HkrhZ vkSj dke dh rjg Ldwy
dkedkt vkcaVuA Ldwy izcaèku esa fu;kstu] ctV tSlh dbZ izfØ;k,¡
'kkfey gSaA ys[kkadu] le; lkfj.kh dh rS;kjh] Nk=k 'kqYd dk laxzg]
LVkiQ izcaèku] lalkèku izcaèku] ekrk&firk vkSj leqnk; osQ lkFk lapkjA
ogka dbZ Ldwy izcaèku lkWÝVos;j tSls FeKara; Vh,l Ldwy_
Fedena; School Tool; Ldwyksa osQ fy, vksiu ,Mfeu] tks lwpuk dks
O;ofLFkr djus vkSj mls cukus esa enn djrs gSa iquizkZfIr oqQ'kyA
Hkkjr ljdkj us ,d igy dh gS&'kkyk niZ.k tks bZ&xous±l dh vksj
Ldwy izcauèku lkWÝVos;j gSA m|e lalkèku ;kstuk (bZvkjih) fdlh
Hkh iz.kkyh osQ izcaèku esa n{krk ykrh gS_ ;g cgqr mi;ksxh Ldwy
izcaèkuA ykxr izHkkoh gksus tSls blosQ dbZ iQk;ns gSa_ MsVk dk csgrj
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laxBu_ dh lqj{kk_ cqfu;knh iz'kklfud Lopkyu izfØ;kvksa_ izcaèku
osQ vuqdwy_ f'k{kk'kkL=k dk leFkZu djrk gSA okLro esa] Ldwy fjdkWMZ
j[kus osQ ckjs esa tkudkjh laxzg] HkaMkj.k] iquizkZfIr] mi;ksx] lapkj.k]
osQ ckjs esa gS lapkj dks le`¼ djus osQ mn~ns'; ls gsjiQsj vkSj izlkj]
Ldwy iz.kkyh esa fu.kZ; ysus vkSj leL;k lqy>kus dh {kerkA esa
vkbZlhVh dk mi;ksx djuk Ldwy fjdkWMZ j[kus ls iz'kklu dks
lqfoèkktud cukus vkSj 'ksM;wfyax lkWÝVos;j iqjkus dSysaMj osQ :i esa
iksVZiQksfy;ks dk mi;ksx Lo ewY;kadu osQ lkFk&lkFk 'kCn osQ fy,
fd;k tkrk gS ewY;kaduA vkWuykbu ewY;kadu osQ fy, dbZ vkbZlhVh
midj.k miyCèk gSaA ;s Hkh ctV] ys[kkadu osQ fy, foÙkh; izcaèku
esa mi;ksxh gSa rFkk ekrk&firk dk vkWuykbu leqnk; cukus osQ fy,
bZesy] lks'ky ehfM;k dk mi;ksx fd;k tk jgk gS bl izdkj leLr
f'k{kdksa dh izcaèkdh; {kerk laoèkZu lwpuk lEizs"k.k rduhd dks
viuk dj fd;k tk ldrk gSA
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f'k{kdksa osQ O;kolkf;d lao¼Zu gsrq
visf{kr dkS'ky ,oa n{krk,a

&MkW- foeys'k 'kekZ

foHkkx&f'k{kk] Jh yk-c-'kk-jk-la-fo-
ubZ fnYyh&110016

izLrkouk&

f'k{kk ekuo thou dk vfHkÂ vax gS] ;g fodkl dh izfØ;k
gS] fujarj pyk;eku gS] ekuo izR;sd ifjfLFkfr esa oqQN u oqQN
vo'; gh lh[krk gSA f'k{kk ekuo dk loZrksUeq[kh fodkl djrh gS
,oa lekt osQ leLr fodkl dh vkèkkjf'kyk Hkh gSA ;g ekuo thou
dk fuekZ.k dj mls O;ogkj ;ksX; Hkh cukrh gSA f'k{kk osQ ekè;e ls
gh vUrfuZfgr xq.kksa dk fodkl laHko gS] bl fodkl osQ fy,
fo|ky; tks fd lekt dk ,d y?kq izfrfcEc gS bl izdkj dk
okrkoj.k izLrqr djrk gS tgka jk"Vª osQ Hkfo"; dk fuekZ.k gksrk gSA bl
fuekZ.k dk;Z dks lqfLFkj fn'kk iznku djus dk dk;Z f'k{kdksa dks tkrk
gS tks bl dk;Z dk fuoZgu vR;Ur ljyrk ls djrs gSaA blh fuekZ.k
dk;Z gsrq f'k{kdksa dks czãk fo".kq egs'k osQ ln`'k ekuk tkrk gSµ

xq#czZãk xq#foZ".kq xq#nsZoks egs'oj%A
xq#% lk{kkr~ ijaczã rLeS Jh xqjos ue%AA

vè;kid iznÙk f'k{kk O;fDr osQ thou dh xq.koÙkk dk
vfuok;Z vax gSA vè;kid bfrgkl fuekZrk gS jk"Vª dk bfrgkl
fo|ky;ksa esa fy[kk tkrk gS vkSj fo|ky; f'k{kdksa dh xq.koÙkk #i,
dkS'kyksa ,oa n{krk gels fHkÂ ugha gks ldrs gSaA ;g Hkh loZekU; rF;
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gS fd fnu izfrfnu rhozrk osQ lkFk Kku osQ {ks=k eas u, fopkj] rF;]
fu;e] fl¼kar] fofèk;k¡] rduhdh dk lekos'k lwpukvksa osQ {ks=k esa
foLr`r {ks=k dk foLr`r dj jgk gSA LokHkkfod gS fd vè;kid f'k{kk
dk dk;ZØe blls vNwrk ugha gS ftlosQ rgr f'k{k.k O;olk; osQ
:i esa Lohdkj fd;k tkrk gSA ftldk m|s'; f'k{kdksa esa Kku:ih
;ksX;rk] vocksèk] fl¼kar] rF; ,oa vfèkfu;e osQ rgr f'k{k.k
fØ;kvksa gsrq dkS'kyksa ,oa n{krkvksa dk fodkl djuk gS tks f'k{kdksa osQ
dk;Z {ks=k esa mi;ksxh gksdj Lo;a osQ O;kolkf;d lao¼Zu esa izHkko'kkyh
gksdj xq.koÙkkijd Hkwfedk dk fuokZg dj losQA

izLrqr i=kd&f'k{kdkas osQ O;olkf;d lao¼Zu gsrq visf{kr
dkS'kyksa ,oa n{krkvksa ij vkèkkfjr gS ftlosQ varxZr nks inksa dh ppkZ
dh xbZ gS&

1 f'k{kdksa osQ O;olkf;d lao¼Zu gsrq dkS'ky

2 f'k{kdksa osQ O;kolkf;d lao¼ZUk gsrq n{krk,a

 mijksDr dk Øec¼ foospu bl izdkj ls gS&

ekuo dks thou osQ izR;sd {ks=k esa liQyrk izkIr djus osQ fy,
visf{kr dkS'ky ,oa n{krkvksa dh vko';drk gksrh gSA tks O;fDr osQ
Kku] izf'k{k.k dks lgh fn'kk iznku djrs gSaA Kku izcaèku osQ fo'ks"kK
tSls vè;kidksa osQ lanHkZ esa f'k{kk] f'k{k.k] izf'k{k.k rFkk vuqns'ku dh
fØ;kvksa osQ rgr dkS'ky ,oa n{krkvksa osQ mi;ksx ls f'k{k.k izfØ;k
dks izHkko'kkyh cukrs gSaA iz'u mBrk gS fd dkS'ky ,oa n{krk D;k gS
fnus'k oqQekj cksgjk (2004) osQ vuqlkj& A skill can be described

as an ability to do something or to apply a concept or idea where

as the competency is the ability and willingness to do it.

vè;kid f'k{k.k vkSj izf'k{k.k dh n`f"V ls f'k{k.k dkS'ky dks
rhu O;kid :i ls oxhZÑr fd;k tkrk gS tks f'k{kdksa osQ O;kolkf;d
lao¼Zu esa o`f¼ djrs gSa&
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& eq[; f'k{k.k dkS'ky

& fof'k"V f'k{k.k dkS'ky (fo"k; vkèkkfjr] Lrj vkèkkfjr)

& Nk=k lewg fo'ks"k f'k{k.k dkS'ky (lkekU; Nk=k] fnO;kax
Nk=k)

eq[;f'k{k.k dkS'ky&

blosQ vUrxZr foU;kl dkS'ky] iz'uksÙkj dkS'ky] míhiu ifjorZu
dkS'ky] O;k[;k dkS'ky] mnkgj.k dkS'ky lgh mÙkj izcUèku dkS'ky]
lgk;d lkexzh iz;ksx dkS'ky rFkk iqucZyu dkS'ky lfEefyr fd;s
tkrs gSaA f'k{kd d{kk esa f'k{k.k le; dkS'kyksa dh egÙkk ij cy nsdj
lh[kus&fl[kkus dk iz;kl djrk gSA

foU;kl dkS'ky&

blosQ }kjk ikB dks vkjEHk djus dh fØ;kvksa dk fuèkkZj.k
fd;k tkrk gS tSls iz'uksa }kjk] dgkuh }kjk] dfork }kjk] iz;ksx }kjk]
pkVZ }kjk rFkk mnkgj.k }kjk mÙke foU;kl djus dk iz;kl fd;k tkrk
gSA

iz'uksÙkj dkS'ky&

blosQ }kjk f'k{k.k vfèkxe izfØ;k dks thoUr rFkk lgHkkxh
cuk;k tkrk gS ftlesa Nk=k f'k{kd }kjk fn;s izLrqrhdj.k dks le>
dj Kku dks vfèkd le; rd LFkk;h cuk losQA Nk=kksa osQ ekufld
Lrj dks è;ku esa j[kdj iz'uksa dk oxhZdj.k fd;k tkuk pkfg, tSls
fuEu Lrjh; iz'uLe`fr Lrj] eè;e Lrjh; iz'u&cksèk Lrj tks Nk=kksa osQ
Kku dks ,d ifjfLFkfr ls nwljh ifjfLFkfr es gLrkarfjr djrs gSaA mPp
Lrjh; iz'u&fpURku Lrj&ftlosQ }kjk Nk=kksa esa l`tukRedrk] leL;k
lekèkku ,oa rdZ ;ksX;rk dk fodkl fd;k tkrk gSA iz'uksa dk Lrj
ikB osQ mís'; ,oa Nk=kksa dh ekufld ;ksX;rk ij fuHkZj djrk gS tks
f'k{k.k izfØ;k dh izfofèk osQ :i es vfèkd mRiknd cukrk gSA
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O;k[;k dkS'ky&

blosQ }kjk Nk=k lEizR;;] fopkj] fl¼kUr vkSj rF;ksa dks
HkyhHkkafr le>rs gSa fd izLrkfor dFku dk mi;ksx] dSLks fd;k x;k
lkèkkj.k lVhd mnkgj.kksa dk iz;ksx] Øec¼ lqO;ofLFkr O;k[;kØe]
n`'; JO; lkekxzh iz;ksx] vfèkxe miyfCèk rFkk eq[; 'kCnksa dk
ifjp; vkfn laosQrksa dks lfEefyr fd;k tkrk gSA f'k{k.k vfèkxe
izfØ;k esa fo"k;oLrq dh O;k[;k #fpdj] mnkgj.k;qDr rFkk Nk=kksa osQ
okLrfod thou lEcUèkh vuqHkoksa ij gksuh pkfg,A

míhiu ifjorZu dkS'ky&

f'k{kd Lo;a osQ vuqns'kukRed p;fur dk;ks± osQ vUrxZr Nk=kksa
esa vfèkdre vfèkxe gsrq vla[; míhiuksa dk iz;ksx djrk gS ftlesa
ikB~;Øe osQ mís'; dh izkfIr ,oa Nk=kksa osQ è;ku dks osQfUnzr fd;k
tk losQA tSls d{kk esa ?kweuk] gko&Hkko ok.kh esa ifjorZu] laosxkRed
izHkko vkfn d{kk f'k{k.k dks ltho cukus esa lgk;d gksrs gSa rFkk
mPp Lrjh; vfèkxe gsrq Nk=kksa dh #fp dks fLFkj j[krs gSaA

iqucZyu dkS'ky&

bldk mi;ksx f'k{kd Nk=kksa dks izsj.kk nsus osQ fy, vko';d
gksrk gS ftles 'kSf{kd fØ;k,a vFkZiw.kZ gks tkrh gSA vkSj Nk=k bu
fØ;kvksa ls ykHkkfUor gks tkrs gS rFkk vuqns'kukRed fØ;kvksa esa
mRlkgiwoZd Hkkx ysrs gSaA iqucZyu dkS'ky osQ pkj laosQrd gSa&

Ø ldkjkRed 'kkfCnd iqucZyu&mÙke] gka

Ø ldkjkRed v'kkfCnd iqucZyu&eqLoqQjkuk

Ø udkjkRed 'kkfCnd iqucZyu&fo'ks"k O;ogkj gsrq

Ø udkjkRed v'kkfCnd iqucZyu&vokaNuh; O;ogkj

f'k{kd }kjk d{kk esa Nk=kksa osQ O;ogkj esa lqèkkj] ifjorZu rFkk
izsj.kk nsus gsrq iqucZyu dkS'ky egRoiw.kZ Hkwfedk fuokZg djrk gSA
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mnkgj.k dkS'ky&

f'k{kd }kjk d{kk esa Nk=kkas dks fopkj] izR;;] fu;e dks le>kus
gsrq mnkgj.k lw=kksa dh vko';drk gksrh gS ftlls Nk=kksa osQ è;ku ,oa
cksèk Lrj esa o`f¼ fd tk losQA n`'; oLrq,¡& pkVZ] izfreku] Mkbxzke
vkfnA JO; oLrq,¡&dgkuh lquuk] ?kVuk o.kZu vkfn ekè;e dk
mi;ksx dj f'k{kd Nk=kksa osQ Kku dks LFkkf;Ro iznku djrk gSA
mnkgj.k 'kCnksa }kjk ;k 'kCnksa osQ fcuk Hkh izLrqr fd;s tk ldrs gSaA
Hkk"kk esa O;kdj.k f'k{k.k esa vkxeu&fuxeu fofèk osQ mi;ksx ls Nk=kksa
osQ vocksèk ij LFkk;h izHkko Mkyk tk ldrk gSA

fof'k"V f'k{k.k dkS'ky&

f'k{k.k vfèkxe izfØ;k dks izHkko'kkyh cukus osQ fy, f'k{kd
dks fo'ks"k f'k{k.k dkS'kyksa dh vko';drk gksrh gSA fof'k"V f'k{k.k
dkS'kyksa dks nks oxks± eas foHkkftr fd;k tkrk gS&

fo"k; vkèkkfjr f'k{k.k dkS'ky&f'k{kd dks eq[; dkS'ky osQ
lkFk fo"k; vkèkkfjr f'k{k.k gsrq fof'k"V f'k{k.k dkS'ky dh vko';drk
gksrh gS D;ksafd fo"k;h izÑfr osQ vuqlkj] mís';ksa dks è;ku esa j[kdj
f'k{kd dks dkS'ky dk p;u djuk iM+rk gSA D;ksafd lkekftd foKkuksa
vkSj foKkuksa lEcfUèkr fo"k;ksa dks leku dkS'kyksa osQ f'k{k.k }kjk
izHkko'kkyh ugha cuk;k tk ldrk gSA mnkgj.k osQ fy, Hkk"kkvksa dh
lkfgfR;d foèkkvksa x|] i|] O;kdj.k] ukVd fucUèk osQ f'k{k.k gsrq
i`Fkd&i`Fkd mís'; osQ vuqlkj dkS'ky dh vko';drk gksrh gS ftles
fo"k; Kku osQ lkFk&lkFk mís'; izkIr djus esa Hkh lgk;rk feyrh gSA

l=k vkèkkfjr f'k{k.k dkS'ky&f'k{kd dks eq[; dkS'ky osQ lkFk
Lrj vkèkkfjr f'k{k.k gsrq f'k{k.k Lrj dks (Le`fr] cksèk] fpUru) Hkh
è;ku esa j[kuk iM+rk gSA D;ksafd f'k{k.k osQ lHkh Lrj ,d nwljs osQ
fy, iwjd dk dk;Z djrs gSaA mnkgj.k osQ fy,&izkFkfed Lrj ij Hkk"kk
lEcUèkh dkS'ky fodkl gsrq Le`fr Lrj] ekè;fed Lrj ij rF;ksa dks
igpkuuk] le>uk vkfn osQ fy, cksèkLrj rFkk leL;k lekèkku gsrq
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fpUru Lrj dk iz;ksx mPp d{kkvksa osQ Nk=kksa osQ fy, fd;k tkrk gSA
vkSj ,d gh fo"k; lEcUèkh rF;ksa dks crkus osQ fy, f'k{kd dks
Lrjkuqlkj mís'; dks è;ku esa j[kk tkrk gS ftlls f'k{k.k vfèkxe
izfØ;k dks izHkko'kkyh cuk;k tk losQ Nk=kksa dks vfèkd ls vfèkd
vfèkxe gks losQA

Nk=k lewg fo'ks"k dkS'ky&

f'k{k.k vfèkxe dks izHkko'kkyh cukus osQ fy, f'k{kd dks Nk=k
lewg fo'ks"k dkS'ky dks è;ku esa j[kuk iM+rk gSA Nk=k lewg fo'ks"k
dkS'ky dks nks Hkkxksa esa oxhZÑr fd;k tkrk gS&

lkekU; Nk=k fo'ks"k dkS'ky&

f'k{k.k dks Nk=k fo'ks"k dkS'ky osQ vUrxZr Nk=kksa dks è;ku esa
j[kdj f'k{k.k dk;Z djuk pkfg, D;ksafd izR;sd Nk=k dh vfèkxe
xfr vU; Nk=kksa ls fHkÂ gksrh gSA f'k{kk Lo;a esa ,d izfØ;k gS ftlosQ
ekè;e ls izR;sd Nk=k ,d Lrj rd gh viuh ;ksX;rk vkSj {kerk dks
fodflr dj ldrk gSA blfy, f'k{kd vuqns'kukRed dk;ks± dh
;kstuk fuekZ.k bl izdkj djuh pkfg, fd Nk=kksa dks vfèkd ls
vfèkd vfèkxe gksA

fnO;kax Nk=k fo'ks"k dkS'ky&

fnO;kax Nk=k Hkh fdlh ,d ;k vfèkd vaxksa dh {kfrxzLrrk dks
èkkj.k fd;s gS tSls n`f"Vckfèkr Jo.kckfèkr] eUncqf¼] vfLFkfodykax]
vfèkxe v{ke vkfn izeq[k gSA f'k{kd bu ckydksa osQ izfr ldkjkRed
n`f"Vdks.k j[ks rFkk fodykaxrk dks è;ku esa j[kdj f'k{kk }kjk thou
dkS'kyksa dk fodkl djsa D;ksafd lHkh fnO;kax ckyd d{kk osQ vU;ksa
osQ leku lnL; gSA f'k{kk izkIr djus dk vfèkdkj fnO;kax ckyd
ckfydkvksa dk Hkh gSA f'k{kd f'k{kk] f'k{k.k] izf'k{k.k osQ ekè;e ls
buesa mu dkS'kyksa dks fodflr djsa tks fnO;kaxrk osQ vuqlkj visf{kr
gS rFkk budks vU; ckydksa osQ leku vkRefuHkZj cukus dk iz;kl djsaA
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vè;kid dks O;kolkf;d lao¼Zu gsrq] f'k{k.k] izf'k{k.k osQ
vUrxZr visf{kr n{krk,a Hkh egRoiw.kZ gksrh gSA n{krk,a ekuoh;
lEcUèkksa ls ;qDr ,d ;ksX;rk gS ftlosQ }kjk O;fDrxr ,oa dk;Z&
lEcUèkh mís'; dks izkIRk fd;k tkrk gSA rFkk f'k{kdksa osQ O;kolkf;d
lao¼Zu esa o`f¼ djrh gSA bl izdkj ls gS&

usr`Ro {kerk& ;g ,d ;ksX;rk gS ftlosQ }kjk vius lg;ksfx;ksa
dks vko';drkvksa] vuqHkoksa osQ izfr lg;ksx iznku djuk rFkk mís';
dks izkIr djus ,oa igq¡pus dk izek.k gSA blosQ vUrxZr&dk;Z osQ izfr
mÙkjnkf;Ro dks xzg.k djuk] vU;ksa osQ fopkjksa dks lqudj xzg.k djuk]
lkekftd ekudksa osQ vuq#i O;ogkj djuk] lewg esa lek;kstu gsrq
ijke'kZ nsuk] izfriqf"V nsuk rFkk O;fDr] ifjfLFkfr] rjhdksa dh leh{kk
dj lq>ko nsuk izeq[k gSA

Lor% izcUèku {kerk& Lo;a osQ vfèkxe izcUèku dh lgk;rk
osQ lkFk izsfjr gksdj dk;Z djus dh ;ksX;rk ls gSA blosQ laosQrd
rRoksa esa ;kstuk fuekZ.k izLRkqrhdj.k] vU;ksa dh iz'kalk djuk] fo'okl
djuk] vkdyu djuk rFkk rukoiw.kZ ifjfLFkfr;ksa esa mfpr fu.kZ; ysuk
izeq[k gSA

fu.kZ;kRed {kerk& ;g O;fDr;ksa dh 'kfDRk] detksfj;ksa dks
le>us dh ;ksX;rk gS ftlls leL;k dk lekèkku fd;k tkrk gSA
blosQ vUrxZr dk;Z lEcUèkh tkudkjh izkIRk djuk] lewg osQ fopkjksa
osQ vkèkkj ij fu.kZ; ysuk] O;fDRk;ksa dks izsfjr djuk] miyCèk lkèkuksa
dk mi;ksx djuk rFkk le;kuqlkj ifjfLFkfr;ksa esa xfr'khyrk ykdj
leL;k lekèkku izeq[k gSA

l`tukRed lg;ksxkRed {kerk& ;g lewg osQ eè; lEizs"k.k
}kjk leL;k lekèkku ;k uokpkjh mRikndksa osQ fy, feytqy dj
dk;Z djus dh ;ksX;rk gS blosQ laosQrd rRoksa esa lewg esa dk;Z djrs
le; dYiuk] Hkko] fopkjksa dk mi;ksx djuk] fopkj foe'kZ djuk]
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uokpkjh l`tukRed mRiknd dk fuekZ.k djuk rFkk dk;Zgsrq lg;ksfx;ksa
dh iz'kalk djuk izeq[k gSA

Nk=k osQfUær {kerk& ;g Nk=kksa dh 'kSf{kd] O;kolkf;d
vko';drkvksa dks iwjk djus dh ;ksX;rk gSA blosQ vUrxZr Nk=kksa dh
vko';drkvksa dk fo'ys"k.k djuk] mi;qDr lgk;rk iznku djuk]
lg;ksxkRed lEcUèk fodflr djuk rFkk vko';drkuqlkj iznÙk
lsokvksa esa la'kksèku ls gSA

la?k"kZ izsjd izcUèkd {kerk& ;g nks lewg osQ eè; mRiÂ
la?k"kZ ruko dks vkilh fopkj foe'kZ }kjk leL;k lekèkku djus dh
;ksX;rk gSA blosQ vUrxZr ruko izcUèku gsrq vU; osQ fopkjksa dh
fHkÂrk dks igpkuuk] mís'; dks O;kogkfjd :i esa j[kuk] fou&fou
mikxe dk iz;ksx fo'oLr lEizs"k.k] leL;k dks ifjfLFkfr ,oa lUnHkZ
dks le>uk] rdZiw.kZ <ax ls fopkj djuk] rF;ksa dks ,df=kr djuk
rFkk lekèkku djuk izeq[k gSA

vUroSZ;fDrd lEcUèkh {kerk& ;g fdlh Hkh O;fDr dks
vkilh lgk;d lEcUèkksa esa layXu djus dh ;ksX;rk gSA ftlesa
O;fDrxr ;k lkewfgd :i ls mís'; dks izkIr djus esa lgk;rk
feyrh gSA blosQ laosQrd rRoksa esa&lkewfgd :i ls mís'; dks izkIr
djuk] O;ogkj dk fo'ys"k.k djuk] vkilh lEcUèk eèkqjrk rFkk dk;Z
osQ è;s; dks izxfr rd igq¡pkuk izeq[k gSA

21 oha lnh esa f'k{kdksa dks O;kolkf;d lao¼Zu gsrq visf{kr
dkS'ky ,oa n{krkvksa dh vko';drk gksrh gSA D;ksafd vè;kid
f'k{k.k vfèkxe izfØ;k osQ rgr lrr vfèkxe osQ izfr lefiZRk gksrk
gSA f'k{k.k dk;Z gsrq vla[; dkS'kyksa dk mi;ksx fo"k; dh izÑfr ,oa
mís'; osQ vuq:i f'k{kd }kjk izLrqrhdj.k dks izHkko'kkyh cukus gsrq
fd;k tkrk gS ftlls Nk=kksa dks lh[kus esa enn djrs gSaA rFkk
vfèkxedrkZ }kjk d{kk f'k{k.k le; iznf'kZr ysdj visf{kr miyfCèk;ksa
osQ lEizR;;kRed :i esa lgk;d gksrh gSA
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f'k{kdksa dh O;kolkf;d lao¼Zu gsrq visf{kr dkS'ky ,oa n{krk
vuqiz;ksx&

vè;kid f'k{kk dk;ZØe Nk=k vè;kidksa esa Kku] dkS'ky ,oa
n{krkvksa dk fodkl djuk gS ftlls f'k{k.k dk;Z vkSj vfèkxe osQ
eè; lkekatL; LFkkfir gks losQA f'k{k.k dkS'ky }kjk Nk=kksa esa f'k{k.k
ifjfLFkfr;ksa dks vuqHkwr djus dh ;ksX;rk dk fodkl fd;k tkrk gS
fd fo"k;h izLrqrhdj.k gsrq Øec¼rk osQ lkFk dkS'kyksa dk p;udj
laHkkfor djosQ vuqns'kukRed mís';ksa dks izkIr djus osQ fy, d{kk esa
izHkkoh okrkoj.k dk fuekZ.k djsaA blfy, f'k{kd dks f'k{k.k dkS'ky
,oa n{krkvksa dks le>uk vkSj fofHkÂ ifjfLFkfr;ksa esa mi;ksx djuk
lEcUèkh vuqiz;ksfxd Kku vko';d gks tkrk gSA ;gh dkj.k gS fd
leLr izf'k{k.k laLFkkuksa essa f'k{kd izf'k{kdksa }kjk vla[; izf'k{k.k
O;wgjpukvksa dk iz;ksx fd;k tkrk gS ftlesa f'k{k.k :ih O;olk; gsrq
Nk=k vè;kidksa us visf{kr dkS'ky ,oa n{krkvksa dk fodkl gks rFkk
mudh O;kolkf;d lao¼Zu {kerk esa o`f¼ gksA ;s izf'k{k.k O;wgjpuk
bl izdkj ls gSA

dkS'ky izn'kZu izfofèk& blosQ vUrxZr f'k{kd izf'k{kd
okLrfod d{kk dh ifjfLFkfr esa f'k{k.k dkS'kyksa dk p;u dj izn'kZu
djrk gS vkSj Nk=kkè;kid Lo;a osQ fujh{k.k vuqdj.k ls dkS'kyksa dk
Kku izkIr djrk gSA izn'kZu fuèkkZfjr le; fo"k;oLrq vkSj LFkku ij
fd;k tkrk gS tks izf'k{k.kkFkhZ ij izHkko Mkyrk gS blls Nk=k izsfjr gksrs
gSaA

lw{e f'k{k.k izfofèk& bldk mi;ksx Nk=kksa esa fof'k"V f'k{k.k
dkS'kyksa osQ fodkl osQ fy, fd;k tkrk gS tks Nk=kksa esa visf{kr
O;ogkj ifjorZu gsrq ykHkdkjh gksrs gSaA f'k{k.k dkS'ky lEcUèkh Kku
lS¼kfUrd ,oa O;kogkfjd :i esa fn;k tkrk gS vFkkZr~ dkS'kyksa dk
Kku izkIr dj] vfèkxzg.k gksus ij] gLrkarj.k fLFkfr ls gSA bl izfØ;k
ls Nk=kkè;kid esa f'k{k.k osQ fy;s vkRefo'okl esa o`f¼ gksrh gSA



f'k{kdksa osQ O;kolkf;d lao¼Zu gsrq visf{kr dkS'ky---- 37

vuqdj.kh; f'k{k.k izfofèk& Ñf=ke f'k{k.k osQ O;ogkjksa osQ
izk:iksa dk vH;kl fd;k tk ldrk gS vkSj Nk=k vè;kid dk fuokZg
djuk iM+rk gSA ;g ukVdh; fofèk Lo;a djosQ lh[kuk] rqjURk
izfriqf"V ,oa iqucZyu vH;kl gsrq volj iznku djuk vkSj okLrfod
d{kk f'k{k.k ls igys Lo;a dks rS;kj djus ij vkèkkfjr gS blosQ }kjk
d{kk f'k{k.k osQ lkekU; O;ogkj dk fodkl djus dh {kerkvksa esa
o`f¼ dh tkrh gSA

vfHkØfer vuqns'ku izfofèk& ;g O;fDrxr vuqns'ku dh
izfofèk ftlesa Nk=k lfØ; gksdj viuh xfr ls lh[krk gS vkSj mls
rRdky i`"Viks"k.k izkIr gksrk gSA bl izfofèk }kjk Nk=kksa dks ikB~;oLrq
osQ rF;ksa dk Øec¼ foHkktu O;oLFkk] Nk=k vuqfØ;k osQ volj
iqucZyu] O;wgjpukvksa dh O;oLFkk] mís';ksa dks O;kogkfjd :i esa
fy[kuk rFkk vfèkxe ifjfLFkfr;ksa dks mRiÂ djus dh {kerk dk
fodkl fd;k tkrk gSA

vUrfØZ;k fo'ys"k.k izfofèk& f'k{kd osQ d{kk f'k{kd O;ogkjksa
osQ izHkko dk 'kkfCnd v'kkfCnd fujh{k.k vkSj ekiu djrh gSA f'k{kd
O;ogkjksa osQ fodkl] lqèkkj] ifjorZu dh izHkkoh fofèk gSA f'k{k.k
vH;kl osQ le; 'kkfCnd v'kkfCnd vUr£d;k osQ nl oxhZ; i¼fr
osQ vkèkkj ij vkO;wg rkfydk fuekZ.k] x.kuk] vkys[k rS;kj djuk rFkk
O;k[;k djuh gksrh gS ftlosQ }kjk Nk=kksa osQ f'k{k.k O;ogkjksa dk cksèk
djk;k tkrk gSA bl izfofèk }kjk Nk=kkè;kidksa esa vkReizR;; fuekZ.k]
LoewY;kadu djus dh {kerk dk fodkl gksrk gSA

lwpuk lEizs"k.k rduhdh izfofèk& orZeku lUnHkZ esa lwpuk
lEizs"k.k rduhdh izfofèk osQ :i esa lwpuk lkexzh osQ laxzg.k]
HkaMkj.k] iquizLrqrhdj.k] mi;ksx] LFkkukarj.k] la'ys"k.k rFkk vkRelkr
osQ lEiknu esa lg;ksx djrh gqbZ KkuoèkZu djus] lEisz"k.k djus]
fu.kZ;{kerk ,oa leL;k lekèkku ;ksX;rk esa o`f¼ djus esa lgk;d gSA
Lo;a osQ ijEijkxr Lo:i esa eqfnzr lkèku] ekSf[kd lwpuk rFkk n`';
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JO; lgk;d lkexzh] midj.kksa dks 'kkfey dj ldrs gSaA rFkk
vkèkqfud lwpuk lEizs"k.k esa mÂr midj.kksa tSls fMthVy ohfM;ks
dSejk] eYVhehfM;k] ilZuy lax.kd] ,IyhosQ'ku lksÝVos;j] oYMZokbM
oSclkbV fofM;ks] vkfM;ks] dEI;wVj] dkaizQsflax] Vsyh VsDLV] opqZvy
fjvfyVh dks lfEefyr fd;k tkrk gSA rFkk f'k{kk{ks=kr ls tqM+s leLr
O;fDr;ksa f'k{kd] Nk=k] ekxZn'kZd] ijke'kZnkrk] 'kSf{kd fu;kstudrkZ
iz'kkldksa rFkk 'kSf{kd vuqlaèkkudrkZvksa gsrq vius vius dk;ks± esa
lg;ksx visf{kr gks jgh gSA

f'k{kdksa dh O;kolkf;d lao¼Zu l'kDrhdj.k gsrq of.kZr visf{kr
dkS'ky ,oa n{krk,¡ mPprj f'k{kk gsrq mi;ksxh fl¼ gksrh gSA f'k{k.k
vfèkxe gsrq O;wgjpukvksa dk iz;ksx] izf'k{k.k dj Nk=kkè;kidksa esa
dkS'kyksa ,oa {kerkvksa dk fodkl fd;k tkuk pkfg,A bu O;wgjpukvksa
osQ vUrxZr ukVdh; izfofèk] Ñf=ke vfHku;] iksLVj cukuk] leqnk;
vkèkkfjr dk;Z gsrq iznÙk ladyu] izfrosnu ys[ku] leL;k lekèkku gsrq
fØ;kRed 'kksèk] vè;;u lkexzh dk forj.k] fo'ys"k.k] lalkèkuksa dk
mi;ksx] dkS'ky vH;kl] n{krk mi;ksx f'k{k.k izfØ;k dks l{ke
cukrk gSA ftlls okLrfod d{kk esa f'k{kd }kjk fo"k;h izLrqrhdj.k
ls Nk=k ykHkkfUor gksrs gSaA

d{kk f'k{k.k esa iz;qDr dkS'ky ,oa {kerkvksa dk le;kuqlkj
vkadyu] ewY;kadu fofèk;ksa voyksdu] fujh{k.k lk{kkRdkj] jsfVax
ekiuh }kjk ikB~;oLrq osQ izkjEHk] eè; ;k lekiu osQ mijkUr fd;k
tkuk pkfg,A D;ksafd Kku ,oa fu"ifÙk dk vkdyu fu.kZ; }kjk]
voyksdu }kjk f'k{kd O;ogkj osQ lS¼kfUrd izk:i }kjk rFkk iz;ksxkRed
vè;;u }kjk fd;k tkrk gSA blosQ lkFk gh f'k{kd dks O;kolkf;d
lao¼Zu gsrq ifjfLFkfr vuqlkj lwpuk lEizs"k.k rduhdh dk Hkh lkexzh
dks laxzg.k HkaMkj.k] izLrqrhdj.k] mi;ksx] LFkkukUrj.k] la'ys"k.k fo'ys"k.k
rFkk vkRelkr djus egÙoiw.kZ Hkwfedk gSA

f'k{kdksa osQ O;kolkf;d lao¼Zu gsrq of.kZr dkS'kyksa ,oa n{krkvksa
dk leUo; f'k{k.k] izf'k{k.k esa f'k{k.k vfèkxe izfØ;k dks izHkko'kkyh
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cukrk gS rFkk vfèkxedrkZ }kjk d{kk f'k{k.k le; iznf'kZr gksdj
visf{kr miyfCèk osQ lEizR;;kRed :i eas ifjyf{kr gksrs gSaA vkSj
Nk=kksa dks lh[kus esa enn djrs gSaA bl lEcUèk esa izksú vkbZú osQú
Msfol egksn; us dgk gS fd& Teaching requires appropriate

responsiveness to the data, reduction in the controlling function,

full attention, acceptance of full each individual maintenance of

interpersonal relationship supportive within the classrooms and

dynamism of Teacher, each category of teaching acts having its

own corresponding skills and competencies.

vFkkZr~ f'k{k.k osQ izR;ssd oxZ esa Lo;a osQ iwjd osQ :i esa
dkS'ky ,oa n{krkvksa dk leUo; gksrk gS tks vè;kid dh O;kolkf;d
lao¼Zu ;k fodkl esa fnu izfrfnu o`f¼ djrs gSaA
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'kkjhfjd f'k{kk osQ ekè;e ls lsokiwoZ
vè;kidksa esa ewY;ksa dk fodkl ,oa lao¼Zu

&MkW- eukst oqQekj eh.kk

lgk;dkpk;Z%] f'k{kk'kkL=k foHkkx]
Jh yk-c-'kk-jk-la-fo-] ubZ fnYyh&110016

Hkwfedk&

f'k{kk dk mís'; ckydksa esa ldkjkRed xq.kksa dk fodkl djuk
gSA blosQ fy, LowQy esa vPNs okrkoj.k dk gksuk vfr vko';d gSA
blosQ fy, 'kkjhfjd f'k{kk rFkk [ksy osQ dk;ZØeksa dks lekU; f'k{kk
O;oLFkk dk vfHkÂ vax cukuk izklafxd gSA [ksy dk;ZØeksa esa 'kSf{kd
mís';ksa osQ rgr yf{kr dbZ pkfjf=kd xq.kksa osQ fodkl ij tksj nsuk
vko';d gS ftuesa izeq[k gS] ftEesnkjh dh Hkkouk] vkRecy] ijksidkj
dh Hkkouk] LoSfPNd vuq'kklu] ukxfjdrk] bZekunkjh] lkgl] U;klaxrrk]
lEeku] ,drk] ns'kHkfDr] lg;ksx] vkilh rkyesy HkkoukRed fLFkjrk
rFkk jpukRedrk vkfnA blosQ fy, [ksy dh lkekftd fLFkfr;ksa dk
vkn'kkZRed Lo:i gksuk vko';d gSA [ksy] pkgs og O;fDrxr ;k
lewg [ksy gks] ,d rjg ls lkekftd ifjfLFkfr gS] ftlesa ifjokj ls
ysdj izzf'k{kd] vU; f[kykfM+;ksa osQ lkFk lkekftd vr% fØ;k gksrh
gSA bl [ksy fØ;kvksa esa lHkh ekuoh; ewY;ksa dks lh[kus osQ volj
miyCèk gksrs gSaA blosQ vfrfjDr [ksy fØ;k,¡ tc mPp izfrLi&
èkkZRed Lrj ij vk;ksftr gksrh gS rks vU; pkfjf=kd xq.kksa dk Hkh
fodkl gksrk gSA

'kkjhfjd f'k{kk osQoy ,d izfØ;k dk;ZØe gh ugha gS] ;g
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lkekftd vUrZlacUèkksa dks fodflr djus dk lkèku Hkh gSA 'kkjhfjd
f'k{kk dh lewg ØhM+k,¡ izR;sd f[kykM+h dks izfrLièkhZ] iz'kald]
fu"Bkoku] vkRefo'oLr] iztkrkfU=kd vkfn cuuk fl[kkrh gSA lkekftd
ewY; vewrZ xq.k rks vo'; gS fdUrq budk ewfrZdj.k [ksy {ks=kksa ij gh
gksrk gSA bUgsa mins'k ls ugha] vH;kl rFkk iz;kl ls izkIRk fd;k tkrk
gSA fofy;El us Bhd gh dgk gS fd&¶,d uotkr f'k'kq uSfrdrk
jfgr rFkk lkekftdrk ghu gksrk gSA mldk dY;k.k mlosQ lkekthÑr
gksus dh {kerk ij fuHkZj djrk gSA ijUrq ftl izdkj dk lkekthdj.k
og vkRelkr djrk gS og mlosQ okrkoj.k dk gh okLrfod mRikn
gSA¸ ;fn lkekftd rFkk uSfrd ewY;ksa dk vknj&lEeku djus okys
O;fDr;ksa ls mls lEeku rFkk Lohdk;Zrk izkIRk gks tkrh gS rks blls
mlesa u osQoy ,d vkReh;rk dh Hkkouk iuirh gSA izR;qr lekt
dY;k.k dh vuqHkwfr Hkh 'kfDr'kkyh gksrh gSA blfy, ;g ;kn j[kuk
vko';d gS fd lkekftd ewY; vPNs thou dh vewrZ O;ogkj
iz.kkfy;k¡ u gksdj yksxksa dh fuf'pr laca¼rk;sa gSaA

U;k;ksfpr [ksy dh Hkkouk] fu"diVrk] lgdkfjrk] eS=kh cUèkqrk
nyHkkouk U;k; vkfn xq.kksa dk fodkl O;kogkfjd iz.kkyh }kjk
lgxkeh f'k{k.k osQ :i esa [ksy {ks=k ls lkekU; thou esa gLrkUrfjr
gksrk gSA [ksy {ks=k ,d 'kfDr'kkyh rFkk mPNh"kZ lkekftd pfj=k dh
laoèkZu Hkwfe dgykrs gSaA 'kkjhfjd f'k{kk osQ lqfu;ksftr dk;ZØe esa
LokLF;] LoLFkrk rFkk cy osQ ifjoèkZu ij cy nsuk vko';d gSA
fdUrq blls Hkh vfèkd vko';d gS lkekftd rFkk uSfrd ewY;ksa dk
fodkl ftuls ekuo O;fDrRo ifj"d`r gksrk gSA f'k{kdksa osQ fy, ;g
le>uk vko';d gS fd lkekftd n`f"V ls vuqowQy okrkoj.k esa gh
vk;ksftr fd, x, [ksyowQn dk;ZØeksa osQ ifj.kkeLo:i mRiÂ gksus
okys lkekftd i{k osQ lURkqf"Vdkjd izHkkoksa ls gh euq"; dh
¶lkekftd n`<+rk¸ lqfuf'pr gksrh gSA O;k;ke@[ksyowQn dk;ZØe pkgs
og fdlh Hkh Lrj ij 'kSf{kd vuqHko iznku djrs gks ,slk Li"V rFkk



42 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

l'kDr dk;ZØe gksus pkfg, tks ekuo rFkk lkekftd ewY;ksa dks
laj{k.k iznku djs rFkk mUgsa 'kkjhfjd f'k{kk osQ mÙkere~ mís';ksa rFkk
mPp vkn'kks± osQ :i esa ckèkd gksrs gSaA ,d vfHktkR; f[kykM+h cuuk
Js"Bre~ rks gS fdUrq ekuoh; ewY;ksa ftu ij thou vkèkkfjr jgrk gS
dh cfy nsdj ughaA 'kkjhfjd f'k{kk dks ,sls ekuoh; xq.kksa dk
vuqlj.k djuk pkfg, ftuls euq"; dk pfj=k mTToy gksA

vPNs ewY;ksa dh vkèkkjf'kyk cpiu esa gh j[kh tkrh gSA
okrkoj.k vUrZfØ;k osQ ekè;e ls izR;sd ckyd vius pfj=k dk Lo;a
fuekZ.k djrk gSA tks O;fDRk [ksyowQn esa Hkkx ugha ysrs mudh rqyuk
esa f[kykM+h] pfj=k esa vusd xq.kks tSls Li"Vokfnrk] cfgeqZ[krk] vPNk
pfj=k] lR;okfnrk] jpukRedrk] fu"i{krk] lg;ksx] fu"Bk vkfn esa
vR;fèkd Js"B ik;s tkrs gSaA

fofy;El dh n`f"V esa [ksy osQ eSnku ,d ,slh vuqlaèkku
'kkyk,¡ gS ftlesa fu"diVrk] fu"i{krk rFkk lekurk vkSj lg;ksx tSls
ekuoh; ewY;ksa dks f[kykfM+;ksa esa vkRelkr~ gksrs ns[kk tk ldrk gSA

;ksX; usr`Ro osQ vUrxZr fo|ky;ksa esa 'kkjhfjd f'k{kk ckydksa esa
muosQ [ksy osQ nkSjku U;k; Hkkouk] jpukRedrk] [ksy Hkkouk] lg;ksx
rFkk vkilh rkyesy] HkkokRed fLFkjrk] lkgl vkfn xq.kksa dks
fodflr djus osQ volj iznku djrh gSA mins'k osQ LFkku ij
mnkgj.k }kjk [ksyowQn fØ;kvksa rFkk O;fDrxr pfj=k osQ ekè;e ls
f'k{kd f[kykfM+;ksa osQ fodkl esa vR;ar egRoiw.kZ Hkwfedk fuHkkrs gSaA
pfj=k&fuekZ.k dk ?kfu"V lEcUèk voyksduh; f'k{k.k ls gS tgk¡
ckyd ogh oqQN lh[krs rFkk vkRelkr~ djrs gSa tks os vius yhMj
dks [ksy osQ eSnku esa djrs gq, ns[krs gSaA fjpMZ L;wWu us lp dgk gS
fd ckyd&

vkØkedrk osQ lkFk jgdj yM+uk]

Hk; osQ lkFk jgdj Mjuk]
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izksRlkgu osQ lkFk jgdj vkRe&fo'oLr gksuk] iz'kalk osQ lkFk
jgdj iz'kald cuuk lh[krk gSA

blfy, [ksy osQ eSnku ij f'k{kdksa dks 'kfDr'kkyh pfj=kksa dh
Hkwfedk fuHkkuh pkfg, rkfd pkgs [ksy gks vFkok lkekU; thou esa
jk"Vª fuekZ.k dh izfØ;k fofèkor pyrh jguh pkfg, D;ksafd pfj=k
osQoy vocksèku dk fo"k; ugha] fØ;k'khyrk vFkok deZBrk dk
vkn'kZ gSA 'kkjhfjd f'k{kk rFkk [ksyowQn ckydksa esa fuEufyf[kr ewY;ksa
dks fodflr djus esa egRoiw.kZ Hkwfedk fuHkkrs gSa&

1- ny fu"Bk& 'kkjhfjd f'k{kk dk dk;Z {ks=k cgqr foLr`r gS
blesa fofHkÂ izdkj dh fØ;k,¡] [ksyowQn 'kkfey gSA oqQN [ksy
O;fDrxr rkSj] ij oqQN ny cudj [ksys tkrs gSaA nyh; [ksyksa esa Hkkx
ysus okys f[kykfM+;ksa osQ chp fofHkÂrk,¡ ikbZ tkrh gSA tSls èkkfeZd]
'kkjhfjd] izkarh;] jhfr&fjokt] cksypky] [ksy oqQ'kyrk vkfn bu
lcosQ gksus osQ ckotwn f[kykM+h esa vius ny osQ izfr iw.kZ fu"Bk ns[kus
dks feyrh gSA lHkh f[kykM+h vius O;fDrxr erHksnksa dks Hkqykdj
vius ny osQ y{;ksa rFkk mís';ksa dks loksZifj ekurs gSa bls gh ny&
fu"Bk dgk tkrk gSA ;g ewY; f[kykM+h dks [ksy osQ lkFk&lkFk lekt
osQ jhfr&fjokt] ijEijkvksa] laLÑfr osQ lkFk vPNh izdkj ls lkeatL;
fcBkus esa enn djrk gSA

2- lkeatL;& 'kkjhfjd fØ;kvksa rFkk [ksyowQn osQ nkSjku
f[kykM+h dks nks izdkj dk lkeatL; cSBkuk iM+rk gS igyk vius 'kjhj
osQ fofHkÂ vaxksa rFkk efLr"d osQ lkFk nwljk vius lg;ksfx;ksa osQ
lkFkA mnkgj.k osQ rkSj ij tc gkWdh dk f[kykM+h fLVd }kjk ckWy dks
fMªcy djrk gqvk vkxs c<+rk gS rks mlosQ gkFkksa rFkk vk¡[kksa dk
lkeatL; mtkj gksrk gS lkFk gh mlosQ efLr"d esa [ksy dh j.kuhfr
osQ ckjs esa Hkh fopkj py jgk gksrk gS fd dgk¡ ij ckWy dks ikl djsa]
nwljs f[kykM+h osQ nkao isp ls dSls cpk tk,A dHkh&dHkh ;g
lkeatL; brkuk cf<+;k gksrk gS fd f[kykM+h fLVd rFkk ckWy dh rjiQ
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ns[krk ugha mldh utj rks [ksy eSnku ij pkjksa rjiQ nkSM+rh jgrh gSa
ge ;gk¡ ij ;g dguk pkg jgs fd tks f[kykM+h [ksy osQ eSnku ij
brus vPNs lkaetL; dk izn'kZu djrk gS og lekt rFkk ifjokj essa
Hkh cf<+;k lkeatL; cukdj mudh mÂfr esa iwjk ;ksxnku ns ldrk gSA

3- lg;ksx& [ksyowQn rFkk 'kkjhfjd f'k{kk dh fofHkÂ nyh;
fØ;k,¡ f[kykfM+;ksa osQ vkilh lg;ksx osQ fcuk laHko ugha gks ldrhA
nyh; [ksyksa esa ogh ny liQyrk osQ loksZPp f'k[kj ij igq¡prh gS
ftlosQ f[kykfM+;ksa osQ chp vPNk lg;ksx gksrk gSA bl izdkj
'kkjhfjd f'k{kk rFkk [ksyowQn ckydksa esa vkilh lg;ksx tSls uSfrd
ewY;ksa dks vkRelkr djus osQ volj iznku djrk gSA

4- HkkokRed fLFkjrk& [ksyowQn izfr;ksfxrkvksa esa ,d Vhe
thrrh gS rks nwljh gkjrh gS ,sls le; f[kykfM+;ksa esa HkkokRed fLFkjrk
tSls ekuoh; ewY; ns[kus dks feyrs gSa thr ij T;knk [kq'k u gksuk
rFkk gkj dks T;knk eu ls u yxkukA [ksy dks [ksy dh Hkkouk ls
[ksyukA [ksy osQ nkSjku vusd ckj ,slh ifjfLFkfr;k¡ vkrh gS tc
f[kykfM+;ksa dks vius xqLls] Hk;] ?k`.kk] nwljksa dks gkfu igq¡pkuk vkfn
eukso`fÙk;ksa dks dkcw esa j[kuk iM+rk gS rFkk viuh leLr ÅtkZ dks
lgh fn'kk esa yxkrs gSaA bl izdkj dh ifjfLFkfr;k¡ gekjs nSfud thou
esa Hkh vkrh jgrh gS tks f[kykM+h [ksy osQ eSnku ij viuh HkkokRed
fLFkjrk dk izn'kZu djrk gSA og lekt eas Hkh viuh HkkokRed fLFkjrk
dk izn'kZUk djrk gS og lekt esa Hkh viuh HkkokRed fLFkjrk osQ
dkj.k liQyrk osQ f'k[kj dk izkIr dj ysrk gSA

5- jpukRedrk& orZeku le; esa 'kkjhfjd fØ;kvksa rFkk
[ksyowQn dk tks Lo:i ns[kus dks feyrk gS oqQN o"kks± igys og ,slk
ugha FkkA vkt dh 'kkjhfjd fØ;k,¡ rFkk [ksyowQn mudk lqèkjk gqvk
:i gSA fur ubZ [ksy rduhd] [ksy dh j.kuhfr;k¡ ewyHkwr dkS'ky
vkfn [ksyksa esa jpukRedrk dk thou mnkgj.k gSA [ksyowQn izfr;ksfxrkvksa
esa f[kykfM+;ksa dks vius 'kkjhfjd cy osQ lkFk&lkFk ekufld 'kfDr;ksa
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dks Hkh iz;ksx esa ykuk iM+rk gSA ,d f[kykM+h lSd.M osQ lkSosa fgLls
esa gh vius fojksèkh dh pky dks le> dj viuh j.kuhfr cnyus
rFkk lgh j.kuhfr dks dk;ZfUor djus dh {kerk j[krk gSA vkt [ksy
txr esa u,&u, dhfrZeku LFkkfir gks jgs gSa tks f[kykfM+;ksa dh
jpukRedrk dk gh ifj.kke gSA

6- uSfrd fodkl& [ksyowQn ,oa 'kkjhfjd fØ;k,¡ ckydksa osQ
uSffrd fodkl esa egRoiw.kZ Hkwfedk fuHkkrh gSA [ksy osQ eSnku esa og
U;k;iw.kZ [ksy [ksyuk] nwljksa osQ lkFk vPNk O;ogkj djuk vkfn
lh[krs gSaA buls muesa viuRo dh Hkkouk iSnk gksrh gSA ijUrq blosQ
fy, eSnku esa mifLFkr f'k{kd esa fu"i{krk] U;k;fiz;rk rFkk ckydksa
osQ izfr lPph vkReh;rk dk gksuk vko';d gSA

21 oha lnh osQ lUnHkZ esa fuEufyf[kr ckrksa dks è;ku esa
j[kdj ewY;ksa dk fodkl ,oa lao¼Zu fuf'pr gS ;Fkk%

1- lqfLFkj thou 'kSyh osQ fodkl ij cy iznku djukA

2- olqèkSo oqQVqEcde~

3- 'kSf{kd ,oa lkekftd ewY;ksa dk fodklA

4- mnkÙk pkfjf=kd fodkl djukA

5- ikB~;lgxkeh fØ;kvksa }kjk ewY;ksa dk fodklA

6- Hkkjrh; rFkk oSf'od ifjisz{; esa ewY;ksa dk fo'ys"k.k djosQ
mi;qDr ewY;ksa dk p;u djukA

7- uokpkjksa osQ iz;ksx }kjk ewY; f'k{kk iznku djukA

8- miHkksDrkoknh laLÑfr ls ltx jgus gsrq izsfjr djukA

9- drZO;fu"Bk osQ lkFk ewY;ksa dk vuqlj.k djus osQ fy,
fo|kfFkZ;ksa dks vfHkizsfjr djukA

10- ewY;ksa osQ fodkl esa vfHkHkkodksa dk ldkjkRed lg;ksxA
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milagkj

mijksDr fyf[kr ckrksa osQ vkèkkj ij ge bl fu"d"kZ ij igq¡prs
gS fd 'kkjhfjd fØ;k,¡ rFkk [ksyowQn cPps osQ lok±xh.k fodkl osQ
fy, vR;ar vko';d gSA ekuoh; ewY; ckyd osQ O;fDrRo dk gh
,d vfuok;Z fgLlk gSA buosQ fcuk mldh f'k{kk rFkk O;fDrRo nksuksa
gh vèkwjs gSaA ekuoh; xq.kksa osQ vHkko esa euq";] euq"; u jgdj
tkuoj leku gks tkrk gSA Lokeh n;kuUn ljLorh us viuh iqLrd
^lR;kFkZ izdk'k* esa euq"; dks ifjHkkf"kr djrs gq, dgk gS fd&

¶euq"; mlh dks dgrs gSa tks euu'khy gksdj nwljksa osQ
lq[k&nq[k] ykHk&gkfu dh lksprk gSA¸

'kkjhfjd f'k{kk osQ vUrxZr fofHkÂ fØ;k,a ckydkas esa ny&fu"Bk]
lkaetL;] lg;ksx] HkkokRed] fLFkjrk] jpukRedrk] ijLij] izse]
vfgalk vkfn vusdksa ekuoh; ewY;ksa dks fodflr djus osQ volj
iznku djkrh gSA blfy, ckydksa dks [ksyowQn rFkk 'kkjhfjd fØ;kvksa
esa Hkkx ysus osQ fy, izsfjr djrs jguk pkfg,A

'kkjhfjd f'k{kk 21 oha lnh esa ckydksa osQ lok±xh.k fodkl osQ
fy, cgqr egRoiw.kZ gSA vkt dk ;qx rduhdh ;qx gS ckydksa esa
'kfDr vkSj ;ksX;rkvksa dk fodkl 'kkjhfjd f'k{kk }kjk gh laHko gS tks
u osQoy mUgsa o mudh 'kkjhfjd voLFkk dks lqn`<+ djus esa enn
djrh gS cfYd mudh vkè;kfRed rFkk ckSf¼d {kerk dks Hkh iz'kLr
djrh gSA 'kSf{kd izfØ;k esa 'kkjhfjd f'k{kk dk egRoiw.kZ LFkku gSA
efLr"d ,oa 'kjhj dks i`Fkd ugha fd;k tk ldrk gSA 'kjhj osQ fcuk
efLr"d dks f'kf{kr ugha fd;k tk ldrk rFkk blh izdkj efLr"d osQ
fcuk 'kjhj dks izf'k{k.k ugha fn;k tk ldrk gS 'kkjhfjd f'k{kk ,oa
'kSf{kd izfØ;k esa osQoy ,d gh vUrj gS vkSj og gS fd 'kSf{kd
izfØ;k esa efLr"d dh ,dkxzrk ij cy fn;k tkrk gS] tcfd
'kkjhfjd f'k{kk esa lEiw.kZ 'kjhj dks vè;;u ,ao mlosQ fodkl ij
cy fn;k tkrk gSA 'kSf{kd rFkk 'kkjhfjd f'k{kk esa larqfyr leUo;
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gksuk pkfg, rkfd ckydksa o efLr"d nksuksa dk mfpr fodkl gks losQA
f'k{kk rFkk 'kkjhfjd f'k{kk dk leUo; cPps osQ cgqeq[kh fodkl esa
lgk;d gksrk gSA

lUnHkZ xzUFk lwph&

1- [k=kh] ,p-,y-] LokLF;] ;ksx ,oa 'kkjhfjd f'k{kk osQ ewyHkwr
vkèkkj] iSjkxkWu b.Vj us'uy ifCy'klZ] ubZ fnYyh] 2017

2- HkV~Vkpk;Z] th-lh-] vè;kid f'k{kk] vxzoky ifCyosQ'ku] vkxjk]
2011

3- 'kekZ] vkj-,- vè;kid f'k{kk ijh{k.k rduhdh] vkj~- cqd
fMiks] esjB] 2001

ggg



vè;kid f'k{kk esa O;kolkf;d
vkpkj lafgrk

&MkW- fopkjh yky ehuk

lgk;dkpk;Z] f'k{kk'kkL=kfoHkkx
Jh yk-ck-'kk-jk-la- fo'ofo|ky;] ubZ fnYyh&16

izLrkoukµ

f'k{kk ekuo thou dk vfHkÂ vÄõ gSA ;g fodkl dh izfØ;k
gS] fujUrj pyk;eku gSA euq"; izR;sd ifjfLFkfr esa oqQN u oqQN
vo'; lh[krk gSA f'k{kk euq"; dk lokZÄõh.k fodkl djrh gS ,oa
lekt osQ leLr fodkl mldh vkèkkj f'kyk Hkh gSA ;g f'k{kk ekuo
dk fuekZ.k dj mls O;ogkj ;ksX; Hkh cukrh gSA f'k{kk osQ ekè;e ls
gh vUrfuZfgr xq.kksa dk fodkl lEHko gSA bl fodkl osQ fy,
fo|ky; tks y?kq lekt dk izfrfcEc gSA bl izdkj dk okrkoj.k
izLrqr djrs gSaA tgk¡ jk"Vª osQ Hkfo"; dk fuekZ.k gksrk gSA bl fuekZ.k
dk;Z dks lqfLFkj fn'kk iznku djus dk dk;Z f'k{kdksa dk gS tks bl
nkf;Ro dk fuokZg vfrljyrk ls djrs gSaA blh fuekZ.k dk;Z gsrq
f'k{kdksa dks czãk] fo".kq] egs'k osQ ln`'k ekuk tkrk gS&

xq#czZãk xq#foZ".kq% xq#nsZoks egs'oj%A
xq#lkZ{kkRija czã rLeS Jh xqjos ue%AA

vè;kid iznÙk f'k{kk O;fDr osQ thou dh xq.koÙkk dk
vfuok;Z vÄõ gSA ,pú lhú osy us dgk gS fd ¶vè;kid bfrgkl
fuekZrk gS jk"Vª dk bfrgkl fo|ky;ksa esa fy[kk tkrk gS vkSj
fo|ky; vè;kidksa dh xq.koÙkk ls fHkÂ ugha gks ldrs gSaA¸
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vè;kid og gS tks fo|kfFkZ;ksa dks mudh {kerkvksa rFkk
;ksX;rkvksa ls voxr djk,] muosQ O;fDrRo] Kku dkS'kykfn osQ
mÂ;u esa lg;ksxh gks] ifjos'k osQ vuqlkj vius Kku esa ifjorZu rFkk
lao¼Zu djrk jgs] lkFk gh og vius vuqHkoksa dks bl izdkj fo|kFkhZ
osQ le{k j[ksa dh os jk"Vª osQ lUnHkZ esa LohÑr gksA izR;sd O;olk;
dh oqQN vkpkj lafgrk gksrh gSA vè;kidksa dks Hkh oqQN vkpkj lafgrk
dk ikyu djuk gksrk gSA fdlh Hkh O;olk; osQ fy, oqQN ekudksa dk
lewg fuf'pr fd;k tkrk gSA ftUgsa O;kolkf;d vkpkj dh laKk iznku
dh xbZ gSA bUgsa vkpkj lafgrk Hkh dgk tkrk gSA ;s gesa crkrh gS fd
O;olk; esa gekjs nk;js dgk rd gSA vFkkZr~ gesa fdu lhekvksa esa jg
dj dk;Z djuk gS ;g vkpkj mikxe fuEu ?kVdksa ls feydj curk
gSµ

1- bZekunkjh& gesa vius O;olk; osQ izfr bZekunkj gksuk pkfg,A

2- iw.kZrk& vius O;olk; esa izR;sd dk;Z gesa iw.kZrk ls djuk
pkfg,A

3- ikjnf'kZrk& gekjs }kjk fd, tkus okys izR;sd dk;Z esa ikjnf'kZrk
gksuh pkfg,A lc oqQN fcyoqQy lkiQ vkSj Li"V gksuk pkfg,A

4- tokcnsgh& tks Hkh dk;Z gekjs }kjk fd, tk;s gesa mlosQ izfr
iw.kZ :i ls mÙkjnk;h gksuk pkfg,A

5- xksiuh;rk& tgk¡ vko';d gks ogk¡ xksiuh;rk cuk, j[kuk Hkh
cgqr vko';d gSA

6- oLrqfu"Brk& dk;Z esa oLrqfu"Brk gksuk cgqr vko';d gSA
vkRefu"Brk dk Hkko bZekunkjh dk y{k.k ugha gSA

7- vknjiw.kZrk& fdlh Hkh O;olk; esa vknjiw.kZ Hkkouk dk gksuk
cgqr gh vko';d gSA

8- fu;ec¼rk& O;olk; fu;e osQ Hkhrj jg dj dk;Z djuk
lh[krk gSA
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vè;kidksa osQ fy, O;kolkf;d vkpkj&

f'k{k.k lHkh O;olk;ksa esa mÙke ,oa Js"B O;olk; gS D;ksafd
vU; O;olk;ksa esa oLrqvksa dk mRiknu gksrk gS ijUrq f'k{k.k esa ekuo
osQ Js"B ewY;ksa ,oa laLdkjksa dk lekos'k gksrk gSA

okLro esa f'k{kdh; vkpj.k dh iQyJqfr] mldh tkx:drk]
is'ks osQ izfr fu"Bk ,oa ekuoh; lEidZ&lEcUèkksa esa ekuoh; ewY;ksa dks
pfjrkFkZ djus esa gSA vè;kidkas osQ fy, vkpkj lafgrk dsoy ekxZ
n'kZu ,oa lnkpj.k osQ fcUnqvksa dks Li"V djus osQ fy, vesfjdk osQ
¶us'kuy ,tqosQ'ku ,lksfl,'ku¸ }kjk fufeZr f'k{k.k vkpj.k lafgrk
cgqpfpZRk jghA ;g vesfjdu ifjos'k rFkk vesfjdu f'k{kdksa dh
ifjfLFkfr;ksa ,oa muosQ lkekftd vkfFkZd vkèkkjksa dks n`f"V esa j[kdj
cukbZ xbZ gS tks fd Hkkjr osQ f'k{kd leqnk; dh ifjfLFkfr;ksa ls esy
ugha [kkrhA izeq[k :i ls f'k{kd dk lEcUèk Nk=k] leqnk;] lekt ,oa
vius O;olk; rFkk rRlEcUèkh yksxksa ls gSA vr% buosQ izfr vius
nkf;Roksa dk cksèk ,oa mudk fu"BkiwoZd fØ;kUo;u vè;kid dh
vkpkj lafgrk dk izeq[k fcUnq gSA blh rF; dks n`f"V esa j[krs gq,
Hkkjrh; ifjos'k esa dk;Zjr f'k{kdksa osQ lUn'kZu gsrq fuEufyf[kr oqQN
fopkj fcUnq fn, tk jgs gSa ;s lq>ko ek=k gSA rhu izeq[k mi 'kh"kZdksa
osQ vUrxZr bu fopkj fcUnqvksa dks vafdr fd;k x;k gSa&

1- fo|kfFkZ;ksa osQ izfr drZO;A

2- lekt ,oa vfHkHkkodks osQ izfr

3- O;olk; ,oa lkFkh vè;kidksa osQ izfr nkf;RoA

Nk=kksa osQ izfr vè;kidksa osQ dÙkZO;&

1- fu"i{k&

vè;kid dk drZO; gS fd og Nk=kksa dks f'k{kk iznku djrs
le; mudh tkfr] èkeZ] fyax] vkfFkZd ifjfLFkfr] Hkk"kk o tUe LFkku
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vkfn dks fo'ks"k egÙo u ns ,oa Nk=kksa osQ lkFk fdlh izdkj dk
HksnHkko u djsaA

2- Nk=kksa dks mudh 'kfDRk ,oa izfrHkk dh vuqHkwfr djokus osQ
fy, iz;kl djuk&

Nk=k dh 'kfDr vkSj izfrHkk dks igpkuuk vè;kid dk eq[;
mÙkjnkf;Ro gSA vè;kidksa dks Nk=kksa dh cgqeq[kh izfrHkk ;Fkk&[ksyowQn]
laxhr] u`R; rFkk vU; l`tukRed izfrHkkvksa dks igpku dj mUgsa mu
{ks=kksa esa vkxs c<+us osQ fy, izsfjr djuk pkfg,A blosQ fy, vè;kid
dks ikB~;Øe lEiknu esa ,slh f'k{k.k fofèk;ksa dk iz;ksx djuk pkfg,A
ftuls Nk=kksa esa fNih gqbZ izfrHkkvksa dks ckgj fudkyk tk losQA

3- Nk=kksaa dh xksiuh;rk dk voyEcu djuk&

vè;kid osQoy f'k{k.k dk;Z gh d{kk esa lEikfnr ugha djrk
vfirq Nk=kksa dk funsZ'kd Hkh gksrk gSA Nk=k dHkh&dHkh vius futh
ekeyksa esa Hkh vè;kid ls funsZ'ku izkIr djrs gSaA ;gk¡ vè;kid dk
mÙkjnkf;Ro vkSj vfèkd c<+ tkrk gSA vè;kid dks Nk=kksa dh
xksiuh;rk dks Hkh cjdjkj j[kuk pkfg,A

4- 'kkjhfjd n.M o laosxkRed mRihM+u ls cpuk&

vè;kid dk ;g drZO; gS fd og 'kkjhfjd n.M o laosxkRed
mRihM+u ftlesa ;kSu mRihM+u Hkh lfEefyr gS dk iz;ksx ugha djuk
pkfg,A 'kkjhfjd mRihM+u osQ fu'kku fn[kkbZ ns ldrs gSa ijUrq
laosxkRed mRihM+u dk cgqr xgjk izHkko gksrk gSA tks fd ihfM+r osQ
efLr"d esa cgqr xgjs fu'kku NksM+ tkrk gSA ;kSu mRihM+u tSls nq"deZ
esa Nk=kksa osQ le{k vè;kid dh izfr"Bk [kjkc gks tkrh gS rFkk Nk=k
,d ekufld pksV dk f'kdkj cu tkrk gSA

5- vè;kid dk vius fo|kfFkZ;ksa osQ izfr O;ogkj bl izdkj
dk gks fd fo|kFkhZ viuh {kerk ,oa 'kfDRk dk iw.kZ fodkl dj losaQA
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6- fo|kFkhZ osQ lEcUèk esa og leLr O;fDrxr tkudkjh j[ks
rkfd fo|kFkhZ osQ fgrksa dh j{kk djus esa mls vklkuh gksA

7- vius O;fDrxr vFkok O;kolkf;d mn~ns';ksa dh iwfrZ gsrq
og fo|kfFkZ;ksa dk 'kks"k.k u djsaA

8- fo|kfFkZ;ksa esa vkRefo'okl tkx`r djkuk pkfg,A rkfd os
LorU=k fopkj ,oa dk;Z djus dh {kerk izkIr dj losaQA

9- fo|kfFkZ;ksa osQ izfr O;ogkj mnkjrk ,oa lfg".kqrk iw.kZ gksA
vkSj muls vf'k"V Hkk"kk esa dHkh ckr u djsaA tgk¡ rd lEHko gks
mldh Hkk"kk Lusg ,oa f'k"Vrk ;qDr gksA

10- iztkrU=k esa mldk n`<+ fo'okl gksA

11- yksHk osQ o'khHkwr gksdj izkbZosV V~;w'ku osQ }kjk Nk=kksa dk
vkfFkZd 'kks"k.k u djsaA

12- vè;kid dks viuh O;olkf;d mÂfr gsrq lnSo tkx:d
jguk pkfg,A vius {ks=k esa gq, v|ru 'kksèkksa rFkk fofoèk izo`fÙk;ksa ls
voxr gksuk pkfg,A

lekt ,oa vfHkHkkodksa osQ izfr vè;kidksa osQ drZO;&

1- vfHkHkkodksa osQ lkFk gkfnZd lEcUèk LFkkfir djuk&

Nk=k dks tkuus esa vè;kid o vfHkHkkod osQ eè; LFkkfir
lEcUèk dh xq.koÙkk Nk=k o vfHkHkkodksa osQ eè; ,d vPNk le>
dk okrkoj.k rS;kj dj ldrk gSA :dkoV osQ okrkoj.k esa vfèkxe
izHkkfor gks ldrk gSA ;fn vè;kid o Nk=k osQ eè; :dkoV gksxh
rks vè;kid Nk=k dh izfrHkk dks fu[kkj ugha ik;sxkA vr% vè;kid
o Nk=k osQ eè; lkSgknZiw.kZ lEcU/ gksuk pkfg,A vf/drj vfHkHkkod
cPps dh izxfr osQ ckjs esa vè;kid ls tkuus osQ fy, mRlqd jgrs
gSA vr% vè;kid dk ;g drZO; curk gS fd og Nk=k osQ vPNsa
dk;ksZ dks muosQ vfHkHkkodksa dks crk, rFkk vfHkHkkodksa osQ lkFk
gkfnZd lEcUèk LFkkfir djsaA
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2- vè;kid dks ns'k izse ,oa ns'kHkfDr dk vkn'kZ izLrqr djuk
pkfg,A

3- lekt osQ lHkh oxks± dks f'k{kk izkfIr osQ leku volj
miyCèk djkus osQ fy, viuh vkSj ls leqfpr lg;ksx nsuk pkfg,A

4- laLFkk osQ izfr vius nkf;Ro ikyu esa fcuk fdlh ckèkk osQ
vius lkekftd drZO;ksa dk ikyu djuk pkfg,A

5- lkekftd lqfoèkkvksa dk mi;ksx ljdkjh uhfr;ksa ,oa oSèkkfud
izkoèkkuksa osQ vuq:i djuk pkfg,A

6- f'k{kk uhfr osQ fuekZ.k ,oa mlosQ dk;kZUo;u esa ,d
ukxfjd dh gSfl;r ls vius drZO;ksa dh mis{kk ugha djuh pkfg,A

7- viuh fo"k; Kku dh xEHkhjrk ,oa lnkpj.k osQ }kjk lekt
esa ,sls vkn'kZ izLrqr djuk pkfg, fd u;h ih<+h ekuoh; ewY;ksa dh
iqu% izfr"Bk esa mfpr ;ksxnku ns losQA

8- Nk=kksa osQ eè; gekjh laLÑfr osQ fy, vknjHkko fodflr
djus dk iz;kl djuk gSA

lkFkh vè;kidksa ,oa O;olk; osQ izfr drZO; ;k nkf;Ro&

1- fujUrj O;olkf;d fodkl osQ fy, iz;Ru djuk&

vkt osQ Kku ;qx eas izR;sd euq"; osQ fy, ;g vko';d gS
fd og thou esa fujUrj vfèkxe djrk jgsA vè;kid dks Hkh thou
i;ZUr vfèkxe drkZ cudj jguk pkfg,A vè;kid osQ fy, ;g
vko';d gks tkrk gS fd og fujUrj vius O;olkf;d fodkl osQ
fy, iz;Ru djsaA rkfd Kku osQ fofHkÂ {ks=kksa esa uopkjksa rFkk f'k{k.k osQ
{ks=k esa iz;ksx gksus okys vè;kiu lEcUèkh rduhdh osQ ckjs esa uohu
tkudkjh izkIr dj Nk=kksa dks muls ykHkfUor djsaA lekpkj i=kksa]
if=kdkvksa] O;kolkf;d tuZYl rFkk vius {ks=kksa dh iqLrdksa f'k{kk osQ
fofHkÂ fo"k;ksa ij vius lkFkh vè;kidksa osQ lkFk ppkZ] lsfeukj]
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dksUiszQUl] dk;Z'kkyk vkfn esa lgHkkfxrk djosQ viuk O;olkf;d
fodkl djuk pkfg,A

2- lkFkh vè;kidksa osQ izfr vknj iw.kZ Hkkouk&

vè;kid dk ;g drZO; gS fd og vius lkFkh vè;kidksa osQ
izfr vknj iw.kZ Hkkouk j[ksaA LVkiQ ehfVax esa lHkh vè;kidksa dks vius
fopkjksa dks vfHkO;Dr djus dh LorU=krk gksrh gSA ijUrq ;g Hkh è;ku
esa j[kk tkuk pkfg,A dfu"B vè;kidksa osQ fopkjksa esa Hkh uohurk gks
ldrh gS vr% mUgsa Hkh egRo fn;k tkuk pkfg,A O;olk; dh xfjek
blh esa gS fd vè;kid vU; lkFkh vè;kidksa ls bZ";kZ u djsaA

3- lkFkh vè;kidksa rFkk foHkkx dh xksiuh;rk cuk, j[kuk&

vè;kidkas dks vius lkFkh vè;kidksa o foHkkx ls lEcfUèkr
xksiuh; fo"k;ksa dks Nk=kksa osQ lkeus izdV u djsaA ;g xksiuh;rk
vè;kidksa] vfHkHkkodksa ,oa fo|ky; ,oa fo|ky; osQ ckgj vU;
yksxksa osQ lkeus izdV ugha dh tkuh pkfg,A

4- f'k{kd dks vius O;olk; esa vkLFkk] fu"Bk] yxko ,oa
yxu gksuh pkfg,A

5- f'k{kk osQ {ks=k esa izos'k djus okys uo;qodksa dks mfpr
ekxZfunsZ'ku ,oa lgk;rk iznku djukA ftlls mudk eukscy c<+s vkSj
os vius O;olk; osQ izfr vkLFkkoku cusaA

6- vius vki dks vuq'kkflr j[kuk ,oa vkRefo'okl ges'kk
cuk, j[kukA

fu"d"kZ%

mi;qZDr foospu osQ mijkUr ge ;g dg ldrs gS fd ftl
izdkj ge vius chekj cPpsa dks fdlh vPNs vLirky esa] vPNs]
;ksX; ,oa oqQ'ky MkWDVj dks fn[kkuk ilUn djrs gSaA D;ksafd cPps dh
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tku dk loky gSA vè;kid Hkh rks jk"Vª dk orZeku rFkk Hkfo"; dk
fuekZrk gSA ;g rks MkWDVj ls Hkh vfèkd mÙkjnkf;Ro iw.kZ dk;Z gks x;kA

lcls igys gesa vè;kid osQ :i esa Lo;a dks cnyuk gksxkA
ewY; vkèkkfjr f'k{kk dh lkFkZdrk rHkh gksxh] tc vè;kidksa osQ }kjk
ewY; thou esa mrkjs tk,A Nk=kksa esa ;g tkx:drk ykuh gksxh fd
vè;kid dks fdl nk;js esa jg dj f'k{k.k dk;Z dks izHkko'kkyh <ax
ls lEiUUk djuk pkfg,A blosQ fy, odZ'kkWi dk vk;kstu fd;k tkuk
pkfg, Nk=kksa ls vfHku; fu:i.k djok dj Hkh O;kolkf;d vkpkjksa
dk vH;kl djok;k tk ldrk gSA ;g Hkh lqfuf'pr djuk gksxk fd
dksbZ vè;kid O;kolkf;d vkpkjksa dk fdruk ikyu dj jgk gSA
blosQ fy, Nk=kksa dk iQhMcSd fy;k tk ldrk gSA

vUr esa fu"d"kZ :i esa esjk lq>ko ;gh gS fd Nk=k dks ;g
f'k{kk lsok iwoZ f'k{kk osQ nkSjku gh nh tkuh pkfg,A rFkk vè;kidksa dks
vius mÙkjnkf;Ro dk iw.kZ :i ls fuokZg djuk pkfg,A

lUnHkZxzUFklwph&

1- xqIr uRFkwyky] ewY;ijd f'k{kk vkSj lekt] ueu izdk'ku] ubZ
fnYyhA

2- ik.Ms;] jke'kdy] ewY;f'k{k.k] fouksn iqLrd efUnj] 1998

3- prqosZnh] jf'e] ewY;f'k{kk] ,úihú,pú ifCyflax dkiksZjs'ku]
ubZ fnYyh] 2011A

4- ,u-lh-bZ-vkj-Vh- jk"Vªh; ikB~;p;kZ dh :ijs[kk&2005] 2009A

5- Mkxj] ch-,l-] f'k{kk rFkk ekuoewY;] gfj;k.kk lkfgR; vdkneh]
p.Mhx<+] 1992A

6- JhokLro] lq"kek] lekt esa ewY;ksa dk ifjorZeku ifjn`'; ,oa
mPp f'k{kk] vè;;u ifCy'klZ ,.M fMLVªhC;wVlZ] ubZ fnYyh
2008A
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f'k{kdksa osQ O;kolkf;d fodkl gsrq
xq.koÙkk lao¼Zu osQ mik;

&MkW- izseflag fldjokj

Lkgk;dkpk;Z (f'k{kk'kkL=k foHkkx)]
Jh yk-c-'kk-jk-la-fo-] ubZ fnYyh&110016

Hkwfedk&

f'k{kdksa osQ O;kolkf;d fodkl osQ fy, Hkkjr ljdkj ,oa
mlls lEc¼ laLFkkvksa osQ }kjk vusd dk;ZØe vk;ksftr fd, tk jgs
gSA rFkk muosQ }kjk f'k{kdksa dks lh[kus vkSj fl[kkus dh izfØ;kvksa esa
vusd ifjorZu le; le; ij lq>k, tk jgs gSa] tks f'k{kdksa osQ
O;kolkf;d fodkl esa xq.koÙkk c<+kus osQ fy, mi;ksxh fl¼ gks jgs
gSaA vè;kidksa esa bu lHkh ifjorZuksa dks ykxw djus esa jk"Vªh; vè;kid
f'k{kk ifj"kn dh egRoiw.kZ Hkwfedk jgh gSA lkFk gh {ks=kh; dk;kZy;ksa
osQ }kjk le; le; ij f'k{kdksa dh O;kolkf;d :fp ,oa dk;Z'kSyh
ls lEcfU/r xq.koÙkk dk ijh{k.k djus ,oa mlesa visf{kr lqèkkjksa gsrq
egkfo|ky;ksa dk fujh{k.k fd;k tkrk gSA ftlls f'k{kk dh xq.koÙkk esa
o`f¼ gks losQA f'k{kdksa dh f'k{kk osQ fy, jk"Vªh; ikB~;p;kZ dh
:ijs[kk osQ vUrxZr O;kolkf;d rFkk lân; f'k{kd rS;kj djus osQ
fy, (,ulh,iQVhbZ&2009) us'kuy dkSafly iQkWj Vhpj ,T;wosQ'ku
2009 O;kolkf;d fodkl osQ egÙo ij cy ns jgh gSA f'k{kdksa osQ
fy, O;kolkf;d fodkl ,d thou i;ZUr izfØ;k gS] tks mldh
O;kolkf;d n{krkvksa dks c<+kus esa egÙoiw.kZ Hkwfedk fuHkkrh gSA

lekt esa lkoZtfud {ks=k osQ fo|ky; osQ f'k{kdksa osQ O;kolkf;d
fodkl osQ fy, ftykLrjh; izkFkfed f'k{kk dk;ZØe (MhihbZih) vkSj
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loZ f'k{kk vfHk;ku (,l,l,) lewg lalkèku osQUnzksa osQ ekè;e ls
fodkl ,oa xq.koÙkk lao¼Zu osQ fy, dk;Z dj jgh gSaA buosQ
vfrfjDr ns'kHkj esa vusd laLFkk,as izkFkfed f'k{kk ls ysdj mPp
f'k{kk rd f'k{kdksa esa O;kolkf;d fodkl osQ fy, rFkk xq.koÙkk
lao¼Zu osQ fy, dk;Z dj jgh gSaA buesa ,ulhbZvkjVh] bULVhV~;wV~l
vkWiQ ,MokULM LVMht bu ,T;wosQ'ku vkbZ,,lbZ] dkWyst vkWiQ Vhpj
,T;wosQ'ku lhVhbZ] ,llhbZvkjVh] MkbZV] ,pvkjMhlh] MkbZV]
,pvkjMhlh] Vh,ylh] ewDl] Lo;e~] Lo;izHkk] vfiZr vkSj oqQN xSj
ljdkjh laxBu f'k{kdksa osQ fy, lsokjr izf'k{k.k dk;ZØe lapkfyr
djrs gSaA bu f'k{kdksa dk O;kolkf;d fodkl u osQoy izf'k{k.k osQ
ekè;e ls vfirq mÙke izf'k{kdksa dh mifLFkfr esa vk;ksftr dk;Z'kkykvksa]
DyLVj fjlkslZ lsUVj] lEesyuksa] okrkZvksa] laxksf"B;ksa] led{k izf'k{k.k
dk;ZØeksa ,oa lkewfgd f'k{kk dh xfrfofèk;ksa osQ ekè;e ls fd;k tkrk
gSA

f'k{kdksa dk O;kolkf;d fodkl vèkksfyf[kr fcUnqvksa ij fuHkZj
djrk gSA tSlsµ

1- Nk=kksa osQ vfèkxe dks izHkkfor djukA

2- fo|ky; dh lEiw.kZ O;oLFkk izHkkoh cukukA

3- O;kolkf;d fodkl dh t:jrksa ij izHkko MkyukA

4- Nk=kksa osQ vkdyu dks izHkkfor djukA

5- O;kolkf;d fodkl gsrq ;kstuk,a cukus osQ fy, izsj.kk iznku
djukA

6- ikB~;Øe osQ vuq:i <kyus gsrq iz;kl djukA

7- uohure Kku gsrq izf'k{k.k dk;ZØeksa esa Hkkxxzg.k djukA

8- f'k{k.k dk;Z esa uohu mikxeksa osQ iz;ksx gsrq izf'k{k.k izkIr
djukA
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9- oS;fDrd fofHkÂrkvksa osQ vkèkkj ij mfpr ekxZn'kZu izkIr
djukA

10- lkekftd Hkwfedk fuoZg.k gsrq mfpr iz;kl djukA

11- lekt osQ izfr izfrc¼rk dk ikyu djukA

12- vuq:fir lkekftd dkS'ky f'k{k.k dk fodkl djukA

13- vfHkØfer vfèkxe lkexzh dk fuekZ.k djukA

14- mfpr le; lkfj.kh dk fuekZ.k djukA

mijksDr iz;klksa osQ fy, iz;Ru djuk izR;sd f'k{kd ,oa laLFkk
dk egÙoiw.kZ nkf;Ro gS D;ksafd f'k{kd dks jk"Vª fuekZrk dk ntkZ fn;k
x;k gSA vr% vè;kid dk dk;Z vkSj vfèkd egÙoiw.kZ ,oa mÙkj&
nkf;Roiw.kZ gks tkrk gSA f'k{k.k gsrq ikB~;Øeksa esa jk"Vªh; vè;kid
f'k{kk ifj"kn osQ }kjk O;kolkf;d fodkl osQ fy, f'k{kk esa xq.koÙkk
lao¼Zu osQ fy, le; le; ij vusd iz;kl fd, x, gS vkSj Hkfo";
esa Hkh f'k{kdksa osQ O;kolkf;d fodkl osQ fy, laLFkk,¡ iz;kljr gSaA
bl i=k esa f'k{kdksa osQ O;kolkf;d fodkl gsrq xq.koÙkk lao¼Zu osQ
mik;ksa ij è;kukd"kZ.k djuk gh esjk iz;kl gSA

f'k{kdksa dk O;kolkf;d fodkl&

orZeku dky esa Hkh ekuo dks lqlaLÑr cukus dk ,d ekè;e
f'k{kk gh gSA ;g f'k{kk gekjs vUreZu esa laosnu'khyrk vkSj iz[kj n`f"V
iznku djrh gS ftlls ns'k dh ,drk iYyfor gks jgh gS vkSj
oSKkfud jhfr ls dk;ks± osQ fØ;kUo;u dh lEHkkouk fujUrj c<+ jgh
gSA lekt esa Hkh LorU=k fpUru fodflr gks jgk gSA f'k{k.k izfØ;k
esa Hkh fujURkj egRoiw.kZ ifjorZu lekt esa ns[ks tk ldrs gSaA tks u
osQoy O;fDrek=k esa gSa] vfirq laLFkkvksa esa Hkh le; osQ lkFk cnyrs
tk jgs gSaA tSls&izTofyr nhid osQ fy, fujUrj tykus osQ fy, rsy
visf{kr gS] mlh izdkj vè;kidksa esa mRÑ"V f'k{k.k osQ fy, mÙke
f'k{kk dh vko';drk gksrh gSA
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blosQ lEcUèk esa MkWú loZiYyh jkèkkÑ".ku us dgk gS fd&¶bekjrksa
ls f'k{k.k laLFkkuksa dh igpku ugha gS] cfYd f'k{kd o Nk=k tks Kku
lkèkuk esa yxs gS] ogh f'k{k.k laLFkkuksa dh vkRek gSaA¸

egkRek xkaèkh us vè;kidksa osQ lEcUèk esa dgk gS fd&¶f'k{kdksa
dks vius fo|kfFkZ;ksa ls vkfRed lEcUèk LFkkfir djus pkfg,A

fØLVksiQj Ms 1999 osQ vuqlkj&¶f'k{kdksa osQ O;kolkf;d
fodkl dks thoui;ZUr dh xfrfofèk osQ :i esa ns[kk tkuk pkfg,] tks
muosQ futh vkSj lkFk gh O;kolkf;d thou ij rFkk dk;ZLFky dh
uhfr ,oa lkekftd lUnHkZ ij è;ku osQfUnzr djrh gSA ;g ckr è;ku
esa j[kus osQ fy, egÙoiw.kZ gS D;ksafd Bhd mlh izdkj tSls Nk=k
ges'kk lh[krs jgsaxsA bldk dksbZ vfUre fcUnq ugha gS tc rd lkjk
Kku vkSj dkS'ky izkIr dj pqosQ gksaxsA

O;kolkf;d fodkl esa jkf"Vª; vè;kid f'k{kk ifj"kn dh
Hkwfedkµ

Hkkjr dh tula[;k dk yXkHkx 20 izfr'kr izf'k{kqvksa dh
tula[;k gSA buosQ O;kolkf;d fodkl osQ f'k{kk vfèkdkj vfèkfu;e
2009 osQ vuqlkj f'k{kd Nk=k vuqikr 1 % 30 gSA mu lHkh dks
xq.koÙkkiw.kZ f'k{kk iznku djus osQ fy, f'k{k.k gsrq ikB~;Øe dks jk"Vªh;
vè;kid f'k{kk ifj"kn osQ }kjk lEiw.kZ ns'k esa yxHkx 16]800 ls
vfèkd f'k{k.k izf'k{k.k egkfo|ky;ksa dh LFkkiuk dh xbZ gSA tgk¡
izfro"kZ yxHkx 15 ls 20 yk[k izf'kf{kr vè;kid O;kolkf;d n{krk
izkIr dj jgs gSaA

f'k{kk ekuoh; fodkl dk izeq[k fcUnq gSA fdlh Hkh izxfr'khy
ns'k esa f'k{kk dk eq[; dk;Z lekt esa ,slh fopkjèkkjk fodflr djus
ls gS] tks ns'k esa fyax Hksn] jk"Vªh; ,drk] tkfrokn vkSj {ks=kh;rk dh
ladh.kZrk lEcUèkh erHksnksa dks nwj dj losQA f'k{kdksa esa xq.koÙkk osQoy
HkkSfrd lalkèkuksa osQ miyCèk djkus ls ugha vk ldrh] tc rd
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ekuoh; lalkèkuksa esa vkn'kZoknh] n`f"Vdks.k dks fodflr ugha fd;k
tk,xkA ekuoh; lalkèkuksa esa O;kolkf;d fodkl osQ fy, muosQ }kjk
HkkSfrd lalkèkuksa dk mfpr iz;ksx ,oa lnqi;ksx djuk Hkh vko';d
gksuk pkfg,A

O;kolkf;d fodkl gsrq xq.koÙkk lao¼Zu osQ mik;µ

f'k{kdksa esa O;kolkf;d fodkl osQ fy, lsokjr ,oa lsokiwoZ
izf'k{k.k dk;ZØeksa osQ ekè;e ls xq.koÙkk c<+k;h tk ldrh gSA mlosQ
fy, vèkksfyf[kr mik; fd, tk jgs gSA tSls&

1- ikB~;p;kZ esa ,d:irk&

orZeku le; esa lEiw.kZ Hkkjr esa fo|ky; ls ysdj fo'ofo|ky;
rd ikB~;Øeksa esa ,d:irk ns[kh tk ldrh gSA fo|ky; Lrj ij
,llhbZvkjVh ,oa ,ulhbZvkjVh }kjk fufeZr ikB~;p;kZ dk lapkyu gks
jgk gSA egkfo|ky; ,oa fo'ofo|ky; Lrj ij fo'ofo|ky; vuqnku
vk;ksx }kjk ikB~;p;kZ dk fuekZ.k fd;k tk jgk gSA ,oa f'k{kd
izf'k{kd laLFkkvksa osQ fy, ns'k Hkj esa jkf"Vª; vè;kid f'k{kk ifj"kn~
osQ }kjk ikB~;p;kZ dk fuekZ.k fd;k tk jgk gSA rFkk mlesa vk;ksftr
gksus okys izk;ksfxd dk;ZØeksa esa lakLÑfrd] [ksyowQn] izkFkfed fpfdRlk
f'kfoj] LdkmV vkSj xkbZM] 'kSf{kd ;k=kk] f'k{k.k vH;kl vkfn
vfuok;Zrk f'k{kd izf'k{kqvksa esa O;kolkf;d fodkl osQ lkFk xq.koÙkk
lao¼Zu ij cy nsrh gSaA ikB~;p;kZ esa ,d:irk lHkh fo"k;ksa]
vè;kidksa] Nk=kksa esa mfpr lkeatL; iznku djrh gSA

2- dk;ZØe dh leku vofèk&

orZeku esa f'k{k.k izf'k{k.k dk;ZØeksa dh jk"Vªh; vè;kid
f'k{kk ifj"kn osQ }kjk leku vofèk fuf'pr dh x;h gSA tks izkFkfed
f'k{kd] ekè;fed f'k{kd rFkk mPp f'k{kk osQ f'k{kd gsrq fuèkkZfjr dh
x;h gSA iwoZ esa f'k{k.k esa izf'k{kqvksa osQ fy, ch&,M- o"kZ fuèkkZfjr dh
xbZ FkhA ijUrq ik'pkR; f'k{kk iz.kkyh ,oa rduhdh fo"k;ksa osQ izf'k{k.k
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,oa O;kolkf;d fodkl osQ nkSj esa Hkkjrh; f'k{kd uohure izfofèk;ksa
dk iz;ksx dj xq.koÙkkiw.kZ f'k{k.k dj losQ blosQ fy, f}o"khZ; ,oa
prqo"khZ; izf'k{k.k dh O;oLFkk jk"Vªh; vè;kid f'k{kk ifj"kn }kjk
lEiw.kZ ns'k esa dh tk jgh gSA

3- mifLFkfr dh vfuok;Zrk&

vè;kidksa ,oa Nk=kksa dh ikB~;p;kZ osQ vUrxZr d{kk d{k esa
,oa vU; ikB~;lgxkeh fØ;kvksa esa mifLFkfr dh vfuok;Zrk gksuh
pkfg,A vè;kid f'k{kk osQ ,d o"khZ; ikB~;Øe esa Nk=kkè;kidksa osQ
fy, de ls de 75 izfr'kr mifLFkfr vfuok;Z FkhA tcfd vc
f}o"khZ; vè;kid f'k{kk ikB~;Øe esa lS¼kfUrd dk;Z osQ fy, 80
izfr'kr mifLFkfr izFke o"kZ esa 4 lIrkg rFkk f}rh; o"kZ esa 16 lIrkg
osQ bUVuZf'ki dk;Z esa 90 izfr'kr mifLFkfr vfuok;Z dj nh xbZ gSA
;g mifLFkfr dh vfuok;Zrk f'k{k.k ,oa izf'k{k.k esa muosQ O;kolkf;d
fodkl dks fuf'p; gh izHkkfor djrh gSA vr% Nk=kksa ,oa vè;kidksa
dh mifLFkfr c<+kus osQ fy, laLFkk izèkkuksa] vè;kidksa ,oa vfHkHkkodksa
dks fo|ky; rFkk egkfo|ky; vkus osQ fy, vfHkizsfjr fd;k tk,A

4- vko';drkuqlkj vè;kidksa dh fu;qfDr&

vè;kid Hkkjro"kZ esa izkphu dky ls gh Js"B vkSj lEekuh;
jgk gSA ijUrq orZeku le; esa izkFkfed Lrj ls fo'ofo|ky; rd
vè;kidksa osQ inksa dh fjDrrk gksus ij ljdkj] fo|ky; iz'kklu]
egkfo|ky; iz'kklu rFkk fo'ofo|ky; iz'kklu osQ }kjk Nk=kksa dks
vlqfoèkk u gks bl fLFkfr esa vfrfFk ,oa lafonk f'k{kdksa osQ }kjk
mudk f'k{k.k dk;Z djk;k tk jgk gSA blls vè;kidksa dh deh dks
,oa Nk=kksa osQ ikB~;Øe dks iwjk fd;k tk ldrk gSA

5- HkkSfrd lalkèkuksa dh mi;ksfxrk&

f'k{k.k ,oa izf'k{k.k gsrq fo|ky; ls ysdj fo'ofo|ky; rd
ekuoh; lalkèkuksa osQ lkFk lkFk HkkSfrd lalkèkuksa dh vko';drk gksrh
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gSA f'k{k.k osQ fy, d{kk d{k] iqLrdky;] Hkk"kk iz;ksx'kkyk] lax.kd
iz;ksx'kkyk] euksfoKku iz;ksx'kkyk] rduhdh iz;ksx'kkyk] lHkkxkj] laxhr]
dyk] [ksyowQn dk eSnku ,oa lkexzh] is;ty ,oa 'kkSpky; vkfn
ewyHkwr lqfoèkkvksa dh vko';drk izR;sd laLFkk esa miyCèk gksrh gSA

f'k{k.k ,oa izf'k{k.k laLFkkuksa esa iz;ksx'kkykvksa dh] leqfpr
O;oLFkk osQ lkFk lkFk mudk le; le; ij iz;ksx gksuk pkfg, ftlls
Nk=kksa ,oa vè;kidksa dks Hkh le; osQ lkFk lh[kus ,oa vuqHko izkIr
djus osQ volj izkIr gks losQaA

6- f'k{k.k vH;kl ,oa bUVuZf'ki dh Hkwfedk&

vè;kidksa osQ fy, f'k{k.k osQ vfrfjDr lcls egRoiw.kZ dk;Z
gS Nk=kkè;kidksa@Nk=kkè;kfidkvksa dks f'k{k.k vH;kl djuk ,oa bUVuZf'ki
dk;ZA ftlls os Hkh izf'k{k.k izkIr dj vius f'k{k.k dkS'ky dks
izHkko'kkyh vkSj Lrjh; cuk losQ vkSj viuk mfpr O;kolkf;d
fodkl dj losQaA blfy, vè;kid izf'k{k.k fu;ked laLFkkvksa MkbZV]
,ulhVhbZ osQ }kjk izf'k{kqvksa osQ fy, 4 lIrkg] rhu ekg rFkk 6 ekg
dk izf'k{k.k dk;ZØe j[kk x;k gSA O;kolkf;d fodkl osQ lkFk
Nk=kkè;kidksa osQ fy, xq.koÙkkiw.kZ izf'k{k.k gsrq ikB ;kstukvksa fuekZ.k
djuk] vè;kid fujh{k.k] lgikBh fujh{k.k] fuf'pr le; ,oa
fo"k;oLrq esa leUo; osQ izLrqfr djuk] fo'ys"k.kkRed ewY;kadu
izR;sd vè;kiu lEcUèkh O;kogkfjdrk dks Lo;a okLrfod fLFkfr esa
djus ,oa mldh mi;ksfxrk dks Nk=k le> ldrs gSA fd igys
iwokZH;kl dk vR;fèkd egRo gksrk gS] ftlls Nk=kksa dk le; ,oa
ifjJe O;FkZ u"V u gksA

,do"khZ; ikB~;Øe esa f'k{k.k vH;kl osQ fy, nl lw{e
f'k{k.k ikB ;kstuk,a ,oa chl&chl nh?kZ ikB ;kstukvksa dk vH;kl
dk;Z djuk gksrk FkkA vc f}o"khZ; ifjofrZr ikB~;Øe esa izFke o"kZ esa
fo|ky; fujh{k.k dk;Z ;kstuk osQ fy, 4 lIrkg dk dk;ZØe vkSj
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f}rh; o"kZ esa 16 lIrkg dk bUVuZf'ki dk;ZØe esa izfrHkkx vko';d
fd;k x;k gSA tks izf'k{kqvksa osQ O;kolkf;d fodkl osQ fy, vrho
mi;ksxh gSA

7- ewY;kadu }kjk fodkl gksuk&

orZeku ikB~;Øeksa esa Nk=kksa osQ vkUrfjd ewY;kadu ,ao ckg~;
ewY;kadu fuèkkZj.k fo'ofo|ky;ksa ;k fu;ked laLFkkvksa }kjk fd;k x;k
gSA lS¼kfURkd dk;Z] l=kh; dk;Z ,oa izk;ksfxd f'k{k.k vH;kl fujh{k.k
dk;Z osQ fy, vkUrfjd ,oa ckg~; ewY;kadu dk;Z osQ fy, loZekU;
ewY;kadu i¼fr;ksa dk iz;ksx laLFkkvksa osQ }kjk fd;k tk jgk gSA rFkk
le; le; ij vè;kidksa osQ }kjk izfriqf"V iznku djus osQ fy,
loZekU; ekud ;k fufnZ"V i¼fr;ka fo|eku gSaA bu lHkh dkj.kksa ls
i{kikrjfgr ewY;kadu fd;k tkrk gSA f'k{k.k vH;kl dk;Z] fujh{k.k
dk;Z] l=kh; dk;Z ,oa lS¼kfUrd dk;Z vkUrfjd ewY;kadu ,oa ckg~;
ewY;kadu osQ fy, ekudhÑr ewY;kadu fofèk;ksa osQ iz;ksx ij cy
fn;k tk jgk gSA

8- dk;kZèkkfjr n{krkvksa dh izkfIRk&

vkèkqfud vè;kidh; ikB~;Øe dh rS;kjh osQ fy, jk"Vªh;
vè;kid f'k{kk ifj"kn~ }kjk n{krk osQ lkFk gh dbZ izfrc¼rk osQ {ks=kksa
dks Li"V djus osQ fy, 1978 esa vius nLrkost ^Vhpj ,twosQ'ku
djhD;wye% , izsQeodZ* esa n{krk vkèkkfjr vkSj izfrc¼rk mUeq[k
xq.koÙkk ewyd fo|ky; f'k{kk gsrq vusd izfrc¼rk,a nh x;h gSa&

1- vfèkxedrkZvksa osQ izfr izfrc¼rk

2- lekt osQ izfr izfrc¼rk

3- vkthfodk osQ izfr izfrc¼rk

4- vkthfodkxr fØ;kdyki esa mRÑ"Vrk lEcUèkh izfrc¼rk

5- ewyHkwr ewY;ksa osQ izfr izfrc¼rk
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izR;sd vè;kid dks viuh vdknfed izfrc¼rk LFkkfir
djuh pkfg,A mls vius rRdkfyd izyksHkuksa dks NksM+dj Nk=k]
fo|ky;] lekt vkSj ns'k osQ fodkl osQ fy, dk;Z djuk pkfg,A
mldk O;kolkf;d fodkl Lo;a osQ lkFk lkFk lekt dks Hkh izHkkfor
djrk gSA tc fdlh f'k{kd dh iz'kalk dh tkrh gS] rks mldk
vkRefo'okl vkSj opuc¼rk vkSj c<+ tkrh gSA vr% mls iw.kZ
fo'okl osQ lkFk dk;Z djuk pkfg,A

9- lS¼kfURkd vkSj O;kogkfjd dk;ksaZ esa oqQ'kyrk izkIRk djuk&

f'k{k.k izf'k{k.k esa lS¼kfUrd dk;ks± dk fu'iknu osQ fy,
f'k{kd dks le; osQ lkFk vkèkqfud rduhdksa dk iz;ksx djrs gq,
d{kk d{k esa vè;kiu dk;Z lEiÂ fd;k tkrk gSA rFkk uohu izfofèk;ksa
osQ Kku osQ fy, og vfHkfoU;kl] iqu'p;kZ] dk;Z'kkyk] lEesyu]
laxksf"B;ksa esa Hkkxxzg.k dj vius lS¼kfUrd fo"k;ksa esa Nk=kksa dh :fp
mRiÂ djrk gSA f'k{kd d{kk osQ nkSjku izk;ksfxd ,oa O;kogkfjd dk;ks±
dk fu"iknu djus esa l{ke gks tkrk gSA rFkk og f'k{k.k izf'k{k.k esa
ikB;kstukvksa] fofèk;ksa vkfn esa oqQ'kyrk izkIr dj izk;ksfxd dk;Z dk
mfpr lEiknu dj ysrk gSA

10- O;ogkjxr dk;Z fu"iknu djuk&

f'k{k.k osQ {ks=k esa vfèkdka'k f'k{kdksa dh f'k{k.k fu"iknu
xq.koÙkk mPpLrjh; gksrh gSA mudh f'k{k.k dk;Z osQ izfr dÙkZO;fu"Brk
,oa mÙkjnkf;Ro dh Hkkouk vfèkd gksrh gSA O;kolkf;d fodkl gsrq
xq.koÙkk c<+kus osQ fy, f'k{kdksa dks f'k{kk osQ {ks=k esa gksus okys uohu
ifjorZu vkSj :ikUrj.k osQ fy, vuqHkoksa dks izf'k{k.k }kjk izkIr djrs
gSaA blosQ fy, fofHkÂ dk;ZØeksa esa lgHkkfxrk] f'k{k.k vkpkj lafgrk
dk ikyu djus dk izf'k{k.k muosQ O;kogkfjd dk;Z fu"iknu dks
liQy cukrs gSaA
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11- f'k{k.k dk;Z esa uohu mikxeksa osQ iz;ksx djuk&

f'k{kk esa rduhdh osQ izos'k ls uohu mikxeksa dk iz;ksx orZeku
esa fd;k tkus yxk gSA tSls&eYVh ehfM;k ,izksp] ilZuykbTM fLkLVe
vkWiQ bULVªD'ku] dEI;wVj vflLVSUV bULVªD'ku] bUVjusV] bZ&esy]
vUr% fØ;k iz.kkyh] flLVe ,izksp] vfHkØfer vuqns'ku iz.kkyh]
lw{e f'k{k.k] f'k{k.k e'khu vkfnA f'k{kd mijksDr mikxeksa dk iz;ksx
djosQ viuk O;kolkf;d fodkl dj ldrk gS rFkk f'k{k.k dh
xq.koÙkk dks c<+kus esa lgk;d gks ldrk gSA

12- f'k{k.k dk;Z esa fuR; uohu uokpkjksa dk iz;ksx djuk&

f'k{k.k dk;Z dks O;olk; osQ :i esa ekU;rk fey jgh gSA bl
O;olk; dks lIkQy cukus ,oa f'k{k.k dk;Z dks vkèkqfudrk osQ lkFk
iz;ksx djus gsrq uohu uokpkjksa dk iz;ksx fd;k tkrk gSA f'k{k.k dk;Z
esa ohfM;ks dkWUizsaQl] VSyh dkUizsaQl vkfnA eSa ekxZn'kZu ,oa lg;ksx dj
losQaA

fu"d"kZ&

gekjs ns'k esa f'k{k.k dks vusd dkjd izHkkfor dj jgs gSaA
tSls&vkfFkZd] lekftd ,oa dbZ izdkj dh eukstfur leL;k,¡A
f'k{kdksa osQ O;kolkf;d fodkl osQ fy, lekosf'kr n`f"Vdks.k]
vkRefo'okl rFkk vkRelEeku dh Hkkouk izxk<+ gksrh gSA f'k{kdksa dh
xq.koÙkk lao¼Zu lEiknu djuk ,d egrh vko';drk cu xbZ gSA

vr% ikB~;Øe esa ,d:irk] dk;ZØe dh leku vofèk]
mifLFkfr dh vfuok;Zrk] vko';drkuqlkj vè;kidksa dh fu;qfDr]
HkkSfrd lalkèkuksa dh mi;ksfxrk] f'k{k.k vH;kl ,oa bUVuZf'ki dh
Hkwfedk] ewY;kadu esa ikjnf'kZrk] izf'k{k.k fu;ked laLFkk dh mfpr
uhfr;k¡] lS¼kfUrd vkSj O;kogkfjd dk;ksZ esa oqQ'kyrk ikuk] f'k{k.k
dk;Z esa uohu mikxeksa dk iz;ksx] oS;fDrd fofHkÂrkvksa osQ vkèkkj ij
f'k{k.k] f'k{kdksa dh esaVj dh Hkwfedk] lekt osQ izfr izfrc¼rk]
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vuq:fir lkekftd dkS'kyksa dk fo{k.k] vfHkØfer vfèkxe lkexzh
dk fuekZ.k f'k{kdksa osQ O;kolkf;d fodkl gsrq xq.koÙkk lao¼Zu djrs
gSA vr% f'k{kd mijksDr mik;ksa osQ ekè;e ls d{kk d{k] fo|ky;]
lekt ,oa ns'k esa xq.koÙkk lao¼Zu esa l{ke gks losQaxsA

lUnHkZxzUFklwph&

1- Hkkjr dh tux.kuk 2011

2- ,u-lh-Vh-bZ] ubZ fnYyhA

3- Vhpj ,twosQ'ku djhD;wye% , izsQeodZ 1978] ,u-lh-bZ-vkj-
Vh-] ubZ fnYyhA

4- dchj] gqek;wa] ,twosQ'ku bu U;w bf.M;k] ,f'k;k cqd gkml]
eqEcbZ] 1980A

5- 'kekZ] vkj-,-] Hkkjrh; f'k{kk iz.kkyh dk fodkl] vkj-yky
cqd fMiks] esjB] 1990A

6- xqIrk] ,l-ih-] Hkkjrh; f'k{kk dk bfrgkl o leL;k,a] 'kkjnk
iqLrd efUnj] bykgckn] 2000A
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Hkkjr esa mPp f'k{kk dh xq.koÙkk% orZeku
fLFkfr] pqukSfr;ka ,oa lekèkku

&MkW- vt; oqQekj

lgk;d izoDrk] Jh yk-c-'kk-jk-la-fo-] ubZ fnYyh

lkjka'k% ,iQú MCywú FkkWel osQ 'kCnksa esaµ ¶,slk dksbZ ns'k ugha
gS tgk¡ Kku osQ izfr izse brus izkphu le; esa izkjEHk gqvk gks ftruk
Hkkjr esa ;k ftlus bruk LFkk;h vksj 'kfDRk'kkyh izHkko mRiÂ fd;k gks
ftruk Hkkjr usA¸ vkSj ;g ckr Hkh lHkh Lohdkj djrs gSa fd Hkkjr
esa 2500 bZúiwú ls 500 bZúiwú rd osnksa dk opZLo jgk vkSj bfrgkl&
dkj ml dky dks oSfnd dky dgrs gSaA oSfnd dky esa gekjs ns'k
esa ,d le`¼ f'k{kk iz.kkyh dk fodkl gqvkA fdarq orZeku le; esa
fLFkfr blosQ fcYoqQy foijhr gSaA la[;k dh n`f"V ls ns[kk tk, rks
Hkkjr dh mPprj f'k{kk O;oLFkk vejhdk vkSj phu osQ ckn rhljs
uacj ij vkrh gS ysfdu tgk¡ rd xq.koÙkk dh ckr gS nqfu;k osQ 'kh"kZ
200 fo'ofo|ky;ksa esa Hkkjr dk ,d Hkh fo'ofo|ky; ugha gSA n
VkbEl fo'o ;wfuoflZVht jSafdax (2013) osQ vuqlkj vejhdk dk
osQfyiQksfuZ;k baLVhV~;wV vkWiQ VsDukWykWth pksVh ij gS tcfd Hkkjr osQ
iatkc fo'ofo|ky; dk LFkku fo'o esa 226 ok¡ gSA tcfd iwohZ
,f'k;k osQ NksVs&NksVs ns'kksa dh dbZ f'k{k.k laLFkk,a 'kh"kZ 50 dh lwph
esa 'kkfey gSaA lHkh dks mPp f'k{kk osQ leku volj lqyHk djkus dh
uhfr osQ vUrxZr lEiw.kZ ns'k esa egkfo|ky;ksa ,oa fo'ofo|ky;ksa dh
la[;k esa mYys[kuh; o`f¼ gqbZ gSA ljdkj o"kZ 2020 rd mPp f'k{kk
esa fgLlsnkjh dks 24-5 ls c<+kdj 30 izfr'kr rd ys tkuk pkgrh gSA
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gkykafd rc Hkh ;g de gksxk] D;ksafd vesfjdk vkSj fczVsu esa ;g
izfr'kr 80 ls Åij gSA phu esa Hkh mPp f'k{kk dk vkSlr 35 izfr'kr
ls vfèkd gSA tgk¡ rd vkfFkZd ykHk vkSj lqfoèkk dh ckr gS] Hkkjr
dh fLFkfr dbZ ;wjksih; ns'kksa ls csgrj gSA fiQj Hkh mPp f'k{kk dk
<k¡pk etcwr D;ksa ugha cu ik jgk gS\ fMftVy gksus vkSj nqfu;k dh
vkfFkZd egk'kfDr cuus dk liuk latks jgs Hkkjr esa mPp] rduhdh
vkSj izcaèku f'k{kk dk <k¡pk pjejkrk fn[k jgk gSA IkzLrqr i=k }kjk
mPp f'k{kk dh xq.koÙkk vkSj uhfr;ksa osQ lanHkZ esa mu dkj.kksa ij fopkj
fd;k x;k gS tks orZeku fLFkfr osQ fy, ftEesnkj gSA lkFk&lkFk oqQN
lq>ko Hkh izLrqr fd, x, gS tSlk fd ns'k vkSj lekt pkgrk gS fd
mPp f'k{kk uhfr;ksa esa tYn cqfu;knh cnyko dj bUgsa veyhtkek
iguk;k tk, rkfd ns'k osQ 'kS{kf.kd fodkl dk bfrgkl xkSjo'kkyh
cuk jgsA

ewy 'kCn% mPp f'k{kk] xq.koÙkk] rduhdh vkSj izcaèku

izLrkouk% vktdy oSf'od vFkZO;oLFkk] èku mRifÙk] fodkl
vkSj laiÂrk dh lapkyd 'kfDr fliQZ f'k{kk dks gh ekuk x;k gSA
f'k{kk euq"; dks mnkj] pfj=koku] fo}ku vkSj fopkjoku cukus osQ
lkFk&lkFk mlesa uSfrdrk] lekt vkSj jk"Vª osQ izfr mlosQ drZO; vkSj
ekuoh; ewY;ksa osQ izfr vkLFkk dh Hkkouk dk lapkj djrh gSA fdlh
Hkh f'k{k.k laLFkku osQ eq[;r% rhu vax gksrs gSa& f'k{kd] f'k{kkFkhZ vkSj
ikB~;ØeA fdlh Hkh laLFkku dh liQyrk vkSj foiQyrk bUgha ij
fuHkZj gksrh gSA Hkkjr dh ekuo lalkèku {kerk dks iw.kZ :i ls lekurk
vkSj lekosf'krk osQ lkFk mPprj f'k{kk {ks=k esa yxkuk eq[; mn~ns';
gSA vkt fodflr jk"Vªksa osQ vkfFkZd vkSj rduhdh fodkl osQ ihNs
muosQ 'kksèk dk etcwr vkèkkj ns[kk tk ldrk gSA LorU=krk izkfIr osQ
i'pkr~ fiNys lkr n'kdksa esa ns'k esa mPp f'k{kk osQ {ks=k eas
mYys[kuh; izxfr gqbZ gSA Lora=krk iwoZ ns'k esa ek=k 30 fo'ofo|ky;
Fks] ogha vc mudh la[;k 800 osQ ikj igq¡p pqdh gSA egkfo|ky;ksa



78 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

dh la[;k 500 ls djhc 40000 vkSj fo|kfFkZ;ksa dh la[;k 3]97]000
ls djhc 350]00]000 osQ ikj ig¡qp x;h gSA ;fn mPp f'k{kk dh
xq.koÙkk vkSj mldh O;kogkfjdrk ij fopkj fd;k tk, rks orZeku
f'k{kk iz.kkyh f'kf{kr csjkstxkjksa dh ,d cgqr cM+h la[;k izR;sd o"kZ
rS;kj djrh tk jgh gSA gekjs bu mPp laLFkkuksa osQ Nk=k ns'k] lekt
vkSj mudh leL;kvksa ls dVs gq, gSaA mPp f'k{kk dh O;oLFkk esa ,sls
cqfu;knh cnyko ykus dh t:jr gS f'k{kk dk lgh mi;ksx ge vius
vkfFkZd fodkl vkSj lkekftd U;k; osQ {ks=k esa izHkkoh <ax ls dj
losQaA vkt fLFkfr ;g gS fd fliQZ ogh ekrk firk vius cPpksa dks
ekè;fed f'k{kk osQ ckn dkWyst Hkst ikrs gSa tks vkfFkZd :i ls l{ke
gSaA xjhch ls T;knk cM+k dkj.k xq.kkRedrk dk eqík gSA

Hkkjr dh leL;k osQoy mPp f'k{kk dk de vk¡dM+k gh ugha
gS] cfYd bldh xq.kkRedrk vkSj ,d:irk dk Hkh gSA ns'k osQ mPp
f'k{kk laLFkku ftl rjg fMfxz;ka ns jgs gSa] muesa dbZ folaxfr;ka gSaA
vfèkdka'k egkfo|ky;ksa esa lqfu;ksftr f'k{k.k O;oLFkk dk vHkko gSA
vusd dkWysstksa esa cqfu;knh lqfoèkk,a rd ugha gSaA vly esa detksj
vkSj csrjrhc LowQy O;oLFkk gh mPp f'k{kk O;oLFkk dh chekjh dk
eq[; dkj.k gSA ;|fi osQUnz ljdkj us 2020 rd 30 izfr'kr ldy
ukekda u nj (GER) dk y{; j[kk gS] vkSj bl y{; dks gkfly
djus osQ fy, dkiQh la[;k esa fo'ofo|ky;ksa vkSj dkWysstksa dh LFkkiuk
dh t:jr gksxhA jk"Vªh; Kku vk;ksx (National Knowledge

Commission) us 2020 rd 30 izfr'kr yksxksa dks fo'ofo|ky; rd
ykus osQ fy, vxys 10 o"kZ esa ns'k esa 1500 fo'ofo|ky; vkSj djhc
45 gtkj dkWyst [kksyus dh fliQkfj'k dh gSA mPp f'k{kk osQ fxjrs
Lrj dks ysdj gekjs ns'k osQ iwoZ jk"Vªifr vkSj osQUnzh; fo'ofo|ky;ksa
osQ oqQykfèkifr ekuuh; iz.ko eq[kthZ us ,d fo'ofo|ky; osQ nh{kkar
lekjksg esa dgk fd& ¶gesa ,d ,slh O;oLFkk dk fuekZ.k djuk gksxk
tgk¡ ;qokvksa dks varjkZ"Vªh; ekudksa osQ vuq:i f'k{kk feysA mUgksaus
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Nk=kksa esa vkRepsruk] laosnu'khyrk] ekSfyd lksp fodflr djus vkSj
izHkko'kkyh laokn] leL;k lekèkku o varoSZ;fDrd lacaèk dh n{krk
c<+kus dh t:jr gSA¸ ge lHkh dks viuh ftEesnkjh dks fuHkkuk gksxk
rHkh mPp f'k{kk dh fLFkfr csgrj gks ik,xhA ikB~;Øe dh ;kstuk]
ikB~;Øe dk fuèkkZj.k] ikB~;Øe dk fØ;kUo;u ,oa ikB~;Øe dk
ewY;kadu vyx&vyXk dk;Z gksrs gq, Hkh bl rjg ls tqM+s gq, gSa fd
,d osQ Hkh xfrghu gksus ls ikB~;Øe dk fuèkkZfjr mn~ns'; lexzrk esa
izkIr ugha fd;k tk ldrk gSA mPp f'k{kk osQ futh vkSj lkoZtfud
nksuksa gh {ks=kksa esa vkewy&pwy ifjorZu t:jh gS rFkk blesa O;kIr
foexfr;ksa dks nwj dj nksuksa {ks=kksa dks ,d&nwljs osQ iwjd vkSj lg;ksxh
cudj lapkfyr fd;s tkus dh t:jr gSA

Hkkjrh; mPp f'k{kk dh orZeku pqukSfr;k¡

ns'k osQ lHkh fo'ofo|ky;ksa osQ ifjlj esa] mPp f'k{kk esa
nkf[kyk ysus dks mRlqd ;qokvksa dh Hkkjh HkhM+ ns[kh tk ldrh gSA
fiNys ,d nl&ianzg lkyksa ls ns'k esa ckjgoha d{kk osQ ifj.kke vkrs
gh] cgqer esa Nk=kksa dh izeq[k fpark vius ialnhnk dkWyst fo'ofo|ky;ksa
esa izos'k dh jgrh gSA 1990 osQ ckn] LowQy f'k{kk esa ukekadu ns'k esa
gh ugha] cfYd iwjh nqfu;k esa c<+k gS vkSj mldk ifj.kke ;s gqvk gS
fd mPp f'k{kk dh ekax eas Hkh mYys[kuh; o`f¼ gqbZ gSA ;wusLdksa
lkaf[;dh laLFkku dh 2013 dh fjiksVZ osQ eqrkfcd] mPp f'k{kk esa]
1970 esa nqfu;k Hkj esa oqQy ukekadu tgk¡ 32-6 fefy;u Fkk] 2011 esa
182-2 fefy;u igq¡p x;kA iwohZ vkSj nf{k.kh ,f'k;k osQ ns'kksa dh
Hkkxhnkjh bl ukekadu esa 46 % jghA vHkh mEehn dh tk jgh gS fd
Hkkjr lfgr nf{k.k ,f'k;k vkSj eè; vizQhdk esa mPp f'k{kk dh ekax
vkSj foLrkj esa rsth 2030 rd cuh jgsxhA ysfdu ns'k esa mPp f'k{kk
dh rLohj oqQN vkSj gh dgrh gS%
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mPp f'k{kk dh rLohj

rF; 1 % LowQy dh i<+kbZ djus okys ukS Nk=kksa esa ls ,d gh dkWyst
igq¡p ikrk gS] Hkkjr esa mPp f'k{kk osQ fy, jftLVsª'ku djkus
okys Nk=kksa dk vuqikr nqfu;k esa lcls de ;kuh fliQZ 11
iQhlnh gS] vejhdk esa ;s vuqikr 83 iQhlnh gSA

rF; 2 % bl vuqikr dks 15 iQhlnh rd ys tkus osQ y{; dks izkIr
djus osQ fy, Hkkjr dks 2]26]410 djksM+ #i, dk fuos'k djuk
gksxk tcfd 11oha ;kstuk esa blosQ fy, fliQZ 77]933 djksM+
#i, dk gh izkoèkku fd;k x;k FkkA

RkF; 3 % gky gh esa uSldkWe vkSj eSfdUls osQ 'kksèk osQ vuqlkj
ekufodh esa 10 esa ls ,d vkSj bathfu;fjax esa fMxzh ys pqosQ
pkj esa ls ,d Hkkjrh; Nk=k gh ukSdjh ikus osQ ;ksX; gSa]
(ilZisfDVo 2020) Hkkjr osQ ikl nqfu;k dh lcls cM+s
rduhdh vkSj oSKkfud ekuo 'kfDr dk t[khjk gS bl nkos dh
;gha gok fudy tkrh gSA

rF; 4 % jk"Vªh; ewY;kadu vkSj izR;k;u ifj"kn dk 'kksèk crkrk gS fd
Hkkjr osQ 90 iQhlnh dkWystksa vkSj 70 iQhlnh fo'ofo|ky;ksa
dk Lrj cgqr detksj gSA

rF; 5 % Hkkjrh; f'k{k.k laLFkkvksa esa f'k{kdksa dh deh dk vkye ;s
gS fd vkbZvkbZVh tSls izfrf"Br laLFkkuksa esa Hkh 15 ls 25
iQhlnh f'k{kdksa dh deh gSA

rF; 6 % Hkkjrh; fo'ofo|ky; vkSlru gj ik¡posa ls nlosa o"kZ esa
viuk ikB~;Øe cnyrs gSa ysfdu rc Hkh ;s ewy mís'; dks
iwjk djus esa foiQy jgrs gSaA

rFkk 7 % vktknh osQ igys 50 lkyksa esa fliQZ 44 futh laLFkkvksa dks
MhEM fo'ofo|ky; dk ntkZ feyk] fiNys 16 o"kksZ esa 69 vkSj
futh fo'ofo|ky;ksa dks ekU;rk nh xbZA
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rF; 8 % vPNs f'k{k.k laLFkkuksa dh deh dh otg ls vPNs dkWystksa
esa izos'k ikus osQ fy, dV vkWiQ izfr'kr vlkekU; gn rd
c<+ tkrk gS] bl lky Jh jke dkWyst vkWiQ dkelZ osQ ch
dkWe vkWulZ dkslZ esa nkf[kyk ysus osQ fy, dV vkWiQ 99
iQhlnh FkkA

rF; 9 % vè;;u crkrk gS fd lsosQaMªh LowQy esa vPNs vad ykus osQ
ncko ls Nk=kksa esa vkRegR;k djus dh izo`fÙk cgqr rsth ls c<+
jgh gSA

rF; 10 % Hkkjrh; Nk=k fons'kh fo'ofo|ky;ksa esa i<+us osQ fy, gj
lky lkr vjc MkWyj ;kuh djhc 43 gtkj djksM+ #i, [kpZ
djrs gSa D;ksafd Hkkjrh; fo'ofo|ky;ksa esa i<+kbZ dk Lrj
?kfV;k gSA

mPp f'k{kk dh xq.koÙkk esa lqèkkj gsrq lq>ko%

ekuo lalkèku fodkl ea=kh izdk'k tkoM+sdj us mPp f'k{kk
laLFkkuksa esa vè;kidksa dh tokcnsgh LFkkfir djus ij tksj fn;k gSA
vktdy ns'k esa mPp f'k{kk dh dfe;ksa dks nwj dj mlesa xq.koÙkk
ykus dh ppkZ cM+s tksjksa ij gSA blosQ fy, vusd Lrjksa ij rjg&rjg
osQ mik; fd;s tkus dh vko';drk gS&

Ø vkt osQ le; fofHkÂ lkefjd vkSj lkekftd pqukSfr;ksa osQ
mUewyu esa foKku dh izHkkoh Hkwfedk gSA mPp f'k{kk ,d ,slk
{ks=k gS ftlesa O;kolkf;drk dh vis{kk xq.kkRedrk] izfrLièkkZ]
leiZ.k dks egÙo fn;k tkuk pkfg,A

Ø Hkkjr esa oSKkfud 'kksèkksa ij [kpZ dks c<+k, tkus dh vko';drk
gSA f'k{kk uhfr esa bldk è;ku j[kk tkuk pkfg, fd mPp f'k{kk
esa 'kksèk dk;Z osQ fy, lalkèkuksa dh O;oLFkk vko';drkuqlkj
dh tkuh pkfg,A oSKkfud 'kksèkksa ij gksus okyk [kpZ ,d rjg
ls fuos'k gS] ftlls ges dbZ rjg osQ izfriQy feyrs gSaA
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Ø Hkkjrh; fof'k"V igpku izkfèkdj.k (UIDAI) osQ izeq[k uanu
uhyosQ.kh osQ vuqlkj] ¶Hkkjr dks vius MseksxzkfiQd ykHkka'k
dk iQk;nk mBkuk pkfg,A bl le; Hkkjr dh yxHkx vkèkh
vkcknh 25 lky ls de mez dh gSA buesa ls 12 djksM+ yksxksa
dh mez 18 ls 23 lky osQ chp dh gSA ;fn bUgsa Kku vkSj
gquj ls ySl dj fn;k tk;s rks ;s vius cwrs ij Hkkjr dks ,d
oSf'od 'kfDr cuk ldrs gSaA¸

Ø fdlh Hkh laLFkku dh liQyrk vkSj foiQyrk f'k{kd] f'k{kkFkhZ
vkSj ikB~;Øe ij fuHkZj gksrh gSaA gesa bu dfM+;ksa dh Hkwfedk
dk fu"i{k ewY;kadu djuk gksxk rHkh f'k{kk O;oLFkk esa O;kid
cnyko vk ik,xkA

Ø bl ;kstuk osQ varxZr mu ljdkjh dkWystksa dks vfrfjDr  èku
,oa lqfoèkk,a nh tkrh gS tgka izksisQljksa dk ewY;kadu fo|kfFkZ;ksa
}kjk fd;k tkrk gS rFkk tgka izksIkQslj BsosQ ij j[ks x, gSaA
fo'ofo|ky; o egkfo|ky; dks vuqnku rc gh feyuk
pkfg, tc izksisQljksa dk ewY;kadu fo|kfFkZ;ksa }kjk rFkk fdlh
Lora=k ckgjh laLFkk }kjk djk;k tk,A

Ø gj o"kZ yk[kksa dh la[;k esa Lukrd ,oa LukrdksÙkj fMxzh èkkjd
fudyrs gSa ysfdu jkstxkjijdrk ek=k 10 izfr'kr gSA vki&
jkfèkd ,oa vkradoknh xfrfofèk;ksa esa fu;a=k.k osQ fy, ;g
vko';d gS fd mPp f'kf{kr ;qokvksa dh fn'kk dks lgh txg
ij ys tk;k tk,] mUgsa jkstxkj ijd cuk;k tkuk t:jh gSA

Ø f'k{kdksa vkSj fo|kfFkZ;ksa dh Lok;Ùkrk dks cgqr lEeku nsuk
pkfg,] D;ksafd blosQ ckn gh cM+k dk;Z laHko gSA fo'ofo|ky;ksa
osQ cksf>y okrkoj.k dk fuLrkj.k dj mls lq:fpiw.kZ] gYdk
rFkk fopkj izèkku cukuk pkfg,A ifjlj esa c<+rh fgalk vkSj
nqO;Zogkj osQ ihNs vkReh; lacaèkksa dk vHkko gSA ;fn ;gka ij
,d ikfjokfjd okrkoj.k fodflr fd;k tk losQ rks vusd
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vfiz; izlax ?kfVr gh ugha gksaxsA

Ø mPp f'k{kk vfèkd izHkkfo] pqLr] xfr'khy] yphyh vkSj
vfèkd fofHkÂrkvksa lfgr gksuh pkfg,A vr% f'k{k.k laLFkkuksa
osQ ikB~;Øe ,oa lqfoèkkvksa dks le;kuqowQy rFkk cktkjksUeq[kh
cuk;k tk, vkSj f'k{kdksa osQ fy, lrr~ izf'k{k.k rFkk xq.koÙkk
fodkl osQ fy, dkuwu cuk;k tk,A

Ø Hkkjr ;qokvksa dk ns'k gSA esd bu bafM;k] fMftVy bafM;k
tSlh vge ;kstukvksa dks liQy cukuk gS rks blosQ fy,
;qokvksa dks lgh jkg fn[kkuh gksxhA blosQ fy, t:jh gS fd
gekjs Nk=kksa dks csgrj mPp f'k{kk nh tk,A

Ø gekjh fo'ofo|ky; o egkfo|ky; O;oLFkk esa vkWuykbUk
f'k{kk dks c<+kok fn;k tk;s vkSj izksIkQsljksa dh inksÂfr dks
vkWuykbu dkslZ cukus ls tksM+ fn;k tk,A pkWd vkSj CySd cksMZ
osQ tekus dks Hkqyk dj f'k{kk dj f'k{kk osQ fy, rduhd dk
bLrseky fd;k tk,A

Ø Lukrd Lrj vkSj mlls Åij gj {ks=k esa 'kksèk dks izksRlkfgr
fd;k tk,A de ljdkjh lgk;rk ikus ;k ugha ikus okys f'k{k.k
laLFkkuksa osQ lapkyu rFkk ikB~;Øe p;u esa dYiuk'khyrk dh
LorU=krk nh tk,A

Ø detksj oxZ osQ ;ksX; vkSj esèkkoh fo|kfFkZ;ksa dks bu mPp
f'k{k.k laLFkkuksa esa 'kqYdksa esa iwjh NwV feyuh pkfg,A bu
laLFkkuksa esa izos'k dk vkèkkj osQoy ^eSfjV* gh jguk pkfg,A

Ø ljdkj dks le;&le; ij viuh ykxw ;kstukvksa osQ izHkko dk
ewY;kadu dj muesa cnyko djus dh Hkh t:jr gSA f'k{kdksa
osQ O;kolkf;d mRFkku osQ fy, ykxw fd;s x;s dk;ZØe tSls
vksfj,aVs'ku dkslZ] fjizsQlj dkslZ vkfn dh leh{kk Hkh t:jh gSA
laLFkkuks }kjk lapkfyr ikB~;Øeksa rFkk f'k{k.k dk;Z dh izHkko'khyrk
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dh fu;fer tkap gksuh pkfg,A

Ø mPp f'k{kk gsrq ljdkj dh Hkwfedk mPp f'k{kk osQ laLFkkuksa dh
enn djus] mUgsa dks"k iznku djus] fo|kfFkZ;ksa osQ dtZ fnykus
esa foÙkh; xkj.Vh nsus] ikB~;Øe rFkk mudh xq.koÙkk esa
,d:irk ykus rFkk 'kSf{kd fodkl ;kstuk cukus rd lhfer
dh tk,A

Ø Kku osQ uohure {ks=kksa osQ izfr mRlqdrk gh fdlh fo'ofo|ky;
dks izklafxd cuk, j[k ldrh gSA blosQ fy, ikB~;Øeksa esa
le;kuqowQy cnyko vko';d gSA blosQ fy, izfrHkk'kkyh
fo}kuksa] fpardksa rFkk fo"k; ij xgjh idM+ j[kus okyksa dks
tksMs+ j[kuk pkfg,A jpukRed vkSj dYiuk'khy vè;kidksa dks
vo'; LFkku nsuk pkfg,A

Ø Kku osQ uohure {ks=kksa osQ izfr mRlqdrk gh fdlh fo'ofo|ky;
dks izklafxd cuk, j[k ldrh gSA fo'ofo|ky;ksa esa fopkjksa dh
xgek&xgeh vkSj ikjaifjd laokn cuk jguk pkfg,A fo'ofo|ky;
ifjlj esa 'kSf{kd laLÑfr dk fodkl djuk pkfg,] ftlls
f'k{kdksa vkSj fo|kfFkZ;ksa dks T;knk ls T;knk ykHk gksxkA csgrj
gksxk fd ijaijk vkSj ubZ n`f"V dk esy j[kk tk,A

Ø mPp f'k{kk esa ,slh xqatkb'k gksuh pkfg, fd O;fDr dk
lkekftd vkSj lakLÑfrd tqM+ko csgn lfØ; vkSj ÅtkZ ls
ifjiw.kZ gksA ekufodh osQ fo"k;ksa esa rdZ.kk 'kfDr] laosnu]
isz{k.k] foospu dh {kerk c<+kus dh dksf'k'k djuh pkfg,A

ekuo lalkèku fodkl lacaèkh LVSafMax desVh (ps;j% MkWú
lR;ukjk;.k tfV;k) us 8 iQjojh] 2017 dks ̂ Hkkjr esa mPp f'k{kk {ks=k
osQ le{k pqukSfr;ka vkSj leL;k,¡* ij viuh fjiksVZ lkSaihA fjiksVZ esa
gSnjkckn] paMhx<+] ifV;kyk] fr#vuariqje] mn;iqj] pSÂbZ] fo[kkiV~Vue]
Hkksiky vkSj bankSj esa mPp f'k{kk laLFkkuksa ij vè;;u djus osQ ckn
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Hkkjr esa mPp f'k{kk ls tqM+h pqukSfr;ksa dh iM+rky dh xbZ gSA desVh
us mPp f'k{kk osQ fy, fo|kfFkZ;ksa dks f'k{kk ½.k iznku djus osQ lacaèk
esa lkoZtfud {ks=k osQ cSadksa ls Hkh foe'kZ fd;kA desVh osQ izeq[k
fu"d"kZ vkSj lq>ko fuEu gSa%

Ø lalkèkuksa dh deh % mPp f'k{kk esa vfèkdrj Hk£r;k¡ jkT;
fo'ofo|ky;ksa vkSj muosQ laca¼ dkWystksa }kjk dh tkrh gSaA
ysfdu rqyukRed :i ls bu jkT; fo'ofo|ky;ksa dks de
vuqnku feyrs gSaA fo'ofo|ky; vuqnku vk;ksx (;wthlh) osQ
ctV dk 65% fgLlk osQanzh; fo'ofo|ky;ksa vkSj muosQ
dkWystksa dks feyrk gS] tcfd jkT; fo'ofo|ky;ksa vkSj muosQ
laca¼ dkWystksa dks 'ks"k 35% gh izkIr gksrk gSA desVh us lq>ko
fn;k fd jkT; fo'ofo|ky;ksa esa nwljs ekè;eksa ls iQaM~l osQ
eksfcykbts'ku dk iz;kl fd;k tkuk pkfg, tSls% f'k{kk {ks=k]
iwoZ fo|kfFkZ;ksa }kjk pank] ;ksxnku] bR;kfnA

Ø f'k{kdksa dh fjDrfr;k¡fn % fo'ofo|ky; vuqnku vk;ksx
(;wthlh) osQ vuqlkj] fofHkÂ osQanzh; fo'ofo|ky;ksa esa izksisQljksa]
,lksf'kl,V izksIksQljksa vkSj vflLVsaV izksisQljksa vkSj vflLVsaV
izksIksQljksa osQ Øe'k% 16]699] 4]731 vkSj 9]585 LohÑr in gSaA
buesa izksIksQljksa osQ 5]925 (35%)] ,lksf'kl,V izksisQljksa osQ
2183 (46%) vkSj vflLVsaV izksIkQsljksa osQ 2]459 in (26%)
fjDr gSaA desVh us bu fjfDr;ksa osQ nks dkj.k crk,% (1) ;qok
fo|kfFkZ;ksa dks f'k{k.k dk is'kk vkd"kZd ugha yxrk] ;k (2)
HkrhZ izfØ;k cgqr yach gS vkSj blesa izfØ;kxr vkSipkfjdrk,¡
cgqr vfèkd gSaA HkrhZ izfØ;k in osQ fjDr gksus ls igys gh
'kq: dj nh tkuh pkfg,A blosQ vfrfjDr f'k{k.k osQ is'ks dks
vfèkd ykHkizn cukus osQ fy, iSQdYVh dks dalYVsalh izkWtsDV~l
pykus osQ fy, izksRlkfgr fd;k tkuk pkfg, vkSj LVkVZ&vIl
osQ fy, foÙkh; lg;ksx iznku djuk pkfg,A



86 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

Ø f'k{kdksa dh ftEesnkjh vkSj izn'kZu % orZeku esa] fo'ofo|ky;ksa
vkSj dkWystksa esa izksIkQsljksa dh ftEesnkjh vkSj izn'kZu dks lqfuf'pr
djus osQ fy, ra=k ekStwn ugha gSA bldh ctk; fons'kh
fo'ofo|ky;ksa es dkWyst iSQosQYVh osQ izfrfnu dk ewY;kadu
muosQ lgdfeZ;ksa vkSj fo|kfFkZ;ksa }kjk fd;k tkrk gSA bl lacaèk
esa fo|kfFkZ;ksa vkSj lgdfeZ;ksa }kjk fn, x, iQhMcSd osQ vkèkkj
ij izksIkQsljksa osQ izfrfnu osQ vkWfMV dh ,d iz.kkyh LFkkfir dh
tkuh pkfg,A blosQ vfrfjDr le;&le; ij nwljs buiqV~l
tSls fjlpZ isij] f'k{kdksa osQ ifCyosQ'kal dks Hkh izfrfnu osQ
vkWfMV esa tksM+k tkuk pkfg,A

Ø jkstxkjijd dkS'ky dk vHkko % rduhdh f'k{kk osQ fo|kfFkZ;ksa
esa jkstxkjijd dkS'ky varjky dh igpku djus vkSj muesa
jkstxkjijdrk osQ fy, ikB~;Øeksa dks izLrkfor djus dk lq>ko
fn;k gSA bl lacaèk esa oqQN j.kuhfr;ka bl izdkj gks ldrh gS%
(1) baMLVªh baLVhV~;wV LVwMsaV Vªsfuax liksZV] (2) baMLVªh;y
pSyast vksisu iQksje] (3) ykWUx VeZ LVwMsaV IyslesaV Ldhe]
vkSj (4) baMLVªh;y fiQfuf'kax LowQYlA

Ø laLFkkuksa dk ,ØsMs'ku % desVh us dgk fd mPp f'k{k.k
lakLFkkuksa dks ,ØsMs'ku nsuk mPp f'k{kk osQ jsxqysVjh vjsatesaV~l
dk egRoiw.kZ vax gksuk pkfg,A blosQ vfrfjDr xq.koÙkk
vk'oklu ,tsaf'k;ksa dks rduhdh f'k{kk osQ cqfu;knh U;wure
ekudksa dh xakjVh nsuh pkfg, rkfd f'k{kk osQ {ks=k es mPp
dksfV dh Je'kfDr dh ekax dks iwjk fd;k tk losQA us'kuy
cksMZ vkWiQ ,ØsMs'ku dks mPp rduhdh f'k{kk esa xq.koÙkk c<+kus
vkSj xq.koÙkk vk'oklu iznku djus osQ fy, dSVsfyLV osQ rkSj
ij dke djuk pkfg,A

Ø ØsfMV jsfVax ,tsaf'k;ksa] izfrf"B~Rk m|ksx lxaBuksa] ehM;k ?kjkuksa
vkSj is'ksoj fudk;ksa dks bl ckr osQ fy, izksRlkfgr fd;k tkuk



Hkkjr esa mPp f'k{kk dh xq.koÙkk% orZeku fLFkfr] pqukSfr;ka---- 87

pkfg, fd os Hkkjrh; fo'ofo|ky;ksa vkSj laLFkkuksa dks jsfVax nsaA
,d lqn`<+ jsfVax iz.kkyh ls fo'ofo|ky;ksa osQ chp LoLFk
izfrLièkkZ c<+sxh vkSj muosQ izn'kZu esa lqèkkj gksxkA

fu"d"kZ%

bl le; Hkkjr dh yxHkx vkèkh vkcknh 25 lky ls de mez
dh gSA buesa ls 12 djksM+ yksxksa dh mez 18 ls 23 lky osQ chp dh
gSA vxj bUgsa Kku vkSj gquj ls ySl dj fn;k tk, rks ;s vius cwrs
ij Hkkjr dks ,d oSf'od 'kfDr cuk ldrs gSaA Hkkjr ns'k dks vxj
2020 rd lqij ikoj cuuk gS rks mlosQ fy, i<+s&fy[ks rFkk n{k
dfeZ;ksa dh t:jr gSA gesa dkiQh cM+h la[;k esa budh t:jr vkSj
blosQ fy, mPp f'k{kk osQ {ks=k esa l[r ifjorZuks dh t:jr gSA
'kSf{kd laLFkku oLrq ugha iSnk djrs os euq"; jprs gSa vkSj Kku osQ }kjk
mldk ifj"dkj vkSj ifjektZu djrs gSaA gesa fopkj djuk pkfg, fd
mPp f'k{kk dk mís'; D;k gS\ ge fdl rjg osQ euq"; dh
ifjdYiuk dj jgs gSa\ gj f'k{kk laLFkk viuh 'kfDr vkSj fof'k"Vrk
osQ lkFk mu {ks=kksa dks js[kkafdr djs] ftuesa izkekf.kd :i ls mlosQ
}kjk ;ksxnku laHko gSA ns'k dh f'k{kk O;oLFkk esa vkSj f'k{kk osQ izfr
n`f"V esa vkewy&pwy ifjorZu dh vko';drk gS] ,sls esa mEehn dh
tkuh pkfg, fd ljdkj vkSj f'k{kk&fo'ks"kK visf{kr 'kS{kf.kd lqèkkjksa
dh fn'kk esa Bksl dne mBk;saxsA gesa ekStwnk f'k{kk iz.kkyh dks cny
dj jkstxkjijd vkSj rduhdh f'k{kk ij fo'ks"k è;ku nsuk gksxkA
Hkfo"; dh pqukSfr;ksa dk lkeuk djus osQ fy, ,slh f'k{kk iz.kkyh
fodflr gks ftlls uohurk vkSj m|ferk dks izksRlkgu feysA Hkkjr
dks viuh mPp f'k{kk O;oLFkk esa lqèkkj osQ fy, Lo;a gh igy djuh
gksxh] fons'kh laLFkku rks blesa egt lg;ksx Hkj dj ldrs gSaA
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vè;kid f'k{kk esa O;kolkf;d uSfrdrk ,oa
 vkpkj lafgrk% 21 oha lnh osQ lUnHkZ esa

&MkW- f'konÙk vk;Z

lgk;d vkpk;Z] f'k{kk'kkL=k foHkkx]
Jh yk-c-'kk-jk-la- fo'ofo|ky;] ubZ fnYyh

f'k{kk ekuo fuekZ.k rFkk l`tu dh izfØ;k gSA euq"; dks thou
osQ mPpre f'k[kj (nsoRo) dh vksj ys tkus esa bldk eq[; ;ksxnku
gksrk gSA bl dk;Z dks lekt esa vè;kid vius Kku] dkS'ky ,oa
;ksX;rk }kjk leqfpr lkèkuksa dk mi;ksx djrs gq, lEiÂ djrk gSA
vè;kid bl Js"B izfØ;k dks djrs gq, vusd mPp vkn'kZ LFkkfir
djrk gS] ftldk ykHk lekt ,oa ns'k dks ,d lq;ksX; ukxfjd osQ
:i esa izkIr gksrk gSA oLrqr% ^vè;kid og gksrk gS tks fo|kfFkZ;ksa dks
mudh {kerkvksa dh igpku djk;s] muosQ O;fDrxr rFkk lUnHkZ
fof'k"V vuqHkoksa dks bl izdkj izLrqr djs fd ;s jk"Vª osQ lUnHkZ eas
Hkh LohÑr gks* dgus dk rkRi;Z gS fd vè;kid iznÙk bu fofHkÂ
uSfrd ewY;ksa dk Kku rFkk vkpj.k ek=k vfèkxedrkZ osQ fy, gh ugha
vfirq ifjokj] ifjos'k] lekt] jk"Vª dh mÂfr ,oa fodkl gsrq Hkh
mi;ksxh gksrs gSaA

O;kolkf;d uSfrdrk

lkekftd thou dk lPpk vkèkkj uSfrdrk rFkk lPpfj=krk gh
gSA lnkpj.k dk egÙo crkrs gq, egkHkkjr esa Hkh"e }kjk dgk x;k
gS&
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vkpkjkYyHkrs ák;qjkpkjkYyHkrs fJ;e~A
vkpkjkr~ dhfrZekIuksfr iq#"k% izsR; psg pAA

vFkkZr~ lnkpkj ls gh euq"; dks vk;q dh izkfIr gksrh gS]
lnkpkj ls gh og laifÙk ikrk gS rFkk lnkpkj ls gh mls bgyksd
ijyksd esa dhfrZ izkIr gksrh gSA lnkpkj gh vè;kid dh liQyrk dh
oqQath gSA lnkpkj dk ekxZ ljy gksrk gSA vr% laHko gS mls viuk
mís'; ikus esa FkksM+k foyEc gks] fdarq blls og Nk=kksa osQ thou esa ,d
,slh Nki NksM+ tkrk gS] ftlosQ fy, og lnSo fo|kfFkZ;ksa }kjk mfpr
xkSjo ,ao lEeku ikrk gS vkSj dkykUrj esa Hkh Lej.k fd;k tkrk gSA
ik'pkR; fopkjd uhR'ks us f'k{kk osQ fy, vè;kid osQ O;fDrxr
izHkko dks vifjgk;Z crk;k gSA xq#tuksa vkSj vkpk;s± dh ldkjkRed
izsj.kk ls gh f'k";ksa dk ekxZ iz'kLr gksrk gSA

uSfrdrk ,oa pfj=k euq"; dk LoHkko ugha] oju~ mldh Lora=k
psruk vkSj bPNk osQ vè;olk; dk iQy gSA xksLokeh rqylhnkl dgrs
gSa fd tks xq# cudj f'k"; ls èku] lsok vkfn rks xzg.k djrk gS fdarq
mls Kku ugha nsrk] mldk Dys'k nwj ugha djrk] og xq# rks ?kksj ujd
esa gh tkrk gSA euq osQ vuqlkj tks f'k"; dks ;Kksiohr nsdj ;Kfo|k
(dYilw=k) rFkk mifu"kn~ lfgr osnksa dk vè;;u djkos ogh vkpk;Z
gSA vkiLrEc Hkh blh rF; dks nqgjkrs gq, dgrs gSa fd tks 'kkL=kksa osQ
rkRi;ks± dk laxzg djosQ f'k";ksa dks mUgsa cryk;s] muosQ Hkkoksa rFkk
fopkjksa dks f'k"; osQ thou esa mrkj ns] Lo;a Hkh oSlk gh vkpj.k djs]
mls gh vkpk;Z dgrs gSaA bu rF;ksa osQ voyksdu ls dg ldrs gS fd
vè;kid dks lekt fgr osQ fy, mPp vkn'kks± ,oa uSfrdrk dk
ikyu djuk gksrk gSA tks fd mldh O;kolkf;d uSfrdrk dks Hkh
iznf'kZr djrk gSA

O;kolkf;d vkpkj lafgrk

vè;kidksa dh O;kolkf;d vkpkj lafgrk osQ nks Lrj gSa izFke
fo|ky;h vè;kidksa gsrq] f}rh; egkfo|ky;ksa ,oa fo'ofo|ky;ksa osQ
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vè;kidksa gsrqA vè;kidksa dh vkpkj lafgrk dk fuekZ.k ewyr%
ewY;ijd fpUru dk gh ifj.kke dgk tk ldrk gSA jk"Vªh; f'k{kk
uhfr 1986@1992 dk vuqlj.k djrs gq, (NCERT) fnYyh us All

India Primary Teacher Federation (AIPTF), All India Secondary

Teacher Federation (AISTF) rFkk All India Federation of Education

Association (AIFEA) osQ lkFk feydj 1997 esa vè;kid f'k{kk gsrq
O;kolkf;d vkpkj lafgrk cukbZ x;hA os lHkh Lrjksa osQ fo|ky;h
vè;kidksa gsrq cukbZ x;h Fkh ftlosQ }kjk vè;kid vius vfèkdkjksa
rFkk dÙkZO;ksa ls voxr gks losQ rFkk viuh o`fÙk osQ izfr fu"Bk rFkk
ewY; psruk tkx`r dj losQA blesa vè;kid dh fo|kFkhZ rFkk mlosQ
ekrk&firk] lgdehZ ,oa lekt osQ izfr nkf;Roksa osQ lEcUèk esa ppkZ
dh xbZ gSA ftlesa muesa Lusg] lEeku] vknj] dÙkZO;fu"Bk] fu"i{krk]
leUo;kRed n`f"Vdks.k] lewg Hkkouk vkfn uSfrd ewY;ksa osQ izfr
psruk tkx`r gks losQA ;w-th-lh- }kjk 1989 esa fo'ofo|ky;h rFkk
egkfo|ky;h; vè;kidksa osQ fy, O;kolkf;d vkpkj lafgrk nh
ftlesa mUgksaus vè;kid osQ vfèkdkj rFkk dÙkZO;ksa] vè;kid&fo|kFkhZ
lEcUèk] vè;kid&lgdehZ lEcUèk] vè;kid&izkfèkdkjh lEcUèk]
vè;kid& v'kS{kf.kd dfeZ;ksa osQ lEcUèk] vè;kid&vfHkHkkod
lEcUèk] vè;kid& lekt lEcUèk dh ppkZ esa fofHkÂ uSfrd ewY;ksa
dk mYys[k fd;k gSA bl fjiksVZ osQ vuqlkj vè;kid o`fÙk gsrq
visf{kr gS fd& vè;kid LoHkko ls 'kkar] èkhj rFkk vfHkO;fDr'khy
vkSj eukso`fÙk ls feyulkj gksA la{ksir% ,d n{k vè;kid esa èkS;Z]
ljyrk] dÙkZO;ijk;.krk] nkf;Rocksèk] lR;] fu"Bk] vkRelEeku] nwljksa
dk vknj] lg;ksx] leUo;] fu"i{krk vkfn vko';d uSfrd ewY;ksa
dk lekos'k gksuk pkfg,A

21 oha lnh esa Hkkjrh; ifjisz{; esa vè;kid osQ dk;Z vFkkZr~
f'k{k.k O;olk; dks is'ks osQ :i esa Lohdkj djus ,oa O;ogkj osQ :i
esa ykus dh vko';drk gSa f'k{k.k osQ dk;Z dks O;olk; osQ <kaps esa
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ijhf{kr djus osQ fy, vko';d gS fd O;olk; osQ ewyHkwr rÙoksa dh
tk¡p&ij[k dh tk;sA f'k{k.k O;olk; dks is'ks dh dlkSVh esa ij[kk
tk;sA dksbZ Hkh dk;Z O;olk; gS ;k ugha] bldh dlkSVh gsrq lkekU;
rFkk fuEu ewyHkwr rÙoksa dh fo|ekurk vko';d ekuh x;h gS&

Ø O;olk; gsrq vko';d 'kSf{kd ,oa rduhdh Kku ,oa izf'k{k.k
izkIr djukA

Ø izkIr 'kSf{kd ,oa rduhdh Kku ,oa dkS'kyksa dk lkekU;
tufgr dh vko';drk iwfrZ gsrq mi;ksx djosQ vkthfodk
fuoZguA

Ø O;olk; ls lEcfUèkr Kku] dkS'ky ,oa n{krk lrr rS;kjh ,oa
O;kolkf;d fodklA

Ø lkekU; tu dh vko';drk dh iwfrZ osQ Øe esa is'ksoj }kjk
lsok rÙo dks] ykHk rÙo osQ Åij izkFkfedrk nsuk vFkkZr~ lsok
dks izFke] ykHk dks f}rh; izkFkfedrkA

Ø lrr O;kolkf;d fodkl gsrq O;kid vfHkizsj.kkRed Lo:i
dh fo|ekurk rFkk vfHkizsjd ?kVdksa dh miyCèkrkA

Ø O;kolkf;d ,oa uSfrd fofu;eksa dk vuqikyu vFkkZr~ O;olk;
gsrq mi;qDr ewY; vkèkkfjr O;oLFkkA

fdlh Hkh vU; O;olk; osQ leku is'ksoj f'k{kd gsrq ,d
mi;qDr ewY; vkèkkfjr O;oLFkk dh vko';drk gSA ewY; vkèkkfjr
O;oLFkk osQ fodkl gsrq lkeqnkf;d psruk ,oa tkx:drk dk mÂr
gksuk pkfg,A vè;kid fu;e] eSuqvy] iqLrd ls caèkk iw.kZr% vkns'kikyd
dkfeZd cudj u jg tk;sA blosQ fy, mls O;olk;ijd n`f"Vdks.k
fodflr djosQ vius fy, ,d lafgrk fodflr djuh gksxh tks
deZpkjh lafgrk ls brj oqQN ek;uksa esa mlls Hkh Js"B nk'kZfud ewY;
j[krh gksA vè;kid f'k{kk dh jk"Vªh; ikB~;p;kZ&2009 esa vè;kid
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f'k{kk dks ,d lkrR; osQ :i esa ns[kk x;k gSA vè;kid f'k{kk osQ
O;kolkf;d fodkl gsrq lnSo ltx jgus dh vko';drk gSA

orZeku lwpuk izkS|ksfxdh osQ ;qx esa baVjusV ij bl rjg dh
vusd tkudkfj;ka miyCèk gS] vkWuykbu ikB~;Øe lapkfyr gks jgs gS]
oqQN lewg laxBu] laLFkk,a fopkjksa dk vknku&iznku dj jgh gSaA
vè;kid vius O;olk; osQ izfr tkx#d gksus osQ lkFk&lkFk iz;kljr
Hkh gSa vkSj bl fn'kk esa vkxs Hkh c< jgs gSaA f'k{kk iz.kkyh esa ,sls
izkoèkku dh vko';drk gS] ftlls vè;kid vius lrr O;kolkf;d
fodkl dks u osQoy xaHkhjrk ls ys vfirq O;olk; dks O;ogkj dk
vfHkÂ vax cukus dk iz;kl Hkh djasA vè;kiu vc ,d dk;Z ek=k
ugha gS vfirq ,d pqukSrhiw.kZ O;olk; gS bls ogh O;fDr leqfpr :i
ls fuokZg dj ldrk gS] ftlus LosPNk ls bl O;olk; dk p;u
fd;k gksA

lUnHkZ&

1- euu'khy f'k{kd] (2007)] ,u-lh-bZ-vkj-Vh-] ubZ fnYyhA

2- jk"Vªh; ikB~;p;kZ dh :ijs[kk 2005A

3- vè;kid f'k{kk dh jk"Vªh; ikB~;p;kZ dh :ijs[kk 2009A

4- fu'kqYd ,oa vfuok;Z f'k{kk dk vfèkdkj vfèkfu;e 2009A

5- izokg (if=kdk)] ebZ&flrEcj 2015] vthe izseth iQkmaMs'ku]
nsgjknwu] mÙkjk[k.MA

6- ^vè;kid&f'k{kk* jk"Vªh; iQksdl lewg dk vkèkkj i=k (2010)
,u-lh-bZ-vkj-Vh-] ubZ fnYyhA

ggg
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&eerk ik.Ms;

vfl- izksisQlj] f'k{kk'kkL=k&foHkkx]
Jh yk-c-'kk-jk-la-fo-] uonsgyh&110016

f'k{kk dHkh u lekIr gksus okyh izfØ;k gSA ;g euq"; osQ
thou ls lHkh i{kksa esa lekfgr gksrh gSA f'k{kk gh ,d ,slk lkèku gS]
ftlls lkè; dh izkfIRk dh tk ldrh gSA f'k{kk lkèku ,oa lkè; nksuksa
:iksa esa ifjyf{kr gksrh gSA lekt esa ifjorZu dk dkj.k gh f'k{kk gSA
laxBu osQ vkèkkj ij f'k{kk dks rhu izdkj ls Ckk¡Vk tk ldrk gSA 1-
vkSipkfjd f'k{kk 2- vukSipkfjd f'k{kk 3- fujkSipkfjd f'k{kkA rhuksa
izdkj dh f'k{kk ikjLifjd vfHkÂ gSaA Hkkjrh; f'k{kk O;oLFkk esa
vkSipkfjd f'k{kk osQ ik¡p Lrj gS& izkFkfed] mPp izkFkfed] ekè;fed]
mPp ekè;fed vkSj mPp f'k{kkA mPp f'k{kk ls lEcfUèkr mís';ksa dks
lcls igys fo'ofo|ky; f'k{kk vk;ksx (1948&49) esa crk,¡ gSa&

Ø mPp f'k{kk dk eq[; mís'; ,sls ukxfjdksa dks rS;kj djuk gS
tks jktuhfr] iz'kklu] m|ksx] O;olk; vkSj okf.kT; osQ {ks=kksa esa
usr`Ro djsaA

Ø ns'k dh laLÑfr ,oa lH;rk dk fodkl djukA

Ø O;fDr dh tUetkr xq.kksa dh [kkst djuk rFkk izf'k{k.k }kjk
mudk fodkl djukA

Ø leLr izdkj osQ KkuktZu osQ volj iznku djukA

Ø ,sls O;fDr;ksa dk fuekZ.k djuk tks iztkra=k dks liQy cukus osQ
fy, f'k{kk dk iz;kl djsaA U;k; ,oa oS;fDrd aLora=krk dh
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j{kk djsaA

Ø ekSfyd fopkjksa] vkfo"dkjksa rFkk 'kksèkksa osQ ekè;e ls lekt dks
'kfDr'kkyh rFkk xfreku cukukA

Ø fo|kfFkZ;ksa esa uSfrd xq.kksa] vuq'kklu vkSj foosd'khy O;ogkj
dks tUe nsuk rFkk fodflr djukA

Ø ,slh fopkjèkkjkvksa dk tUe nsuk tks fo'o izse vkSj fo'o'kkafr
dks 'kfDr iznku djsaA

dksBkjh vk;ksx us Hkh mPp f'k{kk osQ mís';ksa ij fopkj foe'kZ
fd;kA bl vk;ksx osQ vuqlkj mPp f'k{kk osQ mís'; bl izdkj gS&

Ø uohu Kku dh [kkst djuk] lRo dh izkfIRk osQ fy, fuHkZ;
gksdj dk;Z djuk rFkk uohu vko';drkvksa o vUos"kdksa osQ
lUnHkZ esa izkphu Kku dk fo'ys"k.k djukA

Ø thou osQ lHkh {ks=kksa esa mfpr usr`Ro iznku djukA blosQ fy,
izfrHkk'kkyh ;qodksa dks [kkstdj muesa ekufld 'kfDr] vfHk:fp]
lqizo`fÙk ,oa uSfrdrk fodflr djukA

Ø Ñf"k] dyk] fpfdRlk] foKku o rduhdh rFkk vU; O;olk;ksa
esa fuiq.k o izf'kf{kr ukxfjd rS;kj djukA

Ø f'k{kk osQ }kjk lekurk o lkekftd U;k; dks c<+kok nsuk rFkk
lkaLÑfrd o lkekftd fofHkÂrkvkas dks de djukA

Ø vè;kidksa rFkk Nk=kksa esa ,oa muosQ ekè;e ls leLr lekt esa
lr~ thou osQ fy, vko';d ewY; fodflr djukA

 flag ,oa lkfFk;ksa (1986) us mPp f'k{kk osQ fuEu ik¡p mís';
crk,¡ gSa&

1- lEcfUèkr fo"k; dk xgjkbZ ls Kku iznku djukA

2- fo'ys"k.kkRed ,oa vkykspukRed ;ksX;rkA

3- O;kolkf;d dkS'kyksa dk fodkl djukA



96 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

4- izkIr Kku dks nSfud thou ls tksM+uk ,oa mi;ksx djus dh
{kerk fodflr djukA

5- lkekftd] lkaLÑfrd ,oa lkSUn;kZRed ewY;ksa dk fodkl
djukA

vkt 21 oha lnh esa mi;qZDr mís';ksa dh iwfrZ gsrq vè;kid
'kSf{kd i¼fr dk lokZfèkd egÙoiw.kZ ,oa lfØ; ?kVd gksrk gSA f'k{kk
i¼fr dh liQyrk mlosQ xq.kksa ij vkfJr jgrh gSA mPp f'k{kk dk
vè;kid dSlk gks\ vPNk vè;kid ,oa vkn'kZ vè;kid dSlk gksuk
pkfg,\ vè;kid esa dkSu&dkSu ls xq.k gksus pkfg,\ bR;kfn iz'uksa dk
mÙkj ;fn gS rks vkt osQ lUnHkZ esa ^n{k vè;kid* gSA vFkkZr~ mís';
dh iwfrZ vè;kid dh n{krk ij fuHkZj djrk gSA

vè;kid] fo|kFkhZ ,oa vè;kiu 'kSf{kd izfØ;k osQ eq[; ?kVd
gSA vè;kiu fo|kfFkZ;ksa ,oa vè;kid osQ eè; vUrfØZ;k ls izkjEHk
gksrk gS] vr% bls 'kSf{kd izfØ;k dk lokZfèkd egRoiw.kZ igyw ekuk
tkrk gSA gekjs ns'k esa izkjEHk esa f'k{kk xq#oqQy i¼fr }kjk xq# vius
f'k";ksa dks vusd dk;ks± esa layXu djrs FksA blh vkèkkj ij f'k";ksa dh
vfHk{kerkvksa dh ij[k dj mUgsa rnuqlkj f'k{kk nsrs FksA ijUrq vkt
vè;kiu dh ladYiuk vfèkd O;kid gSA vkt vè;kiu esa vfèkxe
,oa fo|kFkhZ rFkk vè;kid] lgikBh rFkk vfHkHkkodksa osQ eè;
vUrfØZ;k 'kkfey gSA dksBkjh f'k{kk vk;ksx (1964&66) us vè;kiu
dk;Z esa lqèkkj osQ vUrxZr crk;k gS fd ¶mPprj f'k{kk osQ {ks=k esa
ftu lqèkkjksa dh vko';drk gS muesa ,d egÙoiw.kZ lqèkkj vè;kiu
dk lqèkkj gSA d{kkvksa esa vkSipkfjd lEidZ ij Nk=k vkSj vè;kid
nksuksa dh vko';drk ls vfèkd le; O;rhr djrs gSa ftldk urhtk
;g gksrk gS fd Nk=kksa dks Lora=k vè;;u dk mruk ekSdk ugha fey
ikrk vkSj vè;kidksa dks viuk O;k[;ku rS;kj djus dk i;kZIr
volj ugha feyrkA

;fn fo'ofo|ky; osQ vè;;u esa xq.koÙkk ykuh gS rks oqQN
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ifjorZu djus gksaxs&

Ø ikB~;Øeksa esa uE;rk j[kh tk, vkSj Nk=kksa dks pquko dh vfèkd
Lora=krk nh tk,A

Ø vkSipkfjd f'k{kk dh ek=kk esa dkiQh deh dj nh tk, vkSj
mlh osQ vuqikr esa mif'k{k.k vuqf'k{kdh; dk;Z] fopkj
fofue; Vksfy;ksa] xksf"B;ksa vkSj Lora=k vè;;u osQ dk;ks± dks
c<+kok fn;k tk,A

Ø vè;;u osQ Lo:i esa ,slk ifjorZu fd;k tk, fd jV~Vsckth
dh vknr NwVs vkSj ftKklk] leL;k&lekèkku dh ;ksX;rk rFkk
ekSfydrk dks cy feysA ekSfydrk dk fodkl djus osQ fy,
orZeku ifjizs{; esa n{k f'k{kdksa dh vko';drk gSA n{krk osQ
fy, f'k{kd osQ O;ogkj esa nks rÙo dk gksuk vko';d gSA
izFke ;ksX;rk rFkk f}rh; bPNk'kfDrA

;fn vè;kid bu rÙoksa ls ;qDr gksdj vè;kiu dk;Z d{kk esa
'kSf{kd izfØ;k osQ vUrxZr djsaxs rks fo|kFkhZ vius thou esa ekSfydrk
dk fodkl dj ldrk gSA izR;sd y{; osQ lksiku gksrs gSaA ;fn
Willingness dh vksj tkuk gS rks Ability igyk lksiku gSA ;fn Ability

dks ns[kk tk; mlesa Hkh lksiku gS& izFke lksiku Kku f}rh; Skill vkSj
bu nksuksa dk iz;ksx dj vuqHko izkIr gksrk gSA ml vuqHko ls ;g Kkr
gksrk gS fd vHkh dgk¡ vkSj ifjorZu djus dh vko';drk gS vkSj ;s
pØ thou Hkj pyrk jgrk gSA Ability ls Willingness ij igq¡prs gSaA
Ability esa lao¼Zu dj Willingness dh òf¼ dj ldrs gSaA Willing-
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ness ls vè;kid vkRefo'okl ls ;qDr gksdj izfrc¼ rjhosQ ls
iszjd osQ dk;Z ls vius y{; dks dk;Z esa ifj.kfr dj ldrk gSA

vr% bu nksuksa rÙoksa ij vkèkkfjr bl izi=k esa mPp f'k{kk
f'k{kd gsrq oqQN n{krkvksa osQ ckjs esa o.kZu fd;k tk jgk gS] tks bl
izdkj gS&

O;kolkf;d izfrc¼rk& O;kolkf;d fodkl gsrq O;kolkf;d
izfrc¼rk gksuk vko';d gSA bldk osQUnz f'k{kd gh gksrk gS D;ksafd
izR;sd fo'ofo|ky;] egkfo|ky; dk viuk fotu vkSj fe'ku gksrk
gSA ml fotu vkSj fe'ku dks fØ;k esa cnyus dk eq[; nkf;Ro
f'k{kdksa dk gksrk gSA mldks fØ;k esa ifjorZu djus osQ fy, f'k{kd
usr`Ro djrk gSA O;kolkf;d izfrc¼rk osQ fcuk u gh f'k{kk dh
xq.koÙkk ij è;ku fn;k tk ldrk gS vkSj u gh jk"Vª fuekZ.k gks ldrk
gSA
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fo"k; oLrq dks orZeku Kku ls tksM+uk& izR;sd fo"k; oLrq
ls lEcfUèkr Kku esa o`f¼ gksrh jgrh gSA vkt mPp f'k{kk esa 'kksèk ij
cy fn;k tk jgk gSA bu 'kksèkksa osQ vkèkkj ij Kku esa uohu Kku tqM+rs
jgrs gSaA uohu Kku osQ vkèkkj ij gh ml fo"k; oLrq dh mi;ksfxrk
fl¼ gksrh gSA Nk=kksa dh :fp esa o`f¼ osQ fy, uohu Kku ls lEca&
fèkr fo"k;oLrq dks vfèkxe mís';ksa esa j[kus ij cy nsuk pkfg,A

vfèkxe mís';ksa dk fuekZ.k& f'k{kdksa osQ fy, lcls egÙoiw.kZ
i{k gS fd izR;sd d{kk esa fdu mís';ksa dh iwfrZ gsrq vè;kid]
fo|kFkhZ ,oa vè;kiu ;s ?kVd ,d fuèkkZfjr le; ij ,df=kr gq, gSaA
vFkkZr~ lcls igys mís'; Li"V ,oa O;ofLFkr gksus pkfg,A vfèkxe
mís'; osQ fuekZ.k djrs le; ;g Hkh è;ku nsuk gksxk fd D;k os
mís'; osQoy Kku Lrj ij vkèkkfjr gS\ ;k cksèk Lrj ij ;k vuqiz;ksx
Lrj ijA ;fn bu rhuksa Lrj ij gh vkèkkfjr gS rks Nk=kksa esa osQoy fuEu
Lrj fpUru (Lot) gh fodflr gks ik;sxkA vxj mís'; fo'ys"k.k
la'ys"k.k ewY;kadu Lrj vkèkkfjr gksxk (Hot) rks Nk=k esa mPp Lrj
fpUru fodflr gksxkA

mís'; lEcfUèkr fofèk ,oa ewY;kadu dh ;kstuk ij cy&
vfèkxe mís';ksa dk fuekZ.k djus osQ i'pkr~ mldh iwfrZ gsrq mfpr
fofèk dk Hkh iz;ksx djuk pkfg,A mPp f'k{kk esa osQoy O;k[;ku fofèk
dk T;knkrj iz;ksx fd;k tkrk gSA ijUrq vkt osQ le; esa osQoy
O;k[;ku fofèk ls gh mís'; iwfrZ ugha gks ldrh gSA D;ksafd vkt dk
fo|kFkhZ osQoy fuf"Ø; :i esa ugha cSBrk cfYd lfØ; :i esa cSBrk
gSA vr% f'k{kdksa dks vusd fofèk;ksa osQ iz;ksx esa n{k gksuk pkfg,A
mís'; dh iwfrZ gsrq mfpr fofèk dk iz;ksx lgh fn'kk esa fodkl osQ
fy, lEHkkouk esa o`f¼ gksrh gSA

lajpukokn 5Es ij cy& mPp f'k{kk O;oLFkk esa ifjorZu
rhoz xfr ls c<+ jgk gSA vkSj xq.kkRed i{k ij vfèkd cy fn;k tk
jgk gSA lajpukokn esa Nk=k dks fØ;k vkèkkfjr lfØ; cukdj Lo;a
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djosQ lh[ksaA bl lajpukokn osQ }kjk Lo;a djosQ lh[kus ij T;knk
cy fn;k x;k gSA Engage- Explore- Explain- Elaborate- Evalua-

tion ;s lajpukokn osQ 5 ?kVd gSa tks fo|kFkhZ osQfUnzr f'k{kk ij cy
fn;k tkrk gSA

dkS'ky n{k& dkS'ky ;qDr f'k{kd gh oqQ'ky vè;kid gSA
f'k{kd osQ fy, nks dkS'ky esa oqQ'ky gksuk pkfg,A izFke f'k{k.k dkS'ky
f}rh; O;kolkf;d dkS'kyA izFke f'k{k.k dkS'ky esa gh mPp f'k{kk osQ
fo|kFkhZ dks oqQ'ky cuk;k tk ldrk gSA f'k{k.k dkS'ky esa mís';
;kstuk ls ysdj ewY;kadu rd izR;sd dne u;s u;s dkS'ky dk iz;ksx
fd;k tkrk gSA ;Fkk& izLrkouk dkS'ky] n`"VkUr dkS'ky] mnkgj.k
dkS'ky] iz'uksÙkj dkS'ky] xzg.k dkS'ky] míhiu ifjorZu dkS'ky]
';keiV~V dkS'ky] iqucZyu dkS'ky] O;k[;k dkS'ky] vuqokn dkS'ky]
izcUèku dkS'ky bR;kfn dkS'ky osQ iz;ksx esa f'k{kd dks n{k gksuk
pkfg,A oqQ'ky f'k{kd gh oqQ'ky Nk=k fuekZ.k dj ldrk gSA

fo|kFkhZ osQfUnzr vfèkxe okrkoj.k cukuk& d{kk dk okrkoj.k
fo|kFkhZ osQfUnzr gksuk pkfg,A ijUrq f'k{kd vius usr`Ro ls vfèkxe
mís'; dh iwfrZ djkus esa leFkZ gksxkA fo|kFkhZ osQfUnzr dk vFkZ gS ,slh
d{kk tgk¡ ,slk okrkoj.k gks lgtrk ij vkèkkfjr gks] fØ;k vkèkkfjr
gksA lgtrk ls mlosQ fopkjksa dks lquuk vkSj mlosQ fopkjksa esa o`f¼
djuk ;k ifjorZu djukA

ewY; vkèkkfjr f'k{kk& f'k{kk vkt ewY; ls dgha nwj ls pqdh
gSA fcuk ewY; osQ dksbZ Hkh f'k{kk fVd ugha ldrhA vkt f'k{kk dh
fLFkfr tks gS mldk dkj.k ;gh gS fd mlesa ewY; ughaA ewY; dk
rkRi;Z og f'k{kk D;ksa gS] mldk mi;ksx D;k gS vkSj bldh vko';drk
D;ksa gS bu lcdk vkèkkj ewY; gh gSA

dkS'ky fodkl& vkt osQ lUnHkZ esa oqQ'ky gksus dh vko';drk
gS vc iz'u mBrk gS fd ge fdl oqQ'kyrk dh ckr dj jgs gSa]
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bldk vkèkkj D;k gSA D;k uohu rduhdh gh bldk vkèkkj gS\ ;k
fpUru esa o`f¼ bldk vkèkkj gSA dkS'ky fodkl osQ }kjk vè;kid
rduhdh lkèku ls lkè; dh izkfIr gksA fodkl Lrj d{kk esa pkj oxks±
esa ck¡Vk tk ldrk gS&

D1 D2 D3 D4

Ability Can not do Can not do Can do Can do

Willingness Will not do Will do Will not do Will do

bu oxks± osQ fy, D;k&D;k ;qfDr;k¡ iz;ksx dj ldrs gSaA ;s
pqukSrh gSA

usr`Ro dk fodkl& vè;kid fo|kFkhZ esa usr`Ro dh {kerk dk
fodkl djsaA ;g d{kk dh u;h pqukSrh gSA usr`Ro nks izdkj ls fo|kFkhZ
dj ldrs gSaA izFke vius LFkku ij fu.kZ; ys losQ rFkk vius jk"Vª
osQ fo"k; esa Hkh usr`Ro dj losQA

xq.kkRed 'kksèk ij cy& ek=kkRed 'kksèk osQoy ;g funsZ'k
djrk gS fd leL;k D;k gS] dgk¡ gS vkSj fdruk gSA ijUrq xq.kkRed
'kksèk ls ml leL;k dk lekèkku dSls gks ;g xfr iznku djrk gSA nksuksa
izdkj osQ 'kksèk vU;ksU;kfJr gSA f'k{kdksa dks xq.kkRed 'kksèk ij vfèkd
cy nsuk pkfg,A

'kS{kf.kd fodkl& vè;kid le;kuqlkj ifjorZu dh
vko';drk dks ns[kdj f'k{kk ls lEcfUèkr fodkl dk;ZØe esa
izfrHkkx ysA FIP, TLC, NRC vkfn dk;ZØeksa esa izfr Hkkx ysdj
viuh f'k{kk esa o`f¼ djuh pkfg,A

xq.kkRed ,oa LoewY;kadu ij cy& vè;kidksa dks LoewY;kadu
ges'kk djrs jguk pkfg,A ij leL;k ;g gS vè;kid dk ewY;kadu
vkt dksbZ ugha dj jgk gS vkt ;gh gS fd leL;k fdlh vkSj dk
lekèkku dksbZ vkSj fudky jgk gSA
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fu"d"kZ& vUr esa ;gh dgk tk ldrk gS fd vkt f'k{kd vkSj
fo|kFkhZ nksuksa viuk nkf;Ro o vfèkdkj dk mfpr iz;ksx djs] f'k{kk
dh fn'kk vkSj n'kk rHkh Bhd gks ldrh gS f'k{kd vius vki esa n{k
gS vkSj mldk iz;ksx Hkh djrk gS ijUrq D;k ,slk okrkoj.k gS tks
mldh n{krk dk ifjp; ns losQaA f'k{kdksa dk ekuoh; lao¼Zu osQ
fy, mldks LorU=krk nsuh pkfg,A O;kolkf;d lao¼ZUk dh txg
ekuoh; nkf;Ro lao¼ZUk ij cy nsuk pkfg,A

lUnHkZxzUFk&

1- xqIrk] ,l- ih- (2005)] Hkkjrh; f'k{kk dk bfrgkl] fodkl
,oa leL;k;as] 'kkjnk iqLrd Hkou] bykgcknA

2- ik.Ms;] osQ- ih-] (2005)] f'k{kk osQ nk'kZfud ,oa lkekftd
vkèkkj] fo'ofo|ky; izdk'ku] okjk.klhA

3- iky] galjkt (2015)] mPp f'k{kk esa vè;kiu ,oa izf'k{k.k
dh izfofèk;k¡] fgUnh ekè;e dk;kZUo;u funs'kky;A

ggg



orZeku ifjn`'; esa vè;kidksa ds
O;kolkf;d fodkl gsrq lwpuk ,oa lEizs"k.k

izkS|ksfxdh (vkbZ-lh-Vh) dh mikns;rk

&MkW- Hkkjrh dkS'ky

lgk;d vkpk;kZ (vuqcfUèkr)
Jh yk-c-'kk-jk-la-fo'ofo|ky;] ubZ fnYyh

orZeku ;qx vkbZlhVh dk ;qx gS] tks izk;% ^lwpuk ,oa lapkj
dk ;qx* ds uke ls iqdkjk tkrk gSA lwpuk ,oa lEizs"k.k ,d ,slh
voèkkj.kk gS] ftlesa rduhdh vkèkkfjr lapkj ls lEcfUèkr iz.kkyh]
izfØ;k,¡ rFkk O;fDr 'kkfey gSaA lwpuk ,oa lEizs"k.k rduhdh fofHkUu
izdkj ds rduhdh ;a=kksa ,oa lalkèkuksa dh ,slh O;oLFkk gS] ftldk
vuqiz;ksx lwpuk ds laxzg.k] Hk.Mkj.k] iqu% izLrqfrdj.k] mi;ksx]
LFkkukUrj.k] la'ys"k.k o fo'ys"k.k ,oa lapkj.k gsrq fd;k tkrk gSA
f'k{k.k vfèkxe izfØ;k esa f'k{kd ,d èkqjh gSA ftlds }kjk Nk=kksa dk
lok±xh.k fodkl lEHko gSA orZeku le; esa vkèkqfud lalkèkuksa ds
vuqiz;ksx ds fcuk f'k{kk ds nk'kZfud] euksoSKkfud o lekftd mís';ksa
dh izkfIr dfBu gSA 'kSf{kd xq.koÙkk dks eísutj j[krs gq, f'k{kd ds
O;kolkf;d fodkl esa vkbZlhVh dh egrh Hkwfedk gSA f'k{kd dk
izHkkoh O;kolkf;d fodkl ;FkklEHko d{kk ds okrkoj.k ds vuq:i
gksuk pkfg,A ftls vkbZlhVh }kjk lEHko cuk;k tk ldrk gSA
vkbZlhVh dks lh[kus dh izfØ;k dk egRoiw.kZ ?kVd ekuk tk ldrk
gSA tgk¡ vkt ds ;qx esa LekVZ Dykl o opqZvy Dykl dh ckr dh
tkrh gS ogk¡ f'k{kd ds O;kolkf;d fodkl gsrq vkbZlhVh dh
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mikns;rk Lo;a fl¼ gSA orZeku ifjfLFkfr;ksa esa lwpuk ,oa lEizs"k.k
rduhfd;ksa esa vk'p;Ztud izxfr ds lkFk dh gekjs ikl vkt
lEizs"k.k rduhdh;ksa ds :i esa dkiQh dqN fofoèkrk miyCèk gSA
izLrqr i=k esa f'k{kdksa ds O;kolkf;d fodkl gsrq lwpuk ,oa lEizs"k.k
ekè;eksa] f'k{kd O;olk; vkfn ds ckjs esa ppkZ dh x;h gSA

eq[; fcUnq&O;olk;] f'k{kd O;olk;] vkbZ-lh-Vh-

vkèkqfud ifjn`'; ds f'k{k.k ,d fLFkj O;olk; ugha vfirq
ns'k dky o fLFkfr ds vuq:i ifjorZu'khy gSA vkèkqfud izkS|ksfxdh]
lnSo cnyrs Kku] oSf'od vFkZ'kkL=k o lkekftd nckoksa ls izHkkfor
gksdj cnyrk jgrk gSA ifjorZu'khy lekt esa f'k{k.k vfèkxe izfØ;k
o vè;kiu ds rjhdksa vkSj dkS'kykssa dk yxkrkj v|ru fodkl
vko';d gSA f'k{kdksa dks lrr fodkl ds fy, iz;Ru'khy gksuk
vfuok;Z gSA

dksBkjh vk;ksx (1964&66) dk cgqpfpZr izfrosnu bl okD;
ls izkjEHk gksrk gS fd Hkkjr ds HkkX; dk fuekZ.k mldh d{kkvksa esa gks
jgk gSA blds xEHkhj 'kSf{kd fufgrkFkZ gSA blh izdkj ubZ f'k{kk uhfr
1986 esa dgk x;k gS fd f'k{kd dk Lrj lekt ds lkekftd]
lkaLÑfrd yksdkpkj dk izfrfcEc gSA fo'ofo|ky; f'k{kk vk;ksx
(1948&49) us vfHker fn;k Fkk ¶gekjs ns'k ds yksx bl ckr dks
ekU;rk nsus esa cgqr èkhes jgs fd f'k{k.k ,d O;olk; gS ftlds fy,
vU; O;olk; dh rjg xgu rS;kjh dh vko';drk gSA

f'k{kd O;kolkf;d fodkl ij cy nsrs gq, fØLVksiQj Ms
(1999) rdZ izLrqr djrs gSa fd f'k{kdksa ds O;kolkf;d fodkl dks
,d thou i;ZUr dh xfrfofèk ds :i esa ns[kk tkuk pkfg, tks muds
futh vkSj lkFk gh O;kolkf;d thou ij vkSj dk;ZLFky dh uhfr
vkSj lkekftd lUnHkZ ij è;ku dsafnzr djrh gSA mlh izdkj jk"Vªh;
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ikB~;p;kZ dh :ijs[kk (,ulh,iQ 2005) ds }kjk f'k{kdksa esa O;kolkf;d
fodkl o 2014 esa us'kuy izksxzke fMtkbu ,.M djhdqye izQseodZ
dk eq[; {ks=k fo|ky; izeq[k dh {kerkvksa dk fodkl djus ij cy
fn;k rFkk lkFk gh dgk fd fo|ky; esa gj f'k{kd ds lrr
O;kolkf;d fodkl (MhihMh) dks fu;ksftr djus esa fo|ky; dh
egÙoiw.kZ Hkwfedk gSA

mijksDr uhfr;ksa }kjk f'k{kd O;kolkf;d fodkl cy fn;k
ogh 1986 esa ubZ f'k{kk uhfr us vkèkqfudhdj.k ds lUnHkZ esa dEI;wVj
lk{kjrk ,ao lwpuk izkS|ksfxdh ds iz;ksx ds fy, tks fliQkfj'ksa nh Fkh
mUgsa vkt ge f'k{kk ds {ks=k esa dk;kZRed :i esa ns[k jgs gSaA lwpuk
,oa lEizs"k.k izkS|ksfxdh f'k{kk ds {ks=k esa jh<+ dh gM~Mh lkfor gks jgh
gSA

lh[kus dh izfØ;k esa f'k{kd dsUnzh; Hkwfedk esa gksrs gSaA
vkbZlhVh f'k{kdksa dks vius f'k{k.k i¼fr dks cnyus rFkk vfèkd
l{kerk izkIr djus esa enn dj ldrh gSA vr% uhps f'k{kdksa ds
O;kolkf;d fodkl o laoèkZu ds :i vkbZlhVh ds mikns;rk dk
o.kZu fd;k tk jgk gSA

^O;olk; dk vFkZ*

O;olk; thfodksiktZu dk ,d lkèku gS tc dksbZ O;fDr
fdlh O;olk; fo'ks"k dk p;u thou fuokZg gsrq djrk gS rks mlls
lEcfUèkr n{krk ,oa dkS'kyksa O;ogkj esa vftZr djus dk iz;kl djrk
gSA 'kCndks"k ds vuqlkj O;olk; og gksrk gSA ftlesa oSKkfud vFkok
dykRed vfèkxe vFkkZr f'k{kk nh{kk dh vko';drk gksrh gSA

dkj lSUMlZ (Car Sainders) us O;olk; dks ifjHkkf"kr fd;k
gS& ¶O;olk; ds fy, fof'k"V ckSf¼d vè;;u rFkk izf'k{k.k
vko';d gSA bldk eq[; mís'; dkS'ky rFkk n{krk izkIr djuk gS]
ftlds fy, djokus okys dks fuf'pr osru fn;k tkrk gSA¸
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jk"Vªh; f'k{kk laxBu ds {ks=kh; lsok foHkkx us O;olk; ds vkB
lw=k izLrqr fd, gSa ftudh lgk;rk ls O;olk; ds vFkZ dks le>k tk
ldrk gSA ;s lw=k vxz izdkj gSa%&

1- ckSf¼d Lrj dh izo`fÙk;ksa dk iz;ksx djukA

2- fofHkUu izdkj dh ;ksX;rkvksa ds izn'kZu ds voljA

3- O;olk; esa ;ksX;rkvksa ds fy, mi;qDRk fo'ks"k rS;kjh ds
voljA

4- O;olk; esa Øec¼ :i ls lsokdky esa mUufr ds voljA

5- lEiw.kZ thou ds fy, ,d LFkk;h lnL;rk iznku djukA

6- O;olk; }kjk fuèkkZfjr futh LrjA

7- O;fDrxr ykHk dh vis{kk lsok dh Hkkouk vfèkd 'kkfey
gksukA

8- O;olk;ksa esa n`<+ O;olk;h laxBu gksukA

O;olk; dh fo'ks"krk,¡

fo}kuksa }kjk O;olk;ksa dk vè;;u djus ds mijkUr lkekU;
y{k.kksa dk fuèkkZj.k fd;k tks O;olk; dh fo'ks"krkvksa dks iznf'kZr
djrs gSa%&

1) lkekftd izfrc¼rk

2) O;kolkf;d vkpkj lafgrk

3) lekt dh vko';drk iwfrZ

4) O;kolkf;d la?k dk gksuk

5) LorU=k ,oa Lofu;eu

6) nh?kZdkyhu izf'k{k.k

7) lsok ds fy, iQhl
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f'k{k.k O;olk;

vkèkqfud lekt esa tgk¡ fofHkUu O;olk;ksa dk fodkl gks pqdk
gS ogk¡ f'k{k.k dks Hkh ,d O;olk; ekuk x;k gSA fdlh Hkh O;olk;
dh izfr"Bk rFkk xkSjo cgqr lhek rd bl ckr ij fuHkZj djrk gS fd
ml O;olk; esa dk;Zjr O;fDr O;olk; ds mÙkjnkf;Roksa ds izfr
fdrus tkx:d gSa rFkk vius dÙkZO; ikyu esa fdruh fu"Bk j[krs gSaA
f'k{kdksa dh vkpkj lafgrk ds ckjs esa izfl¼ fo}ku ykWjh (Laurie) us
fy[kk gS&¶;fn vè;kid ds ikl lPpk vkn'kZ ugha gS] mls 'kh?kz gh
nqdkunkj cu tkuk pkfg,] ogk¡ mls viuh ;ksX;rk ds vuqlkj fu%
lUnsg ,d vkn'kZ izkIr gksxkA¸

Vh-,e- LVksusV ds vuqlkj f'k{k.k u dsoy ,d O;olk; gS]
cfYd ;g lHkh O;olk;ksa dh tuuh gSA bl n`f"V ls f'k{k.k O;olk;
lHkh O;olk;ksa ls Js"B ekuk tkrk gSA blfy, dgk x;k gS fd ̂ f'k{k.k
O;olk; lc O;olk;ksa esa mÙke gS* tcfd lcls n;uh; O;kikj gSA

MkWú jkèkkÑ".ku ds vuqlkj] ¶vè;kiu ,d ifo=k dk;Z gS] ;g
dksbZ O;olk; ugha gSA¸ okLro esa f'k{k.k ,d uSfrd o lkekftd
dk;Z gSA¸

O;kolkf;d fodkl ,oa f'k{kd

O;kolkf;d fodkl thou i;ZUr pyus okyh ,d lrr
izfØ;k gSA O;kolkf;d fodkl ,d laoèkZu izf'k{k.k gS tks le;&le;
ij fo"k; vkSj f'k{kk'kkL=k ds lHkh igyqvksa esa f'k{kdksa ds fodkl dks
izksUur djus ds fy, iznku fd;k tkrk gSA ,d izHkkoh f'k{kd gksuk
lrr izfØ;k gS tks lsok iwoZ vuqHkoksa ls c<+dj O;kolkf;d thouo`fÙk
dh lefLr rd tkrk gSA f'k{kd dk O;kolkf;d fodkl ;FkklaHko
d{kk ds okrkoj.k ds vuq:i gksuk pkfg,A

liQy f'k{kd O;kolkf;d fodkl ds ekWMy rhu pj.kksa esa
foHkkftr fd, tk ldrs gSaA
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1- lsok&iwoZ] f'k{kk&'kkL=k] fo"k; dh egkjFk izcaèku dkS'ky vkSj
fofHkUu f'k{k.k midj.kksa ds mi;ksx ij è;ku dsfUnzr djukA

2- lsok ds nkSjku] lajfpr vkeus lkeus rFkk nwjLFk f'k{kk ds
volj] lsok&IkwoZ izf'k{k.k dks foLr`r djus vkSj lhèks f'k{kd
dh t:jrksa ds fy, izklafxd ds fuekZ.k esa] vkSj

3- f'k{kdksa ds fy, vkbZlhVh }kjk l{ke lrr vkSipkfjd vkSj
vukSipkfjd 'kS{kf.kd vkSj rduhdh lgk;rk] nSfud t:jrksa
vkSj pqukSfr;ksa ij yf{kr djukA

f'k{kdksa esa O;kolkf;d laoèkZu gsrq fuEukafdr lkèkuksa dk
vuqlj.k fd;k tk ldrk gSA

& fujUrj vè;;u ,oa vfèkxe

& vkRe fujh{k.k ,oa Lo&vkdyu

& lkewfgd lgHkkfxrk

& iqu'p;kZ ikB~;Øe (Refresher Courses)

& vfHkfoU;kl ikB~;Øe (Crientation Courses)

& O;kolkf;d la?kksa dh lØh; lnL;rk

& fo'oluh; ekxZ n'kZu

& lkeqnkf;d lgHkkfxrk

f'k{kdksa ds O;kolkf;d laoZèku ds fy, mijksDr of.kZr lk&
èkuksa dks izHkkoh] jkspd o lkFkZd cukus esa vkbZ lh Vh dh cgqr
mi;ksfxrk gSA

f'k{kdksa ds O;kolkf;d fodkl esa vkbZlhVh dh mikns;rk

f'k{kk ds cnyrs ifjos'k esa lwpuk ,oa lEizs"k.k rduhdh dk
vuqiz;ksx vR;Ur egÙoiw.kZ gksrk tk jgk gSA vkèkqfud Kku lapkfjr
c<+rh t:jrksa rFkk c<rh pqukSfr;ksa cnyrk 'kSf{kd okrkoj.k dks è;ku
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esa j[kk tk, rks f'k{kk ds {ks=k esa vkbZ-lh-Vh- dk izHkkoh mi;ksx
f'k{kdksa ds izf'k{k.k vkSj O;kolkf;d fodkl dh t:jrksa dks c<+krk
gSA f'k{kd dk O;kolkf;d fodkl vkbZ-lh-Vh- ds liQy iz;ksx ds
fy, eq[; pkyd ds :i esa ns[kk tk ldrk gSA ,d f'k{kd ds fy,
vkt ,d liQy o izHkkoh vè;kid cuus ds fy, vkbZ-lh-Vh- dk
Kku vR;ko';d gS ftlls vius fofHkUu f'k{k.k dkS'kyksa dks fodflr
djus o O;kolkf;d :i ls n{k cukus esa enn feyrh gSA

lwpuk ,oa lEizs"k.k rduhdh (ICT)&

lwpuk ,oa lEizs"k.k rduhdh ls vfHkizk; ¶vkStkjksa] midj.kksa
rFkk vuqiz;ksx vkèkkj ls ;qDRk ,d ,slh rduhdh O;oLFkk ls gS tks
lwpuk ds laxzg.k] Hk.Mkj.k] iqu% izkfIRk] mi;ksx] lapkj] la'kksèku
bR;kfn gsrq iz;ksx dh tkrh gSA lkFk gh mi;ksxdÙkkZvksa dk Kku lao¼Zu
djrs gq, mUgsa fo'oluh; lwpuk,a iznku djrh gS vkSj mudh
leL;kvksa dk lekèkku <wa<us esa i;kZIRk :i ls lgk;d fl¼ gksrh gSA¸

izks- ,l-ds- nqcs ds 'kCnksa esa& ¶lwpuk ,oa lEizs"k.k rduhdh
dk vk'k; lapkj lkèkuksaa dh O;oLFkk ds dq'kyre lapkyu ls gSa] tks
lwpukvksa dks ,d LFkku ls nwljs LFkku rd izsf"kr djus esa lgk;rk
djrh gSA¸

vkj-ds- 'kekZ ds vuqlkj& ¶lwpuk ,ao lEizs"k.k rduhdh dk
vk'k; mu leLr lapkj lkèkuksa ds O;kogkfjd iz;ksx dh vksj ladsr
djrk gS] tks ekuo dY;k.k rFkk vko';drk iwfrZ gsrq lwpukvksa dk
vknku iznku djrs gSaA¸

vkèkqfud izxfr'khy ;qx lwpuk rFkk lEizs"k.k rduhdh dk ;qx
gS rFkk ;g ,d egÙoiw.kZ lalkèku ,oa 'kfDr gSA ekuo bldk iz;ksx
fujUrj dj jgk gSA lwpuk ,oa lEizs"k.k rduhdh dk iz;ksx lwpuk dks
izkIr djus] laxzg djus rFkk lEizs"k.k ds fy, tkrk gSA
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tSfuiQj jkmys us bls pkj {ks=kksa esa oxhZÑr fd;k gS&

1- Kku dk vfHkys[ku djus ds rjhds ,oa ;a=k&dEI;wVj] laxzkgd
lalkèku&gkMZfMLd] ÝykWih] lh-Mh- jkse] MhohMh rFkk pqEcdh;
VsiA

2- vfHkys[k ds j[kj[kko ds rjhds dEI;wVj] lkWÝVos;j MsVkcslksa
dk l`tuA

3- izys[kksa o lwpukvksa ds vuqØekf.kdk dk fuekZ.k&dEI;wVjhÑr
vuqØef.kdk,¡] e'khu }kjk iBuh; lkefxz;ksa ,oa izlwfp;k¡A

4- Kku ds lEizs"k.k ds rjhds&lapkj midj.k] bZesy] MsVk lEizs"k.k
vkfnA

f'k{kd O;kolkf;d fodkl esa vkbZ-lh-Vh-

f'k{kd O;kolkf;d fodkl is'ksoj ;ksX;r ekudksa vkSj :ijs[kkvksa
ds vuqlkj f'k{kdksa ds O;kolkf;d fodkl dh ,d O;ofLFkr
izkjfEHkd vkSj fujURkj lqlaxr vkSj ekWM;wyj izfØ;k gS f'k{kd
O;kolkf;d fodkl esa f'k{kdksa ds is'ks ds ifjorZu vkSj f'k{kk
iz.kkfy;ksa ds izcaèkdksa ds fodkl ds vuqowQyu esa izf'k{k.k Hkh 'kkfey
gksxkA

vkbZ-lh-Vh ds lanHkZ esa O;kolkf;d fodkl dks rhu O;kid
'kh"kks± ds rgr j[kk tk ldrk gSA

& vkbZ-lh-Vh dk mi;ksx djuk lh[kuk

& vkbZ-lh-Vh ds ekè;e ls lh[kuk

& f'k{kd vkSj f'k{kd f'k{k.k esa vkbZ-lh-Vh dk ,dhdj.k

vkbZ-lh-Vh- dk mi;ksx djuk lh[kuk

cgqeq[kh izÑfr ls ifjiw.kZ O;fDrRo okys f'k{kd ds fy,
orZeku eas vkbZ lh Vh dk vuqiz;ksx lh[kuk vR;Urko';d gS vkbZ lh
Vh dk mi;ksx lh[krs le; fuEufyf[kr i{kksa ij fopkj djsa&
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Ø rduhdh i{k (f'k{kd vkbZ lh Vh dk mi;ksx dSls djsa] fdl
lkèku dk iz;ksx djsaA)

Ø dk;kZRed i{k (vkbZ lh Vh f'k{kd dks D;k djus esa enn dj
ldrk gSA)

Ø laxBukRed i{k (vkbZ lh Vh ds mi;ksx ls iwoZ d{kk dks dSls
O;ofLFkr djsaA)

Ø oSpkfjd i{k (f'k{kd vkbZ lh Vh ls o mlds lkFk dSls lh[k
ldrk gSA)

Ø funsZ'kkRed i{k (vkbZ lh Vh dk mi;ksx djds dSls fl[kkuk
pkfg,A)

Ø ewY;kadu i{k (vkbZ lh Vh vkèkkfjr ifj;kstuk esa Nk=k lh[kus
dk vkdyu dSls djsaA)

vkbZ lh Vh ds ekè;e ls lh[kuk

vkbZ-lh-Vh ds ekè;e ls ,d f'k{kd ds O;kolkf;d fodkl
ds fy, vèkksfyf[kr volj izLrqr fd, tkrs gSaA

1- vkWuykbu yfu±x IysViQkeZ

vkWuykbu yfu±x IysViQkeZ i<+us dh lkexzh ds lkFk gh lkFk
lh[kus ds volj iznku djrs gSaA dqN vkWuykbu yfu±x IysViQkWeZ gSaA

& lh[kuk lh[kkuk% ,d fpUru'khy O;olk;h cukuk

https://www.open.edu/opentearn/education

& [kku vdkneh

https://www.khanacademy.org

- iearn-http://www.iearn.org

2- O;kid [kqyk vkSj vkWuykbu ikB~;Øe (MOOC)

MOOC vkWuykbu lh[kus dk iwjk vuqHko iznku djrs gSa
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f'k{kk ds {ks=k esa 2008 esa bl ØkfUrdkjh osclkbV dk mn; gqvkA
blds ekè;e ls lalkèkuksa dk loksZÙke mi;ksx ,oa ikB~;Øeksa dh
mi;ksfxrk] vfèkxe mís';ksa ds fuèkkZj.k dk dk;Z vkSj 'kSf{kd vuqla&
èkku lEcUèkh dk;ks± dks fu% 'kqYd lEiUu djus dh lqfoèkk iznku dh
tkrh gSA

yksdfiz; ewy (MOOC) IysV iQkeZ gSa%&

& dkSjlsjk&https://www.oursera.org

& edx-https://www.edx.org

& vksiu yfu±x&https:////www.openlearning.com

& Hkfo"; tkusa&https://www.futurelearn.com

& MOOC ,aM&https://place.fi.ncsu.edu

3- lks'ky ehfM;k usVodZ

lkekftd ehfM;k usVodZ f'k{kdksa dks ,sls yksxksa ds lkFk tqM+us
ds volj iznku djrs gSa tks 'kSf{kd vH;kl ls tqM+s {ks=kksa esa dke dj
jgs gSaA bl rjg ds usVodZ dk lcls vfèkd ewY;koku mi;ksx fopkjksa
dks lk>k djuk gSA dqN lks'ky ehfM;k usVodZ lkbV gSa&

& fV~oVj (https://twitter.com)

& fyaDMbu (https://in.linkedin.com)

& iQslcqd (https://www.facebook.com)

& Google + (https://plus)

4- osc 2-0 VsDuksykWth

osc 2-0 'kCn lkekU;r% ,sls osc izksxzkeksa@,Iyhds'kUl ds fy,
iz;qDr gksrk gS tks ikjLifjd fØ;kRed tkudkjh ckaVus] lwpukvksa ds
vknku iznku djus] mi;ksxdrkZ dks è;ku esa j[kdj fMtkbu cukus
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vkSj oYMZ okbM osc ls tksM+us dh lqfoèkk iznku djrs gSaA osc 2-0
ds mnkgj.k gSa %&

CykWx] fodh (Wiki)] lks'ky cqdekfd±x] ikWMdkLV vkfnA

5- osc&dkWUizsaQflax

osc&dkWUizsaQflax dk mi;ksx baVjusV ds ekè;e ls ykbo cSBd]
izf'k{k.k ;k izLrqrhdj.k ds lapkyu ds fy, fd;k tkrk gSA osc
dkWUiQsaflax esa] izR;sd lgHkkxh vius dEI;wVj ds lkeus cSBrk gS vkSj
baVjusV ds ekè;e ls tqM+k jgrk gSA tks f'k{kd ds fy, ykHkizn gks
ldrk gSA

f'k{k.k vkSj f'k{kd f'k{k.k ds vkbZ lh Vh dk ,dhdj.k&

vkbZ-Vh-lh ,dhdj.k f'k{k.k vkSj lh[kus esa lgk;rk ds fy,
vkbZ-lh-Vh- (fo'ks"k :i ls dEI;wVj vkSj baVjusV) ds mi;ksx dks
lanfHkZr djrk gSA vkbZ-lh-Vh- ,dhdj.k ds fy, f'k{kdksa dks u dsoy
cqfu;knh vkbZ-lh-Vh- dkS'ky ds lkFk lh[kus dh vko';drk gS cfYd
;g lh[kuk pkfg, fd dSls izkS|ksfxdh dh lkFkZd rkdr vkSj cgqeq[kh
izfrHkk dk Nk=kksa ds fy, lh[kus ds voljksa esa vuqiz;ksx fd;k tk
ldrk gSA vkbZ-lh-Vh- izkS|ksfxfd;ksa ds mnkgj.k tks f'k{k.k vkSj lh[kus
esa vklku ,dhdj.k dks izLrqr djrs gSaA

& vkWUkykbu ohfM;ks@f'k{k.k pSuy&Youtube] VsM,M] Teacher

Tube] ,MqVksfi;ks ohfM;ks] f'k{k.k pSuy

& f'k{kd iksVZiQksfy;ks

& vkbZ-lh-Vh ,dhÑr ,D'ku fjlpZ

& bZ&izdk'ku

& Vsyh- dkWUizQasflax&EDUSAT iz;ksx

vr% f'k{kd ds O;kolkf;d fodkl esa enn ds fy;s lrr
vkSj fu;fer enn vko';d gS vkSj ;g vkbZ-lh-Vh- ds mi;ksx ds
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ekè;e ls iznku dh tk ldrh gS (ossc ppkZ lewgksa] bZ&esy leqnk;ksa]
jsfM;ks ;k Vhoh izlkj.k ds :i esa) f'k{kk ds {ks=k esa vkbZ-lh-Vh- dk
izHkkoh mi;ksx f'k{kdksa ds izf'k{k.k vkSj O;kolkf;d fodkl dh
t:jr dks c<+krk gSA

laLFkkvksa@fo|ky;ksa rFkk ljdkj }kjk f'k{kdksa esa vkbZ lh Vh ds
lUnHkZ esa O;kolkf;d fodkl ds fy, mBk, tkus okys dne&

1- laLFkkvksa }kjk vkbZ lh Vh ds vuqiz;ksx ds fy, volj miyCèk
djok,¡A

2- ijEijkxr f'k{k.k laLFkkuksa esa le;&le; ij vkbZ lh Vh ds
vuqiz;ksx ls lEcfUèkr dk;Z'kkykvksa dk vk;kstu fd;k tk,A

3- laLFkkvksa esa vkbZ lh Vh lalkèkuksa dks leqfpr ek=kk esa miyCèk
djk, tk,¡A ftlls Nk=k o vè;kid bldk le;kuqowQy
vuqiz;ksx dj ldsaA

4- f'k{kd dks voxr djk;k tk, fd og vkbZ lh Vh ds
vuqiz;ksx }kjk 'kSf{kd mís';ksa dh izkfIr esa euksoSKkfud fl¼kUrksa
dk vuqlj.k dj ldrk gSA

5- vfèkdkfèkd 'kSf{kd fopkjksa dks vkbZ lh Vh ds ekè;e ls
izlkfjr djus ds fy, izsfjr fd;k tk, o le; miyCèk
djk;k tk,A

varr% dgk tk ldrk gS fd f'k{kk ;fn ,d lkekftd
ftEesnkjh gS rks ;g lR; gS fd f'k{kd gh bl ftEesnkjh dk fuokZgd
gSA vè;kid dh bl Hkwfedk fuoZgu esa vkbZ-lh-Vh- egrh leFkZrk
iznku djus esa lgk;rk dj ldrh gSA f'k{kdksa dks O;kolkf;d fodkl
xfrfofèk;ksa esa lØh; :i ls Hkkx ysus ds fy, vfrfjDr izsj.k vkSj
izksRlkgu dh vko';drk gSA vkbZ-lh-Vh- lalkèkuksa ds iz;ksx f'k{kdksa
vkRefo'okl iSnk djrk gS tks muesa O;kolkf;d dq'kyrk mRiUu
djrk gSA fo|ky;ksa rFkk ljdkj }kjk le;&le; ij vè;kidksa dks
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O;kolkf;d :i ls n{k cukus ds fy, vkbZlhVh vuqiz;ksx lEcUèkh
dk;Z;kstuk dh O;oLFkk dh tkuh pkfg,A vkt ds cnyrs ;qx esa ;ksX;
f'k{kd dh Hkwfedk esa pqukSfr;k¡ cgqr gS vkSj budk lkeuk djus ds
fy, f'k{kd dk viuh ;ksX;rk ik=krk ,oa {kerk esa fodkl djuk
vko';d gSA f'k{kd fofHkUu lwpuk ,oa laizs"k.k ekè;eksa ds }kjk f'k{kk
dks izHkko'kkyh cukus esa liQy gksxkA

lR; uMsyk ds fopkj esa ¶lwpuk lEizs"k.k izkS|ksfxdh bl ckr
ds ewy esa gS fd vki viuk O;olk; dSls djrs gSa vkSj vkidk
O;olk; ekWMy Lo;a dSls fodflr gksrk gSA¸

lUnHkZ xzUFk lwph

1- HkVukxj] ,-ch-_ HkVukxj] ehuk{kh (2008)] 'kSf{kd rduhdh
,oa izcUèk] vkj-yky-cqd fMiks] esjBA

2- lDlsuk] ,u-vkj- (2007)] 'kSf{kd rduhdh ,oa izcUèku ds
ewyrÙo] vkj-yky- cqd fMiks] esjBA

3- lDlsuk] vkj-,l-] vkbZ-lh-Vh- ,d leh{kkRed vè;;uA

4- eaxy] ,l-ds- (2010)] lwpuk lEizs"k.k ,oa 'kSf{kd rduhdh]
VaMu ifCyds'ku] yqfèk;kukA

5- f'k{kd f'k{k.k ,oa vkbZ-lh-Vh- fodkl ihfM;kA

hi.vikashpedia.in-teachers.corner

6- vkbZ-lh-Vh- ds mi;ksx

www.bhagininiveditacollege.in ;dksf;k

ggg



O;kolkf;d fodkl ,oa lwpuk
lEizs"k.k rduhdh

&izhfr

fo|kokfjfèk] Jh yk-c-'kk-jk-la-fo-fo] ubZ fnYyh

Hkwfedk&

vkt dk ;qx foKku ,oa rduhdh dk ;qx gSA vkèkqfud le;
esa rduhdh dk iz;ksx cM+h rsth ls gks jgk gSA vkt osQ ;qx dks ge
lwpuk ØkfUr dk ;qx Hkh dg ldrs gSaA ge Kku vkèkkfjr lekt esa
jg jgs gSa vkSj Kku fdlh jk"Vª dh 'kfDr gS ,oa O;fDr osQ lok±xh.k
fodkl osQ fy, vR;Ur vko';d gSA Kku izkIr djus osQ fy, O;fDr
fofHkÂ ekè;eksa dk iz;ksx djrk gSA vkt 21 oha lnh eas c<+rs gq, Kku
rd 'kh?kz igq¡pus vkSj mi;ksx djus osQ fy, uohu rduhdks dh
vko';drk ,oa iz;ksx esa cM+h rsth ls c<+ksrjh gks jgh gSA bu uohu
rduhdh esa lwpuk lEizs"k.k rduhdh (vkbZ-lh-Vh) ,d mÙke rduhdh
osQ :i esa mHkj jgk gSA

blosQ mi;ksx ls f'k{kk osQ {ks=k ls tqM+k izR;sd euq"; vius
Kku dk ,d=k.k] izlkj ,oa o`f¼ djosQ viuk O;kolkf;d fodkl
dj ldrk gSA ;gh dkj.k gS fd ,l-lh-,iQ-Vh-bZ 2009 osQ vUrxZr
vè;kidksa dk O;kolkf;d fodkl vkSj vè;kid rS;kjh osQ ikB~;Øe
esa bls LFkku fn;k gSA ch-,M- ,oa ,e-,M- dk ikB~;Øe Hkh bl
izdkj dk rS;kj djus dk iz;kl fd;k gS ftlls fd f'k{kd&izf'k{kdksa
esa fujURkj vè;;u'khy ,oa fØ;k'khy jgdj fujUrj fodkl dks
izkIr djus dh bPNk tkxzr gksrh jgsA ;w-th-lh- us Hkh vè;kid osQ



O;kolkf;d fodkl ,oa lwpuk lEizs"k.k rduhdh 117

'kSf{kd ijiQWkjesal dks izkIr djus gsrq vfèkxe dks vR;Ur vko';d
ekuk gSA

vr% vkt vkbZ-lh-Vh dk mi;ksx tSls b.VjusV] bZ&esy] Vh-
oh-] jsfM;ks] dEI;wVj] ,twosQ'kuy osclkbV] vkWuykbZu odZ'kki]
vkWuykbZu lsfeukj ohfM;ks dkWUizQsaflax] CykWXl] ohfM;ks] Mh oh Mh
vkfn osQ :i esa gks jgk gSA ftlls O;fDr rsth ls viuk O;kolkf;d
fodkl viuh :fp] {kerk o le; osQ vuqlkj dj jgk gSA

bruk lc oqQN gksrs gq, Hkh gekjs ns'k esa oqQN leL;k,¡ ,oa
pqukSfr;k¡ Hkh gSa ftldh otg ls vkt vè;kid blosQ ekè;e ls
viuk O;kolkf;d fodkl ugha dj ik jgk gSA gekjs ns'k esa bl {ks=k
esa vuqlaèkku dk;Z Hkh de gq, gSa] ftlosQ dkj.k f'k{kk txr esa blosQ
izfr tkx:drk ,oa :fp de gSA blh dks è;ku esa j[krs gq, bl izi=k
osQ ekè;e ls vè;kidksa dks O;kolkf;d fodkl osQ izfr tkx:d
djuk ,oa bldh izkfIr esa lwpuk lEizs"k.k rduhdh dh Hkwfedk vFkok
;ksxnku dks Li"V djus dk iz;kl fd;k tk jgk gSA

i`"BHkwfe& jfoUnzukFk VSXkksj osQ vuqlkj ,d vè;kid lPps
vFkksZ eas rc rd vè;kiu dk;Z ugha dj ldrk] tc rd fd og
Lo;a vè;;u ugha djrk gksA ,slk vè;kid tks vius Kku {ks=k osQ
'kh"kZ ij gksrk gS] og vius efLr"d esa Kku dk lekos'k rHkh dj
ldrk gS tc og vius Nk=kksa osQ fy, vè;;u djsA

bl fopkj ls Li"V gksrk gS fd lekt esa gks jgs ifjorZuksa
vko';drkvksa dk Kku ,d vè;kid dks gksuk pkfg,A ftlls og
vius vkidks bu ifjorZuksa osQ vuqowQy dj losQ rFkk lkekftd
vko';drkvksa dh iwfrZ vius Nk=kksa dks mfpr izdkj ls f'kf{kr ,oa
izf'kf{kr djosQ dj losQA

bl mís'; dks izkIr djus osQ fy, ,u-lh-,iQ-Vh-bZ- 2009 esa
vusd lalkèkuksa dh ppkZ dh xbZ gSA ijUrq mlesa ls orZeku le; essa
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tks lcls rhoz lalkèku gS] og gS&lwpuk lEIksz"k.k rduhdh (ICT)A
vkbZ-lh-Vh- osQ mi;ksx ls ,d vè;kid viuk ^O;kolkf;d fodkl*
dj ldrk gSA ;s lalkèku vè;kid dks Kku ,oa dkS'ky dh izkfIr osQ
fy, tkx:d cukdj vè;kiu O;olk; esa Js"B ,oa fodkl'khy
cukrk gSA vr% O;kolkf;d fodkl (Professional Devlopment) esa
lwpuk&lapkj rduhdh dh vge~ Hkwfedk gSA

'kh"kZd esa iz;qDr eq[; 'kCnksa dk vFkZ& 'kh"kZd esa eq[;r% nks
'kCnksa dk iz;ksx fd;k x;k gS&

1- O;kolkf;d fodkl (P.D)

2- lwpuk lEizs"k.k rduhdh (ICT)

bu nksuksa 'kCnksa esa lEcUèk LFkkfir djus ls iwoZ buosQ vFkZ dks
tkuuk vR;Ur vko';d gS tks fuEuor~ gS&

1- O;olkf;d fodkl& blesa nks 'kCnksa dk iz;ksx fd;k x;k
gS&

Ø O;kolkf;d& ¶O;kolkf;d Hkwfedk esa O;kolkf;d izfr&
LièkkZ ij è;ku osQfUnzr djukA¸ ftlls O;fDr eas vkRe
fo'okl ,oa dk;Z {kerk dk fodkl gksrk gSA

Ø fodkl& fodkl osQ }kjk O;fDr esa uohu fo'ks"krk,¡ ,oa
;ksX;rk,¡ izdV gksrh gSA fodkl fujURkj pyus okyh izfØ;k gSA
O;kolkf;d fodkl dk mís'; O;fDRkxr dk;ks± esa lqèkkj djuk
rFkk dSfj;j mÂfr dks c<+kok nsuk gSA

bl izdkj Li"V gksrk gS fd O;kolkf;d fodkl osQ }kjk
f'k{kd vius Kku ,oa dkS'ky dks orZeku ifjfLFkfr;ksa osQ vuq:i
djrk gqvk O;kolkf;d izfrLièkkZ dks c<+krk gS vkSj viuh OkkLrfod
{kerk dk fodkl djrk gSA O;kolkf;d fodkl ,d lajpukRed ;k
vukSipkfjd mikxe gS ftlesa vè;kid vH;kl] KkuktZu] dkS'ky
vkSj izk;ksfxd vuqHko dh lgk;rk ls vfèkxe djrs gq, viuh
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;ksX;rk ;k lkeF;Z dks Hkh fuèkkZfjr djrk gSA O;kolkf;d fodkl esa
fdlh Hkh vfèkxe xfrfofèk dk iz;ksx fd;k tk ldrk gSA vkSipkfjd]
vukSipkfjd ,ao Lo&funsZf'kr tSlh vfèkxe fØ;kvksa esa Hkkxhnkjh
djosQ ,d vè;kid viuk O;kolkf;d fodkl dj ldrk gSA

2- lwpuk lEizs"k.k rduhdh& blesa rhu 'kCnksa dk iz;ksx
fd;k x;k gSA

Ø lwpuk& lwpuk fdlh fo"k;] oLrq vFkok O;fDr osQ lEcUèk esa
nh tkus okyh tkudkjh dh izfØ;k gksrh gSA lwpuk,¡ gekjs
vkl&ikl osQ okrkoj.k osQ ckjs esa Kku ,oa le> izkIr djus
osQ vkèkkj gksrs gSaA

Ø lEizs"k.k& lEizs"k.k ,d ,slh f}ekxhZ; izfØ;k gS] ftlesa O;fDr
ijLij ckrphr osQ ekè;e ls vknku&iznku djrk gSA blesa
fopkjksa ,oa lwpukvksa dks nwljksa esa ckaVk tkrk gSA blosQ vUrxZr
lwpuk osQ lzksr ,oa xzkg~; osQ eè; vknku&iznku gksrk gSA ftlls
Kku dh o`f¼] le> ,ao blosQ mi;ksx esa lgk;rk feyrh gSA

Ø rduhdh& ,d ,slk iz;ksxkRed dk;Z ftlesa oSKkfud Kku]
rF;ksa vFkok fl¼kUrksa dk iz;ksx fd;k tkrk gS] og rduhdh
dgykrk gSA

bl izdkj lwpukvksa dks izkIRk djuk lwpukvksa dks laxzghr djuk
rFkk vko';d gksus ij blosQ iz;ksx dk Kku gksuk] lwpuk rduhdh gSA
ijUrq lwpuk lEizs"k.k rduhdh dk vFkZ blls foLr`r gSA lwpuk
lEizs"k.k rduhdh ls vfHkizk; nks ;k nks ls vfèkd yksxksa osQ chp
lwpukvksa rFkk fopkjksa dk bl rjg vknku&iznku gS fd os budk vFkZ
le> losaQ rFkk vFkZ osQ lkFk gh mu Hkkoukvksa] fo'oklksa rFkk fofHkÂ
rdks± dks Hkfya&Hkk¡fr le> losaQA ekuks lEizs"k.k fopkjèkkjkvksa dk ,d
laxzg gS ftlesa dgus] lquus gh ugha vfirq le>us dh O;ofLFkr ,oa
fujURkj izfØ;k jgrh gSA bldk mís'; iz;ksxdrkZ osQ Kku] lEisz"k.k
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dkS'ky] fu.kZ; {kerk rFkk izkIr djus dh fØ;k esa lwpuk ,oa lEIkzs"k.k
nksuksa gh vko';d gSaA

O;kolkf;d fodkl vfèkxe osQ izdkj ,ao mlesa iz;qDr
lalkèku&

O;kolkf;d fodkl esa fofHkÂ lwpuk lEizs"k.k rduhdh vk&
èkkfjr vfèkxe&

1- lfØ; vfèkxe& bl izdkj osQ vfèkxe esa O;fDr ijLij
ckrphr ijd Hkkxhnkjh ij vkèkkfjr jgrk gSA blesa O;fDr Lo;a
lfØ; :i ls 'kkfey gksdj lajfpr :i ls Kku izkIr djrk gSA tSls&
fopkjxks"Bh] dk;Z'kkyk] izf'k{k.k dk;ZØe] lEesyu] O;k[;ku] bZ&yfu±x
dkslZ] Vh-oh-] jsfM;ks] baVjusV] bZ&yfu±x] ,tqosQ'kuy osclkbV~l]
vkWuykbZu odZ'kkWIl] vkWuykbZu lsfeuklZ] vkWuykbZu dkWuizQsUl] bZ&tujyl]
bZ&cqd] bZ&yfu±x] opqZvy dkslZ vkfn osQ :i esa gks jgk gSA ftlls
O;fDr viuk O;olkf;d fodkl rsth ls ,oa viuh :fp {kerk vkSj
le; osQ vuqlkj dj jgk gSA

2- LofunsZf'kr vfèkxe& blesa O;fDRk vosQys gh O;olkf;d
xfrfofèk;ksa esa Hkkxhnkjh djosQ lh[krk gSA blosQ vUrZxr vkWuykbZu ;k
fizUV :i esa nLrkost] ys[k vkSj izdk'ku dk vè;;u djrk gSA blosQ
vykok izklafxd izdk'kdksa] fo'ks"kKksa }kjk fyf[kr iqLrosaQ] m|ksx ,oa
O;kikfjd if=kdkvksa dk vè;;u djrk gSA

3- fpUru'khy vfèkxe& blesa izfrHkkfxrk vkèkkfjr ckrphr
gksuk vko';d ugha gksrk gSA ;g O;kolkf;d fodkl dk fuf"Ø; :i
gSA tSls&O;fDrxr vè;;u ys[k] izklafxd lekpkj] m|ksx viMsV
vkfn dk vè;;u vkrk gSA bl izdkj Li"V gksrk gS fd O;kolkf;d
fodkl esa fofHkÂ lalkèkuksa dk iz;ksx fd;k tkrk gSA ftldk p;u
O;fDr viuh O;oklkf;d fodkl osQ vfèkxe osQ izdkjksa osQ vuqlkj
dj ldrk gSA ;g ,d thou i;ZUr pyus okyk vfèkxe gSA
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,u-lh-,iQ-Vh-bZ- (2009) osQ vuqlkj O;kolkf;d fodkl
izkIr djus osQ lalkèku&

,u-lh-,iQ-Vh-bZ- (2009) us O;kolkf;d fodkl dks izkIr
djus osQ fy, vè;kidksa gsrq fuEu ekè;eksa dk ;ksxnku fn;k gS&

Ø nwjLFk ekè;e dk mi;ksx

Ø O;kolkf;d eap] lkèku] dejs ,oa lkexzh

Ø O;kolkf;d dk;ZØe ,oa ehfVax

Ø ladk; fofue; ;k=kk,a ,oa iQSyksf'ki

Ø vodk'kdkyhu vè;;u ,oa vuqlaèkku

Ø y?kq ,oa nh?kZ vofèk osQ ikB~;Øe

fofHkÂ f'k{k.k vfèkxe osQUnzksa (IASE, CTE, DIET, BRC,

CRC) dk dÙkZO; gS fd os f'k{k.k laLFkkvksa esa vè;kidksa osQ fy,
lsokjr ,oa lsokiwoZ dk;ZØeksa dk vk;kstu djsaA

vè;kid osQ O;kolkf;d fodkl esa lwpuk lEizs"k.k
rduhdh dk egÙo&

vkbZ-lh-Vh- dk egÙo tkuus ls iwoZ ,u-lh-,iQ-Vh-bZ- 2009&10
us vè;kid osQ fy, O;kolkf;d fodkl vfèkxe osQ tks mís';
fuèkkZfjr fd, gSa] bUgsa tkuuk Hkh vko';d gSA rc gh ge mfpr
izdkj ls O;kolkf;d fodkl esa lwpuk lEizs"k.k rduhdh dks le>
losaQxsA O;kolkf;d fodkl dh izÑfr esa izxfr'khyrk] lfØ;rk]
fujUrjrk] xfr'khyrk] dkS'ky dk izn'kZu] ;ksX;rk] fofoèkrk] pqukSfr;ksa
,oa leL;kvksa dks Lohdkj djus dh bPNk 'kfDr rFkk mRÑ"Vrk
lfEefyr gSA bldh bl izÑfr dks ns[krs gq, vè;kid osQ fodkl
osQ fy, fuEu mís'; fuèkkZfjr fd, x, gSa&

Ø vuqlaèkku vkSj lh[kus dk mís';A

Ø 'kSf{kd ,oa lkekftd eqíksa dks le>us ,oa v|ru djus dk
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mís';A

Ø Kku dks xgjkbZ ls tkuus osQ fy, ,oa 'kS{kf.kd vuq'kklu ;k
fo|ky;h; ikB~;Øe osQ vU; {ks=kksa esa vius vkidks uohu
:i ls fodflr djus dk mís';A

Ø u, Kku dks izfrfcfEcr djus] irk yxkus rFkk vH;kl dk
fodkl djus dk mís';A

Ø f'k{kd f'k{kk ikB~;Øe osQ fodkl ;k ijke'kZ tSlh vU;
f'k{k.k@ f'k{kk dh vU; Hkwfedkvksa osQ fy, rS;kj djus dk
mís';A

Ø ckSf¼d vyxko dks nwj djus dk mís';A

bl izdkj ge ns[krs gSa fd O;kolkf;d fodkl gsrq lHkh
mís';ksa dh iwfrZ vR;Ur vko';d gSA bu mís';ksa dh iwfrZ osQ fy,
jk"Vªh; f'k{kd f'k{kk ifj"kn~ }kjk ch-,M- ,oa ,e-,M- osQ ikB~;Øe
dks iqujko`Ùk djosQ vkèkqfud lekt dh ek¡xksa osQ vuq:i cukus dk
iz;kl fd;k x;k gSA ftlosQ }kjk vè;kid O;kolkf;d fodkl djrs
gq, fuEu ykHkksa dks izkIr dj losaQ&

Ø vè;kid dks O;kolkf;d fodkl osQ fy, tkx:d djrh gSA

Ø Lokè;k; ,oa Lora=k fpUru dks c<+kok nsrh gSA

Ø uohu izfofèk;ksa ,oa rduhdh dks viukus esa lgk;rk djrk gSA

Ø vè;kid esa O;ogkjkRed oqQ'kyrk dk fodkl djrh gSA

Ø vè;kid osQ O;ogkj esa yphykiu ykrh gS ,oa mls ifjorZu'khy
cukrh gSA

Ø uohu [kkst djus dh {kerk fodflr djrh gSA

Ø l`tukRedrk dk fodkl djrh gSA

ubZ f'k{kkuhfr (1986) ,oa ,u-lh-,iQ- (2005) us Hkh vè;kid
f'k{kk dks fujURkj pyus okyk dk;ZØe ekuk gS] tks vè;kid dks
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l'kDr izf'k{k.kkFkhZ cukrh gSA blhfy, ,d vè;kid osQ O;kolkf;d
fodkl osQ fy, lwpuk lEizs"k.k rduhdh lcls mÙke lkèku gS]
D;ksafd blesa lwpukvksa dk vknku&iznku djus osQ lkFk&lkFk mldk
laxzg.k Hkh gksrk gSA vkbZ-lh-Vh- osQ vUrxZr fuEu ekè;eksa dk iz;ksx
fd;k tkrk gS&

Ø jsfM;ks

Ø Vh-oh-

Ø VsyhiQksu

Ø fMftVy ykbczsjh

Ø opqZvy Dykl:e

Ø b.Vj,fDVo fjeksVbUlVªsD'ku

Ø vkWfM;ks&ohfM;ks dkWUizQsfUlax

Ø ohfM;ks VsDLV

Ø gkbij ehfM;k ,oa gkbij VsDLV lkslZ

Ø bZ&esy] b.VjusV] oYMZ okbM osc

Ø oMZ izksIkQslj] LizSM'khV

Ø ikWoj IokbaV] fleqys'ku

Ø dEI;wVj MkVkcsl

Ø ,y-lh-Mh- izkstsDVj

Ø lhMh jkWe ,oa Mh-oh-Mh-

Ø fMfTkVy ohfM;ks dSejk

Ø eYVhehfM;k ilZuy dEI;wVj

bu lHkh ekè;eksa dk iz;ksx djosQ vè;kid vius Kku] dkS'ky
esa o`f¼ dj dk;ZoqQ'kyrk dks izkIRk dj ldrk gSA vkSj vkbZ-lh-Vh-
21oha 'krkCnh esa mHkjrk gqvk ,d ,slk mi;ksxh lalkèku gS ftlosQ
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}kjk rhozrk osQ lkFk lwpukvksa dk vknku&iznku (lEizs"k.k)] izkfIRkdj.k
,oa ,d=khdj.k vklkuh ls fd;k tk ldrk gSA blosQ }kjk vè;kid
lg;ksxhiw.kZ ,oa lgHkkfxrk osQ lkFk dk;Z djrk gSA

f'k{kk txr ls tqM+s fofHkÂ laxBu] vk;ksx ,oa laLFkk] oSKkfud
laLFkk,¡ ,oa ljdkj Hkh blosQ mi;ksx dh c<+ksrjh dks ns[krs gq, bl
{ks=k esa fujURkj o`f¼ ,oa fodkl dj viuk leFkZu ns jgh gSaA orZeku
esa O;kolkf;d fodkl ,ao lwpuk&lEizs"k.k rduhdh osQ {ks=k esa vusd
'kksèkkFkhZ ,oa f'k{kkfon~ dk;Z dj jgs gSaA vè;kidksa esa vkbZ-lh-Vh-
dkS'ky esa o`f¼ djus osQ fy, ,u-lh-Vh-bZ us ,Dl ,ybjsfVM
izksiQs'kuy MsoyiesaV bu n bUVhxzs'ku vkWiQ VsDuksykWth bu Vhpj
,tqosQ'ku izkstsDV bu dkWysczs'ku fon buVsy Vsd izksxzke dks izkjaHk
fd;kA ftldk y{; ns'k osQ lHkh f'k{kkfonksa dks VsDuksykWth bUVhxzs'ku
osQ }kjk O;kolkf;d fodkl djuk gS ,oa osc csLM Vªsfuax miyCèk
djkuk gSA 25 tuojh] 2000 dks Vh-oh ij Kku n'kZu dk;ZØe dk
izkjEHk gqvkA tks xq.kkRed nwjLFk f'k{kk miyCèk djkrk gSA bljks }kjk
flrEcj 2004 dks ,twlsV&3 LFkkfir fd;k x;kA ;g ,d ,tqosQ'kuy
lSVsykbV gS] ftlls vkt ns'k osQ yxHkx 35000 ls T;knk d{kk,¡ tqM+h
gqbZ gSaA

vHkh orZeku esa gh dSfcusV desVh us ,d ubZ ;kstuk ykxw dh
gS] ftldk uke gS ^us'kuy fe'ku vkWu ,tqosQ'ku Fkzks bUiQkWjes'ku ,.M
dEU;wosQ'ku VsDuksykWth* bl fe'ku esa nks eq[; rÙo lfEefyr gSa&

1- dUVsaV tujs'ku

2- dusfDVfoVh ,.M yjulZ

bl izdkj] orZeku le; esa vkbZ-lh-Vh- dk mi;ksx f'k{kk {ks=k
osQ izR;sd Lrj ij c<+ jgk gSA ;s u osQoy ckydksa osQ fy, vfirq
f'k{kd&izf'k{kd] vè;kid ,oa f'k{kkfonksa osQ fy, Hkh mi;ksxh fl¼
gks jgh gSA blhfy, f'k{kk txr ls tqM+s fofHkÂ laxBu] vk;ksx ,oa
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laLFkk] oSKkfud laLFkk,¡ ,oa ljdkj Hkh blosQ mi;ksx dks ns[krs gq,
bl {ks=k esa fujUrj o`f¼ ,oa fodkl dj viuk leFkZu ns jgh gSA

fu"d"kZ%&

bl izdkj mi;qZDr fooj.k ls Li"V gksrk gS fd vè;kid osQ
fy, O;kolkf;d fodkl cgqr gh vko';d gSA orZeku ;qx oS'ohdj.k
dk ;qx gSA vr% f'k{kd dk fujUrj izxfr'khy ,oa tkx:d gksuk
vko';d gSA vr ,os mls vius Kku dh o`f¼ gsrq fujUrj vè;;u'khy
,oa fØ;k'khy gksuk pkfg,A ftlls og vius vkl&ikl gksus okys
ifjorZuksa ,oa pqukSfr;ksa osQ izfr ltx jg losQ rFkk rnuq:i izo`Ùk gks
losQA blh dks è;ku esa j[krs gq, ;w-th-lh- us mPp f'k{kk laLFkkuksa osQ
vè;kidksa osQ fy, oqQN fu;eksa dk fuekZ.k fd;k gS] ftls ,osQMfed
ijiQkWjesal dgrs gSaA ftlosQ }kjk izR;{khdj.k] lrr~ vfèkxe] Js"Brk
izkIRk djus osQ fy, iz;Ru'khy jguk] Kku osQ {ks=k esa Hkkxhnkjh djuk]
fdlh Hkh fo'ks"k {ks=k esa Kku izkIRk djus osQ fy, lw{ekfrlw{e fcUnqvksa
dks lh[kuk gSA ,d vè;kid dks fofHkÂ izdkj dh n{krkvksa] dk;ks±
esa Hkkxhnkjh djrs gq,] vuqlaèkku djrs gq,] vè;;u djrs gq,] viuk
O;kolkf;d fodkl djuk pkfg, rFkk bu lcdks izkIRk djus osQ fy,
vkèkqfud le; esa vkbZ-lh-Vh- lcls mÙke lkèku gSA blosQ }kjk
O;fDr viuh :fp] {kerk] ;ksX;rk ,oa le;kuqlkj Kku izkIr dj
ldrk gSA ;s ,d ,slk lkèku gS ftlls lwpukvksa dk lEiszs"k.k dj
lgHkkxh ,oa lgdkjh vfèkxe dks Hkh izkIr fd;k tkrk gSA

bl izdkj vè;kid osQ O;kolkf;d fodkl esa lwpuk lEizs"k.k
rduhdh ,d egÙoiw.kZ Hkwfedk fuHkkrk gSA
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O;kolkf;d fodkl ,oa lwpuk lEizs"k.k
rduhdh esa uo fpUru

&xksfoUn nkl

'kksèkNk=k] f'k{kk'kkL=kfoHkkx]
Jhyk-ck-'kk-jk- laLÑr fo|kihB] ubZ fnYyh

'kCnczáf.k fu".kkrks u fu".kk;kr~ ijs ;fnA
JeLrL; JeiQyks áèksuqfeo j{kr%AA

&(Jhen~Hkkxú 11@11@18)

,d 'kCn czãk vkSj ,d ijczã gSA ;fn 'kCn czã dks tku
fy;k] vkSj ijczã dks ugha tkuk rks osQoy ifjJe gh gqvkA vr%
ijekRerÙo dks tkuuk gh eq[; fo|k gS vkSj blh esa euq"; thou dh
liQyrk gSA ftlls thfodk dk miktZu gks] o`fÙk dk fodkl gks og
Hkh fo|k gSA osnkUr'kkL=k dgrs gSa fd&

;L;kuqHkoi;ZUrk cqf¼LrÙokFkZxkspjkA
rn~n`f"Vxkspjk%A losZ iwrk ,o u la'k;%AA

vuqHkoi;ZUr ftldh cqf¼ rÙokFkZxkspjk lEiÂ gks tkrh gS]
muosQ n`f"Vxkspj ftrus izkf.kek=k gksrs gSa] os ifo=k gks tkrs gSa] blesa
la'k; ugha gSA izkphudky esa vè;kiu dk;Z osQoy thodksiktZu dk
lkèkuek=k ugha FkkA vfirq mís'; KkuktZu osQ }kjk vfo|k ls foeqDr
gksdj vkRe lk{kkRdkj djuk Fkk vkSj tks f'k{k.k dk dk;Z osQoy
vkthfodk osQ fy, djrk gks og lekt esa leknj.kh; ugha gksrk FkkA
egkdfo dkfynkl us ekyfodkfXufe=ke~ esa fy[kk gS&¶;L;kxe%
osQoy thodk;S ra Kkui.;a of.kta onfUr¸ ijUrq ;g dk;Z
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izkphu dky ls gh vR;Ur ifo=kre ekuk tkrk jgk gSA 21 oha lnh
osQ 'kSf{kd ifjn`'; essa f'k{kdksa dk O;kolkf;d fodkl f'k{kd osQ
thou dk vfHkUu vax gS vkSj ;g thou i;ZUr fujUrj pyrk jgrk
gSA vfèkdka'k f'k{kd O;klkf;d fodkl osQ fy, fo'ofo|ky;
vuqnku vk;ksx ,ao ekuo lalkèku fodkl ea=kky; }kjk izk;ksftr
f'k{k.k izf'k{k.k dk;ZØe esa izfrHkkx ysdj vius o`fÙk dk lao¼Zu
djrs gSA

O;kolkf;d fodkl dh n`f"V ls vkèkqfud le; esa tgk¡
f'k{kd uohure Kku dk l`tu ,oa izlkj lwpuk osQ ekè;e ls Rofjr
gksrs gS ogk¡ lsokdkyhu izf'k{k.k osQ fy, fuHkZj jguk lehphu ugha gSA
f'k{kdksa dks vko';drk gS fd lwpuk ,oa lapkj rduhdh dk leqfpr
iz;ksx djosQ og le;&le; ij viuk O;olkf;d fodkl dk
lao¼Zu djrs jgsaA vkèkqfud ;qx osQ ifjofrZr 'kSf{kd ifjn`'; esa ;ksX;
f'k{kdksa dh Hkwfedk esa pqukSfr;k¡ lokZfèkd gS vkSj budk lkeuk djus
osQ fy, f'k{kd ifjn`'; esa ;ksX; f'k{kdksa dh Hkwfedk esa pqukSfr;k¡
lokZfèkd gS vkSj budk lkeuk djus osQ fy, f'k{kd dks fujUrj
viuh ik=krk] ;ksX;rk] n{krk] izfrc¼rk] mRÑ"Vrk ,oa {kerk esa
fodkl djuk vR;Ur vko';d gSA f'k{kd dk O;kolkf;d fodkl
bl fn'kk esa izHkkoh dne fl¼ gksxkA lwpuk ,oa lEizs"k.k rduhdh
{ks=k osQ cnyrs gq, Lo:i us f'k{k.k O;oLFkk esa ØkfUr o uokpkj
vk;k gSA bldk izHkko vkt gesa fofHkÂ f'k{k.k laLFkkuksa esa ns[kus dks
feyrk gSA izkFkfed fo|ky;ksa esa f'k{kd NkVs cPpksa dks fofHkUu
rduhdh ekè;eksa osQ }kjk f'k{kk dks izHkko'kkyh cukus esa l{ke gSA
ftlls f'k{kkFkhZ vius fo"k; osQ izfr vfèkd tkx#d ,oa ftKklq
O;kolkf;d fodkl esa lrr~ vè;;u&vè;kiu] vuq'khyu] ys[ku]
laxks"Bh] izf'k{k.k] dk;Z'kkyk dh izfØ;k f'k{kdksa esa fo"k;ksa osQ izfr
xgu vè;;u dh o`fÙk fuekZ.k djus esa liQy gksxhA
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 O;kolkf;d fodkl fdlh Hkh O;kolk; osQ fy, vfuok;Z
gksrk gSA f'k{kd&f'k{kk {ks=k esa bldh egRoiw.kZrk vkSj vfèkd gks tkrh
gS D;ksafd f'k{kd vius Kku ,ao dkS'ky ls Nk=k osQ Hkfo"; dk fuekZ.k
djrk gS vkSj ogh Nk=k ns'k osQ fuekZ.k ,oa l`tu osQ fy, mÙkjnk;h
gksrk gS] ;g dguk vlehphu ugha gksxk fd f'k{kd gh jk"Vª dk
fuekZrk gksrk gS] ,púthú osYl egksn; us vè;kid osQ egRo dh
O;k[;k bl izdkj dh gS&¶vè;kid bfrgkl dk fuekZrk gSA jk"Vª dk
bfrgkl fo|ky;ksa esa fy[kk tkrk gS vkSj fo|ky; vius vè;kidksa dh
xq.koÙkk ls cgqr fHkUUk ugha gks ldrs vkSj jk"Vªh; f'k{kk uhfr 1986
esa fy[kk gS fd&dksbZ Hkh jk"Vª vius f'k{kdksa osQ Lrj ls Å¡pk ugha gks
ldrk gSA f'k{kdksa osQ lr~r O;kolkf;d fodkl dh vko';drk dks
è;ku esa j[krs gq, izksú Mhú ,lú dksBkjh vk;ksx dh fjiksVZ ,oa ekuo
lalkèku fodkl ea=kky; }kjk jk"Vªh; f'k{kk uhfr 2016 ubZ f'k{kk
uhfr osQ fodkl osQ fy, lfefr dh fjiksVZ esa f'k{kd f'k{kk] rSukrh
vkSj òfÙkd fodkl vkSj vè;kid f'k{kk fu;kstu vkSj O;kolkf;d
fodkl osQ fy, izf'k{k.k dk;ZØeksa osQ lkFk&lkFk vuqHko vkèkkfjr
rduhdh Kku dkS'kyksa osQ }kjk lao¼Zu fd;k tkuk pkfg,A vkèkqfud
dky esa fofHkÂ 'kSf{kd uokpkjksa dk rduhdh osQ fodkl ls f'k{kd
dh Hkwfedk esa ifjorZu gqvk gSA f'k{kk vk;ksx (1964&66) esa viuk
foPkkj O;Dr djrs gq, dgk gS fd ¶ge pkgsa fdruh Hkh vPNh
;kstuk,¡ ,oa uhfr;k¡ D;ksa u cuk ysa mudh liQyrk ;k vliQyrk bl
ckr ij fuHkZj djrh gS fd f'k{kd fdrus mRlkg ls mUgsa d{kk esa
fØ;kfUor djrs gSaA¸

vkèkqfud ifjizs{; esa o`fÙkd fodkl dh n`f"V ls f'k{kd f'k{kk
dk izeq[k mís'; 21oha lnh osQ fy, f'k{kk laLFkkuksa esa izf'kf{kr ;ksX;
f'k{kdksa dks vè;kiu gsrq rS;kj djuk gSA f'k{kdksa esa vius dÙkZO; osQ
izfr fpUru] dkS'kyksa o {kerkvksa dk fodkl izfØ;k osQ ekè;e ls
fd;k tkrk gSA bl :i esa f'k{kd f'k{kk ,d izfØ;k osQ :i esa dk;Z
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djrh gSA bl lEiw.kZ izfØ;k osQ ifj.kke Lo:i mRikn osQ :i esa ,d
oqQ'ky o izHkkoh f'k{kd dks rS;kj djus dk iz;kl fd;k tkrk gS tks
'kSf{kd lekt esa viuk mRÑ"V ;ksxnku dj losQA O;olkf;d
fodkl loa¼Zu osQ eq[; fcUnq fuEufyf[kr gSa&

Ø f'k{kdksa esa f'k{k.k O;olk; osQ izfr J¼k&fo'okl fodflr
djukA

Ø f'k{kdksa esa vko';d n{krk,¡ ,oa vfèkxe dkS'kyksa dks fodflr
djukA

Ø f'k{kdksa esa f'k{kkfFkZ;ksa osQ izfr ldkjkRed vfHko`fÙk fodflr
djukA

Ø lHkh Lrj osQ f'k{kdksa dks O;olkf;d izf'k{k.k rFkk uohu Kku
iznku fd;k tk,A

Ø f'k{kdksa dks o`fÙkd fodkl djus osQ volj iznku djk;s tk;saA

Ø f'k{kdksa esa ewY;ijd] izfrc¼rk rFkk ewY; laizs"k.k dh
laosnu'khyrk dk fodkl djukA

Ø f'k{kdksa esa o`fÙkdksUeq[kh fodkl lao¼Zu osQ fy, ,d fuf'pr
vofèk esa rduhdh dkS'kyksa dks fodflr djus osQ fy, jk"Vªh;
Lrj ij dk;Z'kkykvksa osQ vk;kstu fd;k tkuk pkfg,A

21oha lnh osQ ifjn`'; esa o`fÙkd fodkl jk"Vªh; vè;kid
f'k{kk ifj"kn~ osQ }kjk f'k{kd f'k{kk osQ {ks=k esa xq.koÙkk LrjksÂ;u dks
è;ku esa j[krs gq, n{k ,oa izfrc¼ vè;kidh; fl¼rk dks vko';d
ekuk x;kA izksú vkjú ,pú nos lfefr osQ izfrosnu tks izkFkfed Lrj
ij U;wure vfèkxe Lrj ij cy nsus osQ fy, pfpZr jgk gS] dks
LohÑfr nsrs gq, ifj"kn~ us xq.koÙkk esa lqèkkj gsrq f'k{kd f'k{kk osQ {ks=k
esa o`fÙkdkFkZ vè;kidh; rS;kjh dks O;ogkfjd ekuk gSA Hkkjrh;
vkèkqfud 'kSf{kd O;oLFkk esa lqèkkj dh liQyrk] f'k{kdksa osQ O;kolkf;d
fodkl ij vkfJr gS] tks vfHkizsr lqèkkj dks dk;kZfUor djus esa ,d
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izeq[k Hkwfedk fuHkkrs gSaA blfy, O;kolkf;d fodkl osQ iz;klksa dk
mís'; ;g gksuk pkfg, fd fo"k;oLrq osQ Kku] rduhdh n{krk]
izfrc¼rk] 'kS{kf.kd fuiq.krk vkSj 'kSf{kd lqèkkj dh ewyHkwr tkudkjh
esa o`f¼ dh tk;sA izk;% xq.koÙkk fu;U=k.k osQ fy, fo'ks"k iz;Ru osQ
vHkko esa ek=kkRed o`f¼] xq.kkRed Lrj dks de dj nsrh gS D;ksfd
dk;ZHkkj] dk;Z lhek vkSj nkf;Ro osQ vuqikr esa lqfoèkk] lalkèku ,oa
fu;kstu esa mÂ;u ugha gks ikrk gSA f'k{kdksa osQ O;olkf;d fodkl esa
n{krk] vfHkKrk] xq.koÙkk] oqQ'kyrk] izfrc¼rk vkSj uokpkfjrk vkfn
vR;ko';drk gSa] tks O;olkf;d fodkl dk lao¼Zu djrs gSaA

lwpuk ,oa lEizs"k.k rduhdh dh voèkkj.kk

lwpuk ,oa lapkj rduhdh ls rkRi;Z ml lwpuk lEizs"k.k
rduhdh ls gS ftlosQ ekè;e ls lEizs"k.k dk;Z vR;fèkd izHkkoh <ax
ls lEiÂ fd;k tkrk gSA bldk lEcUèk oSKkfud rduhdh osQ ,sls
lalkèkuksa o lkèkuksa ls gksrk gS ftlosQ ekè;e ls Rofjr xfr ls
lwpukvksa dk izHkkoh vknku&iznku gksrk gS bls lkekU; vFkZ esa dgk tk
ldrk gS fd ̂ fdlh rF; ;k lwpuk dks tkuuk ,oa mls rqjar mlh :i
esa vkxs igq¡pkuk ftl :i esa og gS] lwpuk ,oa lapkj rduhdh
dgykrk gSA izksú ihVlZ dk ekuuk gS fd lwpuk rduhdh Kku] dkS'ky
rFkk vfHko`fÙk iznku djus dh ,d uohu rFkk mHkjrh gqbZ fof'k"V
vko';drkvksa dh iwfrZ djus okyh ,d 'kSf{kd izfØ;k gS ftlesa
le; vkSj LFkku osQ vk;keksa dk f'k{k.k ,oa vfèkxe esa dksbZ gLr{ksi
ugha gksrk gSA bl rduhdh osQ ekè;e ls nwjLFk fo|kfFkZ;ksa dks Hkh
mÙke xfr ls f'k{kk iznku dh tk ldrh gSA

O;kolkf;d fodkl esa vkt lwpuk ,oa lEizs"k.k rduhdh dk
izos'k thou osQ izR;sd {ks=k esa gks x;k gSA ¶f'k{kk rduhdh¸ dk
i;kZ; gh lwpuk lEisz"k.k rduhdh cu xbZ gSA ;wusLdks us ekLdks esa
f'k{kk dh rduhdh dh varjkZ"Vªh; laLFkk] ^b.Vjus'kuy bULVhV~;wV
vkWiQ VsDukytht bu ,twosQ'ku dh LFkkiuk dh gS] tks lwpuk ,oa
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lapkj rduhdh ls lEcfUèkr uhfr;ksa] 'kSf{kd izf'k{k.k vkSj fodkl
dk;ZØeksa dks ns[k jgh gSA Hkkjro"kZ esa 1991 esa fo'o fo|ky; vuqnku
vk;ksx us bUiQkesZ'ku ,.M ykbczsjh usVodZ uke dh ;kstuk 'kq: dh
Fkh tks fd fo'ofo|ky;ksa osQ lwpuk osQUnzksa dks tksM+us okyk lÄõ.kd
lapkj usVodZ FkkA

orZeku 'krkCnh dks lwpuk ,oa lEizs"k.k rduhdh osQ {ks=k esa
ØkfUr osQ ;qx osQ uke ls tkuk tkrk gSA lwpuk ,oa lEizs"k.k
rduhdh;ksa us ekuo thou dks] u osQoy ljy o lqxe cuk;k vfirq
de Je esa vfèkdre izfriQy rFkk Je 'kfDr osQ leqfpr vfèkdre
izfriQy rFkk Je 'kfDr osQ leqfpr vfèkd mi;ksx dk ekxZ iz'kLr
fd;k gSA f'k{kk dk {ks=k Hkh lwpuk ,oa laizs"k.k rduhdh osQ izHkko ls
vNwrk ugha gSA f'k{kk izfØ;k osQ izR;sd Lrj o i{k esa bu rduhfd;ksa
dk izHkko'kkyh rjhosQ ls vuqiz;ksx fd;k tk jgk gSA f'k{k.k vfèkxe
izfØ;k] nwjLFk f'k{kk] izf'k{k.k] dk;ZØe fuekZ.k ;kstuk] iz'u i=k
fuekZ.k] ijh{kk ifj.kke o ewY;kadu izfØ;k vkfn esa bu lkèkuksa dk
lokZfèkd iz;ksx fd;k tk jgk gSA lwpuk ,oa lEizs"k.k rduhdh
(vkbZVhlh) dk foxr n'kdksa esa rsth ls foLrkj gqvk gSA lwpuk izlkj
vkSj lHkh {ks=kksa esa dkS'ky mÂ;u gsrq ubZ rduhosQa miyCèk gSa ijURkq
f'k{kk osQ {ks=k dh t:jrksa osQ vuqlkj mi;qDr :i ls bldk mi;ksx
ugha fd;k x;k gSA Hkkjrh; f'k{kk osQ {ks=k esa vkbZlhVh dh iwjh {kerk
dk fofoèk uokpkjh <ax ls iwjk mi;ksx ugha fd;k x;kA ns'kHkj esa
vusd iz;ksx fd, x, gSa] vkSj bl lacaèk esa Kku dk HkaMkj lafpr
fd;k x;k gSA vc vkbZlhVh lHkh Lrjksa ij f'k{kk dh xq.koÙkk osQ
mUur cukus esa u, ,oa izHkkodkjh lkèku iznku djrh gSA lwpuk ,oa
lapkj rduhdh Hkkjrh; ifjfLFkfr;ksa esa fofoèk mís';ksa dks iw.kZ djus
osQ fy, vkbZ-lh-Vh- dks mi;ksx vkSj :ikarfjr djus dh vko';drk
gS&dbZ {ks=kksa esa rFkk fuEufyf[kr u, {ks=kksa esa Hkh tgk¡ lkFkZd iz;ksx
gqvk gS&
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Ø d{kk esa f'k{kd osQ fy, lgk;rk osQ :i esaA

Ø mipkjkRed f'k{kk osQ {ks=k esa lgk;rk djus osQ fy,A

Ø f'k{kdksa osQ izf'k{k.k esa mi;ksx osQ fy,A

Ø o;Ld lk{kjrk osQ fy,A

Ø mPp f'k{kk osQ {ks=k esa midj.k lh[kus osQ :i esa izfrekuA

Ø lalkèkuksRiknu osQ fy, n{krk vkSj dkS'kykssa esa Hkh fo'ks"k
izf'k{k.k iznku djus osQ fy,A

f'k{kk dh lgk;rk esa vkbZlhVh osQ iz;ksx dh lEHkkouk cgqr gSA
;g lq>ko fn;k gS fd ,d ukfer jk"Vªh; ,taslh f'k{kk osQ {ks=k esa
vkbZlhVh dh {kerk dk mi;ksx djus osQ lEcUèk esa iz;ksxksa osQ
lapkyu] vkSj ns'k Hkj esa fy;s fd, x;s fofHkUu iz;klksa ij utj j[kus
osQ fy, izksRlkfgr fd;k tkuk pkfg,A ftlls f'k{kdksa osQ O;ko;kf;d
fodkl esa lwpuk ,oa lEizs"k.k rduhdh dh f'k{k.k vfèkxe esa
egÙoiw.kZ Hkwfedk gksxh vkSj f'k{kd lEizs"k.k rduhdh ls oqQ'kyrkiw.kZ
vius O;olkf;d fodkl dk lao¼Zu djus esa l{ke gksaxsaA

fu"d"kZ%&

bDdhl oha lnh osQ ifjn`'; esa f'k{kdksa dks vius O;kolkf;d
fodkl dh n{krk iw.kZ fl¼rk vkSj dÙkZO; fpUru osQ lkFk mÙkjnkf;Ro
osQ vfrfjDr vius vUr%dj.k ls bl ckr dks le>uk gS fd og
lnkpkj ;qDr Kku dkS'kyksa ls lqlEiÂ gksdj ,d vkn'kZ iw.kZ ewY;ksa
dks fodflr djus okyk O;fDrRo gSA tks ewY;kèkkfjr viuh KkudkS'ky
;qDr rstfLork ls f'k{kkfFkZ;ksa osQ O;fDrRo fodkl osQ fy, vfHkuo
ekxZ iz'kLr djrs gq, O;olkf;d fodkl dk lao¼Zu djuk gSA

lUnHkZ&xzUFk lwph

1- mikè;k;] izfrHkk (2009) Hkkjrh; f'k{kk esa mnh;eku izo`fÙk;k¡]
bykgckn] 'kkjnk iqLrd HkouA
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2- 'kqDyk] xzh"ek (2009) vè;kid f'k{kk dh {ks=k izklafxdrk]
fnYyh] Dykfldy ifCyf'kax dEiuhA

3- HkV~Vkpk;Z] th-lh- (2011)] vè;kid f'k{kk] vxzoky
ifCyosQ'kUl izdk'ku] vkxjkA

4- 'kekZ] vkj-,- (2011) vè;kid f'k{kk ,oa izf'k{k.k rduhdh]
vkj-yky- cqd fMiks] esjBA

5- jk"Vªh; ikB~;p;kZ :ijs[kk (2005) jk"Vªh; 'kSf{kd vuqlaèkku
,oa izf'k{k.k ifj"kn~]  ubZ fnYyhA

6-  jk"Vªh; f'k{kk uhfr 2016] ubZ f'k{kk uhfr osQ fodkl osQ fy,
lfefr dh fjiksVZ] ekuo lalkèku fodkl ea=kky; Hkkjr ljdkjA

7- frokjh] izoh.k oqQekj] izèkku laiknd (2017) vkbZ-lh-Vh dh
vkykspukRed le> ,oa mi;ksx] gY}kuh] f'k{kd f'k{kk foHkkx]
f'k{kk'kkL=k fo|k'kk[kk] mÙkjk[k.M eqDr fo'ofo|ky;A

ggg
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&f'kos'k oqQekj flag

f'k{kkpk;Z]
Jh yk-c-'kk-jk-la- fo|kihB] ubZ fnYyh&110016

f'k{kk O;fDr dh varfuZfgr {kerk rFkk mlosQ O;fDrRo dk
fodkl djus okys izfØ;k gSA ;gh izfØ;k mls lekt esa ,d o;Ld
dh Hkwfedk fuHkkus osQ fy, lkekthÑr djrh gS rFkk lekt osQ lnL;
,oa ,d ftEesnkj ukxfjd cukus osQ fy, O;fDr dks vko';d Kku
rFkk dkS'ky miyCèk djkrh gS f'k{kk 'kCn dk 'kkfCnd vFkZ gS fl[kkus
dh izfØ;kA izkphu Hkkjr esa f'k{kk O;oLFkk dk fuekZ.k fd;k x;k Fkk]
og ledkyhu fo'o dh f'k{kk O;oLFkk ls leqÂr mRÑ"V Fkh] ysfdu
dkykarj esa Hkkjrh; f'k{kk O;oLFkk dk gkl gqvkA fonsf'k;ksa us ;gk¡ dh
f'k{kk O;oLFkk dks ml vuqikr esa fodflr ugha fd;k ftl vuqikr
ls gksuk pkfg, FkkA vius laØe.k dky esa Hkkjrh; f'k{kk dks dbZ
pqukSfr;ka ,oa leL;kvksa dk lkeuk djuk iM+kA vkt Hkh ;g leL;k,a
,oa pqukSfr;ka gekjs lkeus gSa] ftuls gesa izfrfnu nks nks gkFk djuk
iM+rk gSA Lora=krk izkfIr osQ ckn bu pqukSfr;ksa ls lkeuk djus osQ fy,
dbZ izdkj osQ vk;ksx cuk, x,] ftlus Hkkjr esa f'k{kk esa lqèkkj osQ
fy, viuh&viuh laLrqfr;k¡ nhA buesa&

1- jkèkk Ñ".ku vk;ksx (1948)

2- ekè;fed f'k{kk vk;ksx (eqnkfy;j vk;ksx) (1953)

3- fo'ofo|ky; vuqnku vk;ksx (1953)
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4- dksBkjh vk;ksx (1964)

5- jk"Vªh; f'k{kk uhfr (1968)

6- uohu f'k{kk uhfr (1986)

vkfn&vkfn vk;ksxksa osQ }kjk Hkkjrh; f'k{kk O;oLFkk dks le;
le; ij lgh fn'kk ,oa n'kk nsus dh xaHkhj dksf'k'k dh xbZA

mPp f'k{kk

izkFkfed rFkk ekè;fed Lrj dh f'k{kk osQ mijkar Nk=k Lrj dh
f'k{kk izkIr djus osQ fy, fo'ofo|ky; dh rjiQ mUeq[k gksrs gSaA tc
mPp f'k{kk dh ckr dh tkrh gS rc bl izdkj dh f'k{kk ls lacaèk
j[kus okys ekuoh; lalkèku ls ns'k dks ,d mEehn jgrh gSA
lkekU;r% mPp f'k{kk dk vFkZ gS lkekU; :i ls nh tkus okyh f'k{kk
ls Åij fdlh fo"k; ;k fo"k;ksa esa fo'ks"k] fo"k; rFkk lw{e f'k{kkA
1948&1949 esa fo'ofo|ky;ksa osQ lqèkkj osQ fy, Hkkjrh; fo'ofo|ky;
vk;ksx dh LFkkiuk gqbZA vk;ksx dh fliQkfj'k dks cM+h rRijrk osQ
lkFk dk;kZfUor fd;k x;kA mPp f'k{kk esa i;kZIr liQyrk izkIRk gqbZA
iatkc] xqokgVh] iwuk] d'ehj] cM+kSnk] dukZVd] xqtjkr] efgyk
fo'ofo|ky;] fo'o Hkkjrh] fcgkj] Jh osadVs'oj] ;knoiqj] oYyHkHkkbZ]
oqQ#{ks=k] xksj[kiqj] laLÑr fo'ofo|ky; vkfn vusdksa fo'ofo|ky;ksa
dh LFkkiuk gqbZA f'k{kk rFkk mPp f'k{kk esa cgqr rsth ls izxfr gksus
yxhA ysfdu bl izxfr osQ ihNs mPp f'k{kk esa ,d deh [ky jgh
Fkh vkSj ;g deh 'kk;n vkt Hkh dgha uk dgha gS ;g gS mPp f'k{kk
esa xq.koÙkk dh dehA

xq.koÙkkiw.kZ f'k{kk

xq.koÙkkiw.kZ f'k{kk ledkyhu 'kSf{kd laokn dk lcls vge
laokn ;k eqík gSA ;g gj Lrj ij gksus okyh ckrphr blosQ bnZ&fxnZ
?kwe jgh gSA cktkj dk Hkh fu;e gS fd tc oLrqvksa osQ mRiknu vkSj
forj.k esa foLrkj gksrk gS rc xq.koÙkk esa deh vkrh gSA Bhd mlh
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izdkj tSls&tSls f'k{kk dks T;knk Nk=kksa rd igqapkus dk dke fd;k
x;k] oSLks&oSls xq.koÙkk ij loky [kM+s gksus yxsA

lkekU; rkSj ij xq.koÙkkiw.kZ f'k{kk dk vFkZ ,slh f'k{kk ls yxk;k
tkrk gS tgk¡ ij {kerkvksa dk fodkl fd;k tkrk gSA xq.koÙkkiw.kZ f'k{kk
dks ^jpukoknh* vFkok ^fuekZ.koknh* vkSj vkns'k f'k{kk Hkh dgk tkrk
gSA ,u-lh-,iQ (NCF-2005) blh fuekZ.koknh xq.koÙkkiw.kZ f'k{kk dh
odkyr fo|ky; f'k{kk osQ fy, djrk gSA

fo'ofo|ky;ksa dh xq.koÙkk osQ fuèkkZjd fcanq

Ø fo'ofo|ky;ksa dh LFkkiukA

Ø fo'ofo|ky;ksa esa foHkkxksa dh la[;kA

Ø izR;sd foHkkx esa f'k{kdksa dh la[;kA

Ø f'k{kd inksa dks Hkjus dk vuqikrA

Ø ih-,p-Mh (Ph.D) èkkjd f'k{kdksa dk vuqikrA

Ø fdrkcksa vkSj tuZy dh la[;kA

Ø Nk=k&f'k{kd vuqikrA

Ø egkfo|ky;ksa esa xq.koÙkk fo"kerkA

xq.kkRed igy

'kksèk ,oa uokpkj osQ fy, fo'ks"k enn (l'kDrhdj.k dh
;kstuk)

Ø efgyk l'kDrhdj.k osQ fy, ;kstuk

Ø ,l-lh@,l-Vh Nk=kksa ,oa Nk=kkvksa osQ fy, ;kstuk

Ø vYila[;d leqnk; osQ l'kDrhdj.k osQ fy, ;kstuk

Ø fo'ks"k lgk;rk lewg osQ fy, ;kstuk
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Ø vU; vU; fiNM+k oXkZ lewg osQ fy, ;kstuk

Ø mÙkj iwohZ jkT;ksa osQ Nk=kksa osQ fy, ;kstuk

'kksèk vkèkkfjr ;kstuk,a&

Ø MkW- ,l-jkèkkÑ".ku iksLV&MkWDVjy Nk=ko`fÙk ;kstuk

Ø MkW- Mh-,l- dksBkjh iksLV MkWDVjy Nk=ko`fÙk

Ø usV ijh{kk mÙkh.kZ Nk=kksa osQ fy, Nk=ko`fÙk

Ø ts-vkj-,iQ vkSj ,l-vkj-,iQ

xq.koÙkk vkSj mRÑ"Vrk dh ;kstuk

mRÑ"Vrk dh {kerk okys fo'ofo|ky;&bl ;kstuk osQ varxZr
mRÑ"Vrk dh {kerk okys fo'ofo|ky;ksa dk p;u fd;k tkrk gS rFkk
mudk viuk ,d fo'ks"k {ks=k gksrk gS ;g ;kstuk fo'ks"k :i ls è;ku
nsrh gS&

Ø os fo'ofo|ky; ftUgsa NAAC }kjk A xzsM ekU;rk izkIr gS]
bl ;kstuk dk ykHk mBk ldrs gSaA

Ø bl ;kstuk osQ varxZr fo'ofo|ky; dks le; 75 djksM+ dh
enn dh tkrh gSA

Ø ;kstuk dk mís'; fo'ofo|ky; osQ 'kSf{kd rFkk HkkSfrd
O;oLFkkvksa dks etcwrh iznku djuk gSA

Ø ;g ;kstuk fo'ofo|ky; osQ laiw.kZ fodkl ij cy nsrh gSA

Ø vc 15 fo'o fo|ky;ksa dks bl ;kstuk osQ varxZr j[kk x;k
gSA

Ø bl ;kstuk osQ varxZr ftu fo'ofo|ky;ksa us ,d Lrj dks iw.kZ
dj fy;k gS] mu fo'ofo|ky;ksa dks mRÑ"Vrk osQ fy, 150
djksM+ rd dh vuqnku nh tkrh gSA

Ø blh rjg gS ;g ;kstuk mu {kerk okys egkfo|ky;ksa dks Hkh
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mRÑ"Vrk vkSj xq.koÙkk iznku djus osQ fy, nh tkrh gS bls
CPE (College with potential for Excellence) dgrs gSaA

Ø ;g ;kstuk vkSj egkfo|ky;ksa dks y{; cukrh gS tks f'k{k.k esa
mRÑ"Vrk izkIr djus osQ fy, {kerk j[krk gS] 'kksèk osQ fy,
rFkk mu fØ;kdykiksa esa {kerk j[krk gSA

Ø ;g ;kstuk f'k{k.k vkSj vfèkxe dh xq.koÙkk dks c<+kus dk
iz;kl djrh gSA ;g Lukrd rFkk ijk Lukrd Lrj ij 'kSf{kd
rFkk HkkSfrd lalkèkuksa esa c<+ksrjh djus dk iz;kl djrh gSA

Ø bl ;kstuk osQ varxZr p;fur egkfo|ky;ksa dks 1-50 djksM+
jkf'k dh vuqnku nh tkrh gSA

Ø orZeku esa 172 egkfo|ky; bl ;kstuk dk ykHk mBk jgs gSaA

fo'ofo|ky;ksa rFkk egkfo|ky;ksa esa dSfj;j mUeq[k ikB~;Øe%&

f'k{kk osQ oS'ohdj.k us mPp f'k{kk esa fo'ofo|ky; vuqnku
vk;ksx dks viuh uhfr;ksa vkSj dk;ZØeksa esa cnyko ykus osQ fy,
etcwj dj fn;kA bl rjg dk ikB~;Øe orZeku Hkkjrh; mPp f'k{kk
dks vfèkd izklafxd rFkk xq.koÙkk vkSj mRÑ"Vrk osQ lkFk dSfj;j
mUeq[k cukrh gSA

 ;kstuk dk mís';& bl ;kstuk dk mís'; ,sls ikB~;Øeksa dks
rS;kj djuk gS tks dSfj;j rFkk cktkjksUeq[kh] {kerk laoèkZd gks ftldh
ukSdjh osQ fy, mikns;rk gks] Lojkstxkj esa bldh mikns;rk gks rFkk
Nk=kksa dks l'kDr djus esa l{ke gksA bl rjg rhu o"kZ osQ mijkar Nk=kksa
osQ ikl fo'ks"k fo"k; esa fMxzh osQ lkFk muosQ ikl lfVZfiQosQV@fMIyksek
rFkk ,Moakl fMIyksek tSlh dSfj;j mUeq[k fMxzh Hkh gksA bl rjg osQ
dkslZ foKku@dyk@okf.kT; gj {ks=k esa miyCèk gSa&

foKku%& Information and Communication technology,

Refrigeration, Biotechnology, Hospital Waste Disposal

Management, and Sericulture etc.
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lkekftd foKku ,oa ekufodh%& Applied Sociology, Ap-

plied Psychology, Tourism, Fashion Designing, Translation Profi-

ciency, Television and Video Production.

okf.kT;%& Insurance, Banking, E-commerce, World Trade,

Foreign Exchange Trade, Retailing etc.

bl rjg osQ dkslZ esa Hkkjr esa izkbosV laLFkkuksa esa eksVh jde
olwyh tkrh gS rFkk Nk=kksa dk vkfFkZd nksgu fd;k tkrk gSA xq.koÙkk
ykus dk iz;kl rks fd;k tkrk gS ijarq dgha u dgha blosQ lkFk
f[kyokM+ Hkh gksrk gSA

fu"d"kZ%&

gesa xq.koÙkkiw.kZ f'k{kk dh ckr djuh pkfg,] ijarq blosQ lkFk
dbZ ckrksa dk Hkh è;ku j[kuk pkfg,A ;fn gesa] viuh f'k{kk dks vkt
Hkh gekjs fy, izklafxd vkSj vFkZoku cukuk gS] rks gesa viuh vrhr]
orZeku vkSj Hkfo"; dks è;ku esa j[krs gq, mu reke phtksa dks
ikB~;Øe esa 'kkfey djuk pkfg,] tks gekjs Nk=kksa dks gekjs ns'k osQ
,d etcwr vkSj iz'kaluh; jk"Vª osQ :i esa fuekZ.k gsrq izsfjr dj losQaA
;fn ge fliQZ xq.koÙkk dh jV yxkrs jgsa vkSj Hkksxoknh vaèkh nkSM+
yxkrs jgsa rFkk mPPk f'k{kk osQ ekè;e ls Nk=kksa dks tula[;k o`f¼]
i;kZoj.k fouk'k] is;ty ladV ;k ÅtkZ ladV tSls [krjksa osQ izfr
i;kZIr :i ls lkoèkku ugha djrs gSa rks] bls ekuork osQ izfr gekjh
v{kE; ykijokgh gh dgk tk,xkA vr% xq.koÙkk dk nk;jk cgqr
fOkLr`r gSA ;g orZeku] vrhr vkSj Hkfo"; dh ixMafM;ksa esa caèkk gqvk
gSA var esa ;gh dguk pkg¡wxk%&

¶ped jgk gS fo'o essa ml ns'k dk f'k{kk :ih flrkjk
ftlus fy;k f'k{kk esa xq.koÙkk dk lgkjkA¸
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Constructivist Approach for

Teaching Students with Diversity

-Prof. Rachna Verma Mohan

Dept. of Education,

SLBSRS Vidyapeetha, New Delhi-110016

Professional development is very important because

education is an ever growing, ever changing field. This means that

teachers must be lifelong learners in order to teach each new group

of students. Professional development not only allows teachers to

learn new teaching styles, techniques and tips but also interact

with educators from other areas in order to improve their own

teaching.

In present educational scenario all of us are aware of this

fact that every child is different from other. All are unique in their

own way. Their differences could consist of their reading level,

athletic ability, cultural background, personality, religious beliefs

and so on. Diversity in classroom does not just refer to cultural

diversity but also refers to diversity in skills, knowledge, needs,

socio economic background, motivation to learn and many other

factors.

It is a big challenge for teachers to teach this diverse group

in a classroom. Teachers need special competencies to deal with

such type of class. Competency means ability plus willingness.

Ability consists of knowledge, skill and experience. And in

willingness commitment, confidence and motivation is essential.

Constructivist approach helps them to develop these teaching

competencies.



Constructivist Approach for Teaching Students... 143

In our country Right to Education Act (RTE) 2009

describes the modalities of the importance of free and compulsory

education for children between the age of 6 to 14 years in India

under Article 21 A of the Indian constitution. This Act came into

force on 1st April, 2010. With this we have more emphasis on

inclusive classrooms. Inclusion in education refers to a model where

in special needs students spend most or all of their time with non-

special (general education) needs students. It is also more effective

for students with special needs to have mixed experience, to be

more successful in social interactions leading to further success in

life. so, the inclusive classroom is a general education classroom

in which students with and without special needs learn together.

Although students with serious disability need separate special

schools.

Role of Teacher in Diverse Classroom

Ø In a diverse classroom teacher should be aware of the

diversity of students and work with students to create a

safe and collaborative learning environment.

Ø In a diverse classroom instructor should recognize that all

students bring different strength and perspective in the

classroom.

Ø Teachers should incorporate strategies into their teaching

and assessment methods to recognize that not all students

learn and communicate their learning in the same way.

Ø Teachers should deliver class content, assess student learning

and promote dialogue in such a way that creates inclusive

learning environment.

Ø In this environment students also get opportunity to

challenge themselves and increase their own cultural

awareness.
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Types of Diversity

In our classrooms we conceptualize diversity as

understanding that every student is different from other. These

differences can be along dimensions of abilities (physical, mental),

gender, socio economic status, caste, religious beliefs or other

different ideologies. Diversity is the exploration and incorporation

of these differences to enrich learning in the classroom to create a

safe and collaborative learning environment.

Classification of Student with Diversity

Students with diversity can be classified into following

groups-

1. Physically challenged

2. Visually impaired

3. Hearing impaired

4. Speech and Language disorder

5. Mentally challenged

6. Learning disabled

7. Deprived sections of the society

All these students have different problems and needs.

Teacher should identify their characteristics and should take some

measures to make them feel comfortable in the classroom.

Characteristics of Physically Challenged

1. Writing problems due to poor muscle coordination.

2. Postural problems which causes fatigue.

3. Adjustment problems.

Teacher's Role

Ø Suitable seating arrangement.

Ø Wheelchair should be provided.
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Ø Other students should be encouraged to join them.

Ø Extra time for writing.

Visual Impairment

Teacher's Role

Ø Make them sit in front row.

Ø Write in bold letters on blackboard.

Ø Read aloud while writing on the blackboard.

Ø Encourage to learn from audio medium.

Hearing Impairment

Teacher's Role

Ø Ask them to sit near the teacher.

Ø Reasonable level of pitch while speaking.

Ø Should not speak too fast.

Ø Train them in lip reading.

Ø Enhance their confidence.

Ø Ask them to use hearing aid.

Speech and Language Disorders

Ø Expert opinion should be taken

Ø Pronunciation drill should be organised.

Ø Medical help can be taken.

Characteristics of law Mental Ability Students

1. Poor academic Achievement.

2. Forget what he/she learnt after a short time.

3. Inattentive

4. Fear of failure

5. Poor self image
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6. Lack of self-confidence.

7. Poor muscular coordination.

8. Slow learner

9. Avoids active participation

Teacher's Role

Ø Giving concrete experience.

Ø Repetition of task and more practice.

Ø Asking simple questions.

Ø Giving immediate Feedback.

Ø Improving communication skills.

Characteristics of Learning-Disabled Students

It is a neurological problem. Main types of learning

disabilities are-

1. Dyslexia

2. Dysgraphia

3. Dyscalculia

Characteristics of Dyslexia

1. Alphabet learning difficulty.

2. Difficulty in understanding sound.

3. Difficulty in recognizing similar sounds.

4. Inability in making meaningful sentences.

5. Lack of concentraction.

6. Lack of revision.

Characteristics of Dysgraphia

1. Writing skills affected.

2. Talking to himself while writing.
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3. Wrong spelling, no uniformity and shape in letters.

4. Lines not straight, uneven gap between words.

5. Writing incomplete words.

Characteristics of Dyscalculia

1. Difficulty in understanding symbols of maths.

2. Difficulty in understanding left right directions.

3. Using fingers while counting.

Deprived Section of the Society-Scheduled Caste,

Scheduled Tribe, Low SES students.

Reasons for deprivation

1. Educational Backwardness.

2. Social deprivation & poverty.

3. Behavioral discrimination in classroom resulted in

negative self-image, low achievement.

Teacher's Role

Ø Make congenial social and educational environment

inside and outside school.

Ø Sensitize other students of the class towards needs of

these students.

Ø Equal treatment in the classroom.

Ø For upward mobility encouragement, motivation

should be provided.

Ø Text books should have examples related to them and

teacher should transact it with no communication gap.

Ø Teacher should try to bring these students closer to

him/her so they will not feel isolated.

Ø No discriminatory attitude in classroom.
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Constructivist Teaching Strategies for Diverse Students

1. Challenging tasks should be given which include attention

to the development of higher-level cognitive skills.

2. Teachers should provide ''scaffolding'' that links the

academically challenging curriculum to the cultural resources

that students brings to school.

3. Teachers should have high expectations for diverse

students, encourage them to identify problems, involve them

in collaborative activities which accelerate their learning.

4. Avoid repetitive rote learning. Involve Students in novel

problem-solving activities. Choose activities where students

must use analytical skills, evaluate and make connections.

5. Collaborative learning method should be followed as

Vygotsky said that collaboration is the key to knowledge

construction. In this learning two or more people learn

together. It is based on a model that knowledge can be

created within a population where members actively interact

by sharing experiences. Learners engage in a common task

where each individual depends on and is accountable to

each other. These include both face to face conversations

and computer discussions. In this type of learning group of

students work together to search for understanding, meaning

or solution or to create a product of their learning.

Collaborative learning activities can include collaborative

writing, group projects, joint problem solving, debates etc.

6. Cooperative learning is also an important strategy in diverse

classroom. It is an educational approach which aims to

organize classroom activities into academic & social learning

experiences. It is the instructional use of small groups so

that students work together to maximize their own and each

other's learning. In cooperative situations individual's seek

outcomes that are beneficial to themselves as well as to all



Constructivist Approach for Teaching Students... 149

other group members.

7. Create culturally compatible learning environment.

8. Incorporate multiple forms of assessment- Performance

assessment, portfolio assessment etc.

9. Use of different Teaching Models

In diverse classroom constructivist teaching model may be

very useful and effective. All constructivist teaching models are

guided generally by five basic elements (Toleman and Hardy,

1995):

1. Activating prior knowledge.

2. Acquiring knowledge.

3. Understanding knowledge.

4. Using knowledge.

5. Reflecting on knowledge.

Few important models are as follows-

1. Problem based Learning Model (1992-95):

Norman and Schmidt developed three steps for this model.

In this model teacher present students with a set of problems,

then the students are allowed to work in groups to analyze the

problem, discuss, research and produce tentative explanation,

solution or recommendations. The three steps in the model are:

Ø Acquisition of factual knowledge.

Ø Mastery of general principle that can be transferred

to solve similar problems.

Ø Acquisition of prior examples that can be used in future

problem-solving situation of a similar nature.

2. 5E- Learning Model (1997) :

Roger Bybee developed an instructional model for

constructivism called the ''Five Es''. In this model the process is
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explained by employing five 'Es'. They are: Engage, Explore,

Explain, Elaborate & Evaluate. In this model conceptual change

can be achieved by using these five 'Es'-

1. Engage: In this stage the students identify the instructional

task, make connections between past and present learning

experience. The students are needed to be engaged and

focused on the instructional tasks by asking questions,

defining a problem, showing a surprising event. This is the

process to motivate the students to create and appropriate

situation.

2. Explore: This stage provides opportunities for students to

explore through all senses. The students are allowed to

work together or in teams and build a base of common

experience which assists them in the process of sharing and

communicating. During exploration the students' inquiry

process drives the instruction.

3. Explain: The teacher interacts with students to discover

their ideas. The student begins to put the abstract experience

through which he/she has gone into a communicable form.

He present the events in logical format.

4. Elaborate: The students are allowed to expand the concepts

they have learned, make connections to other related

concepts and apply their understanding to the real-life

situations. The teacher who acts as facilitator help the

students develop their ideas through additional physical and

mental activities.

5. Evaluate: It is an ongoing diagnostic process that allows

the teacher to determine if the students has attained

understanding of concepts and knowledge. During the

instructional process continuous evaluation and assessment

may be undertaken by the teacher.
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3. Metacognitive Learning Cycle Model (2000):

Blank proposed this model. It has four phases:

Ø Concept assessment phase- Students reflect on their

ideas on any any topic and the status of those ideas.

Ø Concept exploration- Students explore phenomenon

related to the concept.

Ø Concept Introduction phase- The teacher introduces the

main concept in the lesson and the student reflect on any

changes in their ideas.

Ø Concept application phase- The students are presented

with other examples of the concept and again consider the

status of their ideas.

4. RIE Model (2008) :

This model was developed by RIE Bhubaneswar

consisting of six steps:

Ø Exploration

Ø Analysis

Ø Interaction

Ø Development

Ø Discussion

Ø Evaluation

These constructivist teaching models are effective in diverse

classroom. But it requires a supportive classroom environment in

which all students feel confident expressing, exchanging or

discussing their ideas. Learning task should not involve high level

of difficulty which will take more time to get accommodated and

in this process, learner will lose interest and motivation. Regular

feelings of success throughout the learning process, learner will

lose interest and motivation. regular feelings of success throughout

the learning process is important.
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Quality Assessment in Education for

21st Century

- Prof. Minakshi Mishra

Professor, Faculty of Education,

SLBSRS. Vidyapeetha, New Delhi

Eduaction in 21st century is aimed for Sustainable

Development. Though it has intellectual roots in Ancient Indian

philosophy and traditional ecological knowledge, education for

sustainable development (ESD) entered the global discourse on

education through agenda 21 of Rio Earth Summit document

(1991). The intial defination of ESD in agenda 21 was rather

narrow: if refereed to the need inclued attention to environment

and development in education curricula. But Agenda 21 also

suggested broadning the focus of ESD to look at social and cultural

dimensions (1997). In 2004, the United Nation declared the

decade on ESD (2005-2014) recognizing that ESD "develops

and strengthen the capacity of Individuals, groups, communities,

organizations and countries to make judgements and choices in

favour of suistainable development. It can promote a shift in

people's mindset and enable them to make our world safer,

healthier and more prosperous, thereby the quality of life.

UNESCO established a comission on Education for the

Twenty-first century under the chairmanship of Jacques Delors.

Its 1998 report entitled "Learning : The treasure. with in", shaped

subsequent discussion around the globe and spawned a series of

OECD (Organishtion for Economic Co-operation and

Development) studies as part of the millenium learning project.
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For 21st century learning OECD official Andreas Schleicher stated-

" A generation ago, teachers could expect that what they tought

would last their students a lifetime. Today, because of rapid

economic and social change, schools have to prepare students

for.

Ø Jobs that have not yet been created.

Ø technologies that have not yet been invented.

Ø problems that we don't yet know will arise."

Education in 21st Century

A 20th century eduaction emphasized compaliance and

conformity over creativity that were necessary to do well in a

professional or corporate envioronment and to hold down a good

job for decades. But success looks different in 21st century. High

achieving people are frequently choosing to opt out of the traditional

job market and create their own jobs. Successful people

increasingly expect to be able to.

Ø Live and work anywhere in the world.

Ø Travel as faster as they like and for as long as they

like.

Ø Change what they're working on to keep up with their

interest and abilities.

Ø Enjoy earning potential that is not capped by a salary

figure.

Ø work with peers across the globe.

Ø choose their own hours and office.

Ø outsource things and resources.

The world is changing at a previously in coniderable pace.

We must now understand that we should prepare our children for

the unknown, unseen and unpredictable future. Therefore, 21st

century school education need to be capable of teching students
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how to deal with unpredictability and change. The goal of 21st

century education is to focus on ensuring that children would be:

Ø problem solvers

Ø decision makers

Ø skillfull

Ø value oriented to quality living and society.

Students need to leave the school with life skills that help

them navigate challenges even if they don't know the solution.

Most importantly they need to be comfortable to work with people

around them who have different backgrounds and life experiences.

Broadly speaking, education is not just teaching the prescribed

syllabus but opening the mind to multiple possibilities, imbibing life

skills and preparation for being entrepreneurial in every walk of

life.

Therefore, in addition to key subjects (Like Language, Art,

Science, Maths, Economics, Geography, Government and Civils

etc) 21st century interdisciplinary themes are also essential for all

students. Such major themes are as follows:

Ø Learning and Innovation Skills

Ø Critical thinking and problem solving

Ø Communication and collaboration.

Ø Environmental Literacy.

Ø Health literacy.

Ø Information, Media and Technology Skills

Ø Life and Career skills

Ø Flexibility and Adaptibility

Ø Intiative and Self Direction

Ø Social and Cross-Cultural skills

Ø Producting and Accountability

Ø Leadership and responsibility
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Ø Civil Literary

Ø Financial, Economic, Business and Entrepreneurial

Literary.

Ø Global Awareness.

21st Century Support system:

To achieve the goals of 21st century education a support

system is necessary to ensure mastery of 21st century skills. The

support system includes standards, curriculum, instructions

professional development, learning environment and assessments

which must be aligned to produce 21st century learning outcomes.

The support system must emphasize the following:

Ø Focus on 21st Century Skills, Content Knowledge,

and expertise.

Ø Build understanding across and among key. Subject

as well as 21st century interdisciplinary themes.

Ø Deep understanding rather than shallow knowledge-

Engage students with the real world data, tools, and

experts they will encounter in Higher Education, on

the Job and life.

Ø Active engagement in solving meaningful problem.

Ø Enable professional learning communities for teachers

that model the kind of classroom learning that best

promote 21st century skills for students.

Ø Integration of community resoures beyond school

walls.

Ø Cultivate teachers ability to identify students' particular

learning styles, intelligence, strengthes & weakness.

Assessment

Assessment is systematic procedure for collecting

information that can be used to make inferences about the
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characteristics of people or objects. In education the term

assessment refers to the wide variety of methods or tools that

educator/teacher use to measure and document the academic

readiness, learning progress, skill acquisitian or educational needs

of students. It provides feedback to students, educators, parents,

policy makers and the public about the effectiveness of educational

process.

Quality Assessment in 21st Century Scenario

Assessment that is integral to the process of learning and

teaching can impact achievement significantly, but only if it becomes

the focus of more efforts to develop educational programs. This

kind of assessment must become an essential part of the design

and enactment of contemparary leaving environments. If

educational social and public goals regarding 21st century are to

be attained, then we must make efforts to improve assessment,

specially assessment practices that can directly support enhanced

learning outcomes. Assessment practice is the product of multiple

streams of influence, including social policy and societal goal,

theories of the mind and computational capacities. Interaction

between those different forces takes many forms of assessment

following are the major components that influence assessment

practices:

Ø Curriculum

Ø Cognition

Ø Psychometric

Ø Socio-Political Context

Ø Contemporary educational and professional scenario.

In 21st century construct-centered approach is highly

appreciated for the assessment of knowledge, skills and other

attributes of students. In constructivist approach learning process

and product both are assessed for which powerful and effective
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learning environment is required. Powerful learning environments

are centered on four components-Knowledge, Learners,

Assessment and community.

Quality assessment includes cognitives, affective and

Psychomotor domains. It is also well-informed, pruposeful,

authentic, valid and reliable.

The nature of assessment influences what is learned and

the degree of meaningful engagement by students in the learning

process. Teachers should start by devoloping a clear understanding

of where each student stands in learning. Through assessment,

teachers identify gaps in knowledge, set learning goals and gauge

the level of support needed to ensure all students achieve. In

targeted teaching rigorous use of evidence supports the process

of formative assessment to improve teaching and learning.

Process of Quality Assessment

In schools comprehensive data of students are maintained

from different sources which include academic performance,

student well being, class room observation, participation in different

curricular activities. Information about the students help to make

decisions about teaching learning process. Teachers are expected

to teach and assess general capabilities and specific ability to the

extent they are incorporated within each learning area. Capability

encompasses knowledge, skills, behaviours and dispositions.

Students develop capability when they apply knowledge and skills

confidently, effectively and appropriately in complex and changing

circumstances at schools and in their lives outside school.

Therefore, teacher should follow the following steps for

quality Assessment:

1. Asses learner's previous knowledge and current abilities.

2. Teach/provide learning environment according to step 1

3. Track/formative and diagnostic assessment
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4. Feedback

5. Adapt teaching learning practices to improve.

Various types and stratagies can be used for qualitative and

quantitative assessment such as:

Ø Placement, Formative, Diagnostic and summative

assessment.

Ø Continous and comprehensive assessment.

Ø Norm referenced and criterion referenced assessment.

Ø Performance based assessment.

Ø Portfolio assessment.

Ø Computer assisted assessment.

Ø Offline or online assessment.

Ø Teacher made or standardised assessment.

Ø Self assessment, peer assessment, comunity based

assessment.

Ø Assessment for learning, assessment as learning, and

assessment of learning.

Teachers analysis or evaluation of students rely on the quality

and variety of assessment tasks completed by them over time.

The emphasis is on providing a range of assessment opportunities

for learners to demonstrate their knowledge, understanding and

skills related to key subjects and interdsciplinary themes.

Characteristics of Quality Assessment (QA):

Ø QA describes the expected learning and progress for

students

Ø Present an ordered sequence of learning from pre primary

stage to higher education.

Ø QA allows all students to achieve.



160 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

Ø QA is considered during the design of the teaching and

learning tasks.

Ø QA allows opportunities for students show the extent of

their learning.

Ø QA allows measurment of learning gains.

Ø QA shows performance and individual progress.

Ø QA informs, monitors and progress learning.

Ø QA is designed with the learner, the learning goals,

curriculum outcomes and teaching in mind.

Ø QA shows the benifits of the program and the curriculum

through student growth.

Ø QA clarify what a good performance is.

Ø QA facilitate self and peer assessment

Ø QA encourage teacher and peer dialogue

Ø QA provide opportunities to close the gap in learning

Ø QA use feedback to improve learning environment

Ø QA deliver high quality feedback information for learner

teacher, parents and policy makers

Ø QA encourage positive motivation and self esteem.

Ø QA make consitant and comparable judgements.

Ø QA highlight the importance of building assessment

expertise in our teaching-learning community.

Ø QA has inter-rater reliability when evaluated.

Ø QA has strong reliability and validity

Ø QA shows the benefits of the educational program and the

curriculum through student growth.

21st century can be witnessed on fastly changing and

growing world. Scenario with new opportunities and challenges

and unpredictable changes yet to come. Thus, in this fast growing
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world we have to give opportunities to our children to expand

their wings, explore the world and achieve success in life and for

this conducive learning environment must be provided in school

where they can grow as critical and creative thinker to lead a

sustainable life. Thus, a transformation is required in assessment

process which can only be achieved by new thinking, new metrics,

and new technologies.

References

1. Davies, A, et al (2012), Leading the way to assessment for

leaving: A practical guide, connetions publishing

Bloomingion.

2. Donovan, M.S. et.al. (2000), how people learn: Bridging

Research and practice, National Academy press,

washington DC.

3. Glaser, R. (1991), Expertise and assessment. In M.C.

wittrock. & EL. Baker (Eds), Testing and Cognition, Printice

hall, Englewood clifts, NJ.

4. Reynolds R.M, et.al. (2009), Measurment and Assessment

in Education 2nd Edition, PHI, New Delhi.

5. NCERT, (2019), CCE Guidelines, New Delhi.

ggg



Teacher Professional Competence

Development : Improved Student

Engagement

-Dr. Tamanna Kaushal

Assistant Professor, Department of Education,

SLBSRSV, New Delhi-110016

Abstract

Today's students are fundamentally different than those of

even a decade ago. The students we see in the classroom today

are digital natives; they have grown up with technology around

them rather than being forced to learn the technology later in life

(Prensky, 2010). Children raised on a diet of new technologies

are less willing to fill out worksheets and listen to lectures

patiently. Teaching students to be successful in a 21 st century,

knowledge-based economy requires a different way of teaching.

Unfortunately, many teachers do not yet possess the skills necessary

to be successful in facilitating 21st century learning. One of the

many factors preventing taechers from doing so is a lack of

technology training. Too often, teachers have not been provided

with the necessary technology skills to create a modern learning

environment. Teachers not only need to understand how to use

technology in their teaching, they need to understand how to help

students use technology to help guide their own learning. Teachers

need to provide students with the tools to learn both within and

outside the classroom (Collins and Halverson, 2009). Teachers

are the first to recognize this need. Concerned teachers are

continually requesting more training and additional professional
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development (Prensky, 2010). This paper discusses the importance

of professional development in helping teachers gain confidence

and experience with technology to engage today's student. The

principal aim of this study is to consider the competencies of the

modern teacher. To understand 21st-century instructional skills,

we researched the following issues: levels of teacher's professional

growth; pedagogical innovations, and 21st-century teaching

competencies.

Keywords: teaching competencies, innovation, creativity,

critical thinking, problem solving.

Teacher Professional Competence

Development : Improved Student Engagement

Buckminster Fuller's knowledge building curve says

that new knowledge building that doubled every century

shall now doubled every century shall now double every 13

months.

We often hear about 21st-century learners and the

knowledge and skills our students will need in the future. What

about teachers? What instructional skills will 21st-century teachers

need to prepare our students? How are they different from the

skills teachers needed in the past?

In recent years, the quality of education has significantly

changed. If, previously, the university's major aim was that of

providing students with certain types of knowledge that they were

expected to apply later, universities today focuses primarily on

'life skills'. Our aim is to teach students to obtain knowledge by

themselves and to work in ways that enable them to come up with

new ideas. Generating new ideas is a key tenet of modern society.

We need professionals who are culturally competent, talented,

innovative and creative problemsolvers, skilled and critical

thinkers. New technologies give an opportunity to encourage

critical thinking.
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We must provide students with skills that will help them

work collaboratively and sensitively in a team, become decision-

makers, plan and manage their time effectively, listen to one another

and choose the right communication strategy at the right time.

Thereby, we have come to understand that, to meet these new

teaching requirements, we need 21st-century skills.

Competence

Competency is a term used extensively by different people

n different contexts; hence, it is defined in different ways. Teacher

education and job performance are two contexts in which this

term us used. Competencies are the requirements of a

"competency based" teacher education and include the

knowledge, skills and values a teacher-trainee must demonstrate

for successful completion of a techer education programme

(Houstan, 1987).

Some characteristics of a competency are as follows:

A) A competency consists of one or more skills whose mastery

would enable the attainment of the competency.

B) A competency is linked to all three of the domains under

which performance can be assessed: knowledge, skills and

attitude.

C) Possessing a performance dimension, competencies are

observable and demonstrable.

D) Since competencies are observable, they are also

measurable. It is possible to assess a competency from a

teacher's performance. Teaching competencies may require

equal amounts of knowledge. skill and attitude, but some

will not. Some competencies may involve more knowledge

than skill or attitude, whereas, some competencies may be

more skill or performance based.
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Teaching competencies

A competency is more than just knowledge and skills;

it involves the ability to meet complex demands by drawing on

and mobilizing psychosocial resources (including skills and

attitudes) is a particular context. Competency is essential to an

educator's pursuit of excellence. Teachers need a wide range of

competencies in order to face the complex challenges of today's

world. Teaching competency is an inherent element of an effective

training process, one that aspires to contribute to the welfare of a

particular country or the world, itself. The central figures in the

educational process are teachers. The success of training and

education depends of their preparation, erudition and performance

quality.

The teaching skills and life-long learning compe-

tencies of professional teachers comprise the following:

Ø to perform complex pedagogical duties:

Ø to be well-spoken, in good mental and physical health, stable

and tolerant;

Ø to have a propensity to work with the younger generation,

good communicative and observational skills, tact, a vivid

imagination, and leadership (Shmelev, 2002).

Acme of professional competency

During their professional careers, teachers pass through the

following level of professional growth to achieve the acme of

professional competency.

Level     Professional Ache of professional

Growth competency

I Pedagogical Ability Characterized by detailed

knowledge of the subject;

II Pedagogical Skill Perfected teaching skill;
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III Pedagogical Creativity marked by implementation of

new methods and techniques

into educational activities;

IV Pedagogical Innovation Distinguished by the

incorporation of essentially

new, progressive theoretical

ideas, principles and methods

of training and education

(Buharkova, Gorshkova, 2007)

Pedagogical innovations

Educational innovation has drawn increasing atteniton

around the world, and many countries have already embarked on

educational reforms that aim to change both the goals and practices

of education. Expectations that such innovations can be leveraged

or supported by incorporating ICT (Information and

Communication Technologies) into the learning and teaching

process are widespread. Such innovations are fundamentally

changing student's learning experiences. Innovation alters the

pedagogical system, improving the teaching process and its results.

Among the aims of innovation are increased motivation in teaching

and educational activity, an increased volume of material studied

per lesson, accelerated training, and more effective time

managment. The introduction of more progressive methods, the

use of active teaching forms, and new training technologies are

regular spheres of innovation. Genuine innovations emerge from

new knowledge of the process of human development, providing

new theoretical approaches and practicle technologies for achieving

optimal result. Pedagogical innovation demands the replacement

of educational paradigms. Another important component for the

competent teacher is pedagogical experience.

Advanced pedagogical experience can be transferred

and passed on to others, as well as reproduced in training

techniques and methods so as to be used by fellow teachers,
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providing high result without additional time expenditure (Kan-

Kalik, Nikandrov, 1990). 21st-century competencies have been

defined as the knowledge, skills and attitudes necessary to be

competitive in the 21st century workforce. Teacher preparation

and professional development should be reworked to incorporate

training in teaching key competencies. The 21st-century teacher

needs to know how to provide technologically supported learning

opportunities for students

21st-century teaching competencies

1- Teachers demonstrate leadership

a. Teachers lead in the classroom by:- evaluating student

progress using a variety of assessment-data measuring goals;

Ø drawing on appropriate data to develop classroom and

instructional plans;

Ø maintaining a safe and orderly classroom that facilitates

student learning; and

Ø positive management of student behaviour, effective

communication to defuse and de escalate disruptive or

dangerous behaviour and safe and appropriate seclusion

and restraint techniques.

b. Teachers demonstrate leadership in the school by:-

engaging in collaborative and collegical professional learning

activities;

Ø identifying the characteristics or critical elements of a school

improvement plan; and

Ø displaying an ability to use appropriate data to identity areas

of need that should be addressed in a school improvement

plan.

c. Teachers lead the teaching profession by:- participating

in professional development and growth activities; and
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Ø developing professional relationships and networks.

d. Teachers advocate for schools and students by:

Ø implementing and adhering to policies and practices

positively affecting student's learning.

e. Teachers demonstrate high ethical standards.

2- Teachers establish a respectful environment for a

diverse population of students

a. Teachers provide an environment in which each child

has a positive, nurturing relationship with caring adults

by:

Ø maintaining a positive and nurturing learning environment.

b. Teachers embrace diversity in the school community

and in the world by:

Ø using materials or lessons that counteract stereotypes and

acknowledge the contributions of all cultures;

Ø incorporating different points of view in instruction; and

Ø understanding the infulence of diversity and planning

instruction accordingly.

c. Teachers treat students as individuals by:

Ø maintaining a learning environment that conveys high

expectations of every student.

d. Teachers adapt their teaching for the benefit of

students with special needs by:

Ø cooperating with specialists and using resources to support

the special learning needs of all students and

Ø using research-verified strategies to provide effective

learning activities for students with special needs.

e. Teachers work collaboratively with families of students

and other significant adults by:
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Ø communicating and collaborating with the home and

community for the benefit of students.

3. Teachers know the content they teach

a. Teachers develop and apply lessons based on an

effective course of study by:

Ø integrating effective literacy instruction throughout the

curriculum and across content areas to enhance student

learning.

b. Teachers honor the content appropriate to their

teaching specialty by:

Ø demonstrating an appropriate level of content knowledge

in their specialty; and

Ø encouraging students to investigate the content area to

expand their knowledge and satisfy their natural curiosity.

c. Teachers show they recognize the interconnected- ness

of content areas/discipline by:

Ø demonstrating a knowledge of their subject by relating it to

other discipline: and

Ø relating global awareness of the subject.

d. Teachers make their instructions relevant to students

by:

Ø integrating 21st-century skills and content in instruction.

4. Teachers facilitate learning for their students

a. Teachers show they know the ways in which learning

takes place and appropriate levels of intellectual,

physical, social and emotional development of their

students by:

Ø identifying developmental levels of individual students and

planning instruction accordingly; and



170 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

Ø assessing and using those resources needed to address the

strengths and weaknesses of students.

b. Teachers plan instruction appropriate to their students

by:

Ø collaborating with colleagues to monitor student performance

and making instruction responsive to cultural differences

and individual learning needs.

c. Teachers show their acumen and versatility by:

Ø using a variety of methods and materials suited to the needs

of all students.

d. Teachers displays awareness of technology's potential

to enhance learning by:

integrating technology into their instruction to maximize

student learning.

e. Teachers help students grow as thinking individuals

by:

Ø integrating specific instruction that helps students develop

the ability to apply processes and strategies for critical

thinking and problem solving.

f. Teachers helps students to work in teams and develop

leadership qualities by:

Ø organizing learning teams for the purpose of developing

cooperation and student leadership.

g. Teachers reach their students best by:

Ø using a variety of methods to communicate effectively with

all pupils; and

Ø consistently encouraging and supporting students to

articulate thoughts and ideas clearly and effectively.
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h. Teachers best assess what students have learned by:

Ø using multiple indicators, both formative and summative, to

monitor and evaluate student progress and to inform

instruction; and

Ø providing evidence that students are attaining 21st-century

knowledge, skills and dispositions.

5. Teachers reflect on their practice

a. Teachers analyze student learning by:

Ø Teachers data to provide ideas about what can be done to

improve student learning.

b. Teachers link professional growth to their professional

goals by:

Ø participating in recommended activities for professional

learning and development.

c. Teachers function effectively in a complex, dynamic

environment by:

Ø using a variety of research-verified approaches to improve

teaching and learning.

Conclusion

Educators should demonstrate the following competencies:

1. Effective classroom management, maximizing efficiency,

maintaining discipline and morale, promoting teamwork,

planning, communicating, focusing on results, evaluating

progress, and making constant adjustments. A tange of

strategies should be employed to promote positive

relationships, cooperation, and purposeful learning.

Organizing, assigning, and managing time, space and

activities should ensure the active and equitable engagement

of students in productive tasks.
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2. Effective teaching practices, representing differing

viewpoints, theories, "ways of knowing" and methods of

inquiry in the teaching of subject matter concepts. Multiple

teaching and learning strategies should help engage students

in active learning opportunities that promote the

development of critical thinking, problem solving and

performance capabilities while helping them assume

responsibility for identifying and using learning resources.

3. Effective assesment, incorporating formal tests;

responses to quizzes; evaluation of classroom assignments,

student performances and projects, and standardized

achievement tests to understand what students have learned.

Assesment strategies should be developed that involve

learners in self-assessment activities to help them become

aware of their strengths and needs and encourage them to

set personal goals for learning.

4. Technology skills, knowing when and how to use current

educational technology, as well as the most appropriate

type and level of technology to maximize student learning.
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Abstract

Teacher is an important link in the process of education.

The teacher creates the culture of the nation. He is the future captain

of the world, the guide of the society, the real donor of education.

The teacher gives the basis of education. The teacher is like a

gardener who tends to look after students like plants, their crops

and cares. H.G. Wells wrote about the importance of the teacher

that teacher is the maker of history and the history of nation is

written in schools and the school cannot be very different from the

teacher's teachings. In ancient times it was believed that the teacher

was born but today it is an accepted fact that the teachers can be

created also. Through the medium of training good qualities in

teacher's can be developed. Teachers should take the necessary

steps to know and inculcate the professional code of conduct in

him/her for bringing transformational changes in their noble

profession as well as presenting their own views. The inner spirit

and understanding of different dimensions should be developed

so that the current society can recognize the true importance of a

teacher in the age of Information and Communication Technology.

Teaching is a profession and every profession has its own ethics

or code of conduct in specific environment. This paper focuses

on the professional code of conduct in 21st century teachers so
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that they may be aware about their roles and responsibilities

towards the nation.

Backdrop

The teacher creates the culture of the nation. He is the future

captain of the world, the guide of the society, the real donor of

education. The teacher is like a gardener who tends to looks after

students like plants, their crops and cares. H.G. Wells wrote about

the importance of the teacher that teacher is the maker of history

and the history of nation is written in schools and the school cannot

be very different from the teacher's teachings. In ancient times it

was believed that the teacher was born but today it is an accepted

fact that the teachers can be created. Through the medium of

training those qualities in teachers, can be developed. According

to vivekananda, "Education should not involve simply the stuffing

of the brain, but the training of the ming. We want that education

by which character is formed, strength of mind is increased, the

intellect is expanded and by which one can stand on one's own

feet. We must have life building, man making and character making

assimilation of ideas".

The teachers also need adequate education and training for

effective teaching. Teacher education programs are required in a

particular work and system teachers should take the necessary

steps to know and inculcate the professional code of conduct in

him/herself for bringing transformational changes in their noble

profession as well as presenting their own views. The inner spirit

and understanding of different dimensions should be developed

so that the current society can recognize the true importance of a

teacher in the age of information and communication technology.

Teachning is a profession and every profession has its some special

professional code of conduct. First of all there is a need to define

'Code'. A set of guidelines of principles, which explains the set of

recognized ethical norms and professional standards of conduct
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to which all members of a profession must adhere. The main

objective of code is to improve the ethics of the teaching profession.

It includes core values (ethics) and standard of conduct.

Objectives of Code of Conduct for teacher:

Ø Improve regulation and control of teacher's misconduct

Ø Protect students from unethical conduct of teachers

Ø Encourage a positive image of the teaching profession

Ø Encourage a feeling of professional identity among teachers

Ø Improve the quality of teaching-learning process.

Children's safety is of utmost importance because once in

the school, the children become the sole responsibilitiy of the

teaches in all aspects. It is also important that the child gets to

learn something of value in the school.

Code of Conduct for 21st Centuary Teachers

The Right of Children to Free Compulsory Education Act

has come into force from 1st April 2010. Regarding RTE Act

2009, duties and functions of teachers, the Ministry of HRD has

directed NCTE to develop "Code of Professional Ethics of

Teachers" in consultation with world Bank AIPTF and some State

Governments. The National Council for Teacher Education

(NCTE) has developed a code of professional Ethics for school

teachers. The code provides a framework of principles that would

guide teachers in discharging their obligations towards students,

parents and other stakeholders. The present Code of Professional

Ethics for school teachers is an attempt to provide direction and

guidance to the teachers in enhancing the dignity of their

professional work. (source: NCTE draft, December 2010)

A. Code of Conduct for Teachers in School (Inside the

School)

1. Teachers Responsibilities towards the students
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Ø Deal all the students with love and affection: A teacher

must be caring, fair and committed to the best interests of

the pupils entrusted to their care, and seek to motivate,

inspire and celebrate effort and success.

Ø Respect the values enshrined in the Indian

constitution: It is mandatory to be impartial to all students

irrespective of their caste, creed, religion, sex, economic

status, disability, language and place of birth. Teachers

uphold human dignity and promote equality and emotional

and cognitive development. In their professional practice,

teachers demonstrate respect for spiritual and cultural values,

diversity, social justice, freedom, democracy and the

environment.

Ø Helpful in all round development of the Students: A

Professional teacher should help the students in the

development of physical, social, intellectual, emotional,

moral, religious, national and international development.

Ø Acclimatize teaching to the individual needs of

Students: Makes planned and systematic efforts to facilitate

the child to actualize his/her potential and talent. Transacts

the curriculum in conformity with the values enshrined in

the Constitution of India. A student may have some special

needs of learning based on his/her personal background

and previous knowledge. But children belonging to diverse

groups such as children in slum areas, rural or remote areas

and hilly areas may have some special needs. While planning

his/her teaching, the teacher should take all these factors

into consideration.

Ø Role model for the students: Refrains from subjecting

any child to fear, trauma, anxiety, physical punishment, sexual

abuse, and mental and emotional harassment. A teacher

must keep a dignified conduct according with the
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expectations from a teacher as a role model and maintains

the confidentiality of the information concerning students

and dispenses such information only to those who are legally

entitled to it.

Ø Teachers should maintain high standards of practice:

Teachers should maintain high standards of practice in

relation to student learning, planning, monitoring, assessing,

reporting and providing feedback.

2. Teacher's role towards the profession, colleagues and

Administration

Ø Put great efforts for continuous professional

development : A teacher should take personal

responsibility for sustaining and improving the quality of their

professional practice by actively maintaining their

professional current knowledge, reflecting on and critically

evaluating their professional practice, availing of

opportunities for career-long professional development.

Ø Not to indulge in any private money making activities:

Teachers should keep away from engaging in private tuitons

or private teaching activity and refrain from accepting any

gift, or favour that might harm or appear to influence

professional decisions or actions.

Build an encouraging culture in campus: In a context

of mutual respect, teachers should not hesitate to be open

and responsive to constructive feedback regarding their

practice and seek appropriate support, advice and guidance

from their seniors and experts in related area. They should

build a culture that encourages purposeful collaboration and

dialogue among colleagues and stakeholders.

Ø Feel contentment in the teaching profession and treats

other members of the profession with respect and dignity.
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Avoid from making unsupported allegations against

colleagues or higher authorities. Avoids making derogatory

statements about colleagues, especially in the presence of

pupils, other teacher and officials. Teachers should respect

the professional standing and opinions of his/her colleagues.

Ø Maintains confidentiality of information concerning

colleagues and dispenses such information only when

authorized to do so. Teachers exercise integrity through

their professional commitments, responsibilities and actions.

B. Code of Conduct for Teachers Towards the People

(Outside the School)

1. Professional Code of Conduct towards parents: It is

duty of teachers to engage with parents and guardians in

the interest of all round development of students.

Discontinue such a behaviour which is insulting to the respect

of the child or his/her parents/ guardians. Teacher's

relationships with parents and public are based on trust.

Trust embodies fairness, openness and honesty.

2. Professional Code of Conduct towards Cumminty and

Nation: A teacher is required to do his/her utmost to

develop respect for the comosite culture of India among

students. It is also a code of conduct to keep the country

uppermost in mind, refrains from taking part in such activities

as may spread feelings of hatred or enmity among different

communities, religious or linguistic groups. In their

professional practice, teachers demonstrate respect for

spiritual and cultural values, diversity, social justice, freedom,

democracy and the environment.

The code of ethics for teachers is designed to protect the

rithts of the students. Teachers are expected to be fair to all their

students and not to take advantage of their position in any way.
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Action Agains Violation of Professional Code of Conduct

The above mentioned codes of conduct are mandatory for

every teacher at all the level. Professional misconduct by a teacher

can be deal at different levels (souces: NCTE draft, December

2010):

(1) In-House Ethics Committee:

The Committee may deal with the complaints regarding

punctuality, regularity, completion of curriculum, engagement in

private tuitions, etc. and, in the first instance, should try to convince

the erring teachers to mend their ways. The Teachers Associations

and Ethics committees should make it clear to the teachers that if

they do not mend their ways, the Association would not support

them if disciplinary proceedings are initiated against them by the

authorities.

(2) District Ethics Committee:

The Committee should deal with complaints referred to it

by the In-House or School/Block Ethics Committee, where the

teachers have failed to improve their conduct in spite of the efforts

made by the School/Block Ethics Committee. This Committee is

deal with complaints of serious nature such as violation of

Constitutional provisions, cases of child abuse, spreading feeling

of hatred or enmity among different communities, etc.

(3) State Ethics Committee:

The Committee should deal with complaints referred to it

by the District Committees. At state level there is a commission

known as State Commission for the Protection of Child Rights

(SCPCR) which is constituted to protect the child's right at state

level.

(4) National Ethics Committee:

At the national level, National Ethics Committee comprises

eminent educationists, representatives of Federations of Elementary
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and Secondary Teacher Organizations, national Commission for

the Protection of Child Rights (NCPCR) and parents. The

Committee is responsible for consideration of issues which may

require periodical review of the code and also for the formulation

of guidelines for the functioning of Ethics Committees at different

levels.

The code should also be compulsorily included in the

curriculum of various teacher education programmes in the country

so that the prospective teachers are fully aware about the ethical

priniciples in it before their entry into the profession. Effective

teaching is based on warm, mutually respectful relationships

between teachers and students. Some of the essential qualities

are required for the running of smooth teaching-learning process.

Teaching Values of 21st-Century Teachers

A teacher must have directing, guiding, encouraging,

supporting, empowering, entrusting and observing styles of teaching

his students. Besides the observance of above code of conduct

for teachers, there are some other teaching values required for

21st century teachers:

1. Students- Product of Teachers:

A dedicated teacher can transform their students. When

given a chance, students can produce beautiful and creative blogs,

movies, or digital stories that they feel proud of and share with

others. A conducive, supportive and encouraging environment can

be provided by the good teachers.

2. Collaborative Teaching and Learning:

Technology allows collaboration between teachers and

students. Creating digital resources, presentations, and projects

together with other educators and students will make classroom

activities resemble the real world. Collaboration should go beyond

sharing documents via email or crating Power Point presentations.
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Collaboration globally can change our entire experience.

3. Learner-Centred Environment:

As students have individual differences, goals, and needs,

personalized instruction is desirable. When students are allowed

to make their own choices, they own their learning, increase

intrinsic motivation, and they put in more effort. It is also required

to engage the students in self and experiential learning by making

learner-centred environment.

4. Learn Innovative and Advanced Technologies:

Today's student is eager to learn all the facts and figures

with innovative methods of teaching and learning. Hence, a teacher

must be innovative in his/her ideas and methodologies. Now-a-

days teachers are required to learn new and advanced technology

of teaching to keep pace with new advancements. In the age of

ICT there are many resources for learning new technologies like

Use of Smart Phones, Blog, Go Digital, Use of Twitter Chat,

Build Positive Digital competence. Share research and ideas, and

stay current with issues and updates in the field. Teachers can

grow professionally and expand their knowledge as there is a

great conversation happening every day.

5. Field and Project-Based Learning:

Today's students should build up their own driving questions,

conduct their research, make contact with experts, and create

final projects to share all using devices already in their hands. A

professional teacher can help them and guide accordingly to the

students for self learning.

6. Think Globally:

A teacher should think globally and to learn languages,

cultures and communication skills from talking to people from other

parts of the world so that he/she may be able to deal with all kind

of students in the school.
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7. Transformational Leader:-

A teacher can bring transformational changes among his/

her students if he/she is: courageous; value driven; ability to deal

with complexity, ambiguity and uncertainty; lifelong learner, believe

in people and humanity and visionary. A teacher has to work like

a leader for bringing transformational changes only than the student

will be able to face the challenges of their life.

Conclusion

A code is a document whose main objective is to improve

the ethics of the teaching profession. It is intended for teachers,

should be included in teacher trainig and observance. A code is

formulated in such a way that it presents what should be done in a

positive manner and should treat primarily teacher's values and

relationships with others. There is also a mechanism by which

complaints can be registered against teachers whose behaviour

violates code regultaions. The relation of teacher and student must

have a personal touch, as it was in the Gurukul system. It is the

duty of a Guru to educate the student to prepare a good citizen.

The teacher must not teach with any selfish motive, for money,

name of fame. Any selfish motive will immediately demolish the

aims of a teacher. Mahatma Gandhi emphasized "the teacher

himself must possess the virtues that he wants to inculcate in the

students. This means that the teacher must practice these virtues

himself, otherwise his words will have no effect."
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Abstract-

The term "21st century skills is generally used to refer to

certain core competencies such as collaboration, digital literacy,

critical thinking, and problem-solving that advocates believe school

need to help students thrive in today's world. Twenty-first-century

learning embodies an approach to teaching that carries content to

skill, without skills, students are left to memories facts, recall details

for worksheets, and relegate their educational experience to

passivity. So what are the skills future generations will need? This

is a critical question which this paper takes up.

Keyword-

Skill is the ability to carry out a task with determined results

often within a given amount of time, energy, or both.)

Introduction

"The purpose of education is to make good human

being with skill and expertise enlightened human beings

can be created by teachers."

(A. P. J. Abdul Kalam)

Our world is changing and in order to prepare our children

for this new world we need to change the way we educate them,
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In the 21st century educators must create a curriculum that will

help students connect with the world and understand the issues

that our world faces. School, colleges, universities in the 21st

century will become nerve centres, a place for teachers and

students to connect with those around them and their community,

Teachers in the new environment will become less instructors and

more orchestrators of information, giving children the ability to

turn knowledge into wisdom. A 21st century classroom must

engage and energize both natives and non-natives, preparing all

students to be active participants in our exciting global community

and role of the teacher in 21st century is like this-

In order to educate in the 21st century, teachers and

administrators need to cultivate and maintain the student's interest

in the material by showing how this knowledge applies in the real

world. They must also try to increase their student's curiosity, which

will help them become lifelong learners. And they should be flexible

with how they teach and give learners the resources to continue

learning outside of the particular formal study area. Because in

this 21st century students need transparency-level skills in these

areas-
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problem solving

Creativity

Analytic thinking

collaboration

Communication

Ethics, action and accountability

Problem solving

Students need the ability to solve complex problems in real

time using unique and carefully designed solution. As society

advances, so will the complexity of it's manageable conflicts, so it

is more important the ability to devise effective solution to real

world problems.

Creativity

Our digital students are in a constant state of stimulation

and neural development with technology use. They are natural

producers of information. Creativity is a vital outlet that inspires

students to see who are they and what they can do and to realise

what they can accomplish. It is fundamental that this side of any

student is allowed to shine forth in their learning.

Analytic thinking

Students need the ability to think analytically, which includes

proficiency with comparing, contrasting, evaluating, synthesizing

and applying without instruction or supervision. Analytic thinking

means being able to use the higher end of Bloom's Digital

Teleonomy or higher- order thinking skills (HOTS).

Collaboration

Students must possess the ability to collaborate seamlessly

in both physical and virtual spaces, with real and virtual partners

globally. Students of the digital age are social by nature. They
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text, post, update, share, chat and constantly cocreate in

technological environments with each other. When they are unable

to do this in school or colleges, they become disengaged and

unattached  to their learning. Connection and collaboration with

others are essential not only to their learning but their mental and

emotional health. It is a skill that educators must exercise with

them regularly, and understanding collaboration fluency will assist

with this.

Communication

Students must be able to communicate not just with text or

speech, but in multiple multimedia formats. They must be able to

communicate visually through video and imagery as effectively as

they do with text and speech. Communication is a broad term that

incorporates multi-faceted levels of interaction and sharing

information. In every relationship whether talking face to face,

blogging, texting, or creating a visual product, their values and

beliefs are defined by how well they communication with others.

Communication skills will serve them well them well in both their

personal and professional lives.

Ethics action and accountability

This includes adaptability, fiscal responsibility, personal

accountability, environmental awareness, empathy, tolerance, and

global awareness. A well rounded and responsible global digital

citizen practices personal, global and online responsibility geared

towards creating a better world for everyone. This is a selfless,

helpful and caring individual who is respectful or other cultures

and belief systems and diligent about being at their best with

interactions of all sorts, both online and offline.

After talking about skills level areas, we can say that skills

are not only technical, they can be fairly generic and represent

compiler forms of expertise.
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Key skills for the 21st century

21st century skills for work and life success

In order to fully participate in today's global community,

students and teachers master the 4 C's- creativity, criticaly thinking,

communication, and collaboration.
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1. Critical Thinking-

Critical thinking is the practice of solving problems, among

other  qualities. In addition to working through problems, solving

puzzles, and similar activities, critical thinking also includes an

element of skepticism.

This is important in the 21st Century because it's harder

than ever to verify accurate information (mostly thanks to the

Internet).

2. Creativity-

Creativity is the practice of thinking outside the box. While

creativity is often treated like a you-have-it-or-you-don't quality,

students can learn how to be creative by solving problem, creating

systems, or just trying something they haven'r tried before.

That doesn't mean every student will become an artist or a

writer.

3. Collaboration-

Collaboration is the practice of working together to achieve

a common goal. Collaboration is important because whether

students realize it or not, they'll probably work with other people

for the rest of their liver. Virtually every job requires someone to

work with another person at some point, even if it's for something

as simple as what to get for lunch.

4. Communication-

Communication is the practice of conveying ideas quickly

and clearly. Communication is  often taken for granted in today's

society. After all, if you say something, that means you conveyed

an idea, right?
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21st CENTURY SKILLS INSTRUCTION

Critical thinking and Teacher poses a problem and

problem-solving asks students to solve it or

research for answer

Communication Teacher raises an issue or

topic and students express

their ideas with varied media.

Collaboration Teacher provides a task and

students work in teams.

Creativity Teacher present a challenge

and students design a solution

or an innovation.

Conclusion-

Many education systems are responding to the challenge

of fostering students acquisition of needed skills in schools, with

the expectation that developing the skill will load to improved

student learning across different areas of the curriculum. At the

same time, the skills are aslo viewed and treated as learning

outcomes in their own right, to the extent that they promote future

success in life and work.
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Abstract

Recent technological advances have affected many areas

of our lives: the way we communicate, collaborate, learn, and, of

course, teach. Along with that, those advances necessitated an

expansion of our vocabulary, producing definitions such as digital

natives, digital immigrants, and, the "21st-century teacher."

Obviously, teaching in the 21st-century is an altogether different

phenomenon; never before could learning be happening the way

it is now- everywhere, all the time, on any possible topic,

supporting any possible learning style or preference. What should

be the attributes of a 21st century teacher needs to be identified

and discussed. Qualities of 21st century teacher with reference to

eastern and western context are being envisaged in this paper.

Key Words: 21st century, teacher, technology

Introduction

As I am writing this paper, I am trying to recall if I ever had

heard phrases such as "20th-century teacher" or "19th-century

teacher." Quick Google search reassures me that there is no such

word combination. Changing the "20th" to "21st" brings different

result: a 21st-century school, 21st-century education, 21st-century
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teacher, 21st-century skills- all there! I then searched for Twitter

hashtags and Amazon books, and the results were just the same;

nothing for the "20th-century teacher" while a lot for the "21st"

#teacher21, #21st century skills, #21st century Teaching and no

books with titles #containing "20th century" while quite a few on

the 21st century teaching and learning. Obviously, teaching in the

21 century is an altogether different phenomenon; never before

could learning be happening the way it is now- everywhere, all the

time, on any possible topic, supporting any possible learning style

or preference. But what does being a 21st-century teacher really

mean?

The Three 21st Century Skills

21st Century skills are 12 abilities that 21st century

teacher need to succeed in their careers during the

Information Age.

Each 21st Century skill is broken into one of three categories:

Ø Learning skills

Ø Literacy skills

Ø Life skills

21st Century skills are :

1. Critical thinking

2. Creativity

3. Collaboration

4. Communication

5. Information literacy

6. Media literacy

7. Technology literacy

8. Flexibility

9. Leadership
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10. Initiative

11. Productivity

12. Social skills

These skills are intended to help students keep up with the

lightning-pace of today's modern markets. Each skill is unique in

how it helps students, but they all have one quality in common.

They' re essential in the age of the Internet.

Many of these skills are also identified as key qualities of

progressive education, a pedagogical movement that began in the

late nineteenth century and continues in various forms to the

present.

The characteristics of a 21st-century teacher:

1. Learner-Centered Classroom and Personalized

Instructions

As students have access to any information possible, there

certainly is no need to "spoon-feed" the knowledge or teach "one-

size fits all" content. As students have different personalities, goals,

and needs, offering personalized instruction is not just possible

but also desirable. When students are allowed to make their own

choices, they own their learning, Increase intrinsic motivation, and

put in more effort-- an ideal recipe for better learning outcomes!

2. Students as Producers of Knowledge

Today's students have the latest and greatest tools, yet, the

usage in many cases barely goes beyond communicating with family

and friends via chat, text, or calls. Even though students are now

viewed as digital natives, many are far from producing any digital

content. while they do own expensive devices with capabilities to

produce blogs, infographics, books, how-to videos, and tutorials,

just to name a few, in many classes, they are still asked to turn

those devices off and work with handouts and worksheets. Sadly,
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often times these papers are simply thrown away once graded.

Many students don't even want to do them, let alone keep or

return them later. When given a chance, students can produce

beautiful and creative blogs, movies, or digital stories that they

feel proud of and share with others.

3. Be Techno Savvy

In order to be able to offer students choices, having one's

own hands-on experience and expertise will be useful. Since

technology keeps developing, learning a tool once and for all is

not a option. The good news is that new technologies are new for

the novoice & experienced teachers alike, so everyone can jump

in at any time! I used a short-term subscription to www.lynda.com,

which has many resources for learning new technologies.

4. Go Global

Today's tools make it possible to learn about other countries

and people first hand of course, textbooks are still sufficient, yet,

there is nothing like learning languages, cultures and communication

skills from actually talking to people from other parts of the world.

It's a shame that with all the tools available, we still learn

about other cultures, people, and events from the media. Teaching

students how to use the tools in their hands to "visit" any corner of

this planet will hopefully make us more knowledgable and

sympathetic.

5. Be Smart and Use Smart Phones

Once again--when students are encouraged to view their

devices as valuable tools that support knowledge (rather than

distractions), they start using them as such. I remember my first

years of teaching when I would not allow cell phones in class and

I'd try to explain every new vocabulary word or answer any

question myself--something I would not even think of doing today!
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I have learned that different students have different needs

when it comes to help with new vocabulary or questions; therefore,

there is no need to waste time and explain something that perhaps

only one or two students would benefits from. Instead, teaching

students to be independent and know how to find answers they

need makes the class a different environment!

I have seen positive changes ever since I started viewing

students' devices as useful aid. In fact, sometimes I even respond

by saying "I don't know use Google and tell us all!" What a

difference in their reactions and outcomes!

6. Blog

A blog (shortening of "weblog") is an online journal or

informational website displaying information in the reverse

chronological order, with latest posts appearing first. It is a platform

where a writer or even a group of writers share their views on an

individual subject.

7. Go Digital

Another important attribute is to go paperless-- organizing

teaching resources and activities on one's own website and

integrating technology bring students learning experience to a

different level. Sharing links and offering digital discussions as

opposed to a constant paper flow allows students to access and

share class resources in a more organized fashion.

8. Collaborate

Technology allows collaboration between teachers &

students. Creating digital resources, presentations, and projects

together with other educators and students will make classroom

activities resemble the real world. Collaboration should go beyond

sharing documents via e-mail or creating Power Point

presentations. Many great ideas never go beyond a conversation

or paper copy, which is a great loss! Collaborations globally can
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change our entire experience!

9. Use Twitter Chat

Participating in Twitter chat is the cheapest and most efficient

way to organize one's own PD, share research and ideas, and

stay current with issues and updates in the field. We can grow

professionally and expand our knowledge as there is a great

conversation happening every day, and going to conferences is no

longer the only way to meet others and build professional learning

networks.

10. Connect & Communicate

Connect with like-minded individuals. Again, today's tools

allow us to connect anyone, anywhere, anytime. Have a question

for an expert or colleague? Simply connect via social media: follow,

join, ask, or tell!

11. Project-Based Learning

As today's students have an access to authentic resources

on the web, experts anywhere in the world, and peers learning the

same subject somewhere else, teaching with textbooks is very

"20th-century" (when the previously listed option were not

available). Today's students should develop their own driving

questions, conduct their research, contact experts, and create final

projects to share all using devices already in their hands. All they

need from their teacher is guidance!

12. Build Your Positive Digital Footprint

It might sound obvious, but it is for today's teachers to model

how to appropriately use social media, how to produce and publish

valuable content, and how to create sharable resources. Even

though it's true that teachers are people, and they want to use

social media and post their pictures and thoughts, we can not ask

our students not to do inappropriate things online if we ourselves
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do it. Maintaining professional behaviour both in class and online

will help build positive digital footprint and model appropriate

actions for students.

13. Code

While this one might sound complicated, coding is nothing

but today's literacy. As a pencil or pen were "the tools" of the

20th-century, making it impossible to picture a teacher not capable

to teacher not capable to operate with it, today's teacher must be

able to operate with today's pen and pencil, i,e., computers. coding

is very interesting to learn- the feeling of writing a page with HTML

is amazing! Even though I have ways to go, just like in every other

field, a step at a time can take go a long way. It is a great resource

to start with!

14. Innovate

I invite you to expand your teaching toolbox and try new

ways you have not tried before, such as teaching with social media

or replacing textbooks with web resources. Not for the sake of

tools but for the sake of students!

Ever since I started using TED talks and my own activities

based on those videos, my students have been giving a very different

feedback. They love it! They love using Facebook for class

discussions and announcements. They appreciate novelty- not the

new tools, but the new, more productive and interesting ways of

using them.

15. Keep Learning

As new ways and new technology keep emerging, learning

and adapting is essential. The good news is: it's fun, and even 20

min a day will take you a long way!

Qualities of a Teachers in Indian Context:-

In India teacher is used to called "Guru". Guru means the
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person who is capable of removing ignorance of our soul. Hence

in Indian context according to Mahatma Gandhi-Education means

the development of body, mind and spirit. In Western culture it is

visible from the text mentioned above we stress over

developement of body and mind more. Hence in the dawn of 21st

century we have to think deeply to inculcate this spirit developement

of our students as well as of our teachers. To imbibe this we have

to look deep into the treasure of knowledge scripted in Dev

Bhasha Sanskrit in the form of Vedas, Upanishad, Puranas and

Bhagavad Gita. I have stupid Bhagwad Gita and identified these

shalokas from various chapters which will guide us in this hasleful

technological overloading and guide us to retrieve the level of guru

by the present day teachers.

deZ.;sokf/dkjLrs ek iQys"kq dnkpuA
ek deZiQygsrqHkwZek rs lÄõksMLRodeZf.kAA1

Technology includes work shirkness. This 47th Shalokas

from 2nd chapter of Bhagwad Gita guide us to make our students

action oriented. Hence he has to think and conceptualize the ideas,

process it with the help of technology instead of using cut & paste

commands for knowledge enhancement.

Technology causing information and its usage overloading.

It is causing various deformities in the eating, sleeping and recreating

patterns of our students who are using technology. Hence these

16th & 17th shalokas from chapter 6 of Bhagwad Gita guide us to

be balanced in using technology by balancing our eating, sleeping

and recreating along with eorking habit.

ukR;'urLrq ;ksxks¿fLr u pSdkUreu'ur%A
u pkfrLoIu'khyL; tkxzrks uSo pktZquAA2

;qDrkgkjfogkjL; ;qDrps"VL; deZlqA
;qDrLoIukocks/L; ;ksxks Hkkfr nq%[kgkAA3

The attributes of a teacher with reference to western and
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technological aspect are discussed above in this paper. The eastern

or character related attributes for a 21st century teachers are being

derived from the shaloka no.

1, 2 and 3 of chapter 16 of Shrimad Bhagwad Gita are as

below:-

vHk;a lÙola'kqf¼KkZu;ksx O;ofLFkfr%A
nkua ne'p ;K'p Lokè;k;Lri vktZoe~AA

vfgalk lR;eØks/LR;kx% 'kfUrjiS'kque~A
n;k Hkwrs"oyksyqIroa eknZua ßhjpkiye~AA

rst {kek /`fr% 'kksPkenzksgks ukfrekfurkA
HkofUr lEina nSohefHktkrL; HkkjrAA4

1. Absolute feralessness

2. Perfect purity of mind

3. Constant fixity in the yoga of meditation for the sake

of self-realization.

4. Charity in its Satvika form

5. Control of senses

6. Doing yajna

7. Studding wisdomful vedas

8. Fulfilling your goals even in hardships

9. Straightness of mind, body and senses

10. Non-violence in thought, word and deed

11. Truthfulness and geniality of speech

12. Absence of anger even on provocation

13. Disclaiming doer ship in respect of actions.

14. Quietude or peace of mind

15. Abstaining from malicious gossip
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16. Compassion towards all creatures

17. Absence of attachment to the object of senses

18. Mildness

19. Shameful in doing wrong

20. Commitment

21. Sublimity

22. Forbearance

23. Fortitude

24. External Purity

25. Absence of enviness and Absence of self esteem

Above mentioned quality attributes are the mark of him,

who is born with the divine gift. Hence these qualities are essential

for the developement of a good citizen or a noble teacher rather

we can say absolute quality attributes to be essentially developed

among 21st century teachers.

Conclusion:-

Today with the confluence of technological advancement

we have to trace and select the influential and required quality

material, things and uses. It will be possible only when a teacher is

technologically sound according to western 21st century attributes

and mentally intelligent according to eastern 21st century attributes

as discussed with special reference to Bhagwad Gita. This

combination of technological and character related attributes in

the personality of a teacher will do wonder and make him a resource

for his students as well as for the society and nation.
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Abstract

Modern times is an era of ironies and contradictions.

Rejoicing best of human potentials in diverse fields of creative

excellence, modernization is simultaneously bringing along growing

sense of insecurity, intolerance, conflicts and self destructive

tendencies which not only posing critical challenge to human

survival but also resulting in alarming level of stress and associated

mental health problems among the masses (WHO, 2913). Amidst

these trends, off late scholarly enquiry into relevant literature has

witnessed growing popularity of mindfulness as an effective skill

in developing self awareness, psychological wellbeing, resilience,

self-efficacy, and sense of connection particularly in the teaching

fraternity. This paper makes an attempt to explore the dynamics

behind emergence of mindfulness as an important survival skill

with all its theoretical bases which is further supported by findings

of the qualitative exploration of teacher educators' perceptions,

explored by author as part of her doctoral research project*.

Objective wise thematic analysis of participants' qualitative

responses collected through self constructed questionnaire

followed by subsequent in depth interviews yielded broad themes
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and underlying categories of responses. This paper explores teacher

educators, perceptions, highlighting not only the vulnerability and

challenges of their profession but also how they are experimenting

with mindfulness as a self help mechanism in coping up with daily

demands and in developing a meaningful professional identity. In

light of the findings, the paper concludes with educational

implications, incorporating practical means and strategies of

integrating practice of mindfulness into teacher education programs.

(Key words: Mindfulness, Survival Skill, Teacher Educators)

* This paper incorporates important findings (as relevant

to present theme) of the descriptive explorative study

undertaken by the author as part of the doctoral

research project titled, 'study of perceptions of

Spirituality, Spiritual Intelligence and Spiritual

Development held by Teacher Educators' from Dept of

Educational Studies, Jamia Millia Islamia.

Introduction

Teacing is regarded as one the most revered professions

having the potential of transforming the course of development in

any society. Subsequently teachers, being the nation builders have

been entrusted with enormous amount of responsibility to their

roles and professional identity. These resposibilities coupled with

modern day challenges pose immense pressure on teachers causing

high level of stress and burnout as reported by researches

conducted in various countries (Gold et al., 2010). Stressors may

arise from family-system disturbances, peer conflicts, work related

pressures, socio-cultural challenges, vulnerabilities to physical and

mental health problems, or from living in the fast-paced, media-

saturated and multi-tasking world that sets high demands for

performance, success and competition. As a result occupational

stress in particular has become an unavoidable characteristics of

contemporary living and is apparently more visible in coping and
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daily living of a teacher's life (Munt, 2004). Amidst these rising

concerns, recent decade has also seen an upsurge in the use of

mindfulness-based interventions that teach mindfulness skills to

promote psychological health and well-being (Willis, 2007; Mc

Cown et al.,2010). Professional psychology has also rediscovered

mindfulness as a means of exploration into the deeper aspects of

human behavior including aspects of identity formation, self-esteem,

motivation, coping mechanism, resiliency and self regulation within

a human bieng (Weare, 2014).

Concept of Mindfulness

Over the last few deacades, there has been an explosion of

interest in mindfulnessbased programs (MBPs) such as

Mindfulness-Based Stress Reduction (MBSR) and Mindfulness-

Based Congnitive Therapy (MBCT). There are credible scientific

evidence suggesting positive effect of mindfulness based intervention

strategies in dealing with stress and other mental health problems.

Originated from Buddhism, mindfulness is almost 2,500 year old

tradition that aims at developing one's ability to focus attention on

one's experiences. It signifies moment by moment awareness of

individual inner experiences with open-minded curiosity and

acceptance (Kabat-Zinn, 2004). In other words mindfulness means

being the observer of the situation as and when it is happening and

paying attention to present with enhanced level of awareness. One

of the chief characteristics of the practise of mindfulness is the non

judgmental orientation to look at the situation and just let it be the

way it is. When this form of attention is developed to present

moment experiences and to the nature of the mind itself, a new

form of awareness, called mindfulness, is created (Siegel et al,

2002). This process allows one to develop a de-centered

perspective on one's experiences, from a non-judgmental, objective

and non=elaborative stance; witnessing thoughts, sensations and

emotions as transient phenomena (Cullen, 2011). This potentially

leads to a shift in one's relationship with these phenomena, from
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where one can clearly observer, recongnize and disengage from

patterns or mind states, and begin to respond more reflectively,

rather than reactively. Mindfulness enables to respond more skillfully

to what is actually happening in the present moment. For teachers.

it holds significant importance as mindfulness practices have

emerged as a vehicle for a systematic training of the mind in the

service of developing greater awareness of self and others, and

thus, greater understanding of various stakeholders in the field of

education.

Mindfulness and Teacher Education

Teacher education is an integral part of any educational

system. Teacher educators are in much more privileged position

to bring about desired change in multiplicity of magnitude ( Sharma

& Kumar, 2012). Mindfulness in teacher education offers self-

help methodologies that can relieve their personal stress and help

in capacity building both for teacher educators as well as trainee

teachers. In light of the strong research evidences, there area many

experts in the area, arguing that teacher training institutions should

consider making a course in mindfulness practices as a part of the

pre service teacher training program (Huitt & Robbins, 2003) as

teachers are concerned in an important way, with the total

development of learner as a human which involve valuing non

informational and non cognitive dimensions of teaching as well.

Mindfulness helps in focusing upon importance of these subtle

aspects of life, which cannot be denied and their development

forms an integral part of the teacher's functions and role.

Rationale of the Paper

There is a significant body of research indicating that

teacher's attitudes, values, and beliefs about students, about

teaching, and about themselves strongly influence the way they

will impact student learning and development (Collinson, 1999;
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combs, 1978). In this regard role of mindfulness based

contemplative have been recognized as powerful tools of turning

the orientation of teaching to one's inwardness by acknowledging

deeper aspects of their identity and refined self awareness (palmer,

1998). In past few decades, there has been a noticeable rise in

the number of academic institutions that are specifically addressing

the area of scientific study on mindfulness and related aspects, as

important components of education at various levels in terms of

formal classroom integration (water et al., 2015). off late youth-

meditation programs have been developed in counties such as

England (Mind fulness in Schools Project, DotB), the USA

(Mindfulness Language) and India (The alice project). University

of California has aslo set up mindfulness awareness research

centers for conducting long-term researches on the relationships

between mingfulness, wellbeing, and education (Astin et al., 2010).

This paper makes an attempt to explore the perceptions of teacher

educators in context of mindfulness based practices as followed

by them to explore deeper aspects of their lives and its effects on

their overall psychological and professional wellbeing.

Context and Design of the Study

Author of this article conducted descriptive explorative

study aiming at exploring perceptions of spirituality, spiritual

intelligence and spirituals development held by teacher educators,

in which the phenomenon of mindfulness appeared quiet apparently.

For the purpose of this paper, only specific findings which are

relevant in context of the role of mindfulness in personal and

professional well being as emerging out of teacher educators'

voices are been covered. Participants' views presented here are

related to mindfulness as emerged in context of various ways of

exploring deeper aspects of their lives through contemplative

practices having significant positive impact on their coping with

daily demands and builiding better self awareness.
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Sample for the Study and  Tools for Data Collection

Data for the aforesaid study has been collected (using

random sampling method) from 5 DIETs and SCERT. All the

teacher educators, working in these teacher education institutes

formed the total sample for the study. Consequently this study

was conducted on 100 teacher educators from whom, data was

collected through self constructed questionnaire (duly piloted and

validated by experts). For the second phase of data collection

through interview schedule, purposive sampling was employed

and on the basis of specific laid criteria 35 teacher educators were

selected from the sample. The criteria for the second stage of

sample selection was the response of the participants on a specific

item of the questionnaire in the first phase which intended to explore

individual participant's level of self perceived spirituality on five

point likert scale.

Analysis of the Data

Analysis of qualitative data was done by employing

technique of thematic analysis. Different categories of responses

emerged from the analysis of data collected from the teacher

educators, with respect to their perception about spirituality and

related concepts in general as well in particular context of

education. These categories of responses formed various themes

which eventually culminated into the thematic presentation of the

entire set of findings. The subsequent section in this research paper

inculdes only relevant themes comprising of specific findings related

to mindfulness based stress coping, self awareness and identity

formation among teacher educators.

Findings of the Study

Findings of the studies as relevant to the present paper are

been covered in the forms of various themes as explained under

this section.
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Theme 1-Mindfulness as contemplative practice

Among the significant findings as relevant to this paper, more

than 50% of the teacher educators shared their engagement with

mindfulness based comtemplative practices in one form or the

other. Out of these participants, about 10% also admitted of being

not very regular with their practices but expressed their inclination

to be more dedicated in near future. This set of findings show the

general trend of popularity of various mindfulness based meditative

and contemplative practices as part of larger movement aimed at

exploration of one's inner peace and overall wellbeing.

About 50% of teacher educators of the present study were

of opinion that various mindfulness based techniques like yoga,

focusing on one's breathing, chanting a mantra in a pattern, putting

the attention on a specific point, listening to the inner sounds of

body in form of one's heartbeat are their effective means of raising

the level of their consciousness. Participants also specifically used

the alternate term of 'mindfulness meditaion' for focusing entire

attention to the present moment, experiencing the flow of energy

in the body and observing stillness/inner aliveness by detaching

oneself from the situations around.

Theme 2- Critical Role of Mindfulness in Coping with Stress

Among the other themes, about 40% of total participants

believed that mindfulness is essential in contemporary times to

cope up with demands of daily life and stressful situations. Apart

from these clearly articulated responses, there was echoing of

subtle voices particularly among the female educators about the

rising stress level manifesting in their life in one form or the other.

Across the sample, common factors like work related pressures,

health problems, job insecurity, lack of support systems and

resources, defeats and failures in life, striving work life balance,

volatile behaviour of young generation at large and children at

home were identified to be the biggest stressors. Exploration of
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the views of teachers reveal that there are growing challenges in

the present day classroom and as a result they face increasing

level of stress in their professional lives. Mindfulness was seen by

most of the teachers as a tool a maintain their efficacy and help

them reduce their anxiety. Those teacher educators believed that

mindfulness provides them the ability to remain calm and patient

with the students, handle excessive work load and resultant stress,

and gives them peace of mind and positive attitude to deal with

the demands associated with their professional life.

Theme 3- Mindfulness Helps in Resolving Conflict and

Accepting Differences

The world today is faced with the unprecedented threat to

human survival in backdrop of growing intolerance and hatred.

Teacher educators of this study also echoed their concern in this

regard and believed that to be able to maintain inner peace and

social harmony, mindfulness and resulting ability of self control

has a crucial role to play. As mentioned in this category, about one

third of the participants were of view that understanding of one's

ability to manage and control one's emotions as gained through

mindfulness allows them to appreciate different point of view,

accept people with their different opinion and to resolve conflicts

in a peaceful manner.

Theme 4- Mindfulnessis the key for Survival in

Challenging Times

Mindfulness was seen by as many as 37% of teacher

educators as necessary for the survival of individuals in what they

describe as a period of growing skepticism and negativity. they

further added that pressure of excelling amidst intense competition,

growing unrest, knowledge and technology revolution, many of

them have forgotten to take a pause, sit in silence and spend some

time in solitude. Cultural mistrust, fundamentalist tendencies,

increasing mental health problems, unprecedented violence of
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human rights, growing feeling of fear and uncertainty, loss of basic

human midesty and dignity in the name of openness were also

considered as some of the important factors, making the

contemporary times very challenging to live and survive.

Theme 5-Mindfulness Provides Authentic Knowledge of

Self

About one fourth of the teacher educators also perceived

that one of the very important aims of an ideal education is to

make the learners aware about themselves with reference to their

larger life aspirations, unique strengths, natural inclinations, deeper

values along with areas of weakness that need to be improved

upon. Recognition of non material and deeper dimension as part

of one's existence, as gained through the practices of mindfulness

was assumed to be further refining this awareness and make

learner's life more meaningful and productive.

Theme 6- Role of Mindfulness in Enhancing Intellectual

Ability and Improving Mental Health

As can be related to overall well being, maximum number

of participants with reference to the present theme, associated

mindfulness with better mental health and cognitive abilities. In all

43% of teacher educators seemed to be convinced with the

positive role of mindfulness based practices like yoga, breathing

exercises, contemplation, meditation, sitting in silence and observing

one's attention to be playing an important role in managing emotions

and developing one's mental health. Some of the respondents

specifically stated that spending some time alone with oneself and

reflecting on recurring thoughts by being a detached observer have

been helpful to them in overcoming anxiety, in being attentive to

the present moment and focusing the mind on the task in hand.

While for other participants, observing their breathing pattern

regularly as a form of meditation has been effective in improving

their concentration and attention span.
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Educational Implications

The recent developments concerning positive role of

mindfulness based practices are been scientifically proved as

instrumental in increasing one's awareness (Kessler, 2000). Many

researchers have also found that students and teacher at large are

also engaging in these practices to enhance their attention and

presence (HERI, 2004). Making room for these practices in the

classroom allows both students and teachers to reflect upon their

learning and their life. It also helps teachers to have better

awareness of many aspects of learning process. The teacher's

complete presence in the classroom is seen as enabling him/her to

fully engage with and attend to learners as holistic beings. There is

growing consensus among teacher educators of this study that

they are juggling with multiple roles and the resultant stress not

only adversely affecting their mental health but also their

productivity. Mindfulness based intervention techniques have

generally been seen by the experts as proving extremely helpful in

this regard and should be made part of core curriculum not just in

as one additional component, which is been proposed and

introduced by NCTE recently in the pre service teacher training

curriculum but in a more structured and regular manner through

morning assembly or brief sessions during the classroom

transactions. Again it must be understood that mastery over

mindfulness needs gradual and sustained efforts with continuous

mentoring and cannot be taken as one or two semester job. A

specialized and professional orientation by the expect along with

coordinated group/co-operative efforts can indeed be very helpful

in equipping teachers and students to practice mindfulness

particularly during the stessful and vulnerable times. More

importantly role of internal motivation is extremely critical a will a

passion to learn and practice mindfulness in order to enhance over

all professional competency.
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Conclusion

For skill based professional development of teachers and

teacher educators in contemporary era, apart from core

competency, multiple assoicated skills need to be fostered upon.

Essential life skills which are of critical importance in this regard

includes developing a caring relationships with students, bringing

a sense of meaning to the professional identity, learning to resolve

conflicts in peaceful manner, experimenting with creative and

innovative ideas in pedagogical transactions, gaining deeper self

awareness. building a positive self concept, handling multiple tasks

and coping with daily demands etc. require focused, attentive,

alert, calm and agile mind. General wave of acceptability and

adaptation of mindfulness based practices among the teaching

fraternity is not the latest fad but a very survival skill as reported

by researchers and reflected in the positive outcome narrated by

teacher educators in this study. A systematic and strategic approach

for inclusion of mindfulness based techniques into the teacher

training and creation of reasonable spaces for teacher educators

to embrace mindfulness as part of their skill development would

go a long way in creating a lasting positive imapact towards making

of a professional and humane teacher.
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There are a number of challenges related to education in

the global era. There is wide recognition that teacher's

responsibilites must change to meet the needs of 21st century

learners. In the present scenario it is expected from the teachers

to become skilled in pedagogical needs and to be responsible not

only for their teaching but also for their student's learning process

and foster their critical thinking, creativity and problem solving

abilities. It is vital function of teachers to empower and enable

themselves in using new pedagogical skills and improve teaching

learning process according to the need of 21st century in which

the education system focuses on learner centered approaches i.e.

Constructivist Approaches (CAs). CAs are totally different from

the conventional pedagogical skills of teaching learning process.

Considering that now the role of teacher has been changed from

the 'sage on stage' to 'guide from the side' the discussion areas of

paper are: 1) Describe the meaning of constructivism and

pedagogical skills based on the same, 2) Different type of

constructivist approaches and 3) Role of teachers in constructivist

pedagogy.

Key words: - Pedagogical skills, Constructivism,

Constructivist approaches, Learners and Teacher.
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Introduction

In the present education system constructivism is viewed

as one of the focused issue in reference of pedagogy, as it explores

learner progress by indicating connection between the division of

given or acquiring information, high lights how an individual can

use different types of knowledge to conceptualize and put into

real life practice, it helps to keep track of individual's progress in

directing specific tasks (Phillips, 2000). Constructivism as

pedagogical skills might assist educators and our education system

to understand how best help to learn, draw attention to different

dimensions of teaching and learning, and how it contribute to ensure

effective teaching-learning process (Naylor and Keogh, 1999).

Sridevi (2008) says that it equipped with lots of educational

ideology and approach of teaching-learning to select the most

appropriate strategy for attaining the certain objectives, for how

the recent instructions can be structured according to the present

scenario and educational demand of 21st century. Hence by

acquiring constructivist education meant to considering relative

effectiveness by applying such learner centered approach in our

system of education (Sing & Yaduvanshi, 2015). These

approaches have their own application depending upon the nature

and type of teaching learning situations. The idea of this paper to

discuss the following:

Ø Meaning of constructivism and pedagogical skills based of

the same,

Ø Different type of constructivist approaches and

Ø Role of teachers in constructivist approaches or pedagogy.

Constructivism as Pedagogical Skills

In the contemporary system constructivism is a teaching

learning theory that received a great attention (Phillips, 2000).

Sharma (2017) says it is a theory based on observation and
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scientific study. Naylor and Keogh (1999) defined constructivism

as:

The central prinicpal of this approach are the learners can

only make sense of new situations in terms of their existing

understanding. Learning involves an active process in which

learners construct meaning by linking new ideas with their existing

knowledge (p. 93).

The notion of constructivism is that learners actively create

their own meaning and understanding about something from their

experiences (Fosnot, 1996; Steffe & Gale, 1995). This theory

has roots in both philosphy and psychology. Many philosophers,

including dewey (1938), Hegel (1946) relies on that constructivist

epistemology stresses on subjectivism and relativism, the concept

that while reality may exist separate from experience, it can only

be known through experience, resulting in a personally unique

reality. Von Glasersfeld ( 1984, 1995, and 1996) introduced three

essential epistemological tenets of constructivism.

1. Knowledge is not passively acquired, but rather, is the result

of active participation in learning process by an individual,

2. Noesis is an adaptive process that makes an individual's

behaviour more feasible given a particular environment, and

3. Cognition organizes and makes sense of one's experience,

and is not a process to render an accurate representation

of reality; and

Thus, constructivism acknowledges the learner's active role

in the construction of knowledge and gives importance to previous

experience (both individual and social) (Vaishali & Misra).

Constructivism as a pedagogical skill presents different implications

to incorporate in classroom teaching. There are some pedagogical

implications given by paul Ernest (1996):

1. Sensitivity towards the learner's previous knowledge. This

includes learner's previous conceptions, informal knowledge,
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and experiences.

2. Using congnitive techniques to modify misconceptions.

Engaging in practices like this allow students to create their

own thinking and will develop their own meaningful

understanding.

3. Attention to metacognition and self-regulation. This assumes

that learners think about their thinking and also become

responsible for their learning.

4. Use of multiple representaions and methods especially in

science and mathematics, multiple representations offer

more solutions of particular problem.

5. Emphasis on the importance of learners' goal. This refers

to the need for learners to understand and value the intended

goals.

6. Awareness of the importance of social contexts. Various

types of knowledge occur in various social setting for

instance informal (street) knowledge versus formal (school)

knowledge. (p. 346)

Besides the above mentioned pedagogical implications

given by Paul Ernest, Brooks and Brooks (1999) also suggested

five guiding pedagogical principles based on constructivism that

can be applied in classroom settings.

1. The first principle is creating problematic situation of

emerging relevance to students with a focus on students'

interests and encouraging them to use their previous

knowledge to solve the problem. This process will force

them to ponder and question their own thoughts and

conceptions.

2. The second guiding principle is focusing learning around

primary concepts. This refers to building lessons around

main concepts, instead of exposing students to irrelevant
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topics. "The use of broad concepts invites each student to

participate irrespective of individual styles, temperaments,

and dispositions" (p. 58)

3. The another (third) principle is seeking and give importance

to students' views. This principle allows students' to explore

their reasoning and thinking abilities and in turn allows

teachers to further challenge students to makes their learning

meaningful. For attaining this, however, the teacher must

be willing to listen students' views and to provide

opportunities.

4. The forth principle is related to adapting curriculum to

address students' suppositions. In the words of Brooks and

Brooks "The adaptation of curricular tasks to address

student suppositions is a function of the cognitive demands

implicit in specific tasks (the curriculum) and the nature of

the questions posed by the students engaged in these tasks

(the suppositions)" (p. 72).

5. The last but not the least principle is evaluation of student

learning in the reference of learning as well as teaching

objective. Authentic assessment in best achieved through

teaching; interactions between both teacher and student,

and student and student; and observing students in

meaningful tasks.

Brooks and Brooks (1999) offered these guiding principle

to serve as over-arching themes for educational settings that are

consistent with constructivist learning.

Different type of constructivist approaches

The instruction based on constructivism are totally different

from traditional instruction, they are learner centered, give stress

on all the aspects of the particular subject matter and they are

beyond memorization of formulas and facts, indeed they related

to the application of knowledge for certain purpose (Duit, n.d.).
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There are some learner centre appraoches to create meaningful

learning in and effective teaching in classroom settings.

5E learning model- it is suggests that students learn best

when they are allowed to use their own experiences and make

connection between prior and new information. There are five

phases i.e. Engage, Explore, Explain, Elaborate and Evaluate, in

which teacher can orgainsed the teaching learning activities (Singh

& Yaduvanshi, 2015).

Concept Mapping- used by J. D. Novak, as a teaching

strategy based on ausubel's learning theory. Sharma (2006) says

concept map is a device by which teacher can present any subject

in structure with two dimensional form. Different concepts are

isolated by the circle or boxes and connected by lines. It has been

used in different ways in teaching-learning process (Jaoude, 2011).

Experiential learning- according to Sharma (2006)

experiential learning defines the cognitive processes of learning

and emphasis on importance of critical reflection in learning. It is a

method of educating through first-hand experience means students

can learn skills and knowledge outside the traditional classroom

setting.

Collaborative Learning- Collaborative learning is an

instructional method in which students work together on an

assignment as a team (Sharma, 2017). In this method, students

can produce the individual parts of a larger assignment individually

and then "assemble" the final work together, as a team. Whether

for a semester-long project with several outcomes or a single

question during class, collaborative learning can vary greatly in

scope and objectives.

Analogies and Summaries- Analogies help in reforming

conceptual change and problem solving, creating explanations,

and developing arguments (Gentner, & Holyoak, 1997).

Summaries are brief notes developed by learner about the
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information he gained, in other words it is the central ideas of a

conversation (Friend, 2002).

Inquiry Strategies- according to Jaoude (2011) through

enquiry strategy students learn about conducting investigations and

applying and evaluate evidence in order to solve problems.

Specifically, scientific inquiry, itroduce to the different ways by

which students emitted scientists by studying the natural world

and purporting explanations based on the evidence derived from

their work.

Role of Teachers in Constructivist Approaches

In the constructivist classroom, the role of teacher changes

from 'transmitter' of knowledge to 'facilitator' of knowledge

construction (Sharma, 2006). Sridevi (2008) suggested that teacher

must know the previous knowledge of learner and helps them in

clarifying ideas, providing rational explanations, challenging

misconceptions, guiding experimentation, predicting results and

drawing inferences. Singh and Yaduvanshi (2015) believe that

teachers should ask questions which test students' ideas and

provide feedback to them and encouraged to explore ideas and

also comment on answers and explanations provided by other

students. Teachers may ask students to use evidence to explain

ideas, to apply their conceptions to phenomenon, to summarise

results and to present them symbolically. Teachers should

encourage students to think independently, provide logical

explanations, test hyphothesis etc. Thus the teacher's main focus

should be on guiding students by asking questions that will lead

them to develop their own conclusions on the subject. Parker j.

Palmer (1997) suggests that good teachers encourage students to

create knowledge on the basis of prior one and related to the

environmental they live in. further he adds constructivist teachers

teach from an integral and undivided self, they manifest in their

own lives, and evoke in their students, a capacity for
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connectedness".

David Jonassen (1999) identified three major roles for

facilitators to support students in constructivist learning

environments (CLEs):

Ø Modeling

Ø Coaching

Ø Scaffolding

Brief descriptions of the facilitators' major rules are:

Modeling- Jonassen explained tht modeling is the most

popular instructional strategy in CLEs. Two types of modeling

exist: behavioural modeling and cognitive modeling related to overt

performance and covert cognitive processes respectively.

Behavioural modeling in CLEs demonstrates how to perform the

activities in the particular structure. Cognitive modeling articulates

the reasoning and reflective abilities that learners should use while

engaged in the learning activities.

Coaching- For Jonassen the role of coach is complex and

challenging. She asserts that a good that a good coach motivates

learners, analyzes their performance and advice on the same to

improve, provides feedback and provokes reflection of what was

learned. Laffey, Topper. Musser, and Wedman, (1997) says that

coaching basically and necessarily involves help and responses

that are related to the learner's task performance.

Scaffolding- A systemic spproach to suppoting the learner

is called scaffoldings. Scaffolding focuses on the task, the

environment, the teacher, and the learner. It provides temporary

framework to support students' learning and performance to go

beyond their capacities and learn more. The concept of scaffolding

represents any kind of support for cognitive activity that is provided

by an adult when the child and adult are performing the task

together (Wood & Middleton. 1975).
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Brooks and Brooks (1999) also identify 12 practices that

distinguish constructivist teachers. These practices apply to any

subject or academic setting.

Constructivist teachers...

1. Accept and welcome student autonomy and initiative.

2. Use raw data and primary sources, along with manipulative,

interactive, and physical materials.

3. Use cognitive terminology such "classify," "analyze,"

"predict," and "create" when framing tasks.

4. Allow student responses to drive lessons, shift instructional

strategies, and alter content.

5. Inquire about students' understandings of concepts before

sharing their own understanding of those concepts.

6. Encourage students to engage in dialogue, both with the

teacher and with one another.

7. Encourage sutdent inquiry by asking thoughtful, open-ended

questions and encouraging students to ask questions of each

other.

8. Seek elaboration of students' initial responses.

9. Engage students in experiences that might engender

contradictions to their initial hypotheses and then encourage

discussion.

10. Allow significant wait time after posing questions.

11. Provide time for students to construct relationships and

create metaphors.

12. Nurture students' natural curiosity through frequent use of

the learning cycle model.

Conclusion

To make pace with 21st century, there is a need to shift our
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education system towards constructivist classrooms in which

teacher plays a vital role to build a strong knowledge base (Sharma,

2006). Now-a-days, teachers need to be ready to learn emerging

trends and pedagogical skill so that they can incorporate the same

in classroom teaching. Needless to say that the classes should be

based on active learning and adopting the new pedagogical skills

or teaching approaches such as the constructivist teaching

approaches is important (Vaishali & Misra, 2018). On the basis

of various researches it can be safely assumed that constructivist

approaches are very useful in learning and can improve the

academic achievement in different subject as well as makes teaching

effective (Sridevi, 2008); Sharma, 2006; VonGlasersfeld, 1995).

The researchers thus suggested that teachers, educational experts,

curriculum planners as well as instructors must utilize the ideas of

constructivist approaches in their research and teaching-learning

situations.
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Abstract

Though there has been much debate about what teachers

need to know about technology, less attention has been paid to

how they are supposed to learn it. Teacher preparation programs

need to go beyond merely training teachers on how to use specific

software and hardware tools, and instead, focus on developing

an understanding of the complex set of interrelationships between

artifacts, users, tools and practices.

Early standards conceptualized technology proficiency as

a wide range of competencies for teachers to master (Wiebe &

Taylor, 1997), including concrete skills (e.g., key boarding,

connecting a computer to the network): software application (e.g.,

word processing, spreadsheets); key technology concepts (e.g.,

networking, distributed computing); and transformative uses of

technology in the classroom (e.g., learner-centered inquiry, using

realtime data). Lankshear (1997) described this emphasis as a

form of applied technocratic rationality, a view that technology is

self-contained, has no independent integrity, and that to unlock its

potential and power requires merely learning certain basic skills.

It is assumed that teachers who can demonstrate proficiency with
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software and hardware will be able to incorporate technology

successfully into their teaching.

This paper add to the emerging dialogue on best practices

in teacher education for preparing future teachers to use technology

to promote grounded theory-based practices in their classrooms.

It's an attempt to understand the need and concept of continuing

professional development and the perspectives of both trainers

and trainees involved in CPD through the inclusion of  ICT.

Keywords: 21st century Teachers, Outcomes, Teaching,

learning, Continuing professional development, curriculum.

Introduction

Facing the new realities of teaching offers multiple and

complex challenges as anyone involved in education can attest. In

a recent study of five novice teachers. He and Cooper (2011)

observed that novice teachers bring their personal experiences

and beliefs with them into TE programs (Beijard, Meijer' & Verloop,

2004; Levin & He, 2008). Understandably, for teacher candidates

torn between developing content knowledge and facing classroom

practice for the first time, it is little wonder that many assume the

teaching methodologies of their past or have much time for reflecting

on the teacher identities that they assume in their first teaching in

classrooms. The theories they are being exposed to in their TE

programs and the personal resources they bring to their first

practice classrooms seem to take a backseat. Instead, intuition

and repeating practices that they are most comfortable with from

their own previous schooling seem to take precedence. For

example, in my experience as a teacher educator, while many of

the pre-service teachers educator, while many of the pre-service

teachers attest to spending considerable time interacting and

discussing online with friends and acquaintances or working on a

project that is due in the context of their university program, when

they enter the classroom as practicing teachers they seek silence
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and demand students to quietly work alone, often banning the use

of digital devices. Or even more surprising, while students in my

TE courses will claim to be digital natives, at the same time they

will plan their lessons for their teaching practices entirely based on

textbook exercises and paper-based resources.

Despite the pressure that the explossion of new technologies

is having on traditional learning practices in our everyday lives

(Lund 2014), the use of these networked-based technologies still

seems to be ignored or misundestood in some of the TE programs.

Yet, educational theories that have emerged over the last thirty

year and that have led to deep shifts in the way we view learning,

point directly to the value of some, although not all, of these

technologies in promoting the kinds of changes to which 21st

century educational aims aspire. The highly influential theories that

emphasize the social-based, dialogic nature of learning (Vygotsky,

1978; Bakhtin, 1994) and that view learning as an act of moving

peripheral participants to legitimate participants through promoting

of a community of practice (Lave and Wenger, 1991), are deeply

reflected in many social communication technologies currently

available and their expanding affordances blogs, wikis, gaming,

audio/video web conferencing and virtual worlds. Also, in the

context of the use of these tools, theories of identity, especially of

of interest in the field of language learning (Norton, 2011), have

helped to draw a close connection between the use of technology

and social change. Indeed, it is being increasingly recognized that

the use of technology in our everyday lives is not only profoundly

influencing what and how we learn, but also who we are as

individuals.

Rationale of the study

In recent times, thers has been accumulating evidence about

the ineffectiveness of the traditional way of teaching. In 2000,

Steinert highlighted the importance of faculty development to
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respond to advances in medical education and healthcare delivery,

to continue to adapt to the growing responsibilities of faculty

members, and to carry out more rigorous program evaluations.

She also stressed that FDPs needed to expand their focus,

consider different training methods and formates, and encourage

new partnerships and collaborations.

So far several publications reviewed the value of faculty

development activities. Different measures of performance should

be used in evaluation of FDP such as questionnaires, videotape

recordings; student assessments and faculty reports. Student ratings

focused on the perceived increase in active learning, delivery of

prompt feedback, clarity of lecture materials while faculty reported

increases in their perception of competence and confidence related

to lecture-based teaching. In general, there was a strong belief

that FDPs were beneficial as measured through surveys and student

evaluations.

Some studies used mutiple measures to assess the outcome

such as self-ratings, video-taped observations, and student ratings.

Several studies found a strong correlation between videotape

ratings and knowledge tests. These findings, suggested the

likelihood of conducting reliable evaluations without the need for

direct observation which could be costly and time-consuming.

In 1997, Reid et al.reviewed several studies published

between 1980 and 1996 and concluded that faculty development

fellowships, workshops, and seminars yielded positive outcomes.

However, reliable and valid measures are required to

accurately measure the effectiveness of FDPs. Most studies used

questionnaires for psychometric properties. Faculty developers

and researchers concerned in assessing change should consider

using valid and reliable questionnaires or work seriously to establish

these measures. For example, a number of scores and measures

of teacher performance have been developed in education.
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Whenever possible, different assessment tools should be used

and collaborated in order to obtain more consistent results.

This research was undertaken ar training teachers in the

use of ICT for teaching and learning is the top most priority of the

education system of our country. The stated purpose of this training

was to understand the professional development programme run

for the teachers and the perspective of both the trainers and trainees

for the same.

Reaview ot the Literature

Professional development in the use of ICT for teaching

and learning as well as personal professional use has been

recognized as one of the influential factors in supporting teachers

to take up or extend their use of technology since ICT (or

information technology as it was then known) was first on the

educational agenda. The importance of designing CPD which has

the objective of 'changing the practice' of teachers is now well

established (Joyce & Showers, 1980; Rhodes & Cox, 1990;

Rideway & Passey, 1995), though as studies such as this one

show, there is much less clarity about how to achieve this.

Most of the literature in the field focuses on the nature of

the training itself. An early study into ICT CPD (Joyce & Showers,

1980) (then referred to as in-service training or INSET) suggested

that if teachers were to change their current practice, a training

programme had to have four identifiable phases which provided:

IT awareness and understanding, models of practice, skills and

finally supported classroom practice with evaluator feedback.

The need for professional development to recognize

progression and different phases of learner needs sits well with a

view of ICT professional development as a special case of change

management. It also supports Hoffman's reference to the need for

'extended and comprehensive training' (Hoffman, 1996, p. 47).

This was central to Bennatt's model of staff development for ICT
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(Bennett, 1994), which was undertaken in the context of the need

to integrate new technologies into working patterns and grounded

in the framework of Maslow's theory of motivation (Maslow, 1970)

and Bloom's taxonomy of the cognitive domain (Bloom, 1956).

The 'teacher as learner' is central to Bennett's model which

encompasses three main strands: organizational context, the

process of staff development and technological goals and content

(Bennett, 1994, p. 152). This was also the approach taken by

Harland & Kinder (1997), who built directly on the work of joyce

& Showers (1980), bringing in some of the ideas from Fullan &

Stiegelbauer (1991). This gave the work a strong emphasis on

the beliefs and values of the individual teacher and their personalized

versions of the curriculum and classroom management. This 'value

congruence', as it was termed, was cited as a first-order outcome

of training, i.e. it was seen as very important if the teacher was

indeed going to put into effect the outcomes of the training. This is

in keeping with the work of Ajzen (1988) as well as Zhao &

Cziko (2001), who researched teacher adoption of technology

from a perceptual control theory perspective and noted: 'the

teacher must believe that he or she has or will have the ability and

resources to use the technology' (Zhao & Cziko, 2001, p.6).

The content and focus of the training in terms of how the

need for basic ICT skills (Fabry & Higgs, 1997) sits alongside

the ability to apply these skills and integrate them ' effectively' into

a teaching situation (Dawes, 2001) continues to be a subject for

debate. Wild (1996), in his research within teacher education,

suggests that: 'equipping student-teachers with IT skills cannot be

expected to influence the likelihood that they will use computers

to extend or improve their teaching' (wild, 1996, p. 138).

Although the need for skills training on one hand, and for a

contextually based model for learning to use ICT on the other, are

frequently considered as two camps, each with their own

advocates, the situation in reality is more of a continuum, with the



Influential Factors-Enabling Teachers to use ICT for.... 235

vast majority of ICT professional development in school addressing,

at least to some extent, both needs.

At one end of the continuum, Selwyn (1997) notes the very

functional 'skills' approach of the National Curriculum and core

skills framework of IT use, arguing that this approach is: 'attractive

in as much as it firs both the needs of industry for a skilled

workforce and the predominant educational ethos of specified

objective, measurement and assessment' (Selwyn. 1997, p. 82).

Further evidence of this can currently be seen through the

heavily skillsbased 'ICT test' every student teacher in the UK has

to pass as one of the requirements to achieving Qualified Teacher

Status.

The British Educational and Communications Technology

Agency (Becta), the government agency set up to support the

application of ICT in education, suggests: 'training should not start

with the technology, but with the needs and interests of the learner.

Sensitive, needs-based training and awareness raising in imperative'

(Becta, 1998, p. 55).

Holland (2001) offers further insight into how the need for

ICT skills andability to apply them to a teaching situation fit together,

suggesting that: 'while staff development may begin with such tasks

[skills], it should quickly move beyond this to efforts that support

teachers' development as professionals involved in decision

making, inquiry and leadership in their classroom teaching' (p.

247).

An important thread running through all these studies is that

professional development is not simply about 'attending courses'

or 'receiving training', but something much more complex and

proactive, with a clear emphasis on addresing not just 'how' to do

it, but on 'why' it should be done.

Professional development is not the only factor to influence

teachers' use of ICT, and in a recent study into ICT adoption
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(Tearle, 2003), whilst CPD is identified as having a role to play,

other factors such as the whole-school context and access to

resources emerged more strongly. For example, under the first

heading factors noted as strongly influential to implementing ICT

across the school included:

Ø strong leadership with high expectations of the staff and

studens;

Ø whole-school excellence in many aspects not just ICT;

Ø a positive ethos and a collaborative culture which promoted

learning;

Ø a proactive and positive approach to external opportunity

and influences;

Ø Well-motivated staff.

The research was undertaken as a case study in a college

which had already received recognition in impelementing ICT for

teaching and learning across all subject areas, and the college had

taken on a number of initiatives over years, so they had experience

and processes in place for doing this.

Staff expected and were motivated to respond to, changes

in their professional practice and there were high expectations of

staff and students in terms of commitment and approach to teaching

and learning. This research noted the direct influence of these factors

on take-up of ICT, but it is unclear how the effectiveness of CPD

may itself be affected by these or other factors. This was one of

the triggers for the current study.

Procedure

The study looked specifically at teachers' experiences of

ICT CPD (Continuing Professional Development) and the practice

resulting from it. The data was collected from a group of college

situated in the heart of the city of Jaipur. Sixty eight teachers were
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approached but only sixty teachers returned the response sheets.

Ten trainers form the institution were approached.

Two different questionnaires were developed, informed by

the literature and previous research undertaken by the researcher.

The first was targeted at the people in the college who had a

responsibility for ICT training provision (typically an ICT

coordinator) and the second for the majority of staff whose role

was better termed as a 'user'.

The questionnaires provided for both multiple-choice

responses seeking information about the way CPD had been

implemented, what are its key strengths and weaknesses, what

overall impact it had in terms of use of ICT and what factors had

proved supportive or a hindrance.

Based on the studies and condition of the present practices

a study was conducted. Specific questions were framed and

distributed for responses to both the trainers and trainees.

Table A & B represent responses from the trainers and the

trainees along with the graphical representation of the responses

given in the Fig A & Fig B for the respective groups.

Table A: Responses of the Trainers:

Questionnaire for the Trainers

S.No Issues Responses

1. Focus is to meet the local needs 7

2. Focus is to meet the individual needs 6

3. Material is clear & Flexible 8

4. Well planned and systematic sessions 7

5. Ample amount of theory and practice sessions 5

6. Underestimation of the potential benefits from

the professional development programme 4
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7. Lack of belief in the utility of teaching skills

as opposed to clinical skills 6

8. Training sessions are mostly kept after working

hours or on weekends which causes problem

for a number of trainers 8

9. Trainees often lack basic technological skills 9

10. Trainees are least convinced that such

programmes matches their specific subject

requirement. 10

Fig A: Graphical representation of the responses of the

Trainers

From the table and graph above its clearly understood that

trainers are totally convinced that the trainees are least convinced

that such programmes matches their specific subject requirement.

Also they face diffuculties as the trainees often lack basic
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tachnological skills. Often such programme are mostly kept after

working hours or on weekends which causes problem for a number

of trainers.

Table B: Responses of the Trainees:

Questionnaire for the Trainees

S.No Issues Responses

1. Helps in building confidence 6

2. Update the Knowledge and pedagogical skills 7

3. Relevant with our daily classroom needs 7

4. Very effective in terms of professional

development 5

5. Builds Collaborative and Cooperative learning

skills 4

6. The sessionns are too labourious 8

7. Timings of the sessions are too long 9

8. A large amount of content is covered in less time 8

9. Groups are often large which reduces the impact 8

10. Lack of direct relevance in terms of subject

specialisation 11

11. Access to resources is positive only when

available 10

12. Under pressure to attend the programme 14

13. Not aware of the link between the professional

development course and its futuristic utilitarian

value in the classroom 5

14. Believe that teacher training was not related to

teaching excellence 6
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15.  Quality of trainer matters more than the content

of the course or other features the training itself. 6

Fig B: Graphical representation of the responses of the

Trainees
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From the Table B & Graph B it is clearly visible that majority

of the trainees' i.e 14 of the total 60 opined that they are under

pressure to attend the programme and 11 feels that it's the lack of

direct relevance in terms of subject specialization in such

programmes. Also the trainee feels that the timings are too long

for such programmes which makes it laborious for them even though

they are curious to learn.

Therefore, the above two different methodologies used in

actual classroom proved that students involvement and interest in

teaching learning practices can be developed with the help of

outcome based learning.

Conclusion :

The Study reveals that the initial efforts of faculty

development were chiefly concerned with advancing the specific

disciplinary skills of individual faculty members. Then, over the

past couple of decades; it was found that this conventional and

narrow perspective of professional development-no longer

adequately benefited the needs of faculty and institutions in relation

to the fast-paced technological, globally-connected society.

It is time to shift the philosophy about faculty development

and to embrace a broader view from one-time training to ongoing

professional development and from classroom to workplace

activities.

Ongoing continous professional learning rather than one-

time development training was proposed by a number of educators

in higher education. It was noted that professionals learn from a

variety of training activities including formal programs, interactions

with colleagues, and learning on the job.

One vision for the profession of faculty development in the

future focused around three key themes First, a call for more

emphasis in the field of organizational development to build up

leadership abilities in the faculty, and to work with academic leaders,
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especially chairs and deans to create supporting environments for

good teaching and scholarship. Enhancing skills and aptitudes for

organizational development will become increasingly important for

the profession. There seems to be a widely held assumption that

the long-term effects of most faculty development activities will

bring in some degree of organizational development. Second,

Faculty development will be linked to the capacity of the field to

engage in more research about best practices that enhance student

learning and to work systematically on a research base in learning

and teaching. Finally, enhancing the future of the profession will

require new thinking about ideal structures for faculty development

and less centralized ways of operating organizationally.

High-quality professional training programs for faculty

members have become essential to higher education institutions in

order to be able to complete in this ever-changing world It is clear

that faculty development has become well established and has

grown into a recognized activity within higher education.

Professional training programs produce promising outcomes

in the learning and teaching practices and many FDPs have proven

effective in developing faculty skills and educational leadership.

Indeed, today, faculty development constitutes a strategic lever

for institutional excellence and quality, and essentially important

means for advancing forward institutional readiness to bring in the

desired change in response to the ever growing complex demands

facing universities and colleges.
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Abstract

Infortmation and communication technologies have become

common place entities in all aspects of life. Within education, ICT

has begun to have a presence but the impact has not been as

extensive as in other fields. Education is a very socially oriented

activity and quality education has traditionally been associated

with strong teachers having high degrees of personal contact with

learners. The use of ICT in education lends itself to more student-

centered learning settings and often this creates some tensions for

some teachers and students. But with the world moving rapidly

into digital media and information, the role of ICT in education is

becoming more and more important and this importance will

continue to grow and develop in the 21st century. This paper

highlights the various impacts of ICT on contemporary education

and explores potential future Recommendation.

Introduction

Education has vital role in building the society. The quality

of education helps in empowering the nation in all aspects by

providing new thoughts the ways of implementation of various

technologies and so many such things. Quality education is basic

need of the society. There are number of effective teaching and
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learning methodologies practice. Technology is the most effective

way to increase the student's knowledge. Here comes the role of

ICT in the education sector! Being we cannot imagine education

without ICT.

Teaching is becoming one of the most challenging professions

in our society where knowledge is expanding rapidly and much of

it is available to students as well as teachers at the same time. As

new concepts of learning have evolved, teachers are expected to

facilitate learning and make it meaningful to individual learners rather

than just to provide knowledge and skills. Recent development of

innovative technologies have provided new possibilities to teaching

profession but at the same time half placed more demands on

teachers to learn how to use these technologies in their teaching

Globally, educational system is under great pressure to adopt

innovative methodologies and to integrate new information and

communication technologies in the teaching and learning process,

to prepare students with the knowledge and skills they need in the

21st century. Apparently teaching profession is evolving from and

emphasis on teacher centered lecture-based instructions to student-

centered interactive learning environment. Now it is possible to

promote international collaboration and networking in education

and professional development from video conferencing through

multimedia delivery to website which can be used to meet the

challenges of teachers facing today. The educational system needs

to come to terms with these new challenges and take full advantage

of the opportunities. If educational institutions have to ensure that

their students leave the institutions as confident individuals capable

of using new technology creatively and productively then their

teacher's should have the competence to integrate the emerging

technologies and the digital content with all the operations.

Therefore, the challenge for higher education institutions,

particularly teacher education, has been to create a new generation

of teachers capable of employing a variety of technology tools
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into all phases of acedemic, administrative, research, and extension

functions. A teacher being a pivot in the process of teaching

learning, knowledge of ICT and skills to use ICT in teaching

learning has gained immense important for today's teacher. A

teacher is expected to know successful integration of ICT into

his/her subject area to a make the learning meaningful. This

knowledge development during pre-service training has gained

much importance with the notion that exposure to ICT during this

time is helpful in increasing student teacher's willingness to integrate

technology for classroom teaching.

21st century is characterized with the emergence of

knowledge best society where in ICT plays s pivotal role. The

national curriculum Framework 2005 (NCF 2005) has also

highlighted the importance of ICT in school education. With this

backdrop, paradigm shift in imperative in education characterized

by imparting instructions, updating learning, disciplinary problem

solving and promoting critical thinking skills.

Government of India has announced 2010-2020 as the

decade of innovation. Reasoning and critical thinking skills are

necessary for innovation. Foundation of these skills is laid at school

level. It is desirable that a portable ICT tools and techniques should

be integrated into classroom instruction right from primary stage

so as to enable student developed there requisite skills. Most of

the tools and tutorials are available in open domain and accessible

on web.

Cox at all (1999) investigated the factors relating to the

uptake of ICT in teaching and found that the teachers who were

regular uses of ICT have confidence in using ICT, see it to be

useful for their personal work and for their teaching and plan to

extend their use further in the future. The factors that were born to

be the most important to these teachers in their teaching were:

making the lessons more interesting, easier, more fun for them and

their coupons, diverse, more for the peoples and more enjoyable.
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What is ICT

Information and communication technology ICT is basically

an umbrella term that encompasses all communication Technologies

such as internet, wireless networks cell phones, satelite

Communications, digital television etc. That provides access to

information. During the past few decades, ICT has provided society

with a vast array of new communication capabilities and has

fundamentally changed the way we live now.

ICT in education

Most analyses of ICT in the educational sector focus on

the impact it has had on pupils teaching/learning. However, as our

analysis of the private business sector suggest this focus, although

obviously important, direct changes in the way teaching and learning

are organized should be only part of the effect ICT has in the

organization of the education sector. As above with the business

sector, analyze the role of ICT in education in three parts

Ø Changes in the management of The educational sector

associated with ICT.

Ø Changes in the work process in education associated with

ICT.

Ø Changes in the training of educational personal and of

students associated with ICT.

ICT in teacher education

There are a variety of approaches to professional

development of teachers in the context of use of ICT in education.

Professional development to incorporate ICT s into teaching and

learning is an ongoing process and should not be thought ok as

one injection of training. Teachers need to update their knowledge

and skills as the curriculum and technologies change. The most

obvious technique for professional development for teachers is to

provide course in basic ICT knowledge and skills.
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Role of ICT in the learning

Learning about ICT: ICT as a subject of learning in the

school curriculum, total literacy, come tenses and information

literacy.

Learning with ICT: The use of various computer

capabilities such as computation multimedia, net of world-wide-

web (www) as a medium to enhance instruction or as a

replacement for other media without changing beliefs about the

approach to and the methods ot teaching and learning.

Learning through ICT: Here ICT is integrated to

completely as essential tool in a course/ curriculum that the teaching

and learning of that course/curriculum is no longer possible without

it. As per the report published by UNESCO in 2003 the advanced

countries including Australia, courier and Singapore have integrated

ICTs into their educational system. Countries using ICTs but have

not fully integrated ICTs in educational includes China, Thailand,

Japan, Malaysia, Pins and India. The best use of information

communication technologies in India has been i.e. Video

conferencing facility which was introduced to import knowledge

about the new technologies by UGC CEC network with the help

of ISRO and do the sun in the year 1994.

Future of ICT in teacher education

The role in interactive multimedia is perspective where

learning is a part of schooling, working or just leaving. ICT also

includes webs TVs, net PCs and web based education that offers

accessibility, flexibility and innovativeness in teaching and learning.

ICT integrated teacher education is more important to Indian

education system that is commited. ICT especially in 21st century

context of teacher education fulfills the following objectives-

Ø It envisages excitement to the learners Eyes, Ear and more

importantly the head.
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Ø ICT fulfill the needs of learners by providing items and

packages of higher standard and interest.

Ø It helped in transforming the definition of literacy, and

knowledge; Digitized literacy.

Ø Multimedia provides a kind of control over the learning

environment To the Pupil teachers and their experience

lerning from their failures and practices.

Ø ICT facilitate the learning to have control on lesson, pace

the sequence, content, which in turn enhances the efficiency

of learning.

Ø Unlike book it is interactive in nature and creates motivation

and interest among the learners, in meeting the individual

unique need effectively and efficiently.

Ø Developed the ability of self-learning and interacting

indivudually.

Ø ICT in power simulated situation minimize danger in the

real world.

Ø ICT is a powerful new development with ambitious rule in

teacher education, digital and interest based multimedia

transform the present trend in the field.

Developing 21st century skills

Globalization and advancement in technology are driving

changes in the social, technological, economical, environmental

and political landscapes at such a pace and magnitude that is true

great, and people to ignore. Our society change the skills that

students need to be successful in life also change. Our students

need to master those basic skills as well as read critically,

persuasively, think and reason logically, solve Complex problems.

A successful student must also be adopting at managing information

finding, waiting, and new content understanding with great flexibility.

They must be occupied with skills and perspectives designed to
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help them anticipate them and plan accordingly. This will occupy

them to thrive in a world characterized by rapid continuous change.

There is a profound gap between the knowledge and skills

most students acquired in school and dose required in today's

world and Technology infused workplace. The technology that

has become so pervasive in our daily lives is still outside our comfort

zone in the school environment.

Reason why the role of the teacher must change:

The new educational Technologies do not curb the need

for teahcer but they call for a tree definition of their profession.

The role of teache's have changed and continue to change from

that of instructors to that of constructors, facilitator, coaches and

creators of learning environment. It is no longer sufficient for teacher

to impart content knowledge. They must increase higher levels of

congnitive skills, promote information literacy, and nurture

collaborative working practices. These new responsibilities are

greatly facilitated by the use of ICTs in teaching. However, so

genuine and sophisticated integration is necessary, so teacher

training in this regard becomes crucial.

Training requirements: In assuming there new role,

teachers are expected to upgrade their knowledge and acquire

new skills in these areas.

Pedagogy: Teachers need new pedagogical skill so they

can take full advantage of the potential of technology to enhance

the learning process. The use of questioning is an essential

component of developing and enquiry based classroom where a

structured discussion rises basic issue, probes beneath the surface

of things and pursues problematic areas of thought.

Curriculum development: Teachers must be able to

develop appropriate, curricular that enable students to construct

meaning, integrate new knowledge into their world views, and

communicate understanding.
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Full integration into curriculum: Strategies are

neccessary to meaningfully integrate technology into the curriculum.

Technology must be considered as a learning tool, not merely

treated as a subject area in itself. In particular, teachers need the

skills to develop long term strategies for using technology to

support their curricula, student outcomes and learning goals.

Staff development: Activities that simply provide skills in

using particular software applications, for instance, have shown

little impact on student classroom learning. Ultimately, students

success depends on teachers using Technology to support

sophisticated, hands- on/minds- on, multidisciplinary learning

projects. These projects must be tightly linked to overall strategic

goals and to content standard.

ICTs are caused to make a move from a teacher centered

learning to competency based learning. Use of ICT in education

also affects the student's way of learning. For teachers to be able

to integrate the use of ICTs into teaching various king of

competencies need to be developed, such as:

Ø Creativity

Ø Flexibility

Ø Skills for project work

Ø Administrative and organized skills

Ø Collaborating skills

Ø Facilitators

Ø Open minded and Critical independent professionals

Ø Active cooperators and collaborators

Ø Mediator between learner and what they need to know

Support System: Teachers must have systems of support

at various levels- regional, district, and school- for integrating

technology and overcoming isolation as they grapple with new
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and unfamiliar approaches to teaching and tools for learning. They

also need real time technical support in resolving problems related

to hardware, software, and networks; problems that can often

interfere with or completely derail the learning of both teachers

and students.

New ICT skills: A Technically competent teacher is

able to:

Ø Operate computer and use basic software for word

processing, spreadsheets, email etc.

Ø Evaluate and use computers and related ICT tools

for instruction.

Ø Apply current instructional principles, appropriate

assessment practices to the use of ICTs

Ø Evaluate educational software.

Ø Create effective Computer Based presentations.

Ø Search the internet for resources.

Ø Integrate ICT tools in to student learning activities

across the curriculum.

Ø Create multimedia documents to support instruction.

Ø Keep up to date as far as educational technology is

concerned.

Role of ICT at different levels of teacher education

Role of ICT at primary level

The program of primary education is to be designed carefully

to provide for an all-round. Wholesome growth and development

of the children including their new muscular coordination self-

expression, observation, help hygiene and habit formation. To help

primary teacher education centers to their work effectively

establishment of learning resources center in a teacher education

instruction has to be mandatory. Such a center may be equipped
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with picture book audio video tape slide showing picture of animals,

insects, birds, vegetables, and fruits. ICT is gradually emerging as

an integral part of teacher education at primary level. IT influences

not only teaching system but also the learning styles. ICT results in

transformation from teachers oriented learning to that of

exploratory self-learning.

Role of ICT at secondary level

Secondary education is the link between primary and higher

stage of education and occupies a crucial position in a system of

education because generally education terminate hare and the

students at this level prepare for making choices through

appropriate diversification of course To achieve these objective

Ø ICT helps to make multiple innovative and interaction

mode adopted for transmission of foundation restated

papers and internship in teaching.

Ø Making of different programmed instruction programs.

Ø Use of ICT as Beetle modes of transaction.

Ø Methods of teaching would involve use of pedagogical

analysis, ICT, new evaluation techniques.

Role of ICT at Higher level

It occupies a unique position in the system of education. As

teacher education system exist today, pre service teacher

education programmers for preparing teachers at primary and

secondary stages. There is no provision however is prepared

teacher for hard stage. Role of ICT to elevate teacher in at Higher

Education to empower search for self study, political thinking,

apps and of knowledge by adopting various such as project work,

acquire skills.

Role of ICT In-service teacher education

Main objective of in service teacher education is to enable

the teacher to would the assumptions underlying existing national
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policy curriculum and syllabus. In of new educational development

improvements in evaluation as new research proposal mistake.

Ø Preservation: Anythink materials, printers, books.

Ø Transmission development: Radio, collection and

Analysis of data education computer, internet

accesses, online discussions. TD is the application in

the education long with which the teaching process

dually mechanized so that maximum they are educated

in minimum time.

Impact of ICT on teacher educators and student teacher

Since we know that the destiny of a nation is shaped in a

classroom and the teacher is the main input in the whole teaching

learning process of Educational Institutes. Therefore the teacher

should be very competent in using Technology while teaching this

generation. ICT must have a positive impact on the psychology of

a teacher so that it would help him/her in the classroom had other

than losing interest of students and the teacher also. ICT helps the

teacher in following ways:

Ø It acts as the gateway to world of Information and

enables teachers to be updated.

Ø For professional development and Awareness on

innovative trends in instructional methodologies,

evaluation mechanism etc.

Ø For effective implementation of certain student centric

methodologies such as project based learning which

puts the students in the role of active researches and

Technology becomes the appropriate tool.

Ø It is an effective tool for information acquiring thus

students are encouraged to look for information from

multiple sources and they are no more informed than

before.
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Ø It has enabled better and swifter communication;

presentation of ideas is more effective and relevant.

Ø The dissemination of ideas to a larger mass now seems

possible due to technology.

Ø Student teachers are transformed into self-learners.

Ø ICT create awareness of recent methodologies and

thus teacher educator feel empowered.

Recommendation

For the successful implementation of ICT, teacher trainees,

teachers and teacher educator need to be trained in the following

dimensions. The commercially available training programs are

designed to provide exposure only to system software, most

application software and the basics of internet.

1. Awareness phase: The input should be to make the

teachers aware of the importance and possibilities of ICT

the current trends and future projections.

2. Learning theories and Technology integration:

Traditional and modern view of learning, shift from teaching

to learning, constructivism, role of ICT in lifelong learning.

3. Basic hardware skills: Hands on experience in opening:

Ø The PC and laptop switching on, networking

Ø Storage devices using floppy device, CD ROM drive

flash drive and burning CD ROM

Ø Output devices using printers and speakers

Ø Scanner webcam digital camera camcorders, data

loggers and

Ø Display devices data projector and Interactive

whiteboard
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4. Understanding system software: Features of desktop,

starting an application, resizing windows, organizing files,

sitting between programs, copying etc.

5. Using application/ productivity software: Word

processing, spreadsheet, database, presentation, publishing,

creation of portable document format (PDF) files, test

generation, data logging, image processing etc.

6. Using multimedia: Exposure to multimedia CD ROMs in

different subject.

7. Using internet: Email, communities, forums, blogging, wiki:

Subscriptions to mailing lists, email and internet projects,

web searching strategies, video conferencing, web pages,

website resources, virtual field trips, learning opportunities

using the web.

8. Pedagogical application of ICT tools: Specific use of

application software in different subject, appropriate ICT

tools and pedagogy, unit integrating ICT tools, approaches

to managing ICT based learning groups, assessment of

learning, electronics portfolio and assessment rubrics,

creating teacher and student support materails, students with

special need.

9. Introduction to open source software: Concept, types,

advantage, working on open source application software.

10. Social, legal, ethical and health issue: Advantage and

limitations of computer use, privacy violations, copyright

infringement, plagiarism, computer security (hiking, virus,

misuse, staying safe) healthy use (seating sound, light,

radiation, exercise).

Conclusion

Effective use of ICT in teacher education is beneficial for

the country and will help the process of national development as a
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much faster rate. In order to become developed country ICT

plays a vital role because the revolution in information technology

has opened New Horizons for education. ICT can connect school,

and Reasearch centers and libraries in order to promote and

support girl student, teachers and Research sources. Through ICT

learning opportunities can be made available to teacher community

on 24 hour basic thereby establishing important conditions open

learning environment. In order to empower teacher we need not

only to give them more economic power but also bring change in

the entire ethical and legal systems of the country because these

are responsible for teacher status in society. This is possible by

providing them education through ICT is at any cost through both

formal and informal system, any attempt to develop a soceity will

be a futile effort unless and until the teachers are brought to the

forefront of the society through proper education and ICT can be

looked as a new means to enhance and sustain the quality in teacher

education.
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Abstract

The present paper aims to identify the way teachers perceive

Continuing Professional Development (CPD) and its different

aspects. The study was conducted on 41 teachers' serving in public

schools of Meerut city affiliated to CBSE board. Data was

collected through a questionnaire 'Teachers CPD Perception Scale'

developed and standardized by the researchers. Findings revealed

that for majority of teachers, CPD is similar to INSET (In-Service

Teacher Education) Programmes. Majority of the respondents

reported that they cannot practice CPD without institutional and

governmental support. A remarkable number of teachers reported

CPD not to be required for experienced teachers and teachers

teaching in self-financed institutions as well as for private tutors

also. They think it beneficial only for government teachers.

Key words :  Continuing Professional Development (CPD),
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Background

Quality of education is decided by the professional

competence and commitment of teachers. Life-long professional

development is a pre-requisite for the empowerment of teachers

and it starts with their entry in the profession and continues

throughout the career (Panda, n.d.). Professional development of

a person denotes how he or she goes about in his or her profession

(Reimers, 2003) and teachers like other professionals are expected

to choose the career pathway of life-long learning. Researches

show that successful educational change and development depends

on the Continuing Professional Development (CPD) of teachers

(Day, 1999; Hargreaves, 1994), and have proved it as the key

aspect of all the components that are required to advance the

quality of teachers. It has been observed that curriculum, pedagogy,

teacher's sense of commitment and their relationships with student

all is positively influenced by their professional development

(Talbert & McLaughlin, 1994).

Continuing Professional Development (CPD) is wider and

is a complex process. It is a lifelong process of teachers learning

and development that begins after joining the profession and

continues by the end of teaching career. In view of Padwad and

Dixit (2011):

CPD is a planned, continous and lifelong process whereby

teachers try to develop their personal and professional qualities,

and to improve their knowledge, skills and practice, leading to

their empowerment, the improvement of their agency and the

development of their organizations and their pupils (p. 10).

As a process of life-long learning, CPD involves both

voluntary teacher initiatives and programmes externally planned

and mandated by authority. It aims at acquiring knowledge or

specific set skills which enable teachers to deal with some specific

new requirements. CPD practices are beneficial for the individual
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and groups, and improve the quality of education as well. Echoing

the same intent. Day (1999) gives a comprehensive definition of

CPD:

Professional development consists of all natural learning

experiences and those conscious and planned activities which are

intended to be of direct or indirect benefit to the individual, group

or school, which contribute, through these, to the quality of

education in the classroom. It is the process by which, alone and

with others, teachers review, renew and extend their commitment

as change agents to the moral purpose of teaching; and by which

they acquire and develop critically the knowledge, skills and

emotional intelligence essential to good professional thinking,

planning and practice with children, young people and colleagues

throughout each phase of their teaching lives. (p. 4)

But in India CPD of teachers can be seen in very restricted

and narrow sense. The misconceptions held about professional

development of teachers are some of the responsible factors for

Indian Teachers lacking behind in professional learning, as argued

by Bolitho and Padwad (2013):

The Problem begins with the perception about Continuing

Professional Development (CPD). Different agencies and

stakeholders seem to hold different or narrow views of CPD. Is is

very common to see CPD equated with in-service training (INSET)

programmes, which are normally one-off, isolated, short-term and

infrequent training events. (p. 7)

Generally the concept of (CPD) has been ill-defined and is

traditionally limited to attendance at course, conferences and In-

Service Teacher Education (INSET) programmes. With the

existence of the separate notions of formal training and on-the job

learning, professional learning, or "on the job" learning is often

seen as separate from CPD (Robinson & Sebba, 2004; Husrler

et al, 2003; Edmonds & Lee, 2002). However, the literature
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reveals several practices of effective CPD which are far removed

from the commonly-held perceptions of one-off events. But these

practices are reported at a limited extent in Indian context and

mostly, the term CPD is substituted with periodic attempts in terms

of INSET programmes. Bolitho and Padwad (2013) illustrated:

Teaching in India scores very poorly as a profession.

Ongoing professional development, i.e. CPD can be seen in a

very restricted, narrow sense and there are limited opportunities

and support for the CPD of serving teachers...The broder notion

of CPD as a lifelong process of learning, both formally and

informally, based on teacher' conscious initiative and voluntary

efforts and supported by schools and authorities is largely missing

in Indian teacher education. (p.7)

In fact, CPD is more comprehensive than INSET and

includes it as its part. But, India is still stuck with the restricted

notion of professional development i.e. INSET. In the report of

Justice Verma Commission, the latest policy document of MHRD

(2012) on Teacher Education, the term CPD used by NCTE

(2009) in the National Curriculum Framework for Teacher

Education (NCFTE), is replaced with INSET. It reflects the

mindset of apex authorities in our education system who treat

both terms as same and interchangeable.

Need of the Study

Because of the restricted view of CPD, some major issues

in teacher's professional development emerge which hinder the

development of professional learning culture among teaching

community of and cause the poor score of teaching in India.

Following are those major issues:

Ø Excluding all the informal and voluntary contributions of

teachers in their professional development, it tends to affect

teachers' desire to learn negatively and presents authorities

as the sole provider of CPD. Any possible role of teachers
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in their own CPD is rejected or ignored, and most probably

under the impact of this view, teachers are unable to think

beyond INSET programmes and to take responsibility for

their own development (Padwad & Dixit, 2013).

Ø Relying on external agencies to plan and deliever CPD,

teachers have to depend on such avenues for their

professional development as may turn out to be irrelevant

to their needs and interests.

Ø Having vast population of teachers, it is a challenging task

for Indian government to provide appropriate and equal

provisions for their continuing professional development and

consequently, a large part of teaching community remains

out of the orbit of government provisions for CPD (Tyagi

& Misra (2017).

Besides these issues, policy decuments also concentrated

only on the restricted aspect of CPD and never took intiatives to

make teachers aware of the responsibility on their part for their

own professional development. This is why officially sanctioned

programmes have always been the only channels of CPD. Now

how much this narrow tendency towards CPD has affected

teachers' accountability and understanding of continuing

professional development is a question now. So, in backdrop of

all these observations and arguments and to answer this question,

present paper aims to: Identify teachers' perceptions about

the meaning of CPD, responsibility for arranging it, and who

they think CPD is needed.

Methodology

The present study was confined to the secondary school

teachers teaching in the public schools of Meerut city affiliated to

CBSE board. These were eighty eight (88) schools in the Meerut

city zone out of which 5 schools were randomly selected. The



264 21oha lnh osQ ifjn`'; esa f'k{kdksa dk O;kolkf;d lao¼Zu

sample consisted of forty-one (41) teachers teaching the secondary

classes in the selected colleges. The data was collected with the

help of 'Teachers CPD Perception Scale', a five point scale

(ranging from "Strongly Agree" to "Strongly Disagree") developed

and standardized by the researchers. The scale includes 16 items

that mainly covers meaning of CPD, who is responsible for creating

a professional development environment for teachers and what

type of teachers need CPD. In order to ease the analysis and get

a conclusion about their agreement with the given statement

"Strongly Agree" and "Agree" categories were merged together

and then percentage was calculated for the composited categories

as the statements were scaled along a five-point rating scale ranging

form "Strongly Agree to "Strongly Disagree".

Analysis and Results

The tables, 1, 2, 3, and, 4, give detail of the analysis of

teachers' responses about meaning of CPD, who is responsible

for arranging it, and what type of teachers need CPD.

Table 1: Teachers' perceptions regarding meaning of CPD

Statement S A Composit % N %

CPD is a career-long learning process 25 11 36 87.80 0 12.19

CPD is more comprehensive than 10 15 25 60.98 15 36.59

in-Service education

CPD is a new term given to 10 10 20 48.78 11 26.83

in-service education.

CPD includes both external and 15 10 25 60.98 07 17.07

self-initiated efforts by teachers.

CPD includes both formal and 16 13 29 70.73 06 2.43

informal activities.

CPD means only attending orientation 08 02 10 24.39 07 14.63

programmes/refresher courses.
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Table 1 shows that 87.80% of teachers agreed that CPD is

a career-long learning process; 60.98% of them accepted that it

is more comprehensive than in-service education and includes both

external and self-initiated efforts by the teachers themselves; and

70.73% agreed that both formal and informal learning activities

are the part of CPD. On the other side, a considerable number of

teachers (48.78%) agreed with the statement "CPD is a new term

given to in-service education." And for 24.39% teacher educators,

CPD is nothing more than attending Orientation programmes and

refresher courses.

Table 2: Teachers' perceptions regarding responsibility for

arranging CPD

Statement SA A Composite % N %

(SA+A)

Government agencies are the sole 11 06 17 41.4 13 31.71

providers of CPD for teachers

Teachers and Government agencies 10 15 25 60.98 01 2.43

both are equally responsible for CPD

activities

Institution of a teacher is also 13 21 34 82.93 06 14.63

responsible for his/her CPD.

Teachers cannot practice CPD 10 12 22 53.66 08 19.51

without institutional support

Teachers cannot practice CPD if 11 06 17 41.46 04 9.76

government fails to provide

appropriate opportunities

As shown in Table 2, 60.98% teachers agreed and

government are equally responsible for CPD and 82.93%

accepted that their teaching institution is also responsible for it.

On a different not, a majority of teacher (53.66% & 41.46%

respectively) accepted that they cannot practice CPD without

institutional and governmental support. Again 41.46% teachers
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were there who had the opinion that only government can make

provisions for their CPD.

Table3: Teachers' perceptions regarding requirement of

CPD

Statement SA A Composite % N %

(SA+A)

Teachers' teaching in self-financed 06 03 09 21.95 01 2.43

instituions does not need CPD

Experienced teachers need not to 08 02 10 24.39 00 00

get engage in CPD activities

CPD is only beneficial for teachers' 09 05 14 34.14 04 9.76

of government or givernment aided

institutions

CPD is necessary only for newly 09 05 14 34.14 00 00

appointed teachers

Private tutors do not need CPD 08 02 10 24.39 01 2.43

Table 3, makes it clear that a considerable number of

teachers (34.14%) accepted that CPD is beneficial only for

teachers' of government or government aided institutions and is

necessary for newly appointed teachers only. 24.39% teachers

viewed that experienced and private tutors need not CPD. 21.95%

teachers discard the essentiality of CPD for teachers teaching in

selffinance institutions.

Discussion

Above analysis leads us to conclude that although teachers

perceive CPD as a continous and comprehensive process, but a

considerable number or them seem unable to differentiate between

the terms CPD and in-service and see both from similar

perspectives. A considerable percentage of teachers (24.39%)

who think that CPD means to attend INSET activities like

orientation programmes, refresher courses, conferences, and
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training courses etc. This finding is similar to that of Bolitho and

Padwad (2013), "Teachers too, seem to perceive CPD in terms

of formal INSET programmes designed and delivered by external

agencies" (p.7.) Majority of teachers seem to believe that they

are responsible for their CPD but only to the extent of showing

willingness to do these things. Findings revealed that a large number

of teachers (41-54%) feel themselves unable to practice CPD in

the absense of governmental and institutional support (similar finding

was reported by padwad and Dixit, 2013). The most probable

reason for such an inability may be different challenge before

teacher educators such as lack of time (Van der kling, kools,

Avissar, White & Sakata, 2017; David & Bwisa, 2013; Smith,

2003) and financial issues (as reported by David & Bwisa, 2013).

Further, findings revealed that a remarkable number of teachers

thought CPD not to be required for experienced teachers and

teachers teaching in self-financed institutions as well as for private

tutors also. They think it beneficial only for government teachers.

The most probable reason for it may be the absense of incentives

for private tutors and the teachers teaching in self-financed

institutions.

Conclusion

 To conclude, it can be safely said that culture of professional

development among teachers in India is in developing phase and

special attention and efforts are required. As the study covers a

small sample of the overall context, there is need for further

extensive researches into teachers' perceptions about CPD. More

exhaustive data will help in presenting a comprehensive and clear

picture about how teacher educators perceive CPD and will help

in validation of the findings of present study. Although, obtained

findings helped to suggest following measures to improve the

scenario of CPD in India :
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Ø Teacher education institutions must come forward and take

initiatives to devlop a clear understanding of CPD among

the community of teachers.

Ø Components of CPD must be incorporated in the teacher

education programme at every level.

Ø The policy makers should change their approach and try to

offer continuing professional development programmes as

part of 'life-long useful learning' rather than organizing these

as one-off, isolated, short-term training events.

Ø Organization of different interactive sessions during any type

of professional development programmes will be helpful to

make teachers more informed and skilled to face real

teaching-learning situations.
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